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Section 1 – Aim, focus and purpose of research
The issue that interested me was centred around group work, and how children respond to it. This is because in the class which I conducted my professional teaching placement in the children were often asked to participate in group work or partner talk. However, I was able to notice that not all children showed confidence when providing feedback within the group situation or to the class. I am particularly interested in this area of research because of the focus on collaborative activity within the curriculum in Wales. I was able to discuss with my partner about the different types of group work that we conducted when on professional teaching experience. My partner had indicated that the methods that had used showed variance to the methods of group work that I had encouraged. 
Section 2 – Research Context
Two primary schools within South Wales provided the context in which this research project has taken place. The school in which I completed my professional teaching experience and this research project is an inner-city school, in an area of high social deprivation. For the school this means that any trips that are organised are done so with cost in mind, so that all children can participate within the learning experience. Whereas the other school that this research project took place in was a smaller school within the South Wales Valleys and is located within an area of high social deprivation. In both school’s children have the opportunity to partake within group work on a regular basis. One of the school’s uses a Cagin method, which involves four children in each group for group activities who are all of differing abilities. Whereas in the other class the children are not grouped by ability as such, rather children are in a seating plan which is dependent on their behaviour. Within this format children often complete group work in the form of partner talk. Together we have decided that our research question would be: How can we improve pupil involvement through the use of partner talk and group feedback in the introduction and plenary in a year 4/5 class? We agreed that due to both schools using group/partner talk to enhance learning, that this project would concentrate on the level of involvement that is shown during such activities.
Section 3 – Overview of relevant literature
As this was an area of interest for me I have delved further into the understanding of this topic and how this can be of benefit to the learning of children. Within my teaching I try as often as possible to encourage group or partner talk as I ensure to reaffirm my own teaching methods and ensure that the methods that I employ are comprehensible, through the use of literature through the forms of books, journal articles and education documents.  Ahead of the implementation of the Successful Futures curriculum which has a focus on collaborative learning it was recognised by my partner and myself that the idea of group work within a primary classroom is something that should be explored. Donaldson (2015), acknowledges that children should be provided the opportunity to learn how to work and learn in collaboration, which will allow them to take responsibility for their own learning and support the learning of others.
 As part of this research I have considered literature through the forms of books, curriculum documents and journal articles. Due to the research question having the consideration of pupil participation through the use of group/partner talk I have been able to find literature which has shown links to the topic of this research. However obtaining literature for this project it has been somewhat difficult as there is limited literature relating to the research question that has been posed in this research project. This was acknowledged by Blatchford, et al., (2006) who note that previous studies in this area though valuable, are limited. Throughout this project we also aimed to have an understanding of pupil voice in this area and the opportunities to feedback when working in a group environment. Cockburn & Handscomb (2012), note that in order for feedback within group work to be effective, children must feel secure in the knowledge that they will not be judged for the feedback that they provide. This aspect is relevant from the literature as one response from children throughout the project. 
    Wilson (2009) has acknowledged that there has been a great emphasis placed upon pupil participation through a variety of guidance materials provided by education departments, yet definitions and the usage of the term have a great variance. However, the notion of pupil participation has been provided a definition by Welsh Government (2009), who state that pupil participation is a process which is undergone rather than a singular event, with a variance placed upon the required levels of pupils involvement. As part of this research it is to be understood that group tasks are often used within the classroom to allow the children's learning to flourish through the discussion of stimuli and ideas. This is supported by Cremin & Arthur (2014) who note that group work is most effective for the learning of children when they need to share knowledge, skills and understanding with their peers. 
    To investigate this area it was imperitive that we studied the levels of engagement that children had whilst taking part in group work. The literature suggests that the size of group engaging with an activity is of vital importance. Skinner (2010), suggests that children's level of engagement improves in groups of four or five, this is because larger groups tend to break down into smaller groups. Bennett (1995 in Cremin & Arthur, 2014) develop this further as they claim that paired work is not suitable for generating a lot of ideas and groups that are larger than four can become arduous for the children to manage which can cause levels of concentration to waiver. 
  Much of the literature that has been studied refers to the teacher’s classroom management strategies opposed to the levels of engagement and feedback that pupils provide when conducting group work. It is proposed that many teachers and in turn their pupils are not adequately trained to effectively use group work for the promotion of learning (Blatchford et al., 1999; Blatchford, Kutnick, Clark, MacIntyre, & Baines, 2001 in Baines, et al., 2009). However Sheila (2002), notes that the planning of pupil participation should be reflective of the learning objective, not only for the class as a whole but for the individual pupil. Rogers, et al., (2011) have acknowledged that group work can cause disruption within the classroom which can hinder the confidence of teachers whether newly qualified or experienced. This could show relation to the reasons why many teachers struggle to implement strategies to effectively use group activities. 
