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ABSTRACT
The purpose of this investigation is to explore the potential to broaden the scope of Youth Work to improve young people’s integration into society and adulthood. The investigation will include examining informal and non-formal educational approaches, a key feature of Youth Work, and identifying ways in which Youth Workers can play a role in a young person’s holistic development. The investigation includes an extensive literature review which begins by tracing the history of the educational system in the UK to education in the 21st century, with the introduction of a new curriculum which places greater emphasis on preparing young people to be citizens of the future, equipping them with the skills they will need to be successful participants in society. The literature review also examines other educational provision, namely, home education, and identifies where there is potential to develop life skills for a young person’s future. The literature review also makes comparisons with educational provision in China, Finland and Denmark in order to establish where there is good practice which could be implemented in the UK. The literature review concludes with examining the role of youth work and its unique potential to meet the needs of young people in a way that formal education cannot. Following this, there is a discussion on how this research can be utilised in order to broaden the scope of youth work and by implication improve the lives of young people. The investigation concludes with a set of recommendations about how this could be achieved.
[bookmark: _Toc45110159]
ACRONYM 
EO		Education Otherwise
LA		Local Authority 
1. [bookmark: _Toc45110160]
INTRODUCTION 
The aim of this investigation will be to determine to what extent can Youth Work with its informal and non-formal educational approaches can help integrate young people into society, when the current formal education system does not meet the needs of all young people?  The intention is to investigate the provision provided by other countries to see how they educate their young people and establish whether they place more emphasis on young people’s holistic development, for example, by allowing them opportunities to learn in a range of environments, not just in a classroom. It will be important to examine the amount of time young people spend in school and also their leisure time, and to prove youth workers play a vital part in young people’s lives, from schooling and wellbeing to outdoor activities to guide them and support them for their future. Whilst looking into this, reference will be made to key Youth Work policy documents, including the National Youth Service Strategy for Wales (WAG, 2007), as they have reliable evidence of how young people spend most of their time. The Researcher will be referring to the statement made by the House of Commons Education Committee (2011), that 85% of young people spend outside formal education. Looking at Atkinson et al (2004), the more positive activities young people are engaged in, the greater the perceived benefit; Driver (1992) and Dwork et al (2003) also endorse this. All these different theories will be discussed in the understanding youth work section.  

In addition, research will be undertaken into the home educated community, to see how different this provision is to mainstream schools. The reasons why parents choose to educate their children at home will also be examined. There will be a focus on the role of outdoor education in supporting a young person’s education and holistic development like they do in other countries, like China, Finland and Denmark (Ofsted, 2003). This will lead us to exploring how other cultures and countries across the world educate their young people. By comparing and contrasting how young people are educated in other cultures, it will help determine ways in which mainstream education could adapted to make learning more enjoyable and inclusive for all young people.

The main objective of this investigation is to provide more information on the topic of meeting young people’s needs both in and outside school. It will be important to establish the extent to which mainstream school is limited in providing the most appropriate support for all young people. This will require looking at current provision in mainstream, as well as the role Youth Work can play in supporting young people’s wellbeing and overall development. The research will examine a variety of information gathered, in order to determine how mainstream education in the UK differs to other countries around the world, particularly in relation to young people’s social, emotional and holistic development. This will link into examining how Youth Work supports emotional and social education in a way that mainstream does not, and exploring why this is important in meeting the needs of all young people, so that their education is truly inclusive and supportive of their needs. It is hoped that this investigation will be able to make recommendations about improved ways of learning for all young people, whatever their needs. Throughout the Principal Researcher’s Youth Work studies, it has become apparent that outdoor learning environments play an important part in supporting young people’s wellbeing and development (Driver, 1992). Reference will be made to the Wellbeing of Future Generations Wales Act, 2015 (WG, 2015), in particular to the ways of wellbeing outlined in the legislation. Particular attention will be paid to how these ways of wellbeing can be integrated as part of young people’s educational experiences.
A Youth Worker’s approach is inclusive (Youth Work in Wales: Principles and purposes, 2019, p.8) in that the aim is to involve and support all young people in achieving their potential. However, whilst mainstream education should also be inclusive, it often happens that a young person’s needs are not met through mainstream education Donaldson, 2015). This investigation will look at why young people do not always thrive in a mainstream environment and explore further ways Youth Work can support these young people. In the Youth Work National Occupational Standards (NOS) (CLD Standards Council Scotland, 2019) (CLDSCS) YW16, there are relevant statements about supporting young people’s wellbeing as well as their educational attainment; this supports a more holistic view of young people’s needs, focusing on their emotional and social development, alongside their academic learning. 

The Principal Researcher has experience of children being educated in a mainstream environment as well as being tutored at home. The young people in her care have additional needs and it has been difficult for these needs to be accommodated in a mainstream environment. When communicating with other parents of home educated children, it has been noted that their child/children’s needs have not been met within mainstream environment. Whilst the Principal Researcher has personal experience of securing appropriate support within a mainstream environment, it is important to try and eliminate bias and personal opinions in relation to the topic. For this reason, the Researcher will be conducting research by referring to journals, articles, other people theories, children’s rights, the 5 pillars of Youth Work (Youth Work in Wales: Principles and purposes, 2019, p.8) and Youth Work strategies, policies and procedures.
 This is a desktop literature review and sources of information will be from journals, books, articles, legislation, and policy documents as well as literature from charitable organisations which support the educational and emotional development of young people. The reason that this is an appropriate methodology as the Researcher would like to evaluate the reliability and validity of this investigation, is because it is important to collect information about mainstream education and critically evaluate the extent to which young people’s needs, particularly in relation to wellbeing and emotional development; this is more of a qualitative method as it collects the information and non-numerical data rather than experimental research. This investigation will questopm whether current needs are being met by mainstream education and where there are gaps in provision. Comparisons with other countries’ provisions also provide a broader perspective and enable comparisons or differences to be drawn.
[bookmark: _Toc45110161] The next chapter of this Dissertation will present a comprehensive literature review, which will be spilt into four themes. The purpose of this literature review will be to examine what has been previously published around the themes of this Dissertation, which investigates to what extent Youth Work, with its informal and non-formal educational approaches, help integrate young people into society, when the current formal education system does not meet the needs of all young people.
LITERATURE REVIEW 

