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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	Mobolanle Bello


	INSTITUTE/CENTRE/UNIT

	
IICL Birmingham, University of Wales Trinity Saint David 

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer/Module Leader

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	12/03/2025 ; 13/03/2025 ;  17/03/2025 ; 03/04/2025

	Mentor
	Martin Bush






Context statement: 


	Write your Context statement here (up to 300 words)

Over the past five years as a Computer Science lecturer, I have cultivated a teaching method based on inclusive education, hands-on learning, and student participation. I focus on practical experiences, real-world problem-solving, and collaborative learning to prepare students for the rapidly evolving digital world.
I worked in web and applications development, research, and IT support for more than 15 years before transitioning into academia. This experience enables me to support students in engaging with evolving technologies and bring industry relevance into the classroom. At the University of Wales Trinity Saint David, Birmingham, I deliver a wide range of undergraduate modules across BSc Applied Computing, including Scripting & Programming, Business & Web Management, Database Development, and others. I lead three core modules and supervise final-year projects.
My responsibilities include module planning, delivery of lectures, assessment design, and academic support through office hours and personal tutoring. For example, in my Level 5 Python class, I built a custom online coding platform with interactive tutorials and auto-graded quizzes, allowing students to learn independently with instant feedback.
I support a diverse cohort, including widening participation, international, and mature students, by embedding inclusive strategies such as multi-format resources, varied assessment tasks, and diverse case studies. For example, in Level 4 Introduction to Web & Database Concepts, I produced short tutorial videos to help students learn flexibly, particularly those balancing study with other commitments.
My teaching is student-centred, using gamification, project-based learning, and real-world case tasks. In Business & Web Management, I introduced web design prototyping, supported by tutorial videos and live demos.
I engage in CPD and contribute to curriculum development. For instance, I designed two Level 5 modules from scratch, aligning them with industry needs and integrating tools like Inkscape and scaffolded coding tasks.
My teaching reflects a commitment to compassionate, inclusive education and holistic student support.







Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

My approach to designing and planning learning activities is informed by a commitment to creating engaging, inclusive, and practically relevant experiences. I focus on aligning teaching activities with clear learning outcomes while ensuring students are active participants in their learning process.
I independently designed the Business and Web Management module from scratch, including all learning materials and assessments. The module provides students with hands-on experience in website design (UI/UX) and the development of a personal branding e-portfolio, simulating real-world project work. Assessments reflect professional practices and encourage creativity, digital skills, and critical self-reflection (Lustrea et al., 2024). As a result, students demonstrated increased confidence in presenting their work and a clearer understanding of how to apply digital tools in a professional context. I also co-designed the Scripting and Programming module alongside a colleague. We developed the content and assessments collaboratively, with a strong emphasis on project-based learning. Students build functional systems, such as a Simple Library System, etc, to address practical problems, bridging theory with technical application. The curriculum supports iterative learning and fosters teamwork, communication, and independent problem-solving. In addition, I have revised modules such as Learning in the Digital Era and Introduction to Database & Web Development based on curriculum reviews and student feedback. These updates enhanced engagement and ensured alignment with current industry trends and learner needs. These initiatives reflect A4 (commitment to supporting learning) and V2 (respect for individual learners) through embedded, differentiated, and authentic learning opportunities. They also demonstrate K2 (subject knowledge) and K3 (effective teaching and assessment), integrating hands-on practice and real-world relevance.
To improve accessibility and engagement in an introductory web and database module, I implemented a blended learning model. I created short instructional videos covering key concepts in HTML, CSS, and SQL, which students could watch at their own pace. To support independent learning, I developed an interactive web application where students could practise coding tasks and receive instant feedback. This approach led to increased engagement, particularly among students with work or caregiving responsibilities. Students appreciated the flexibility and reported greater clarity in understanding coding logic. Face-to-face workshops became more interactive, and peer learning improved as students arrived better prepared. This model promoted learner autonomy, boosted confidence in technical skills, and enhanced overall performance. It aligns with K4 (effective use of digital tools) and K2 (understanding of learning theory), particularly flipped learning (Talbert & Bergmann, 2023). It supports V2 by promoting an inclusive, flexible environment and reflects V3 through the use of research-informed strategies.
In Business and Web Management, I use project-based learning to mirror real-world expectations. Students’ progress through all stages of web development from research to presentation, creating a complete site and online branding portfolio. While students don’t work with real clients, the assessment simulates a professional setting and includes reflective components and a final presentation. This enables them to articulate and justify their design decisions, reinforcing independent learning and communication skills. This approach supports A1 (curriculum design), K3 (assessment and feedback), V2, and V5 by promoting autonomy, accountability, and professional development.
As module leader for Scripting & Programming, Business & Web Management, and Learning in Digital Era,  I lead on planning, content creation, and assessment design. My work is evidence-informed (Ferguson, 2021), responsive to feedback, and aligned with evolving digital and industry needs. I take a holistic approach, embedding inclusive practices and digital tools to ensure accessibility and sustained learner success (K4, K5, V3).





