  One aspect that relates to the success of group/partner talk is the notion that students should be active participants in their education. This is demonstrated by O. Flosason, et al., (2015) who state that group or partner talk encourages particpation opposed to the formal method of teaching through the notion of lecturing pupils. As this was one of the main focus areas for the research project the relevent literature proposes that although an effective tool for the sharing of ideas and understanding, many children often revert to using the allocated time for group work to have a social conversation with their peers. This is further acknowledged by Baines, Blatchford & Kutnick, (2003); Bennett & Dunne, (1992); Blatchford, Kutnick, & Baines, (1999); Galton, Hargreaves, Comber, Wall, & Pell, (1999) in Baines, et al., (2009), who state that Pupils spend a vast amount of time with their peers, yet they are often given few opportunities to engage with them to cognitively enhance the learning. The aspect of pupils not being provided adequate time for group or partner talk has further links with the training of teachers and their pupils in this area. 
Section 4: Explanation of lesson study design
The methodology of this research was carried out through a lesson study, which is a form of action research. The notion of lesson study is something that was developed in Japan during the 19th century. It is acknowledged by Dudley (2015), that classroom action research that is highly focussed on the development of knowledge through teacher practice. Sharp (2012) states that action research is normally conducted by teachers, other educators or an external researcher to find answers about a particular question and possible solutions which address the specific issue in their every day working life. This is further understood by Baumfield, et al., (2013) who state that action research and teacher enquiry have similar characteristics as both include reflective teaching and critical reflective practice. 
    The methods that were employed throughout this research for the purpose of data collection included non-participant observation, field notes in the form of event sampling and use of the Leuven Scale and a focus group interview with 3 children from each class that the research was conducted in. It was further decided that the research would be conducted through semi-structured measures. This was decided upon as it allowed us the flexibility to adapt the questions used within the focus interview depending on how the children answered. Sharp (2012) states that the use of a semi-structured method allows the researcher to start with a pre-determined agenda of what the observation will entail, however they are sufficiently adaptable to unforeseen happenings. The notion of using a semi-structured method was further employed when we conducted focus group interviews. This method had allowed us to adapt and change aspects of the lesson and the focus group interview if necessary.  
My observational notes were completed in the form of a table that we had created. The use of this table allowed for us to use event sampling and the Leuven scale for the groups who were monitored throughout the lesson. As a collective agreement we had decided that this method and format would allow us to easily monitor the levels of engagement and whether children were remaining on task in the groups that were observed. From the table we used we were able to gain a base understanding of the level of involvement the pupils showed and this had allowed us to decide that use of the Leuven scale would be appropriate in the context. The use of the Leuven Scale was predominatly used alongside event sampling. However the use of event sampling was not used to its full potential of noting reasons why children could have been deemed to have been off task and having a private conversation throughout this process. This is because we recorded whether children were on task opposed to be used to record aspects of the children’s discussion. Therefore it is arguable that the use of the event sampling in this process has limitations. 
    Prior to conducting the project we had agreed that the observation should be conducted through a non-participant format so that the children in each class were not overcome by distraction of an unfamiliar adult in the room, however the observer was introduced to the class but had no further engagement throughout the lesson. This is developed further by Sharp (2012) who states that unless intentionally particpating the observer must not get involved with the lesson and somehow have to find a way of becoming invisible in order to minimise the distraction of the children so that they can remain on task. 
    The data method collection that we sought to employ was qualitative, however due to the nature of the research question the data method collection shows a mixture of both qualitative and quantative data. This is due to the fact that we used the Leuven scale to measure the levels of the engagement that the children displayed but also due to us using event sampling to understand whether the pupils were on task. The results of the data collection method were determined by having to measure the levels of engagement through the use of numbers and words were used as additional supporting evidence of why children were not on task. Sharp (2012) has acknowledged the use of numbers and words are used within most methods of data collection and most research projects make the use of both, though the use of numbers and words are not necessarily in equal amounts in regard to the collection of data. 
    The use of a focus group interview as part of this project allowed us to gain an understanding of how the children understood the learning goals. The children who were selected to particpate within the focus group interview were chosen due to having brought back a signed consent form from a parent/guardian and given their own assent to participate within the project. The focus group interview afforded the children the opportunity to feedback without judgement and the freedom to discuss the learning at an appropriate level for the children. Participants within the focus group interview were encouraged to provide honest feedback regarding the lesson as there would be no reparations should they have given a negative response. The questions that were presented to the children allowed them to first give their opinions on their enjoyment of the lesson, and would then delve further into how effective group work was in their learning and how they feel about each individual within a group having to feedback. The use of a focus group interview is entwined within any educational research. This is supported by Gilbert (2017) who claims that through the use of a focus group interview allows for the gaining of opinions of active participants in a neutral medium. Throughout the focus group interview the observer was invited to further discuss with the children about the answers to had provided to gain a clearer clarification and ask additional questions if they felt the need to enhance the questions that were being asked.