1.1. [bookmark: _Toc45110257]Lit Review Theme 1
In this section, there will be an examination of the education system, its history and background, and how it has developed since the Industrial Era.
The Educational system we have in place at the moment was created in the Industrial Era, which would have been back in the 1750/1760, to meet the requirements of factory workers (Evans, 2021). 
Before the 1800s, education for the poor was not considered necessary. Children would start working at a very young age for example, in rural areas they would do farm labour and in industrial areas they would be working in the mines, and in cities they would be sweeping chimneys. Some schooling was in place for those who were not yet old enough to work. Slowly school became compulsory, which meant that all children could attend school, no matter where you came from. Many Acts and Unions sponsored schools in Britain to allow education to improve. This is when the education system changed the entire country, which allowed all young people to attend, meaning there were more attending schools, which led to better jobs and created better lives for the people in the next generation (Evans, 2021).
Before the Industrial Revolution, almost all poor children had no education. Children as young as six were made to work like the adults, and the state did not think it was worth providing an education. Inb addition, a lot of people could not afford to go to school, because school was not free. This meant children had jobs within the factories, instead of gaining an education.  To begin with it started as somewhere for the children could go to while their parents worked, but the churches did do a lot in the community and ran Sunday schools for their followers. Most of the population were poor, so the country was not as well educated since only the wealthy could afford schooling. Due to the lack of education, this meant that adults were not able to read or write. As much as this was ok for everyday life, it did not how ever boost the economy. People were soon starting to realise that if Britain had more educated people their economy would start to thrive (Evans, 2021).

