Introduction to the teaching experience

Throughout my whole life I have had a real desire to help others learn through my own personal experiences and sharing knowledge that I have obtained. After leaving school I went to university to study sport and exercise science which held different models around teaching and coaching and upon graduation, I qualified as a level 2 rugby union coach and moved into employment as a development officer in a secondary school. Part of this role was mentoring young adults who struggled in school either through poor behaviour or disabilities. I organised and supported these students in 1 to 1 session as well as group activities in order for them to get the best out of school and much needed qualifications. At this point in my teaching/training career I came to a cross roads and was offered to do my PGCE which was the obvious next step at the time, but I also had a burning desire to work with adults rather than child. The opportunity then came about to join the police and I joined Gwent Police in 2016 which is my local force and one my grandfather served in many years ago. The real draw to the police was the ability to again help people. This would now be in their time of need and I craved that real satisfaction of making a difference to someone and their life as well as building a long and successful career. 
Moreover, as I progressed in my career, the desire to teach and assess others into making them the best they can be has always existed. As I completed my 2-year probation period, I qualified as a tutor constable and tutored 2 student police officers in quick succession on shift where I completed practical assessments of their performance and documented their development within a portfolio. 
Then around 2019, the college of policing changed the way in which police officers become qualified, introducing a degree element and a more streamlined way of occupationally assessing officers. In response to this, my organisation made a decision to introduce professional development units where tutors and students are afforded protected tutoring/learning time without being impacted by wider pressures from the organisation. This allowed for the new streamlined way of assessment to take place and allowed for more support to be offered to those that were struggling. I applied to join this team of tutors and was successful. 
From this I then completed my education and training as well as assessment in the work qualifications (TAQA). This allowed me to move over to the assessment teams where I oversaw 40 student officers through their occupational competency matrix once they had completed their tutor phase but were still in their 2-year probation period. I have then been promoted to the rank of sergeant where I now supervised 6 PC assessors and managed officer performance, providing additional support to those who needed it. I have also led the tutor courses where I have taught officers outside of their probation the fundamentals of tutoring and how to assess performance. This is a role I was thoroughly enjoying and gave me the motivation to undertake my PGCE and further enhance my own teaching and assessment skills. 

Record of teaching hours
	Date
	Hours 

	10.01.24
	8

	11.01.24
	8

	12.01.24
	8

	23.01.24
	8

	24.01.24
	8

	25.01.24
	8

	07.05.24
	8

	08.05.24
	8

	Total:
	64 hours 












Within the above hours I have been assessed teaching 3 sessions by our internal quality assurance officer. Her comments and assessment of my performance are noted below. 
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	Trainee Name:  Kyle Tayler………………………………..
	Establishment Gwent Police………………………………………............
	Date: 12/01/2024…………………….


	 GRADE DESCRIPTORS: (When compared with an experienced teacher)
	Context of observation
(e.g.class, topic area, cohort)
Tutoring Adult Learners – To introduce what is dyslexia and how it impacts people differently.  



	Very Good – An excellent awareness, understanding, and application of different approaches in planning and delivery of effective teaching and training. 
Good – Comprehensive awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
Satisfactory  – Awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
Development Required – Areas for improvement noted with recommendations for further development
	

	Subject Knowledge
	VG
	G
	S
	DRU
	General Notes and Comments:

	1	accuracy of knowledge of subject matter
	X
	
	
	
	Planning and Preparation

Kyle has an excellent knowledge and understanding of Gwent Police, so was able to put this topic into a policing context by providing relevant examples. 




	2	understanding of context e.g. scheme of work, programme of study, learners
	X
	
	
	
	Kyle has an excellent knowledge and understanding of Gwent Police, so was able to put this topic into police context



Contexy 


 
ab
	Lesson Planning and Preparation
	VG
	G
	S
	DR
	Kyle has created a structured lesson plan, that supports a PowerPoint presentation.

	1	detail and structure of plan
	
	x
	
	
	The PowerPoint slides are visual, and not text or theory heavy. 

	2	clarity and suitability of learning objectives
	
	x
	
	
	Kyle has considered the needs of the students by incorporating a range of activities, and assessment methods such 

	3	consideration of differentiation in relation to learners 
	x
	
	
	
	as Professional Discussions, Observation, Question and Answer to ensure engagement, and active learning. 