Section 5: Ethical considerations
    To ensure that the research that was undertaken in this project was to a highly ethical standard there were aspects of ethics that had to be taken into consideration. Literature that related to ethical consideration were used throughout this project. To understand ethical considerations for this research project I had to undertake the reading of literature that is primarily concerned with ethics. The literature included: University of Wales Trinity Saint David Research Ethics & intergrity code of practice, Ethical guidelines for educational research (2011) and EWC: Code of Professional Conduct and Practice for Registrants with the Education Workforce Council. 
To enable the project to be ethical I had to gain approval from the ethics committee at the University. The process of gaining ethical approval was to ensure that the research project would not be detrimental to the health and wellbeing of the participants and to uphold the positive relationship between the university and partner schools. 
    To ensure the research project was ethical I also had to ensure that I had gained consent, both from the school and the parents or guardians of children in the class in which I would undertake the research project. Consent was gained from parents/guardians which was provided by the university, whereas the consent of the school was given by the headteacher who agreed to the school being a participant in this research project by signing the ethics form which had to be submitted for approval. The children were also required to provide their assent to particpate in the focus group interview. Assent was obtained from the children in the form of a class charter which they had to sign if they were willing to particpate in the focus group interview. Only children who had a signed consent form from a parent or guardian and had provided their assent could be chosen to particpate within the focus group interview. To ensure that children were aware that they did not have to participate within the focus group interview, the subject was approached at several points throughout the lesson. 
    As part of the ethical considerations for this project I had to understand the potential risks that might be faced whilst undertaking the research project. These risks included but were not limited to, risks to the children, risks to myself, risks to the university and the risks that could be involved to the partnership school. To combat the risks to myself and the children, the focus group interview was conducted in an open space within the school and the children were not pressured into taking part within the group focus interview. This also showed compliance with the safeguarding policy of the school. 
Section 6: Lesson Study one
    As this research idea had a focus upon group work and partner talk it was imperitive that this was a main aspect of the lesson(s) which were being studied. My partner and I had spoken to both schools prior to undertaking the research in order to gain an understanding of the topic which would be the focus of the children’s learning. The lesson(s) were based upon the Victorians as this was a topic that both schools would be covering. 
    Due to time constraints and class availablity I taught the lesson first, which deviated slightly from our initial plan where my partner would teach first. When planning for the lesson I had planned the use of partner/group within the main body of the lesson, opposed to using within the introduction and plenary. The lesson was designed to approach the topic in a way that the children had to think about things they might already know. Allowing the lesson to flow in this way allowed for the development of understanding but might raise a series of questions. The way in which children engage and discuss within a group environment is highly dependent upon the expectations of a teacher regarding how talk should be structured (Cockburn & Handscomb, 2012). 
    As the main focus of the learning children worked in groups of 4 – 6 to produce a list of combinations of things they do in the 21st century, including being in attendance of school. This formed the foundation for a discussion and comparison with things Victorian children did. This aspect was explained to the children prior to them being given the learning objective. Due to the time constraints of the lesson (40 minutes), children were provided with an adequate 5 minutes to combine their ideas and have them on a list. All pupils within the class were able to engage with the activity, although some children who normally struggle to maintain levels of attention with in the class environment did have to be reminded to stay on task as they were doing collaborative work. To ensure that children were maintaining the level of engagement that was required I circulated the groups to ensure that children were on task. Within the groups children were told that each member of the group would be expected to feedback about things they enjoy doing and provide an explanation as to why they enjoy doing them. Children were then expected to provide a list for things they thought that Victorian children did and were expected to feedback in the same format. O. Flosason, et al., (2015) states that some teachers ensure that there is a conscious effort to include group work which allows for the learners to ask questions and feedback, this is due to the teacher being in a position of assessment and understanding the areas of learning that pupils might struggle with. 
    The children were able to reach the lesson goals through collaboration with peers in group work and all pupils within a group provided feedback regarding the discussion which they had been having. The learning goals were made very clear for the children to ensure that they knew the expectations of how the learning was to be conducted. Throughout the lesson the success criteria was revisted to ensure that children understood what they had to do in order to ensure that they met the success criteria. 