After the Industrial Revolution schooling was an important part of life. Nearly the entire country’s children were well educated, and the country was developing in power and strength. Night school was offered for the working men to allow them to gain an education. The country built many libraries so there was somewhere to go to improve people’s learning (Evans, 2021).  
The 1944 Education Act introduced free education for all children; this had a major impact on children from working-class backgrounds to achieve and gain qualifications that would give them the wider range of opportunities to work. It was also known as the Butler Act, this Act also introduced the Eleven Plus exams; an entrance exam to test academic ability and gain entry to a grammar school (Oxford Royale Academy, n.d). 
In 1988 the first National Curriculum come into play. It was aimed to make school more competitive among other school to improve themselves to attract pupils. But most importantly it was introducing the first ever National Curriculum for primary and secondary schools (Oxford Royale Academy, n.d), which meant that what pupils was taught was standardised across England and Wales.
In 1998 the National assembly formed for the first time in Wales. The Government of Wales Act 1998 was an Act of Parliament for the United Kingdom. It was passed in 1998, the Act created the National Assembly for Wales, where the Secretary of State for Wales and transferred powers to the assembly (Gov.uk, 2018) 
The world of work is now a totally different place, with technology and society constantly changing.  For the first time every school delivered the same curriculum (Robert, 2007) and all children were following a prescribed curriculum. Education in Wales became a devolved matter after 1998. This meant the educational policy was to be determined by the Welsh government and not the UK government.
The Researcher is going look at the new curriculum and what it has to offer, looking at the Donaldson Review of 2015. The new Curriculum for Wales (WG, 2022) guidance aims to help school develop and explore its own curriculum, enabling their learners to develop towards the four purposes of the curriculum. This is the starting point for each young person, and to aspire them to progress within Wales.  According to Welsh Government (2022), the curriculum must prepare young people to develop high standards of literacy and numeracy, to become more digitally and bilingually competent, and be confident, capable and compassionate, and be confident, capable and compassionate citizens. The new Curriculum for Wales (Donaldson, 2015) has been designed by teachers, partners, practitioners, and business and shaped by the best ideas from around the world. Donaldson (2015) outlines this in commissioning the Review of Curriculum and Assessment Arrangements. The Welsh Government are starting to realise that young people are only in school for a short period of time, which means they will need to use their time wisely. The Welsh Government are recognising how important it is for young people to benefit from the curriculum, it needs to allow them to be equipped for the future and to be able to thrive and be able to cope with any challenges they face. Donaldson’s (2015) view of the 21st century is they can inform the design of national expectations for the curriculum and be used to identify and plan the content intended outcomes. They can also be used to determine priorities in the face of inevitable new pressures if the stated purpose is to succeed.  
Welsh Government (2015) understands that the way young people learn in primary and secondary schools will be different. Learning will include skills and experiences, as well as knowledge. Teachers will have more freedom to teach in a way they feel will benefit and improve the learning outcome for the young people. 
In the Curriculum for Wales (2015, n.p),  the ‘guidance aims to help each school develop their own curriculum, enabling their learners to develop toward the four purposes of the curriculum. The starting point and aspiration for each young person and young person in Wales’. The four purposes contain, ambitious, capable learners, ready to learn throughout their lives, enterprising, creative contributors, ready to play a full part in life and work, ethical, informed citizens of Wales and the world, Healthy, confidantes individuals, ready to lead fulfilling lives as valved members of society. 
‘This guidance helps schools design their own curriculum it contains information on legal requirements, guidance on how to develop a school curriculum, and an explanation of the purposes and principles of assessments. Assessments should be intrinsic to curriculum design’ (WG, 2015). This suggests schools have some freedom to tailor the curriculum to their pupils’ needs.
The Welsh Government will be looking at the six Areas and will be encouraging strong and meaning fall links between them. The integrated learning approach is important as it will mean that all schools are working from the same guidelines. According to Evans (2001), educational institutes always focus on completing the curriculum instead of preparing students for the future. Most of the curriculum that is designed for students never allows students to focus on the future. This is one of the main hurdles for the school system. All too often, insufficient emphasis is placed on development of the self-regulatory skill sets that students need in order to do well. Whereas Donaldson (2015), is saying this needs to be changed and allow a more child led approach, to allow them to achieve they skills they will need for the future.
Many people are saying that education needs to change and for the better to suit and tailor to our young people, like Robinson (2019), also the University of Derby (2020) says in terms of the health and wellbeing of pupils and teachers, the UK education system is arguably nearing breaking point. According to Core (n.d) the school can play a role in supporting young people’s development towards a positive sense of ethnic identity – for example they organize several programs that can build up their sense of interaction amongst ethnicities. At the same time, they can improve their understanding of other ethnicities. This said, it is not just the place of the schools to achieve these goals for the young people; parents, carers, Youth Workers, Social Workers, everyone who is in contact with the young person has a role to play and hopefully a positive one too. The Welsh Government also want young people to carry on the Welsh language. ‘Wales, of vibrant culture and thriving Welsh language, encourages people to participate in the arts and sports and recreation. (Wellbeing of future Generations’, (Wales) Act 2015)
The Researcher, in their role as trainee Youth Worker, has considered the information about the education system and believes that the system needs to change due to it being initially designed in the Industrial Era. The new Curriculum for Wales will go some way to help young people to be themselves and to grow in the way they need to thrive in life. This is because the focus is on where the young person is at, giving teachers the freedom to adapt their teaching to the young person’s needs.  Society and young people’s lives have evolved so much since the industrial Era, especially when considering advances in technology and, the way we live. Young people need to be set up for life. Even with the new curriculum, the Researcher believes a lot more can be changed, by providing the children and young people with more opportunities to step outside of the classroom in order to be more creative, engaging in forest school activity as part of the curriculum, as well as life skills, which should be considered a must. 
The Researcher agrees that education is about learning for all, no matter where you come from, or if you have a disability. Everyone is entitled to learn, which is stated in Article 28 of the UNCRC (UNICEF, 1989): your right to learn and go to school. Education itself does not just have to be in the classroom. We learn each day without even realising, which is a theme discussed at a later stage within the Dissertation.
The Researcher has examined a range of research (Robinson, 2017) but found Donaldson’s (2015) work to be powerful as he wants education to be more inclusive, more creative as the teachers will be given the freedom to meet the needs of the young person. This will give the teacher’s a chance to deliver a maths lesson outside rather than inside at a desk. The assessments will be ongoing, allowing young people gain more confidence and thrive in all they are doing.  Donaldson (2015) believes our young people should have an inclusive creative education where there is more focus on wellbeing, as indicated in the diagram below:
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http://www.schoolsfuture.co.uk/2015 
This diagram is included to illustrate the four areas the educational system is set upon. Time will tell if this new education system works, and how well teachers can adapt to it. 
The Researcher wants to take a look at the four purposes of the new curriculum and consider if they can be applied in every school. The Researcher believes it a great idea and looks great on paper but questions whether all schools will be able to introduce and implement it.  The Researcher believes that they will need Youth Workers in place to help also more teachers in order to achieve the four purposes. If this was to happen the Researcher believes there would less need for home education.
To conclude this theme, the early origins of the educational system has been explored, as well as other theories on how the educational system needs an overview, which Donaldson (2015) has tried to address in the new curriculum, for example, by focusing on themes rather than subjects. He has put a six Area process that should be covered and a four Areas guide to where the young person should be at in themselves. Instead of medicating our young people to fit the system. It will allow for the freedom to teach young people in different places, other than at a table.









 
1.2. [bookmark: _Toc45110258]Lit Review Theme 2
Understanding Home Education
In this section, the Researcher will be looking into home education and the legislation and policies it follows. The Researcher will outline the benefits of home education, particularly in relation to a non-formal approach (ISCED, 2011). Then, the contrast between school and home education will be examined which will look at how links are made to literacy and numeracy education, and how the new curriculum has been incorporated. Examples of good practice that home education has to offer young people will be identified, as well as the downsides to home education and how we measure the progress that is made.  
Currently, there is no real legislation specific to home education; it is mainly built around the Education Act 1996 (Legislation, 2023). This sets out to ensure all young people who are in the United Kingdom have access to a full-time education, The Act (Legislation, 2023) also states that parents and carers with children, who are between the ages of 5 to 16, which is the compulsory age for school, should receive a full education. The Act (legislation, 2023) also gives the Local Authority a duty of care to these young people to ensure they are getting the right education for their age group, and to also make sure they are in a safe environment. This is in line with the UN Convention on the Rights of the child (UNCRC)(UNICEF, 1989), where  Article 28  states that children have a right to learn and to go to school. However, the right to learn can also refer to home education, as long as the child’s needs are being met. (The UNCRC, 2019) states that children have a right to go to school, but it may be more appropriate to state that children have a right to education, since this would imply that learning does not always take place in the classroom or in a school environment.

