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Onomatopoeia 
During the storytelling activity the storyteller is demonstrating onomatopoeia. In both the storytelling and digital storytelling videos the storyteller uses onomatopoeia to describe the sound of the environment and sounds from people. According to Assaneo, Nichols and Trevisan (2011) the purpose of onomatopoeia is to mimic the sounds made by humans, animals, the environment, machinery, and other objects. Onomatopoeia indicates that a natural sound can be turned into a word through imitation. Laili and Putri (2021) believe that children's songs, advertising, and children's books are common places for finding onomatopoeia. Developing the skill of sound recognition is crucial for learning any language, but English in particular. 

As stated by Asmaa (2017) a large number of children benefit from onomatopoeia in relation to letter sound creation, learning new vocabulary, speaking, and listening understanding, and cognitive and conceptual development. Many children's early word learning is influenced by imitation sounds. Furthermore, Motamedi et al. (2020) believes onomatopoeia, which provides a connection among word and sensory experience that is not present in unstructured forms, is especially helpful in the early vocabulary development of children. Children may easily associate onomatopoeic words with meaning, both in their presence and absence of the source, because onomatopoeia evokes imagery of the word being referred to. 

Onomatopoeia is a type of expressive language in which a sound is vocalised. Additionally, some children's songs, animations, and even advertising use emotion to convey their purpose (Moreno and Concepcion, 2022). However, Watts (2016) believes children develop skills in hearing and grow more conscious of the patterns in words, letters, and sounds they encounter. Moreover, children's literacy skills improved dramatically in the digital storytelling circumstance when compared to the baseline condition. Both kinds of storytelling exercises improved digital literacy, according to additional exploratory data analysis (Maureen, Meij, and Jong, 2018). Furthermore, Laing (no date) explains how a significant amount of onomatopoeia can be seen in many infants' first words. By highlighting the similarities between sounds made in the vocal tract and noises heard in the surrounding environment, they give the listener proof of meaning.

As stated by Laing (2019) among the first words that children speak, onomatopoeia, defined as words that replicate noises from the surroundings, is particularly common. Onomatopoeia is a crucial component of language development as it can be produced from the very beginning of word use. Also, Laing (2014) states early infant data must take onomatopoeia into consideration as a significant component. In addition to their conventional function as phonetic mimics of sounds seen in the environment, onomatopoeia frequently carries additional referential significance for young children. It has been discovered that onomatopoeia is both lexically significant and effectively contributes to the early stages of phonological development.

According to Bratoz, Pirih and Kocbek (no date) based on Bruner's (1991; 1997) theory of the central role stories play in understanding production, it is commonly accepted that stories are an effective means of transmitting values and knowledge in a social setting. Similarly, Smidt (2015) mentions that Bruner called this process "scaffolding," in which the more experienced person in any encounter is able to assist the child's learning in the same way as a scaffold maintains a structure while it is being built. By doing this, a child can transition from needing assistance to becoming independent. On the other hand, Barman (2012) states that according to Chomsky, behaviourism has chosen to ignore the fact that many of the characteristics of language are fundamental and can be found in the underlying structures of language. Smidt (2013) explains how Bruner claims that Chomsky's response to the questions was grounded in nativism, or the belief that ideas are generated internally by the mind and not by outside influences. Chomsky was fascinated with linguistic structure.

Repetition
A linguistic skill the storyteller demonstrates in both storytelling and digital storytelling video is repetition. The storyteller repeats the same sentences throughout the story which will allow the children to learn the sentences and enable them to join in with the storyteller in reading the story. Isik (2016) mentions how repetition is a crucial component of language learning, particularly for second language learners, since children gain new vocabulary through practice and repetition of the short-term memory. Regarding second language acquisition, research indicates that it facilitates memorising of novel terms and expressions. Similarly, Bala (2015) tells us children learn about many viewpoints and social experiences through storytelling classes. Children who are younger in particular do not become exhausted of hearing a story aloud repeatedly. They instinctively pick up language through this repetition. In addition, they want to be part of the story. However, Whitehead (2009) says the simple excitement of repeatedly using one's favourite words or phrases is an important way to play with language.