[bookmark: _Int_f5VKueqd]



Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

My teaching philosophy is rooted in creating interactive, inclusive, and engaging environments that support all learners. I design my teaching around strategies that are evidence-informed and responsive to the needs of diverse student groups. Over the past five years, I have developed and refined several approaches that enhance learning, improve student motivation, and build transferable skills. In this reflection, I focus on three key strategies I use to support student learning: problem-based learning (PBL), gamification, and personalised mentorship.
Problem-Based Learning (Kurniawan et al., 2023) is a core approach in my modules, particularly in areas like algorithms, web development, database design, and system design. In a typical PBL activity, Level 5 students in Term 2 are presented with real-world challenges, such as designing a Library Management System to manage books digitally. These scenarios require them to apply theoretical concepts collaboratively while developing essential professional skills. This method promotes deep learning and supports K1 (subject knowledge) and K2 (learning and teaching methods) by connecting academic content with practical application. It also supports V2 (promoting student participation) and V3 (evidence-informed teaching) by aligning with educational research that emphasises the benefits of active, constructivist learning. I use formative checkpoints throughout the PBL process to provide targeted feedback (A3, K3: assessment and feedback), allowing students to improve iteratively.
To maintain student motivation and increase participation, I embed elements of gamification across several of my modules. This includes the use of competitive quizzes, digital badges, points-based progression systems, and leaderboards. For example, in my Scripting and Programming module, students complete weekly coding challenges, earning points that unlock additional resources or bonus content. Leaderboards are used to foster friendly competition in live class quizzes, while badges are awarded for consistency, collaboration, or problem-solving excellence. Gamification has proven effective for improving engagement, particularly among students who may struggle with traditional lecture formats (Raju et al., 2021). This is because traditional lectures are often passive, lack interaction, and provide limited opportunities for immediate feedback or personalisation, which can make it harder for diverse learners to stay engaged and retain information. Gamification allows learners to track their own progress and feel a sense of achievement, which is especially useful for fostering confidence among less experienced coders. This approach supports V1 (respect for individual learners) and V4 (developing effective teaching practices) by catering to a variety of motivational and learning styles. Technologically, I leverage our LMS and custom scripts to implement these systems, applying K4 (use of digital tools) and V2 (developing effective learning environments). Gamified learning experiences encourage active participation and help students to build resilience through repeated low-stakes practice, a key factor in building coding confidence.
Alongside structured teaching, I offer personalised support through regular one-to-one mentoring sessions(Queiruga-Dios et al., 2023). These are opportunities for students to seek feedback on assignments, receive career advice, or discuss research ideas. I have supervised numerous final-year students, providing guidance through project planning, research methods, and report writing. This personalised mentorship contributes directly to A3 (assessment and feedback) by offering detailed, formative input. It also supports K2 (learning environments) and V1, as it allows me to tailor support to individual learning styles, needs, and aspirations. Through these conversations, I also identify common learning gaps or misconceptions, which I then address at the cohort level, contributing to ongoing curriculum enhancement. As a result, learners demonstrate improved academic confidence, clearer research direction, and stronger project outcomes. They are better able to articulate their ideas, engage in critical thinking, and meet assessment criteria with increased independence and professionalism.
Hence, my teaching practice, anchored in problem-based learning, gamification, and personalised support, aims to foster active engagement, support diverse learners, and promote deep learning in Computer Science. Each of these approaches reflects my commitment to evidence-informed practice (V3) and continuous professional growth (A5: evaluating and improving practice). I use technology strategically, create opportunities for peer and self-directed learning, and cultivate a learning environment where students feel challenged, supported, and empowered.




















Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

Assessment and feedback are central to my teaching practice in Computer Science, where I ensure these processes are authentic, continuous, and supportive of learning progression. I believe assessments should not only measure achievement but also provide meaningful, actionable feedback that promotes deeper understanding and skill development. My approach is grounded in evidence-informed practice and shaped by digital assessment tools and pedagogical frameworks.
As module lead for courses such as Scripting & Programming and Business & Web Management, I design and deliver assessment tasks that align closely with intended learning outcomes, fostering coherence between teaching, learning, and assessment. For example, a Level 5 programming assessment requires students to develop a Simple Food Ordering System, applying theoretical knowledge to real-world coding challenges that build critical technical skills. These assessments mirror professional tasks, enhancing relevance and motivation while reflecting core subject knowledge and teaching strategies (K1, K2). I balance formative and summative assessments to provide continuous feedback opportunities (Irons & Elkington, 2021), enabling iterative learning and improvement (A3).
I leverage the university’s Learning Management System (LMS) to facilitate digital submission, automated formative quizzes, and timely feedback. For instance, I create coding exercises embedded in Moodle that include automated test cases, offering instant feedback on correctness and performance to help students identify and correct errors early. This approach promotes self-regulation and independent problem-solving (Guven & Babayıgıt, 2020) . I also use Turnitin to uphold academic integrity, combined with rubric-based grading to maintain transparent and objective assessment standards. These digital platforms support effective learning environments (K4, V2) and professional values such as respect for individual learners and the development of teaching practices (V1, V4).
Effective feedback is crucial for student progress. I provide detailed written comments on coding assignments and project reports, highlighting strengths, areas for improvement, and actionable steps. Regular one-on-one feedback sessions offer personalised support where students discuss progress, clarify doubts, and set learning goals. This respects individual learner needs (V1) and fosters ongoing development (V4), encouraging a growth mindset and learner ownership. For example, during the Level 4 Introduction to Web and Database Concepts module, I guided a student in designing a relational database using XAMPP and SQL queries. Through focused mentoring on relational structures, primary and foreign key use, and SQL syntax, the student built a functional bakery management system and confidently executed complex queries for their final project.
My assessment practices evolve through reflection and student feedback (Ray et al., 2022). By analysing outcomes and common challenges, I identify areas for improvement, for example, developing a web application exercise to address difficulties in the Learning in Digital Era module, which improved student confidence and performance. I stay current with digital assessment tools by engaging in institutional training and professional forums.
 I have contributed to discussions on digital assessment policies and supported colleagues in exploring interactive platforms like Kahoot, Quizlet, and Vevox, reflecting my commitment to evidence-informed approaches and institutional practice (V3, D2v).













Evidencing Area of Activity 4 (A4): Support and guide learners
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

As a Computer Science lecturer, I develop inclusive, motivating, and pedagogically sound learning environments, both physical and digital, to support diverse learners in complex, technical subjects. My teaching is designed to foster autonomy, collaboration, and problem-solving, with particular attention paid to how students engage with and feel supported within these environments, especially when encountering challenging material such as programming, algorithms, or web development (K1, K2, K3, V1, V2).
I design my learning environments to encourage active, engaged participation. A key element is the use of gamification, particularly through Kahoot quizzes in my live classes, where students compete on a leaderboard in real time. This structure introduces elements of challenge and reward, reinforcing key concepts through repetition and immediate feedback. It supports reinforcement learning, helping students retain knowledge and stay motivated by celebrating small wins. These mechanics promote goal-setting, persistence, and engagement, transforming the learning process into a dynamic and interactive experience (Costello, 2020) (K3, K5, V2).
The Virtual Learning Environment (Moodle) is my core teaching platform. I design and maintain structured, visually intuitive course pages that reduce cognitive overload and support digital fluency. Course homepages are well organised and arranged for weekly content, and include embedded micro-quizzes, video walkthroughs, and forums for peer support. These materials remain available year-round, allowing students to revisit content as needed, particularly for revision or reassessment (V1, V3, V4).
To address access needs and technological disparities, I adopt a mobile-first content strategy and ensure all course resources are screen-reader compatible, downloadable, and organised using consistent navigation principles. For example, in the Introduction to Web and Database Concepts module, I use Microsoft SWAY to create interactive content summaries and revision guides. SWAY’s built-in accessibility features, such as screen reader compatibility and responsive design, ensure that all students, including those using mobile devices or assistive technologies, can access the materials effectively. These practices are part of my commitment to universal design and ensuring all students can participate fully regardless of their technical background or digital confidence (K2, V1, V2).
I proactively support students in and out of class through scaffolded guidance (Kruiper et al., 2022), responsive feedback, and flexible help structures. In live classes, I create psychologically safe learning spaces where students are encouraged to experiment, fail forward, and reflect. I regularly use think-pair-share and problem-solving circles (Li & Tu, 2024) to embed social learning into each session. Online, I maintain class group help threads, weekly recap videos, and a dedicated “Microsoft Teams Channel” on the LMS for peer-assisted problem solving. These approaches reflect my ongoing focus on affective support (Garcia-Melgar et al., 2021), ensuring students feel seen, encouraged, and part of a community of learners (V1, V3, K2, K3).
Understanding that the transition to university-level Computer Science can be daunting, particularly for students without prior experience, I organise one-to-one out-of-class academic support for my Term 1 students who are struggling with research, writing academic reports, and referencing. This has resulted in improved engagement and retention, especially among students from non-traditional or underrepresented backgrounds (D2v, V2, K4).
I work closely with personal tutors, library staff, and the digital learning team to ensure that students know how to access wider university support services. When appropriate, I make tailored referrals and follow up via email or during office hours. I take care to normalise help-seeking behaviour through my in-class messaging and by modelling vulnerability and growth, highlighting, for example, my own learning journey with new tools or programming languages (V2, V4). Through continual reflection and dialogue with students, I refine these environments to meet evolving needs and ensure all learners can thrive within them (V3, K3).
















