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1. Introduction

This report will assess the ability and demonstration of the writer (student-teacher) by being able to create an evidence piece formed from critical understanding of the theories and research, past and present that show an impact upon a child’s well-being, learning and development from 0-19 years. 

The ability to present a personal critical evaluation of professional teaching and behaviours will also be critiqued and analysed in relation to a range of children with mixed abilities, providing a thorough understanding that disregard stereotyping and prejudices within this area.

In relation to the previous point, a personal outlook on how to tackle teaching to children with mixed abilities will be presented within this report and will provide an understanding as to why such options were chosen and the outcomes will be justified.

An observation of teaching will take place by the writer in order to identify a critical incident that will be reflected upon in a further section, this will provide an insight into children’s behaviour and learning abilities.

This report will take into consideration the teaching framework and curriculum that is being used in Wales as an objective in order to provide a visual on the adaptations that can be seen from the writer’s observation as well as their writing.







2. Observation

School & Class Context

The school that was observed has pupils of ages between 11-16 (year 7 – year 11), all with mixed abilities as well as disabilities.

The school that was visited by the writer is a school on the lower end of the social spectrum within the area of Swansea, where the school is mainly dominant with free school meals – (this is a factor that shows the social grading of the area). 

The school had been remodelled and refurbished upon being funded by the Welsh Government in the region of £15m, with new teaching areas and rooms as well as upgraded teaching equipment and resources in order to comply with the Welsh education curriculum.

The area that this school is based in, is within a predominantly Asian community, this is also visible within the school with the ratio of Asian background pupils to white pupils.

The year group that was observed was a year 8 class with a range of students, male and female, with mixed abilities, backgrounds and culture in four different subjects throughout the day – Health and Wellbeing, ICT, Spanish and Maths. The teachers that were observed were a mix of male and female subject teachers.









Methodology

In accordance with the observation that had taken place within the school, there are various observation models that were accounted for, for their own variety of use including; 
· Complete Observer, where the researcher (student-teacher), is not seen or noticed by the pupils during the observation. In this observation model, the pupils are able to act naturally as they would in their lessons day-to-day as they don’t know they are being observed (Cohen, et al., 2007);
· Observer as Participant, where the researcher (student-teacher), is known and recognised by the pupils, whilst knowing the reasons for observation taken place, furthermore, pupils may act in favour of the observer and will not be able to act natural as they would in a particular lesson as they know they are being examined/observed (Cohen, et al., 2007);
· Participant as Observer, where the researcher (student-teacher), is fully in contact with the pupils, acting as one and having full interaction in the activities that the students are partaking in, the pupils have been disclosed of the researcher’s role and what they are recording/observing (Cohen, et al., 2007);
· Complete Participant, where the researcher (student-teacher), is fully engaged and in contact with the pupils and the activities they are undertaking, however, the pupils have no idea what the researcher is doing or observing as they are fully interacted (Cohen, et al., 2007);
· Structured, where the researcher (student-teacher), observes and records behaviours, by having a pre-set structure of knowing what the researcher is going to be looking for in terms of pupil interaction and behaviour. There are set prerequisites in which the researcher will follow and ensure to look for whilst observing and see if it matches the criteria they have set out (Cohen, et al., 2007);
· Unstructured, where the researcher (student-teacher), has no certain specification of criteria that they are looking for, hence, the observer making notes on everything that is going on, such as, behaviours, philosophies, events and their aftermaths (Cohen, et al., 2007);
· Critical Incident, where the researcher (student-teacher), is observing a lesson and an unanticipated event occurs during the class which can be observed to be associated with behaviours, language, communication and teacher association with pupil dependent on the type of incident that is being recorded and evaluated (Cohen, et al., 2007);
· Case Study, where the researcher (student-teacher), analyses a qualitative piece of research that has already been conducted. This technique uses an environment tailored towards the researchers needs to evaluate the positive and negative points of such observation technique, it also provides the researcher an in-depth examination of pupils within a classroom setting and information on the observation of behaviours of individuals towards learning as well as teaching techniques. Quantitative data can also be used by the researcher in terms of scoring a behaviour or a teaching technique and evaluating why the score has been given and what it has been compared to. Furthermore, case studies can be based on interviews, secondary research data, observation and testing that have already been conducted (Cohen, et al., 2007).