	4     resources selected, prepared, organised
	x
	
	
	
	Comments on the session 

	5    consideration of professional standards
	x
	
	
	
	Prior to the session, Kyle prepared the room set up, including seating, resources, equipment etc.  



	7    consideration of active learning, learner engagement and skills development
	x
	
	
	
	Within the lesson plan, Kyle has explained how he will adhere to professional standards, and this was observed.  
In the session .







	Teaching
	VG
	G
	S
	DR
	At the start of the session Kyle clearly explained the aims and objectives of the session. Throughout the session Kyle


	1	lesson start, e.g. outlining content, aims and objectives
	
	x
	
	
	ensured all students were engaged. Kyle used a range of questioning techniques, to support engagement, and to
tyty

	2	presentation: instructing, explaining, demonstrating
	x
	
	
	
	measure knowledge and understanding. Within the session Kyle used a range of activities, and resources such as 

	3	questioning skills 
	
	x
	
	
	group work and You Tube Videos. These were then discussed as a group which demonstrated good participation.

	4	choice and variety of tasks/activities
	x
	
	
	
	Kyle encouraged the students to share experiences, and self-reflection when they felt comfortable to do so. 

	5	variety and suitability of teaching strategies/methods/approaches
	x
	
	
	
	Kyle managed the timing of the activities and session, it did run over the time planned; however, this was due to an 

	7	pace of lesson, use of time
	x
	
	
	
	Interesting topic, and how it can impact officers, which all the students could relate too. 

	8	lesson ending, e.g. summarising, recapping key points, etc.
	
	x
	
	
	At the end of the session, Kyle recapped the aims and objectives confirming these had been achieved. 



	Class Management and Control
	VG
	G
	S
	DR
	Kyle demonstrated clear and consistent language throughout the session. 

	1	presence and voice projection
	x
	
	
	
	This was a large group, and Kyle maintained his presence, using the correct tone, and volume of his voice.  
Throughout the session, all slides and activities were interlinked and free flowing. 
Kyle encouraged the group to share experiences, but was mindful this was a sensitive subject, and this was taken in 
consideration. Kyle used praise and encouragement throughout. He controlled and managed the session well, 
allowing the students to engage and provide feedback following the group activities and discussions. 

	2	transitions between activities/elements
	x
	
	
	
	

	3	awareness, vigilance and intervention
	x
	
	
	
	

	4	use of praise and encouragement
	x
	
	
	
	

	5	management of tasks/learners/work groups
	
	x
	
	
	



	Monitoring and Assessing Students’ Progress
	VG
	G
	S
	DR
	Throughout the session Kyle used a range of assessment methods, for example observation whilst 


	1	monitoring understanding and progress during lesson
	x
	
	
	
	facilitating the group activities, along with open questions.  All assessment methods were suitable and fit

	2     suitability of assessment strategies/methods/approaches
	x
	
	
	
	for purpose. Kyle also used these methods to confirm the LO had been achieved. 




	3	assessing achievement of learning objectives
	x
	
	
	
	[image: ]

	4	giving feedback and setting targets for progress
	x
	
	
	
	Throughout the session Kyle provided feedback, praise, and encouragement. 



	Effectiveness
	VG
	G
	S
	U
	Kyle set and demonstrated high standards which was observed throughout the session. Dyslexia is an important 

	1	in setting high expectations for work
	x
	
	
	
	topic to Kyle, and this was demonstrated in his knowledge, and enthusiasm. The topic is sensitive, but Kyle kept it 

	2	in conveying enthusiasm and challenging students
	x
	
	
	
	light, whilst communicating the importance and impact it can have on individuals. 

	3	of students’ engagement and learning in this lesson
	x
	
	
	
	Kyle continually asked the students questions to ensure they were engaged and learning throughout. 

	Observer Signature    Karen Webber 


	

	
	Targets for Development – Make sure all students are involved within the discussion. Also consider the strengths/


	
	strengths/weaknesses of individuals when arranging group activities (if this information is known or 
available)       
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	Trainee Name:  Kyle Tayler………………………………..
	Establishment Gwent Police………………………………………............
	Date: 08/05/2024…………………….