The same books are frequently read to children by carers multiple times, which lowers the language input's total type-token balance (Montag, Jones and Smith, 2015). As stated by Bower (2014) reading stories aloud to children on a regular basis gives them greater opportunities to experience the power of storytelling and start to realise the benefits of stories. One might realise there are various worlds, civilizations, languages, locations, and experiences through stories. In an early literacy school, opportunities must be created because the frequent exploration of stories helps children discover their own voice, confidence, and competency.

Additionally, Halpenny and Pettersen (2013) explain that among the most important theorists who helped us understand how children learn and think from infancy to adulthood is Jean Piaget. Piaget's theory focused on the transition from a practical, sensory-only world during infancy to a complex, abstract world throughout late childhood, where language and visual representation support the development of imagination and fantasy. Piaget thought that children make connections with their surroundings. Likewise, Burke (2019) believes Vygotsky tells us that children's play environments aid in the cognitive development of young children. Vygotsky also serves as a reminder that positive social interactions are essential for healthy learning and development. Vygotsky believed that play provides children with a more advanced range of social skills to utilise in solving problems, and therefore social growth is, in his words, literally child's play. 

On the other hand, Halpenny and Pettersen (2013) agree that following Piaget, Vygotsky was interested in how young people's thinking and cognitive abilities developed. A significant portion of Vygotsky's study focused on the role language plays in growth and learning. The main area of disagreement between Vygotsky and Piaget was Vygotsky's emphasis on the role that sociocultural factors play in development.

Rhyme
During the storytelling video the storyteller demonstrates rhyme. Using rhyme allows children to play with language. Whitehead (2009) tells us rhyming words together is a common feature of early childhood reading, and this is not a coincidence, children are familiar with rhyming sounds in their own languages. Similarly, Bower (2014) emphasises that children's rhymes frequently demonstrate a joyful use of language and a readiness for linguistic play. It is crucial that professionals feel comfortable with the various forms of rhyme that take place. Armed with this understanding and the materials that accompany it, they should be able to assist children effectively. As previously mentioned, children's reading abilities can benefit from practitioners' previous experience and familiarity with rhyme. Burke (2019) tells us how the correct growth of these abilities requires constant engagement and interaction with language, sounds, and words for children. Seeing children play demonstrates how they may use language to their advantage.
Bratoz, Pirih and Kocbek (no date) mention how phonological awareness achievements at an early age include the ability to identify which words are made up of syllables, how sentences are made up of words, and that two distinct phrases can rhyme. When two words have different spellings, children may struggle to determine whether they rhyme or not, as well as to count the phonemes within a word when the amount of phonemes and letters change. 
According to Madej (no date) nursery rhymes are an effective approach for early childhood educators to help young children improve their language, music, and motor skills. Interactive digital storytelling games emerged around the close of the 20th century, giving young children an alternative method to interact with nursery rhymes.

Additionally, Mullen (2017) created rhymes, tailored to age groups, to help children overcome difficult circumstances, build emotional connections, and advance their early language development. Numerous rhymes present chances for children to be introduced to early literacy and mathematical abilities informally. Rhymes can also serve as a bridge to "teachable moments" in children' everyday lives. Young children's comprehension of phrases, numbers, and ideas like colours and directions can all be improved by rhymes.
Based on the findings of Crystal (no date) the foundation of early parent-child connection is language play. People observe it in the early childhood routines that parents utilise, where all of the children take great joy in creating an exciting language that enhances the patterns of sensory and visual interaction. One would anticipate that language play will be a key component of language development in the future and play a significant role in fields including language therapy and reading instruction given the exceptional emphasis placed on it in speech instruction for children during the early months of life. In the same way, Bratoz, Pirih and Kocbek (no date) agree that according to Tomasello (1999), infants acquire new forms of cognitive representation through social interactions and intersubjective acceptance of other people's communicative conventions. However, language does not produce additional cognitive processes that result from nowhere. 