The method the researcher has used to conduct their observation is as a non-participant (Observer as Participant) by using a Structured pre-set of knowing what to observe within a Critical Incident.

The reasoning behind this method of observation is this will allow for pupils to slightly notice the researcher and what they might be doing, however there will be no information disclosed, this will further allow for pupils to act naturally and act in a manner that they usually would with each subject teacher. By using a structured pre-set, the researcher knows what to look for during the observation as well as the techniques, this allows for critical evaluation of the results from the observation, allowing the researcher to critique why the teacher or pupil has responded to the incident and how they have done so by assessing behaviours and leadership. 
Using the critical incident observation technique, allows for the researcher to observe the fundamentals of teaching by observing how a teacher reacts suddenly to a change within the classroom and their reaction to changing and adapting to an incident will be assessed to see how they are able to overcome the experience in a manner that is deemed as correct to ensure the behaviour of a pupil is tamed and they are able to continue to better their learning.

It is important that you demonstrate evidence of reading here.







Critical Incident Linked to Donaldson’s Four Purposes

The following critical incident is what the researcher had observed from a Year 8 class that was based in an indoor classroom environment at 9:00 AM, studying a Health & Wellbeing lesson on the topic Body Image - the class consisted of pupils of mixed abilities.

As this lesson was the first lesson of the day, some pupils appeared to be tired, however they seemed relaxed and were talking to one another upon entering the classroom. All pupils seemed eager to learn and were engaging with the topic as it was something relatable to pupils of this age group, hence pupils appearing to be on task and creating discussion with each other. Following on, pupils also appeared to be well behaved due to the dominance shown by the teacher which also assisted with engagement of pupils toward the lesson topic.

The objective of this lesson was for pupils to discuss how body image is portrayed and defined to other people in an online world as well as physically. Pupils follow a PowerPoint presentation upon this topic whilst filling out a work booklet that is related to the subject with its different topic sections, this is filled out in order of the presentations features of the topic.

The direction of this lesson as presented by the teacher is allowing pupils to present their own opinion to fellow pupils to promote and create new ideas based on what has been delivered. Group tasks are also allocated in the lesson to create an environment of debate between students which allows for an in-depth analysis of a topic were students argue pros and cons of a topic. The question at hand was “Does social media have a positive or negative effect on self-esteem?”. Pupils can be seen to be engaged due to this topic being relatable to that age group and various social media platforms that the pupils use are also discussed.

The lesson begins by the teacher proposing an Activate Prior Knowledge (APK) starter activity, where the question “What different sources can you think of that impact our appearance?”, this question required pupils to list a few ideas in regard to the question, further, relating to the lesson on the day. The teacher had presented a video to the class (BBC- Your Body, Your Image), where the video had given an insight of editing pictures in modelling industry. In relation to the APK – upon watching the video, the teacher had asked the question of why do we edit our pictures as well as why do we really post pictures of ourselves, this further created a debate as well as pupils showing the type of editing software’s they knew about.

The critical incident that had occurred was as follows and consists of Pupil X and the Teacher:

The researcher had observed Pupil X upon entering the classroom, where at the start of the lesson the pupil appeared to be completely off-task and disrupting fellow pupils by making gestures and sounds to pupils in different areas of the classroom.

The Teacher had asked all pupils for an answer to the APK, Pupil X was asked 3 times by the teacher for an answer after selecting different pupils and coming back to Pupil X 3 different times for an answer.

Pupil X still offering no answer, the Teacher had explained to Pupil X, “Think about what you are doing and the effect you are having on yourself as well as your classmates, you are wasting their lesson time”.