There is no register elective home educated people must be on, which means the Government or Local Authority are not a hundred per cent sure of the number of young people there are who are home educated (Dewis, 2023). This means they have no way of measuring this information. Many parents had said to the Researcher in conversation that they are happy with this, and this is why they have chosen to home educate; some parents who home educate their children welcome the fact they are not continually scrutinized. However, in law, the Local Authority (LA) has a duty of care to the young person, making sure their needs are being met and they are not being abused at home (NCVO, 2022). This suggests that some kind of register of who is being educated at home is needed in order to monitor these children. It is possible there are other ways of putting this in place and providing the LA with this information; the parents of home educated children have said within conversations with the Researcher they can find dealing with the LA daunting. For example, this is where the role of a youth worker could be utilised to ensure that young people are receiving an education. However, the Government is trying to introduce new legislation which will mean all home-educated people will have to go to register, be seen at least once a year, ensuring all is in place (IPSEA’s, 2019). Parents will have to produce and show that their children have an age-appropriate and full-time education (Government Commissioner, 2021). There has been criticism in relation to this new proposal, and parents/carers have sent petitions in to not allow this to proceed, where they argue it is a violation of their privacy and will give the LA more power (BBC, 2014). The Researcher believes this raises the question whether the rights of the child to an education should be considered more important than the right to privacy. There is guidance for parents and LAs, but the Researcher was not aware of any guidance for parents in home education until undertaking this investigation. This appears to suggest that the LA or Government are not directing parents to the correct information, but they can be found on the gov.uk website, this should be more readily available to parents, as starting home educating can be emotional and overwhelming.  
When looking at the way schools are designed for learning, and comparing this with the way home education is delivered, there are a few differences. One clear example is that home Education is non-formal because it occurs outside the formal school system (Thomas, 2019).  Non-formal activities could include swimming, sports and outdoor activities which can be structured but essentially are young person led. In other words, whilst the young person may not be sitting at a table in a classroom, the learning can take place in other ways. For example, if you are learning to write or spell children could go to the woods or outdoors and write words in the ground or make words out of sticks. Similarly, if you need an inside activity with this it could be writing letters on a tray of sand or flour, as well as using chalkboards or whiteboards; when home educating there are a variety of ways to ensure that the child is learning. At this moment, the school’s curriculum contains certain guidelines you must follow (Fink, 2020). This at present does not meet the needs of a child, this is why a new curriculum is in place to allow young people to be more creative especially through the medium of art (Welsh Government,2015-2020) but also within the New Curriculum and also how look after themselves (Welsh Government, n.d). 
Another example in which the educational system has changed is home economics, which in terms of provision in mainstream schools seems to have diminished. According to the SSTA (2022, n.p) one of their members claimed they were “totally shocked that this subject has been killed by both Headteachers and LA who are more worried about saving money rather than enriching their children’s educational experiences”.  The Researcher would argue that home economics is an important part of life as children will need these skills as adults so that they can live independently. In home education a lesson that can be delivered with ease within itself. In preparing a meal, aspects of numeracy and literacy are involved, such as measuring ingredients which is numeracy based, and reading the instructions which is literacy-based. In addition to this, children will learn how to use an oven, to cook the food or bake; these are life lessons which can be delivered at the young person’s pace and not rushed through. 
Some people argue that home educated children and young people are not socialised, but actually this is not the case (Canavan, 2022). The LA provides some group lessons, also parents arrange outings, hire out halls, however these activities are child led and voluntary. The young people choose who they spend time with, and it may not be with a child of their age, whereas in school, they are more likely to be with children of their own age. They will be in an environment where they will have directed time for lunch and breaks, and only with certain age groups. However, it has been said by parents, home educated children are reliant on their parents being able to transport them to LA designated activities; reliance on bus services may be a barrier to attending. This can take its toll on the family as home educators are not funded. The LA has a grant and allowance per household/person (Carmarthenshire County Council, 2023) but this is a new initiative, and it is not clear how many home educating parents are aware of it. It also can be a challenge to obtain the funds because the LA asks that parents pay first and provide receipts. It also takes some time for the money to be paid to parents. This creates a barrier for some families because they cannot afford the upfront cost especially when they have more than one child. 
Home education does have its challenges, not just with funding but also the way in which a parent educates their child will be different to other parents; in this respect there is a lack of standardisation. Some parents believe in following the National Curriculum by doing different projects, yet others just leave it up to the young person. For example, the Researcher has spoken to some parents who will allow their child to ‘game’ all day, whilst other children are outside working with their parents because they are farmers as there is no way of LA proving otherwise (theschoolrun.n.d). The Researcher does not believe this is proper education; whilst it is possible to learn from gaming, in order for it to count as a learning activity it needs to be tailored to acquiring new skills and knowledge. However, this is what the Government is trying to challenge. As some families are under the radar, this is why the Government is trying to bring in the register (UK Parliament, 2021).
The Government wants to know how many young people are home educated and to know they are getting the basics of literacy and numeracy and receiving the education they have the right to (Department of Education, 2022). They are not saying education must take place from 9am until 5pm, however the young people are entitled to a full-time education whatever that may look like. This is where the new Curriculum for Wales (Donaldson, 2015) will be a great improvement as Donaldson (2015) notes how education does not have to be in one place, therefore giving teachers variety and choice. This will be examined further in Theme 4 on Understanding the Role of Youth Work, because youth workers begin with where a young person is at (CLD Standards Council Scotland, 2022). The Government wants these approaches in place as it will allow them to measure progress (Rowlands, 2022). However, home educators do not always have a set way to measure progress, and although some parents record and keep work and use computer programmes, others have nothing to show for it; at least schools have measuring progress in place and are starting to move on with the times with education.  
With the funding available, the Government has provided parents with a Twinkl account to allow them to get projects, worksheets and general ideas for lessons (Carmarthenshire County Council, 2023). They have also offered a free pass to the National Botanic Garden of Wales (NBGW), The NBGW offer classes like swimming lessons from year 6, whereas home educated children could be swimming by the age of five. Young people can go bike riding, learn skills like off roading, or just cycling along the sea front. There are also trampolining clubs, parkour clubs, swimming, kayaking, climbing/ abseiling, climbing trees, and building campfires. The point is that learning is continuous and can take place anywhere; it has been proven that being outdoors is more beneficial and helps you in so many ways (Smith, 2021).
To conclude this section, whilst it is possible to establish the positives of home education, there is not any standardized way of measuring its progress. Parents can set their own agendas with work as there is no curriculum in place to follow. This can be both a strength and a weakness of the home education system. However, whilst the LA has a part to play, evidence (Staufenberg,2017) suggests that there is little interference from the LA in home education.  Regular meetings are not kept up to date, possibly because LAs are overloaded. Whilst there is legislation in place (Welsh Government, 2007, p.5) and LA policies in relation to home education (Welsh Government, 2007, p.7), there is no standardization because of the non-formal approach to education. Whilst some parents may welcome this, others will argue that it can lead to a lack of scrutiny and assurance that children are receiving an education.  