    The lesson worked well however to ensure the continued success of the learning the lesson could have been improved in aspects such as having a video for use at the end of the lesson to demonstrate the roles that children did during the Victorian era. However due to the lesson being an introduction to the topic the children in the class that I taught engaged successfully and had a positive response to the learning as it was described as enjoyable. To further promote the learning had there been sufficient time during the lesson the children could have used technology to further research the roles of Victorian children, not only would this have re-affirmed the knowledge of the children but it would have developed their research skills as outlined in the digitial competence framework. 
    The time constriction of this lesson proved to be difficult to ensure that the purpose of the research was explained to the children, complete the activity and conduct the focus group interview without impeeding upon the children’s lunch hour. To ensure that this activity proved to be continuous the lesson would need to have further allocated time to develop the learning further in this area. Yet the time allocated was appropriate for the learning that was expected. 
    This lesson had used group work and feedback throughout the lesson, with the majority of the feedback being provided by the children in the main body of the lesson opposed to restricting the group work to the introduction and plenary of the lesson. This was due to the splitting up of tasks throughout the lesson due to the nature of the learning, whereas if this had been a numeracy lesson it might have provided easier opportunity to restrict the group work to the introduction and plenary. Throughout this lesson when a group were chosen to feedback every member of the group were expected to feedback some of the discussion to the rest of the class. 
Lesson study 2
    The second lesson which was taught by my partner was exactly the same as the lesson I taught, including the resources. During the lesson there was notable difference to the levels of engagement that the children demonstrated. The lesson objectives were explained to the children at the very beginning of the lesson which differed from the lesson that I had taught. The children were then asked to generate their own success criteria in groups, which introduced the concept of group/partner talk within the introduction of the lesson. Although given a time frame to enable children to demonstrate success criteria some of the children struggled to remain on task for this breif activity. 
    As the lesson was conducted in a similar manner to the previous lesson the learning of the children were similar, this is due to the lessons being conducted in a classes that were year 4 and year 5. The second lesson showed similar understanding from the children and the children were met the expected outcomes. 
Within the second lesson the group activities were conducted in a similar method however there was a slight variance as the children were not told a time limit in which they had to condcut the activity, which allowed children to become distracted after they had discussed things that children in the 21st century do. The majority of the children were able to keep a focus on the activity throughout. However my partner was not able to have a teaching assistant to work with some of the children throughout this lesson, whereas the usual class teacher in the class I taught acted as a teaching assistant. 
    The second lesson could have been further improved by having the use of a teaching assistant to support the lower ability children within the class and support the classroom discussion. This is supported by Cremin & Arthur (2014) who acknowledge that contributions from pupils might be somewhat lacking when adult attention is removed. The use of a further adult within this lesson would have enabled a more focussed discussion and allowed for more feedback from individuals within the Cagin group. Although the group size of 4 allowed for discussion, not all children within the group offered feedback readily. 
    To further improve the lesson for future teaching it has to be ensured that a time frame is provided to the children. Providing a time frame will show consistency and continuity of learning as there will be little opportunity for the children to become distracted. To enable the effective use of a time limit a timer could be displayed to the children. However having the use of a time limit has its limitations, these limitations include not allowing enough time for group discussion which could affect the level of discussion that is happening between the children. Whereas the use of too much time can allow for the children to become distracted and therefore become disruptive to the learning of other pupils. 
    From this experience we were able to understand that the children were able to successfully engage with group work. This was demonstrated through the use of dialogue and the expectations of all members within a group to feedback to the rest of the class. This shows that all members within a group have to participate to effectively deliver feedback. This approach also shows limitations as some children within the class might also want to feedback and their group is not chosen. To combat this it has to be ensured that when asking for feedback there is sufficient time to allow other children from the class to feedback. 
    If this lesson were to be taught again there is a further aspect that could be included to ensure that the children are thinking for themselves and not becoming reliant upon the input of their peers. To be able to do this effectively it could be appropriate to give the children a breif amount of time to think individually and then share one or two ideas with the class prior to conducting the group work. 
    As part of the data collection within this process it might be worthwhile to change from a non-participant observation to a participant observation. Through this the observer would be able to engage with the children’s learning and monitor the discussion effectively. However, the use of particpant observation in this process would restrict the data collection to a smaller number of groups of which the observer is able to engage with during the time frame. Therefore the use of particpant observation within this process might increase the reliabilty of observation, this process has it’s limitations. 