Upon receiving this comment from the teacher, Pupil X had offered an answer, but the answer they had submitted had already been given by a student previously. The Teacher then told Pupil X to expand on the answer that had been given by providing an explanation as to why the point given had a positive/negative effect.
Providing an explanation, the Teacher had explained to Pupil X the importance of being engaged and on-task whilst listening in school as well as in a working environment, which further led to Pupil X accepting their wrongdoing and apologising for the disruption they had caused.

Upon accepting the apology, the Teacher had praised Pupil X for their explanation due to the detail they had provided within their answer, this then uplifted Pupil X and was displayed by their body language and immediate engagement to the rest of the lesson.

This critical incident can be seen to have a high sense of the one of Donaldson’s purposes; Ambitious, capable learners who are ready to learn throughout their lives. 

The teacher can be seen to acknowledge an empathetic stance, the teacher instils the thought of placing “yourself in others shoes”, by telling Pupil X understand the effect they are having on their fellow pupils learning, this provides a social insight of effects that Pupil X has incurred during the incident.

Furthermore, the teacher’s cognitive leadership skills can be distinguished as they are allowing Pupil X to question expansively to give a thorough input for their answer by enhancing their point, telling the pupil to explain in more detail a positive and negative stance on their opinion, further capitalising on what the pupil already knows. This point in the critical incident can also be viewed to display the teacher emotional input by managing the Pupil X’s distraction in a calm way as well as persevering the pupil to provide such an answer, alleviating the element of frustration that is placed on the pupil and further allowing them to understand to slow the process in their thinking to provide such an answer (Donaldson, 2015).

Another aspect that can be seen from the four purposes is the teacher’s strategic stance, where they are allowing the pupil to construct such a response by revision and further allowing them to differentiate key points from their understanding to form an answer with detail (Donaldson, 2015).

To create an ambitious, capable learner, the teacher has shown multiple factors in order for Pupil X and fellow pupils to achieve this status. To engage the learners, the teacher has provided a driven question as an APK starter activity where the learners have to think about multiple answers for on question (Donaldson, 2015).

Furthermore, to stimulate different abilities of learning, the teacher projects a video based activity where pupils are required to structure an answer for deepening questions – (Beyond-the-line), where learners are required to elect answer and viewpoints from the source, rather than using the knowledge they already have on the topic (Donaldson, 2015).

There are different thinking routines the teacher instils to the learners by using different questioning and critiquing techniques, this allows for pupil to enhance their judgement and explain and justify their reasoning for their answers, further making learners expand on their knowledge and use linking techniques (Donaldson, 2015).

The final factor of incorporation to the learners becoming ambitious and capable is building ambition, this can be seen by the teacher’s talk to pupils. The teacher encourages pupils with a “give it a go” attitude and “could be” language to encourage students to build an answer regardless if it is correct or incorrect, further allowing them to pursue their goals knowing they will be able to get there regardless of the path taken. The use of “could be” language invites the students to be more critical thinkers as well as being imaginative about what they are studying and how it could have a link to their everyday life (Donaldson, 2015).


3. Literature Review

The first area of research that has been identified in the critical incident for effective teaching and learning is providing Constructive Feedback – (praise and room for improvements) to behaviours and lesson engagement (Allison & Tharby, 2015).

Feedback is instilled in many ways for different commodities a pupil/learner will create within the teaching environment. Feedback can be seen as constructive criticism to a learner, where a teacher will define to a learner, certain aspects where they require enhanced development within, this will be given to learners in ways that match their abilities.

Constructivist teaching approaches drive learners into adapting critical thinking within their learning and development which further allows for independence, construct criticism can provide a learner in to understanding not just what is right and wrong, although providing aspects on how to approach barriers in different ways, developing their critical thinking and further maintaining independence and allowing the learner to use this in their learning to approach different aspects of teaching and learning (Fletcher-Wood, 2016).