[bookmark: _Int_GMU7shk2]

Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

My continuing professional development (CPD) is grounded in reflective practice (Efu,2023) and a commitment to remaining adaptive and relevant in a field that evolves rapidly both in terms of technological innovation and educational research. I view CPD not as a discrete activity but as a continuous process of integrating sector-wide insight, pedagogic theory, and feedback from my own teaching into a cycle of renewal and improvement (A5, K5, V3, V4).
I maintain an active CPD log, capturing key takeaways from conferences, papers, workshops, and informal learning. This record not only documents engagement but also forces me to consider implementation: how each piece of learning can improve student experience or influence curriculum design (Illingworth et al., 2025). For example, to strengthen my subject knowledge and stay updated with industry developments, I completed a CPD-certified online workshop in Web Design with UX/UI, Graphic Design, and Digital Design. This training deepened my understanding of current web and interface design principles, including user experience, responsive layouts, and accessibility. I applied this knowledge to my Business and Web Management module teaching by offering more informed examples, clearer guidance on best practices, and feedback grounded in current design trends. I also encouraged students to consider UX principles in their projects, helping them align their work with real-world expectations. The outcome for learners has been enhanced project quality and increased student confidence in applying modern design principles. Students demonstrated a clearer understanding of UX/UI concepts, produced more user-friendly and accessible web designs, and were better prepared for industry expectations. This practical alignment improved their engagement, critical thinking, and employability skills, contributing to deeper learning and more professional portfolio work. This example reflects V3 (professional development informing teaching), K2 (maintaining subject knowledge), and V1/V2 through respect for learners and commitment to supporting their development with relevant, practical insights. 
I engage with the wider digital learning community through informal yet meaningful channels. I follow education-focused discussions on platforms such as LinkedIn, YouTube, and Stack Overflow, where I explore current teaching strategies, digital tools, and programming practices. I also stay informed through teaching blogs, web-based forums, and open-access publications such as Teaching in Higher Education, ACM TechNews and Google AI Blog that address sector-wide challenges, such as the impact of AI in assessment and the importance of inclusive digital design. These sources shape my understanding of evolving pedagogical trends and inform my teaching in real time.
Within my institution, I regularly collaborate with colleagues to share best practices around gamification, formative feedback, and blended learning (V5: collaborate with others to enhance practice). These peer interactions help refine my teaching methods and ensure alignment with student needs.
I complement this with online learning platforms (e.g. Coursera, Codecademy, Skillshare), which provide insights into learner motivation, gamified interface design, and bite-sized mastery models. Experiencing these helps me reassess my assumptions about how learners build confidence and competence, especially in skill-heavy domains like programming or data structures (V1, V2). I frequently adapt features from courses I admire, such as scenario-based learning and adaptive quizzes, into my own VLE course structures (K1, K3, V1).
Through deliberate engagement with sector developments, scholarly literature, and my own learners’ voices, I strive to maintain a practice that is critically aware, technologically confident, and pedagogically inclusive (K2, K3, K4, V3).
















[bookmark: _Int_4QuNaHnV]

References/Citations:   
	Write any references or citations used in any Areas of Activity here:
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Dr Aliyu Sambo

	Job Title
	Senior Lecturer in Computing

	Fellowship Status
	Senior Fellow (SFHEA)

	Institution/Institute/Centre/Unit
	IICL Birmingham, University of Wales Trinity Saint David 

	Email address
	a.sambo@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?
Dr Aliyu Sambo can comment on my professional practice as a senior colleague and programme manager, since joining UWTSD. He has overseen my roles as module leader, lecturer and assessor for BSc Computing, and as a module moderator in MSc Data and AI. As a Senior Fellow of Advance HE familiar with PSF 2023, he can provide an informed peer review of my teaching. 







	Referee 2:


	Name
	Dr Besty Jose

	Job Title
	Senior Lecturer in Health and Social Care

	Fellowship Status
	Experienced Member of Staff

	Institution/Institute/Centre/Unit
	IICL Birmingham, University of Wales Trinity Saint David 

	Email address
	b.jose@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Besty Jose is well placed to comment on my professional practice as a senior colleague who has observed and supported my teaching on the “Digital Skills and Research Methods” module. As a programme lead and experienced academic within the foundation year team, she has had direct insight into my delivery, student engagement strategies, and assessment practices. Her familiarity with the PSF 2023 enables her to provide an informed and reflective account of my teaching approach and contributions to student learning.






GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Mobolanle Bello

	Date 
	25/07/2025
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