	 GRADE DESCRIPTORS: (When compared with an experienced teacher)
	Context of observation
(e.g., Class, topic area, cohort)
Tutoring Adult Learners – To provide students with the skills, knowledge, tools and techniques required for a tutor role in front line policing - Communication




	Very Good – An excellent awareness, understanding, and application of different approaches in planning and delivery of effective teaching and training. 
Good – Comprehensive awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
Satisfactory – Awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
Development Required – Areas for improvement noted with recommendations for further development
	

	Subject Knowledge
	VG
	G
	S
	DRU
	General Notes and Comments:

	1	accuracy of knowledge of subject matter
	X
	
	
	
	Planning and Preparation

Kyle has an excellent knowledge and understanding of Gwent Police, so was able to put this topic into a policing context by providing relevant examples. 




	2	understanding of context e.g., scheme of work, program of study, learners
	
	x
	
	
	Kyle has an excellent knowledge and understanding of Gwent Police and was able to put the topic into a police 
context.


Context 


 
ab
	Lesson Planning and Preparation
	VG
	G
	S
	DR
	The session is supported with a structured lesson plan, and PowerPoint presentation, with clear LO. 

	1	detail and structure of plan
	
	x
	
	
	The PowerPoint slides are visual, and not text or theory heavy. Videos and You Tube links have also been utilised. 

	2	clarity and suitability of learning objectives
	
	x
	
	
	Kyle has considered the needs of the students by incorporating a range of activities, and assessment methods such 

	3	consideration of differentiation in relation to learners 
	x
	
	
	
	as Professional Discussions, Observation, Question and Answer to ensure engagement, learning, and participation. 

	4     resources selected, prepared, organized
	x
	
	
	
	Comments on the session 

	5    consideration of professional standards
	x
	
	
	
	Prior to the session, the room was correctly prepared with resources, seating, and room temperature.   



	7    consideration of active learning, learner engagement and skills development
	x
	
	
	
	Kyle began the session by recapping yesterday’s session, to measure knowledge and understanding. 








 
In the session .







	Teaching
	VG
	G
	S
	DR
	At the start of the session Kyle clearly explained the aims and objectives of the session. Throughout the session Kyle


	1	lesson start, e.g. outlining content, aims and objectives
	
	x
	
	
	ensured all students were engaged. Kyle used a range of questioning techniques, to support engagement, and to
tidy

	2	presentation: instructing, explaining, demonstrating
	x
	
	
	
	measure knowledge and understanding, whilst taking into consideration the need of the students. Within the 
session Kyle used a range of activities, and resources such as group work and You Tube Videos to promote active learning, and participation. These were suitable and varied throughout. 

	3	questioning skills 
	x
	
	
	
	

	4	choice and variety of tasks/activities
	x
	
	
	
	

	5	variety and suitability of teaching strategies/methods/approaches
	x
	
	
	
	Kyle effectively managed the pace, and use of time well throughout the session. 

	7	pace of lesson, use of time
	x
	
	
	
	At the end of the session, Kyle recapped the aims and objectives confirming these had been achieved. 

	8	lesson ending, e.g. summarising, recapping key points, etc.
	
	x
	
	
	



	Class Management and Control
	VG
	G
	S
	DR
	Kyle demonstrated clear and consistent language throughout the session. 

	1	presence and voice projection
	x
	
	
	
	There were 7 officers in the session, and Kyle maintained his presence, using the correct tone, volume of his voice.  
Throughout the session, all slides and activities were interlinked, free flowing, and all students were engaged.  
Kyle controlled and managed the session well, ensuring all students participated. Kyle used a range of activities,
group, and individual. Time was allocated correctly to the completion of each task, and all tasks were discussed and re    reviewed, Kyle offered praise and encouragement on the responses provided and student engagement.   


	2	transitions between activities/elements
	x
	
	
	
	

	3	awareness, vigilance and intervention
	x
	
	
	
	

	4	uses of praise and encouragement
	x
	
	
	
	

	5	management of tasks/learners/work groups
	
	x
	
	
	



	Monitoring and Assessing Students’ Progress
	VG
	G
	S
	DR
	Throughout the session a range of assessment methods and questioning techniques were used appropriately.


	1	monitoring understanding and progress during lesson
	x
	
	
	
	Kyle supported self-reflection from the students using open and direct questioning when required. 

	2     suitability of assessment strategies/methods/approaches
	x
	
	
	
	Kyle used his own personal experiances to add a policing context, to support examples so the student could relate. 




	3	assessing achievement of learning objectives
	x
	
	
	
	[image: ]

	4	giving feedback and setting targets for progress
	x
	
	
	
	Throughout the session Kyle provided positive, developmental feedback, praise, and encouragement. 