According to (Tripp, 1993), in relation to the critical incident, the teacher is observed to use a diagnostic judgement followed by an explanatory analysis. A diagnostic judgement is where the teacher has chosen to use both the learner and the question that is being asked in order to form a descriptive answer whilst allowing the user to develop their answer by using critical thinking techniques, in order to get that answer the teacher inputs explanatory analysis in their conversation with the learner in order to receive such a result by asking for the learner to analyse and explain their answer in-depth.

In comparison to the objectivist theory, that believes that a learner is only capable of learning to their full potential if they are fully submerged into a topic and thoroughly engaged. This can be deemed to be incorrect whilst comparing to the critical incident that had occurred, the learner was not engaged but was able to provide such an answer that was developed by the teachers technique in order to gain that answer by using subjective teaching and asking further questions in order to gain an answer from the learner that was suitable.

Overall, using constructive criticism as a technique to tackle learning as it allows knowledge to be constructed in segments by using techniques such as questioning in order to secure a fulfilling answer of what is being asked as well as securing a different way of gaining such knowledge for the learner.

Another area that has been identified for research from the observation of this critical incident is Behaviour Management. This factor looks into the individuality of a learner and how to approach their abilities whilst working with them in their development (Rogers, 2002).

Behaviour Management can be approached in various different aspects in education dependent on the environment, type of learner and teaching approach. It is important for a teacher to be effective in this area as it is not only about alleviating unwanted behaviour or rewarding good behaviours but understanding different ways to support learners of different abilities effectively.

Behaviour Management is entirely related to the teacher and their techniques of teaching which is enhanced by pupil behaviour. The teacher must have a presence of control and to also have a relationship with the learner by understanding why they behave a certain way; this can be done by researching the learner. The reactions/behaviour of a learner will come to light if they are recognised and managed correctly in order for them to achieve a certain goal (Fletcher-Wood, 2016).
According to (Rogers, 2002), in relation to the critical incident, the teacher is observed to be seen using effective management whilst maintaining a relationship. The teacher has identified that the learner is not on task and has approached them multiple times in order to ensure that they are kept on task, this displays the skill of presence and control by the teacher. The teacher is understanding that it is the first lesson of the day and the learner may not be enticed to learn due to the early starting time of the day, also the teacher has researched upon the pupil and knows that they have similar behaviour patterns in different lessons. The teacher displays effective behaviour management by rewarding the pupil for their input as well as perseverance in order to gain an effectively analysed answer which in turn leaves the learner feeling better and rewarded, further making them want to stay on task and learn. Due to the age of this learner, the teacher has identified that rewarding good behaviour was the best option in order for them to further their educational needs.

In comparison to the teacher using a different strategy of behaviour management; punishing unwanted behaviour, the teacher chose not to use this strategy as it simply was not suitable for the time of the day. Due to the teacher knowing this pupil and their behaviour, punishing the learner would’ve led the pupil to be ineffective and to further stay off-task and not be able to develop their learning or use their skills to present an answer of such calibre.

Overall, using this technique of behaviour management can be seen to have a positive effect on a learner as their positive attitude towards learning can be brought out for them to see as well as it being visible to the teacher, this further instils to the learner that the teacher is able to see that they “can do” and not be picked up about on their negatives.



The final area that has been identified for research from this critical incident is Classroom Culture. This factor looks into the overall environment where the teaching is taking place and ensuring pupils are comfortable with their placement in that environment (Dallalfar, et al., 2011).

Classroom culture stems from the way the teacher has created and styled an environment to provide their provision in teaching, the way pupils should enter and unpack, seating plans and table layouts, work ethic required, rules, responsibility and teacher-pupil relationships.

Classroom culture can be built but is dependent on the group of learners that you are going to teach, this further effects the factors above, allowing the teacher make an executive decision on how they would like to teach and what would be the most beneficial way of teaching to achieve the best outcome for both teacher and learner (Fletcher-Wood, 2016).