[bookmark: _Toc45110259]3.1 Lit Review Theme 3
Understanding Other Countries’ Educational Approaches 
In this section, the Researcher will investigate approaches adopted by other countries, specifically in relation to non-formal education and home education. The countries the Researcher has chosen are China, Finland and Denmark.
China
Research (Chinese Ministry of Education, 2015) suggests that there is a significant difference in the way that China educates their young people. In China, there is more focus on exams and high expectations of students (Chinese Ministry of Education, 2015). For example, in order to get into secondary school, students must take an entrance exam. There is also more emphasis on subjects like mathematics and science as this is what they teach them on a continuous basis (Textor, 2022).  Children go to school for six hours a day and then have crash courses after school; these are called cram courses (Chinese Ministry of Education, 2015).  The courses are in place to make sure they know the information and to cram all the information. However, there is much less emphasis on creative skills, or even social skills, as these are not seen as important skills to have (Chinese Ministry of Education, 2015).
 In the UK we have around 20 to 30 children per class (Schools’ census, 2021) whereas in China they have around 50 pupils in a class (Jesie.org, n.d) which suggests that students do not get individual attention. According to the Chinese Ministry of Education (2015), they must rely on their peers to help them understand the information if they are learning. For the younger children, their school day is filled with back-to-back lessons, with short breaks for snacks and lunch. Following their school lessons children will clear up after themselves and go straight from school to attend a cram course.  There is little or no time for play or socialising with friends.
For the secondary school students, they also have their lessons back-to-back throughout the school day, but they are given time to go home to have some food and spend time with their family.  After this, they return to the lessons and then go to a cram course after school (Chinese Ministry of Education, 2015). From this information, it appears that the Chinese Government’s approach to education is to focus on acquiring knowledge in order to succeed in life. The researcher believes that this has its benefits and disadvantages. On the one hand, the benefits are that students are disciplined to learn and acquire knowledge, and therefore become skilful in this respect. However, on the other hand, there is very little focus on being creative through play, or socialising with peers, which in the UK we see as an important part of a child’s development (McMahon, 2021). It appears that in China, there is far less emphasis on wellbeing and emotional development (Rahman, 2019).
The researcher found this approach quite shocking in the sense of a lack of emphasis on wellbeing and exploration through play. When comparing China to the UK, the UK places much more emphasis on a child or student approach to education, where the focus is on supporting every child to achieve their potential, an important part of which also includes their emotional and social development (Mcilroy, 2023). Whilst it is important to be driven and to focus on instilling an effective work ethic in young people, this should not come at the expense of less attention on emotional and social development (Textor, 2022).   
When considering different approaches to education, according to Engle (2022) China is not supportive of home schooling, and in fact it is considered illegal though there are some stipulations. Once a child reaches the age of six, they are required to be enrolled in a school and receive a compulsory education for 9 years, according to the Home-Schooling Legal Defence Association (HSLDA) (2019). This suggests that in China there is no recognised provision for home schooling as it does not fit with the ethos of the state having complete control of how children are educated (Donlevie, 2018).

Finland
The Researcher also wanted to investigate the way Finland approached their education and found that children do not start attending school until age seven (koulutusjärjestelmä, 2023), which is later than in the UK as well as China. 
In Finland, education is free for the first 9 years (Koulutusjärjestelmä, 2023). Finnish pupils are in school for 6 periods of 300 hours during their 9 years of education which is less than the OECD average (Kumpulainen, 2018, p.11). The school year is 190 working days with a 10-week summer holiday (orp.fi, 2023). Because the school day ends between 12pm and 2pm depending on the day, and most parents work, they put on after school clubs but have also made an area which is a safe place for young people to gather, play, do homework. Food must be paid for but there are adults there supervising (Simonton, 2015). There is an outside area as well as an indoor are (Korpela, 2011). The Finnish Government’s approach to education focuses on the goals of ‘equal opportunity to receive quality education regardless of family’s income and to grow up to become active citizen’ (Koulutusjarjertelma, 2023, n.p). In Finland there are also Nature schools; these began as a trial to see if there was any improvement with young people studying outdoors. The results found that whilst young people did not learn as much compared to if they were in the classroom,  the way they were being taught and being in nature improved their wellbeing immensely. It also improved their cognitive, social skills, and practical skills (Sjöblom, Akademi, 2018). The Researcher could not find any information about home educating in Finland. 