	Effectiveness
	VG
	G
	S
	U
	Kyle set and demonstrated high standards which was observed throughout the session, and was enthusiastic about 

	1	in setting high expectations for work
	x
	
	
	
	the topic, which helped supported student engagement. Throughout the session Kyle adhered to the required 

	2	in conveying enthusiasm and challenging students
	x
	
	
	
	Code of Ethics. 

	3	of students’ engagement and learning in this lesson
	x
	
	
	
	 

	Observer Signature    Karen Webber 


	

	
	Targets for Development –Going forward Kyle will continue to evolve and develop his individual


	
	teaching style and techniques. 
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	Trainee Name:  Kyle Tayler………………………………..
	Establishment Gwent Police………………………………………............
	Date: 08/05/2024…………………….


	 GRADE DESCRIPTORS: (When compared with an experienced teacher)
	Context of observation
(e.g.class, topic area, cohort)
Tutoring Adult Learners – To provide students with the skills, knowledge, tools, and techniques required for a tutor role in front line policing – Assessment 




	Very Good – An excellent awareness, understanding, and application of different approaches in planning and delivery of effective teaching and training. 
Good – Comprehensive awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
Satisfactory  – Awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
Development Required – Areas for improvement noted with recommendations for further development
	

	Subject Knowledge
	VG
	G
	S
	DRU
	General Notes and Comments:

	1	accuracy of knowledge of subject matter
	X
	
	
	
	Planning and Preparation

Kyle has an excellent knowledge and understanding of Gwent Police, so was able to put this topic into a policing context by providing relevant examples. 




	2	understanding of context e.g. scheme of work, programme of study, learners
	
	x
	
	
	Kyle has an excellent knowledge and understanding of Gwent Police and was able to put the topic into a police 
context.


Contexy 


 
ab
	Lesson Planning and Preparation
	VG
	G
	S
	DR
	The session is supported with a structured lesson plan, and PowerPoint presentation, with clear LO. 

	1	detail and structure of plan
	
	x
	
	
	The PowerPoint slides are visual, and not text or theory heavy. Videos and You Tube links have also been utilised. 

	2	clarity and suitability of learning objectives
	
	x
	
	
	Kyle has considered the needs of the students by incorporating a range of activities, and assessment methods such 

	3	consideration of differentiation in relation to learners 
	x
	
	
	
	as Professional Discussions, Observation, Question and Answer to ensure engagement, learning, and participation. 

	4     resources selected, prepared, organised
	x
	
	
	
	Comments on the session 

	5    consideration of professional standards
	x
	
	
	
	Prior to the session, the room was correctly prepared with resources, seating, and room temperature.   



	7    consideration of active learning, learner engagement and skills development
	x
	
	
	
	Kyle throughout referred standards and the Code of Ethics, explaining how this was applicable to tutoring a student. 




 
In the session .







	Teaching
	VG
	G
	S
	DR
	Kyle ensured all students were engaged throughout the session, encouraging reflection and participation. 


	1	lesson start, e.g. outlining content, aims and objectives
	
	x
	
	
	Kyle used a range of assessment methods, and questioning techniques such as open, and direct when required. 
tyty

	2	presentation: instructing, explaining, demonstrating
	x
	
	
	
	Kyle used a range of activities such as group, and individual, where all students were encouraged to participate.

	3	questioning skills 
	x
	
	
	
	Kyle encourages all students to provide feedback and engaged within discussions. 

	4	choice and variety of tasks/activities
	x
	
	
	
	Kyle managed the pace, control of the activities, and discussions to ensure timings were adhered too.  

	5	variety and suitability of teaching strategies/methods/approaches
	x
	
	
	
	All activities were appropriate and engaging, free flowing and relevant to the topic. 
Kye was clear and concise in the language used throughout the session. At the end of the session the LO were 

	7	pace of lesson, use of time
	x
	
	
	
	revisited.

	8	lesson ending, e.g. summarising, recapping key points, etc.
	
	x
	
	
	



	Class Management and Control
	VG
	G
	S
	DR
	Kyle demonstrated clear and consistent language throughout the session. 

	1	presence and voice projection
	x
	
	
	
	There were 7 officers in the session, and Kyle maintained his presence, using the correct tone, volume of his voice.  
Throughout the session, all slides and activities were interlinked, free flowing, and all students were engaged.  
Kyle controlled and managed the session well, ensuring all students participated.
Time was allocated accordingly to the completion of each task, and all tasks were discussed and reviewed. Kyle of    oe   offered praise, and encouragement on the responses provided and student engagement.   