According to (Dallalfar, et al., 2011), in relation to the critical incident, the teacher is observed to be using a support based rewarding culture within their classroom. The teacher underlines the classroom culture by allocating certain rules within the classroom, in order for the learner to follow these rules, they have been simplified and adapted to the learner’s abilities. Motivation is promoted to ensure the learner knows why they are being educated as well as the end goal, creating a drive through passion and ownership for the pupil. Reflection and critical thinking are forwarded into the next segment that forms the culture, learners are challenged to think deeply in order to form an answer, reflecting on events that relate to the topic of discussion to form an in-depth answer. Lastly, allowing the learner to voice their opinion and present their judgement effectively leads to a reward that is safeguarded by the pupil for other aspects of education.

Overall, classroom culture plays a strong part in dealing with learners and their educational needs, the way the teacher presents themselves, their class and its cultures and the ability for them to hold a relationship with pupils curates an effective way in dealing with such incidents in the classroom regardless of the environment.




4. Evaluation & Next Steps

The critical incident that was observed has envisioned to the researcher the teacher must be able to present themselves as strong force in terms of leadership within the classroom, this further results in creating an effective method of teaching and ensuring learners are actually engaging and studying and knowing why they are doing so. Motivation, the ability to understand different abilities and rewarding a positive outcome are all factors that this teacher portrays in their style of teaching, this allows for the learners weaknesses to be identified, establishing ways to help them overcome their issues and further providing a reward as a result of them overcoming such a barrier within their learning.

Evaluating this teacher’s methodology and style of teaching in regard to (Brookfield, n.d.), the teacher has been observed to use the “student’s perspective” when it comes to providing their delivery. The teacher is able to identify and understand the needs and abilities of the learner whilst being able to regard the environment that they are based and providing a strategical way to tackle the learners weakness, this is done by understanding what exactly are the needs of the learner and how they intend on providing what they require to excel by understanding if it is not a correct way, the consequential or sensitive issues that may arise between both student and teacher. 

A suggestion for the teacher’s style and methodology of teaching is to try and tackle an issue such as the critical incident as quickly as possible due to knowing the student already and their behaviour, this will allow for them to immediately reinstate themselves and understanding that there may be consequences for not following rules. 

5. Conclusion

To conclude this report, in reference to the role of a reflective practitioner in Wales, the researcher has chosen the most suitable and adaptable approach for their delivery of teaching would be to place a student’s perspective which will help develop the knowledge on how to understand learners, their abilities, their needs and ways to alleviate their weaknesses within education all whilst maintaining a strong relationship with your learner in order for them to enjoy learning.

In reference to the Professional Standards for Teaching and Leadership model, the standard that the researcher will develop their skills through their teaching will be the characteristic of leadership. By being an effective leader in the classroom, students are seen to be able to value their learning and understanding more which helps them, not just in a certain teachers lesson but throughout their educational life, this characteristic can be viewed to create effective pedagogy as the teacher is also expanding their knowledge and skill set by finding new ways to develop and tackle issues that are known and unknown to them.


6. Appendices

Lesson 2 – ICT Core

10.00 AM, YEAR 8 PUPILS, AGE – 12/13

PUPIL Y – TEACHER

ICT CORE – LESSON ON FUNCTION USE WITHIN MICROSOFT EXCEL


•Upon entering the classroom, Pupil Y had come in late to the lesson and started to make disturbing noises and didn’t sit down in their designated seat due to them being moved for a previous misconduct
•Pupil Y was warned if they do not comply, they will face breaktime detention, so Pupil Y moved immediately
•Teacher had asked the whole class a question in relation to functions, upon seeing that Pupil Y was disengaged, teacher prompted “I want to see more hands up please”
•Pupil Y had started to create more sounds and started to affect other pupils
•Upon the teacher seeing that Pupil Y was affecting others, the teacher went over to view the amount of work the pupil had done
•Viewing Pupil Y’s work, the pupil had said some of their work is “missing”, upon further investigation by the teacher, it was concluded Pupil Y had deleted some of the work within the tasks set out, the teacher had found out by pressing the “undo” tab
•Teacher explained to pupil “you know exactly what you did”
•Pupil Y was required to restart their work, most pupils had finished their work and had the incentive of free time, Pupil Y seemed saddened by this
•Teacher had observed Pupil Y’s actions and had told a pupil that had already finished to help Pupil Y and make them understand