Denmark
The Researcher also wanted to investigate Denmark as it is known for its education system, particularly in relation to being outdoors (Bentsen, 2012). The Researcher was interested in the findings from investigating Denmark, where education starts from the age of 6, however the Danes do not focus on rankings or testing of young people until at the end of primary school (Jordet, 2008) to see how they will suit their secondary education. For example, if you are academically inclined, then you can go down the gymnasium route which is science, maths, and English. For those who would prefer a more hands on approach, they would be able to choose subjects like business studies. Young people can also take a year out to move away and do sports. Learning is free and is always accessible to all ages. According to Benson (2012) many teachers have even come around to teaching young people up to the age of 16 in the outdoors so it will be natural and cultural. According to Bentsen and Jenson (2012) around 14% of the schoolwork done is through outdoor education. Outdoor education is called Udeskol which works from a few different domains and is also down the individual teacher as well as the school.
Home schooling is an option in Denmark and is also legal (Gerald, 2022), even though it is not commonly seen like in other countries. According to Ray (2023) there were 3.1 million home school children in the United States between 2021-2022, in grades K to 12, which is roughly 6% of school age children. There are a number of regulations put in place to make sure young people are receiving the appropriate education must notify the municipality within the area where they live at least three months before they intend to home school. This is different to the procedure in Wales, where parents can just write a letter and education can begin from the date given which can be straight away. In Denmark, a written educational plan has to be submitted and approved in line with Danish Government’s standards. Another difference between home schooling in Wales and Denmark is that Danes are entitled to monthly payments from the Government to help cover their child’s education (Gerald, 2022). .
Through undertaking research into how other countries provide education for young people, it is clear to see that there are important differences in approach.  The Researcher considers it is important to have an international focus since there may be good examples of practice that the Welsh Government could be examining to see how they can improve the curriculum in Wales. The Researcher will be discussing this within chapter 3.



















1.3. Lit Review Theme 4
Understand Youth Work Educational Approaches
Youth Workers follow the Five Pillars of Youth Work (Youth Work in Wales Review Group, 2022) to allow young people the opportunities to learn and grow. We follow the UN Convention on the Rights of a child (UNCRC) (Commissioner for Wales, 2022) and the York Work Strategy for Wales (WAG, 2019), and the Youth Work National Occupation of Standards (NOS) (CLD Standards Council Scotland, 2019). These are examples of our guidance policies.  
Youth Workers also refer to the Youth Work National Occupational Standards (NOS) (CLD Standards Council Scotland, 2019) to guide and support them. The framework can be used to support youth workers in all situations. The key principle is that Youth Work can be displayed anywhere and starts where the young person is at. The Youth Work Strategy for Wales (WAG, 2014) also supports this within its first two aims: ‘Young people are thriving’ (WAG, 2014, p.11) and ‘Youth work is accessible and inclusive’ (WAG, 2014, p.15).
Youth Work’s Five Pillars Work (Youth Work in Wales Review Group, 2022) show the value base which underpins Youth Work practice and shows young people the respect they need and should have with the principles of inclusion and equal opportunity. Through the relationships we gain with young people, these five pillars show young people the opportunities of learning. Youth Work’s Five Pillars are educative, expressive, participative, inclusive and empowering Work (Youth Work in Wales Review Group, 2022). The five pillars relate to the young person and place young people at the forefront of each decision made. 
The problem Youth Workers face is that they are not seen as professionals in the same way that teachers and social workers are. This perception can be drawn from a lack of provision for young people and a lack of Youth Services for them to access (Weale, 2020). If Government’s were committed to Youth Work provision and understood its value within local communities, then they would make more funds available. However, in recent years when the UK Government introduced a period of austerity (McGough, 2022), provisions for Youth Work were reduced, affecting settings like youth clubs, detached work, outreach work and mobile facilities (Flint, 2019).  The Youth Workers approach to teaching is informal and in a non-formal, this allows Youth Workers to work alongside young people and not at or towards them. Youth work can vary from targeted work with groups or individuals, with some looking at the development and educative role whereas others can focus on positive transitions to adulthood. Either way youth work is the primary focus for young people. But it is so much more than just a community project service to unwilling or passive recipients; it is a helping profession which defines problems and then aims to solve them. Youth workers allow the young person to have their say and follow their lead on how they would like to handle situations (Sapin, 2013, p.9-11)
Without these provisions young people are left to hang around the streets, possibly causing problems. It has been proven that young people spend 85% of their time outside school (McLatchie, 2022). Young people should have access to a Youth worker too, however it is shown this is not always the case (Green, 2022). In schools there is possibly one youth worker within the whole school (Youth Work in Schools in Wales, 2015, p.17) and they are lucky if there is a Youth Worker in the community with so many provisions being closed down (NYA, YMCA, 2021). For young people who are Home educated there is little access to a youth worker unless they go to a youth club (Rogers, 2016, p.4). According to Youth Work in Schools in Wales: full report (Youth Work in Schools in Wales, 2015, p.17), it says that in Carmarthenshire ‘all twelve secondary schools have a full-time youth lead worker, and a special needs school (7 -16) also has a full-time youth lead worker’. This is not the case for all counties, Caerphilly only has four of the fourteen secondary schools that are part of the youth work in school project and have permanent youth workers based in them (Youth Work in Schools in Wales, 2015, p.17).
The Researcher believes there should be more Youth Workers involved with parents or at least have an option to have a Youth Worker to be like a mediator between them and the LA, to help build a gap that is often seen. 
The Researcher cannot understand why so many provisions have been closed when mental health is on the increase with young people. Mind cannot keep up with the demands (Mind, 2022). Youth Workers could be doing Detached or Outreach work with young people on the streets. This would help to prevent problems like prevent knife crime with workshops and just general talking with young people, making them more aware of the dangers when carrying knives, especially when it is on the rise within some areas (National Youth Agency (BYC018), 2019).