	2	transitions between activities/elements
	x
	
	
	
	

	3	awareness, vigilance and intervention
	x
	
	
	
	

	4	use of praise and encouragement
	x
	
	
	
	

	5	management of tasks/learners/work groups
	
	x
	
	
	



	Monitoring and Assessing Students’ Progress
	VG
	G
	S
	DR
	Throughout the session a range of assessment methods and questioning techniques were used.


	1	monitoring understanding and progress during lesson
	x
	
	
	
	Kyle supported self-reflection from the students using open and direct questioning when required. 

	2     suitability of assessment strategies/methods/approaches
	x
	
	
	
	Kyle used his own personal experiences and examples to add a policing context, which the students could relate too. 




	3	assessing achievement of learning objectives
	x
	
	
	
	[image: ]

	4	giving feedback and setting targets for progress
	x
	
	
	
	Kyle provided feedback, praise, encouragement, and provide further guidance and support when required. 



	Effectiveness
	VG
	G
	S
	U
	Kyle set and demonstrated a high standard which was observed throughout the session. 

	1	in setting high expectations for work
	x
	
	
	
	Throughout the session Kyle demonstrated knowledge and was enthusiastic in this subject area, whilst adhering to the 

	2	in conveying enthusiasm and challenging students
	x
	
	
	
	Code of Ethics. 

	3	of students’ engagement and learning in this lesson
	x
	
	
	
	 

	Observer Signature    Karen Webber 


	

	
	Targets for Development – Kyle has taken previous feedback on board, and this was observed today


	
	in the session. Going forward Kyle will continue to develop his individual teaching style and techniques. 






It has now been several months since my first teaching experience as part of this program and feel I have developed and improved along the way. Below I am going to use the Gibbs, G (1998) reflective model to provide a critical evaluation of my teaching experience so far.