PEDAGOGY

•From knowledge, the teacher understands which pupils are at what levels within the subject and pupils that cause troubles, sanctioning them to be separated from the rest of the class for them to understand what they do wrong, so they learn to rectify themselves
•The use of working in a partnership allows for discussions and pupils abilities to remember what they had previously learnt which can be used in relation to the current lesson
•In relation to the critical incident, the teacher displays, that not following instructions and not engaging will not got you anywhere (free time) as well as having peers help you to allow you to understand more simplistically























Lesson 3 – Spanish

11.20 AM, YEAR 8 PUPILS, AGE – 12/13

PUPIL X, Y (FROM PREVIOUS LESSONS) & Z – TEACHER

Spanish Lesson – Providing an opinion on something you like or dislike

•Upon being seated, the teacher had approached Pupil Z and explained “any bad behaviour or disruptions, you will be sent out”, Pupil Z started to smile
•10 minutes into the lesson, Pupil Z started to talk loudly and across the classroom to Pupil’s X & Y
•The teacher had turned the interactive board screen off, this is to show that they are not moving further with the lesson until there is silence
•Pupil Z persisted to carry on speaking to other pupils around him, teacher repeated by turning the whiteboard off and placing Pupil Z outside of the classroom in the hallway
•30 minutes had passed until the teacher went outside to speak to Pupil Z
•Teacher returned to class and Pupil Z’s friends; Pupil’s X & Y kept asking the teacher “is he coming back in?”
•From observation, what seemed to be the head of department, had been called to speak to Pupil Z as the teacher could not, Pupil Z was taken away to another classroom on their own with the workload from the lesson
•Pupils X & Y, started to cause disruptions and were moved next to pupils that were on task to get them to focus on their work
•At the end of the lesson, the teacher explained to the class “this lesson hasn’t been good, there is a visitor in the class, this is not the way to behave”


PEDAGOGY

•The teacher is able to challenge learners appropriately by providing learning materials and experiences suitable for pupils of all abilities
•Collaboration is used within this lesson for pupils to form their communication skills and display their independent work for other pupils to grasp ideas from and teach themselves
•The teacher displays authority of a leader by not continuing the lesson until all pupils are onboard with the task and focused on what the teacher is explaining

























Lesson 4 – Maths

12.20PM, YEAR 8 PUPILS AGES – 12/13

Pupil A – Pupil B - Teacher

The teacher in this lesson was a student teacher.

Maths lesson – adding and subtracting decimals using the column method

•This lesson was undertaken by a PGCE Maths Student Teacher
•Pupil A was told by their actual maths teacher as soon as they arrived not to disrupt the lesson, go to their designated seat and not turn around and disturb others
•Once the actual maths teacher delegated teaching to the student teacher, Pupil A immediately became off task and became noisy and kept turning around disturbing others
•Pupil B was chosen to write a sum on the board to be calculated, upon being selected, Pupil A shouted out “don’t let him write on the board, his handwriting is terrible”, Pupil B became shy and saddened
•The student teacher had got involved and spoke to Pupil A explaining “it is not nice to pick on people’s weak points that they are not confident with”
•The teacher then told Pupil B “if you feel like coming to the front, please do, and we can do this together”, this gave Pupil B courage
•Pupil B was praised for their courage as well as answering the sum correctly and in the correct technique that was being used

PEDAGOGY

•The student teacher was not aware of Pupil B’s weakness, however upon knowing, they immediately tailored that section of work to boost their confidence by guiding them to be independent. This shows the immediate response of the teacher being able to adapt their lesson for different needs of different pupils with different abilities.
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