Young people’s emotional and social development are critical for being able to deal with situations later in life and this will allow them to grow resilience. These areas will influence a young person’s self-confidence, empathy, the ability to develop meaningful and lasting friendships and partnerships, and a sense of importance and value to those around them. This is all part of their well-being (Palmer, 2019). This is an area where Youth Workers can play a significant role in the young person development, as outlined in the Youth Work NOS (CLD Standards Council Scotland, 2019). 
Youth Workers are well-known for helping young people, but if they are not given the opportunity this is a shame. The Researcher investigated how Jersey uses their Youth Workers, an island which measures 9 miles by 5 miles with 12 parishes (Bailiwick of Jersey, 2022). According to the Gov.je (2023). There is at least one youth club within each parish, and 2 mobile buses. In addition, Youth Workers spend time in the areas that are known to be areas where young people like to be with each other. In 2015, when there had been drug related deaths amongst young people, Youth Workers were present at the funerals in case anyone needed them, and to also ensure young people were safe. Youth Workers are present at festivals, they have a performing arts centre, Brooke, YES project and LGBT clubs. Workshops also take place on themes such as body image, safe sex, self-talk just to name a few.
The Researcher would like to see, a youth club within each town or village, and Youth Workers used and are a part of young people’s lives. The non-formal approach Youth Workers utilise in their practice works. They are there for young people to help, to guide and support them to allow them to be the best they can be (CLD Standards Council Scotland, 2019). They are needed and respected more as Youth Workers get down to the young person’s level. According to Ackland, (2021), There are 32,751 Youth Workers registered, this has down by 62% since 2019/2020. But there were only around 754 full time equivalent youth work management and delivery staff working in local authorities in Wales. The young people are in crisis and there are a lot of Youth Workers around, which the Government needs to start acting on, to rebuild the services Youth Workers can provide to prevent this happening in the future.





1.4. [bookmark: _Toc45110262]Conclusion
Write a conclusion to the whole lit review, summarising the main points from each theme...


In this investigation the Researcher wanted to explore to what extent can Youth Work with its informal and non-formal educational approaches help integrate young people into society, when the current formal education system does not meet the needs of all young people? With doing this the Researcher wanted to break it down into 4 themes, Understanding school education, Understanding Home Education, Understanding Other Countries, Understanding Youth Work Approaches. To then discus the finding, which lead to realising China are very educated, but the wellbeing is inexistent, which means Finland and defiantly Denmark their approaches to life, education and their wellbeing is truly exceptional, which Wales could learn a lot from. The Researcher has also come to realise that Youth Work needs to be looked into a lot more, as Youth Workers are not being used to their full potential and have a lot to offer. 
3 DISCUSSION
In this chapter, issues arising from the themes in chapter two will be analysed in more depth. The key ideas to discuss will focus on the opportunities for young people that youth work can provide in terms of informal and non-formal education, as well as how this provision can be maximised to reach all young people, including those who are home educated. Jeffs and Smith (2011, cited in Curran et al, 2013, p.education  126) defines informal education as: 
a spontaneous process of helping people to learn. It works through conversation, and the exploration and enlargement of experience. Its purpose, we suggest, is to cultivate communities, associations and relationships that make for human flourishing. 
(Jeffs and Smith, 2011, cited in Curran et al, 2013, p.126). Sapin (2013), p. 245) describes non-formal as:
intentional, often work-based experiences, outside of a formal learning environment, such as supervision or non-accredited in-service training. Although ‘nonformal’ is useful to distinguish these experiences from informal learning from life experiences, the term is not universally utilised. Non-formal learning is often referred to as informal education.
 (Sapin, 2013, p.245). 
According to Davies (n.d, p.1) the Minister for Lifelong Learning and the Welsh Language, “Youth Work has great potential to enrich the lives of young people in Wales”. With this being said, the Researcher believes this raises the questions of why is the Government are not using Youth Workers to their full potential. This will be explored further within the final chapter of this Dissertation.
Research (Environ, 2012) has shown that a significant barrier to improving youth work provision to include more outside activity appears to be concerns about health and safety, which would need to be looked at. However, this is a barrier that could be overcome, as people in Denmark work outdoors in -15 degrees (The Outdoor Teacher, 2022). Providing the young people are dressed properly there should be no real issues. As can been seen in theme 3, in Denmark, children from kindergarten age are allowed to explore in all weathers and are shown how to dress for the occasion (The Outdoor Teacher, 2022). The Researcher understands that trips can take more planning, but they should not need to. Hopefully with the new curriculum these kinds of issues can be addressed. As it is stated in the new curriculum (Donaldson, 2022), what needs to be learnt and how it is taught is down to the individual school, which should mean not so much red tape with going on visits (Donaldson, 2022). The Researcher believes if the risk assessments have been put in place the actual date should not be too much of an issue. For example, as it stands, risk assessments are put in place for a date and time, months in advance. But no one can say what the weather or conditions will be then. Youth work provision is seen as a form of informal education (Davis, 2015), and given the overwhelming evidence (Mori, 2018) that outdoor activities are not only important for physical health, but also for improving wellbeing and resilience, the Researcher is confused as to why they have not been linked together sooner. Other countries are seeing it, like Finland and Denmark (Play Scotland Research Brief, 2023), who seems to be making a more of this approach. Other countries need to look at the outcomes of having a broader provision, in countries like Finland and Denmark, as more can be learnt from the other cultures. 
The purpose of youth work is to meet the needs of every individual who accesses the service, and there is no fixed approach as to how provision should be delivered (CLD Standards Council Scotland, 2019). Youth workers can deliver structured sessions but in a non-formal way, which has been shown in theme 4 where the Researcher discussed how the way that Jersey has approached Youth Work will meet the needs of so many young people. However, there are also good examples in Wales where Youth Workers working in schools, where they start from the level the young person is at. Youth Work’s structured sessions delivered in a non-formal way would benefit home educated young people as well as young people with additional needs. It is more about putting the needs of the young person first and working with them (CLD Standards Council Scotland, 2019). This is where the non-formal and informal approach proposed within the new Curriculum for Wales (Donaldson, 2015) will be of benefit within the Welsh education system and outside in the community.  For example, the Researcher believes swimming should be compulsory from an early age as it can help with the obesity problem as well as oopening up new opportunities for later in life (WalesOnline, 2013). This can be included as one of the main PE lessons that should be undertaken at school (Swim England, 22). Another example is home economics. This is a life skill which can only be improved over time, which allows young people to provide themselves a healthy balanced diet and not just fast food. It allows them not to fear food and mix them together to create master pieces (Econation, 2021). Important life skills such as being able to repair clothes or objects are examples of how young people can learn to be more independent and resilient. This kind of activity also teaches young people to think about clothes and objects in a more sustainable way (Schwab, 2021). All the options can be offered to all young people, whether in mainstream, home education or alternative provisions. (Schwab, 2021).
By providing wider opportunities such as the ones previously discussed, Youth Workers can play an important role in introducing them to young people, creating a safe space for all young people to try, also providing workshops that will encourage these activities. All these activities can take place in youth clubs outside of school too or in the outdoors, yet the Government is still closing youth clubs down, and still reducing the funding for youth work services, particularity since 2010 (YMCA, 2023). One of the effects of a reduction in youth work provisions is a perceived rise in anti-social behaviour amongst young people (Unison, 2023). However, if Youth Services are reduced or absent in certain areas of the UK, young people are being failed and opportunities for their development are being denied.  