My whole teaching experience has been within the same topic area of teaching police officers on how to become tutors and support newly recruited student officers through their probation period. I have organised each of these sessions by recruiting suitable candidates to undertake each course, booking venues and ensuring relevant equipment is available for the course to operate. Prior to starting these sessions, I have met with the quality assurance officer for the course to ensure that what I am going to cover is suitable for the course objectives and meets the expectations of the awarding body, which in this case was the college of policing. I have developed a power point presentation during these meetings and checked that all relevant links to videos and documentation are correct. 
Prior to each session, due to them being in different facilities, I have checked where relevant fire exits and toilets are for the students as I understood from further reading that in order to get the best from your students, they need to feel comfortable and safe within their learning environment as noted by Maslow, A.H. (1943) within the hierarchy of needs. 
The courses were 3 days in length with many different topic areas being covered on each day including principles of assessment and the different learning styles documented by Honey, P.,& Mumford, A. (1982). Prior to each session as part of my preparation I have reviewed the content I was going to deliver and built lesson plans for them. Within these plans, I made amendments following feedback from my previous inputs which included alterations to timings and frequency of breaks as well as reviewing the content to ensure it is still relevant.  
Reflecting on my feelings during my sessions, I always felt slightly nervous, but the more hours I completed in teaching, this feeling subsided and was replaced with more confidence. This has been fed back to me by my assessor who noted that over the observations they have completed, I appear more comfortable in the latter sessions, and an observation I agree with.
Upon further reflection, the main reason for this feeling was due to a fear of overrunning on my time allocations for each topic area. Especially within the first couple of sessions, I was rushing through the content, decreasing break times to ensure I stayed on track, meaning the students were unable to digest the content and practically apply it before I was moving onto the next topic area. This was later confirmed when receiving feedback from some of the students leaving me feeling disappointed and initiated a period of self-reflection. I thought about how I was going to adapt my teaching to prevent this happening in the future with the aim to improve my delivery and the learning of the students. Therefore, time management was identified as an issue and in discussion with my assessor it was noted that when delivering, I was talking very fast through the PowerPoints and not incorporating enough breaks. I believe this is a symptom of my nervousness because you wish to get the task completed as soon as possible due to being under the spotlight (Koranne, 2023) and I identified this was worse when I was being assessed. 
The topic area of time management in all walks of life has been well documented within academic literature and has been noted that time itself cannot be managed as it is an ‘inaccessible factor’ but how a person uses their time can be influenced (Claessens et al., 2007). In order to influence the time, an important factor is to set goals (McCay, J. 1959, documented within a review by Claessens et al., (2007) which is defined by Lunbenburg, (2011) as an objective that someone is trying to achieve. Therefore, in order to improve my time management, I wanted to include goal setting in my teaching delivery so I can use my time more effectively. I wanted to do this by setting short terms goals within each of the topic areas I was teaching. 
In order for me to incorporate and set goals into my sessions, I needed to review my previous teaching sessions, and modify my teaching strategy.  I reviewed the content I was presenting to the group and identified that the volume of content required to achieve the objectives in day 1 was heavily outweighing the content for day 2 and 3. 
Furthermore, within this analysis I noticed there was a shortage of rest breaks on day 1 which can be detrimental to learning as the reason for having small breaks in teaching sessions is to maintain the attention of the learners (Ginns, P., et al, 2023). It has been documented by Shell et al., (2010) that it is often a challenge to maintain learners’ attention when they are learning new content and by having a break you are allowing the brain to rest meaning learners’ attention during teaching is maintained and promotes learning (Desautels, 2019). This is because as the learners undergo cognitive tasks within a session their ‘cognitive resources’ decreases meaning their ability to learn decreases (Flanagan & Nathan-Roberts, 2019) and the mind wanders and fatigues (Warm el al., 2008). However, this can be restored with regular breaks (Finkbeiner et al., 2016; Gilsoul et al., 2021) and why I need to ensure they are incorporated into my sessions. 
In order to increase the number of breaks within my sessions, I amended the format and moved some content from day 1 and over to day 2 and 3. This meant I had more capacity to incorporate breaks and stretch the content down into manageable sections, making my goals more realistic to achieve without the need to rush. I am conscious of not postponing breaks in an attempt to finish a topic area and allow additional time at the start of each section to incorporate any area we failed to cover. 
This allows me to maintain momentum through the course, allowing me to slow down my delivery as I was not worried about finishing a topic area prior to the break. Having incorporated this in my more recent sessions, my confidence grew resulting in my teaching performance improving and was agreed with my assessor following my 3rd review. Furthermore, I feel I had a better response and engagement from the students which I believe was due to the students being able to digest the information and apply it which in turn increased their confidence. In addition to my confidence growing, my time management improved which is a relationship that has been documented by Weinberg & Gould (2019), in that when confidence increases, time management improves meaning the students received a better learning experience. 
Another reason why I believe this is the case is because during my initial sessions I noticed that the students appeared quieter and tired when compared to my more recent sessions. Upon reflection, I feel this was related to the pace at which I was delivering the sessions and remember thinking at the time that a break is needed. Moving forward, I am going to act on the thoughts and react to how the learner are reacting within the session and not restrict myself to only having breaks for when they are planned. This should remain fluid as when the students appear to be fatigued, I should break.   
Furthermore, in addition to the above regarding time management, I was experiencing negative thoughts prior to my teaching sessions and subsequently impacting my confidence too.  After reviewing research documented by Bourne, (2015), I would consider myself as a ‘worrier’ who always thinks of the worst-case scenario. This was particularly prevalent in the first few teaching sessions I delivered but as I obtained more experience, my confidence grew as I started to think, the worst-case scenario (which was failing the program) is unlikely to happen and if it did, I would be able to manage it (through resitting). Bourne, (2015) documents the most successful way to overcome negative thoughts is to aim to replace them with positive thoughts and ask the questions to yourself ‘what is the worst that can happen?’ and ‘how would I overcome this?’. This is something I now aim to do when I experience negative thoughts and will be taking forward in future teaching sessions; especially when being assessment or delivering unfamiliar topic area. 
The elements that have worked well throughout my teaching sessions is that all participants have completed the relevant knowledge checks and passed the course as a whole, even with my struggles noted above. Each student has produced good work throughout the sessions and engagement from them was excellent. As noted in my previous reflection following my first few sessions, I did fail to incorporate all students into my session, especially with strong characters within the classroom and can result in those quieter students not engaging as much. But within my more recent sessions, I have managed to obtain good levels of engagement from all student present.  
However, upon reflection, the class size in the initial sessions was larger when compared to my later sessions and I believe this is why I did not get full engagement from all students in these sessions. This has also been documented by Maringe & Sing, (2014) who noted that larger numbers of students in a class mean that not all students have an opportunity to ‘interact with the teacher’. Wang, L & Calvano, L, (2022) found that teacher interaction is the fundamental aspect to students achieving their learning outcomes and why moving forward I need to consider the size of my classes when I am delivering. This will allow me to engage with all students in the classroom.
It has also been documented by Glass & Smith, (1978); in that fewer student numbers within a session have a positive impact on their performance, but there is some confrontation within the literature such as studies by Hoxby, (2000) who noted that the size of a class had limited impact on the student’s overall performance but is something I will consider when moving forward in my teaching career. 
Another aspect from my experiences that I have developed over the course of my sessions is how the student’s knowledge and understanding is assessed within the course. Following research into the assessment of learning and assessment for learning, both have been incorporated into my sessions with more of a lean towards the assessment for learning method. I have incorporated time within my sessions for students to practically apply their knowledge to real life situations through the use of body worn video with a big focus on what the students are presenting during these assessments. This has enabled me to check their understanding and whether we need to revisit certain topic area within the sessions rather than at the end. I am also able to provide timely feedback to learners which is important to the learning process as noted by Berry, (2008) and I have really seen its benefits so far. 
I feel that students are more engaging and taking responsibility for their learning and when certain topic areas were unclear, and we could address it there and then, rather than it being highlighted at the end of the course meaning student would have to do additional work or retake the course which a benefit that was documented within the research by Dannefer, (2013). 
To conclude, I have learnt so much from my teaching experiences and research over recent months and really valued the feedback both from my assessor and peers. The feedback I have received from the learners has also been fundamental to my development as it has allowed me to review the sessions from their perspective, allowing me to address concerns and enhance their learning experience. I have really seen the benefits of assessment for learning and now an aspect of teaching that I want to always incorporate. The fine balance around time management and providing the students with regular breaks has been challenging and an area I am going to continue to develop. I believe that with more teaching experience, I will be able overcome this and patience is going to be key.

Action Plan

The below action plan documents the actions I am going to complete in order to further develop my professional profile. This action plan is going to be ‘SMART’ in that it will be specific, measurable, achievable, relevant and timely in order for me to achieve my goals as documented by Doran, G. T. (1981). 

	Action
	How is this action specific?
	How is this action measurable? 
	How is this action achievable? 
	How is this action relevant?
	What timeframe to complete this action?

	Continue observations of other professionals in the teaching environment both within and outside my subject area.  
	So far, I have found it beneficial to observe others and see how teaching theory is put into practice. I am going to observe 3 additional observations of 3 different professionals in a range of topic areas.   
	Use as diary to document observations once they are completed and document any learning I have made.  
	I work closely with the learning and development team within my organisation and will be afforded time by my employer to undertake these observations. 
	The theory and practise of teaching is similar across many topic areas and will allow me to witness how different practices are undertaken and how I can incorporate them into my own teaching. 
	6 Month period- to be balanced around day work. 

	Undertake more teaching sessions to further develop my skills and confidence. 
	As noted above, the more teaching experience I have completed, the more I have increased in confidence. Specify within the time frame given I would like to complete 3 further teaching sessions consisting of 8 hours each.
	Observations from my peer assessors. 
	I am the lead teacher for tutor courses within my organisation giving me the capacity to organise courses around my day role. 
	I am a new teacher and this action is relevant as it will allow me to improve my skills and put theory into practice. 
	6 Month period- to be balanced around day work

	Gather feedback from those who attend my teaching sessions. 
	This will provide me with information specifically about my teaching. I can provide a questionnaire to my peers for them to document the feedback following each session. 
	I will measure my develop by the feedback forms that are completed. This will include reviewing both positive and negative feedback. 
	I am the lead teacher for tutor courses within my organisation giving me the capacity to organise courses around my day role. There is a demand for new tutors at the moment meaning my organisation is supportive of running these teaching sessions. 
	The feedback provided will be relevant to the sessions I have just completed with the students. Meaning it is also timely and current. 
	6 Month period- to be balanced around day work following each teaching session. 

	Undertaken continuous improvement and attend standardisation meetings. 
	This will ensure that the knowledge and skills I am teaching are still relevant and in line with the awarding bodies objectives. By attending standardisation meetings it will ensure that I am working inline with other teachers so the students are been assessed fairly and taught the same content. 
	Attendance of quarterly meetings and review lesson content to establish if still relevant. Amendments to be made if required. Link in with internal quality assurance officers who will review content and provide relevant feedback. 
	My organisation will provide me time to attend these meetings when they are scheduled every couple of months. Also, my organisation is supportive of CPD and any relevant training I identify as requiring will be supported. 
	To ensure I am still current as a teacher and that the content is still falling inline with the providers objectives as well as providing a fair and consistent program to all.  
	Over next 6 month period. 