In relation to young people who are being home educated, youth workers could play a more prominent role by working with them, allowing Youth Workers to put the workshops on they provide. In turn, this could also improve the social skills of young people who are home educated. This would require more funding available to the young people to allow these activities to be provided. The Researcher is hoping the Government follows the leads of other Countries like Finland and Denmark, in the way they educate their young people to relate to theme 3 where we discussed how they educate young people.  Home educators follow a similar pattern to other countries with being outdoor more and allowing the young people more freedom within their education liked discussed in themes 3 and 4. Allowing Youth Workers to have a more prominent role within society (UK Youth, 2020). Having funding more accessible for the young people, Youth Workers can put on workshops to help young people as well as the community including the environment. For example, Davies (n.d, p.1) says. 
“Youth workers are educators, whether this takes in a community youth club, on the streets or supporting formal education. Youth work provides and facilities an environment within which young people can relax, have fun, feel secure, supported and valued. It is intended that through non-formal and informal educational opportunities and experiences youth workers challenge young people to enhance their emotional competence.”
(Davies, n.d, p.1)
This is important to remember as Youth Work can be done anywhere and will always make sure the young people come first, to provide and fun and safe area for them to grow to be the best they can be.  If more opportunities for young people were available and all young people were offered the same opportunities, then their education would be greatly improved. Every child has a right to an education (Commissioner for Wales, 2022) but neither way is the right way, but providing Youth Workers withing every area the Researcher believes society would be a better place. 
In Denmark, as highlighted in the previous chapter, education does not always have to be outdoors as we know some people learn by sitting and reading, but this is where Denmark has got the right idea. As of Year 7 they divide their education system for academic people (gymnasium route) and people who need a more hands-on approach like business studies or sports (Jordet, 2008). The Researcher believes this idea should be researched further as this could be something to consider for a recommendation for the future of education.
The Welsh Government’s new curriculum, according to Donaldson (2015), is a positive start in the right direction, providing it is followed, and that the schools use it to their strength. However more can be done as we will see in the recommendations section in the next chapter. If we look at parts of the new curriculum, there are examples of good practice which could be implemented, for example, Donaldson (2015) talks about year groups combining. This is how it is in the ‘real world’ which means people are learning from their peers too, which has been proven to be more beneficial with patience, better social skills and teamwork which will make more of a difference (Tullis, 2020). This is also seen how the home educated community work with their groups too, working with mixed ages and abilities. Youth workers would build the bridges here and join the dots, for example Youth workers can be the mediators between parents and LA, reducing the barriers that can exit between parents who home educate their children and the LA. Youth workers can provide workshops for all young people to help build the relationships with others, socializing, resilience and for school members and home educated people to join the same groups and have the same opportunities. Also allowing the new curriculum to start off younger with nonformal approaches to education just like Youth workers utilise, because people learn a lot more through play and realistic life lessons (UNICEF,2018). 
In this chapter, the idea that youth work provision could be broadened to maximise the learning opportunities for young people has been discussed. It has been suggested that areas must be reviewed and by looking into more depth at, what other countries have to offer, like Finland and Denmark. In the concluding chapter, recommendations will be made based on the findings of this investigation.
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