	Volunteer to be a mentor for newly qualified tutors. 
	Mentoring is part of the teaching process and after completing initial training courses, learning does not stop. As part of the ongoing development of the students, I will act as a contact for support and meet 1 to 1 for specific feedback and address developmental needs. This will assist my teaching as I will be able to establish if my teaching styles have been effective in that the student is able to put into practise the content I have taught and allow me to focus on certain areas on the initial course if patterns are emerging between students I mentor in that there is a lack of understanding and further sessions need to be organised to address. 
	I will complete 3 mentoring sessions to which I will measure via a log and include comments and feedback. I will then review the feedback and establish if there are any areas in particular that require addressing. 
	I will be provided time by my organisation to book these 1 to 1 sessions. I work across the 5 different shift patterns within my organisation which allows me to have contact with everyone who completes the course. I will book the appointments via outlook calendar after reviewing the rota of the students. 
	This is relevant as it allows to me monitor the progress of students and see if my teaching styles have allowed the students to obtain enough learning in order for them to use these skills practically. It also forms part of mine and the students CPD. 
	Over next 6 months period. 

	Completed 2nd year of PGCE
	This is directly linked to my teaching development. Program allows me to complete teaching sessions and undertake theorical research which is assessed and timely/relevant feedback is provided. 
	My work is assessed and moderated against the performance criteria set for the program and by the university. 40% pass mark required. 
	My organisation is providing funding and support through time allocated to complete relevant areas of the program. 
	This program is fundamental to my teaching experience. Once I complete the program, I will be a qualified teacher and able to undertake additional teaching roles and develop my skills further. Assignments and teaching assessment projects are relevant to enhancing my experience. 
	Complete by April 2025. 

	Promote my teaching sessions to those who have protected characteristics under the equality action 2010. 
	This is specific to all my teaching sessions as I aim to ensure it is open to all, including those from diverse backgrounds. This falls in line with my organisations commitment to be as representative and diverse as the communities were serve. 
	Percentages of those who complete my lessons with protected characteristics are comparable and should be reflective of the wider organisation. 
	I will link in with the positive action team within my organisation to ensure we have representation across the sessions I deliver. 
	My organisation has made a commitment to ensure our workforce is as diverse as possible and that those from protected groups are represented. This transfers over to my teaching sessions as the pool of tutors that is created from these sessions needs to be as diverse as possible in-line with force commitment.
	Within every session I deliver. 










Within my action plan I will aim to uphold the professional standards as documented within the Professional standards for further education teachers and work-based learning practitioners in Wales (2017). 

Firstly, the plan clearly demonstrates my commitment to my students and their learning. Maintaining contact with them after the teaching sessions through mentoring will allow them to feedback and ask for support if it is required. After my sessions the students are required to practically apply the knowledge they have learnt and if they have any challenges or struggles within a particular area, these mentoring sessions will give them an opportunity to discuss them. Furthermore, the wellbeing of my students is also considered in the above plan. Every session I deliver, I clearly explain where the toilets and fire exits are located if required along with regular breaks and the use of a kitchen. 
The organisation that I work for promotes and values diversity and we have a positive action team who can support me in ensuring that no persons are discriminated against and that we have good representation across the different protected characteristics as documented by the equality act 2010. Additionally, any relevant documentation provided within the above action plan can be provided in the language of Welsh and abide by legislation set by the Welsh government. Students will be reminded of their right to request this if required through any contact they have. 
Furthermore, supporting those who have additional needs such as dyslexia will also be accommodated within my action plan. I will work collaboratively with the neurodiversity network within my organisation to ensure that reasonable adjustments are accommodated for those who need it.  
My action plan will require me to build and maintain my professional relationships with other departments and allow me to develop my skills further. My close ties with learning and development will benefit me in completing observations of other professionals and working collaboratively with the positive action team and HR will ensure my sessions are diverse and accommodating for all. 
Through attending CPD and standardisation it will ensure that my knowledge and lessons are current and any changes in content can be incorporated into my planning.  Within these sessions I can share and take on feedback being given by students so I can improve my own teaching style and still maintain the quality of the sessions. 
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