    Within both lessons during the focus group interview my partner and I were able to discuss the lesson with the children to gauge an understanding of their feelings towards group work. From what we were able to understand the majority of the children enjoy group work as it allows them to share ideas with their peers. However it was made clear from some of the children shared that they do not always feel confident in providing an  opinion or answer during group work as some of their peers might be louder than themselves and the point they have made might be disregarded. Within both classes the children in the focus group interview claimed that there are times when particpating within group work they manage to become distracted as they are working with their friends. 
Section 7: Discussion of research findings in relation to related literature and research
    Throughout the conducted lessons my partner and I were able to find out that pupils often enjoy group activities as it allows them to gain a better understanding of topics through talk with their friends. We were further able to distinguish that children often become distracted when working in large groups as sometimes they feel their contribution was not as valued as other members of the group. This also relates to some children having reservations about feeding back to the class as some children stated that they struggled to talk in front of a number of people and prefered to actively observe a class discussion rather than give a focus point for discussion. 
    The implications of these findings upon my class demonstrates how effective group work can aid the learning process, however to further enhance the learning through group work each child within a group have to feel valued. To combat the issue of confidence with providing feedback every child should be given opportunities to feedback to the class. I am aware that there are strategies that can be used such as ‘lollipop sticks’ to ensure that a different child is chosen to feedback rather than selecting a child who seems to know all the answers. To ensure that confidence is developed in those children who might not feel valued within a group it could be further appropriate to change the layout of the classroom so that each group would have no more than 4 people as demonstrated through the Cagin method. 
    The use of group work and feedback has shown many strengths and limitations to the active learning of pupils within the process. One of the strengths that has been demonstrated throughout this process is the way in which children engage with group activities and how much the children seem to enjoy having the opportunity to engage with the process. Although group work is often enjoyed by pupils it also shows positive links with skills that could be required for problem solving, in which collaboration might be required. This use of group work and feedback affords pupils a sense of enablement within the learning process and allows the opportunity to discuss learning in a way that is not always adult lead.
    As there are strengths to this process there are also limitations to the use of effective group work. To enable group work and individual feedback there must be some control over the discussion, which is not always possible due to the number of children within a class and the teacher attempting to circulate to ensure that the topic of group work is being adhered to. Further limitations of group work include the classroom management systems that a teacher has in place to ensure that the class do not become unruly whilst in the process of conducting group work. To effectively manage this in the class that I taught it would have to be ensured that all children within a group understand that everyone has to have the opportunity to feedback. This can be done through explanation to the whole class. 
    A further limitation of the use of group work and feedback is the time implications that are faced by teachers to include various aspects of learning. Whereas in these lessons the amount of time required for group work and discussion was not a sufficient amount of time, whereas in other areas where group work is used further time might need to be dedicated in order for children to discuss a topic.
Section 8 – conclusion
    Throughout this research project I have gained an understanding of methods of data collecton and whether these methods are appropriate to the research that is being conducted. The methods of data collection that were used in this process were appropriate to the research. The methods of lesson study, non-participant observation and focus group interview has allowed for an insight into the workings of group work and feedback within a different class environment. The methods used have shown strength in their use throughout this project but are not without their limitations, this is due to the scale of children that were being observed at a given time opposed to using event sampling to monitor the learning of one child within a lesson. Within these lessons it could have been more appropriate to have the observation conducted through particpant observation. Although the use of participant observation would have restricted the sample size of children in the observation it might have developed further detail about the task that the children were undertaking. It is the feeling of my partner and I that the use of participant observation would have shown more significance within the second lesson rather than the first. This is due to the number of additional adults in the classroom at a given time. 
    In my next school experience I will continue to use group work to enable pupils to become responsible for the own learning, however I will encourage the children to support each other during group activities so that each pupil has a voice and feels that their contribution towards group work is valued. I would further encourage feedback from each member within a group environment as this will enable the children to develop their confidence whilst participating in a group activity. It has been of acknowledgement throughout this essay that some children prefer not be willing to provide feedback within a group environment or to the class as a whole but would prefer to listen to their peers and develop their own ideas from feedback that has been provided. 
    To further appreciate the use of group work within the classroom environment I will ensure that I continue to use a timer as a management strategy, this will be to ensure that children are remaining on task and not having unrelated conversations within the group activity. If I were to teach this lesson again I would ensure that the lesson encompassed aspects such as digital competency, which could allow the children to use their research skills whilst working in collaboration with others. 
Section 9 – recommendations
    This project has enabled me to understand how the use of group work within learning can be effective for the learning, however there are issues with group work and feedback within the classroom. Firstly, as a recommendation I would ensure that when setting an activity of this nature timings are strictly adhered to. This will allow for the children to understand that this activity will not take the entire lesson as there is other learning to complete, but will also allow for the children to take further responsibility of their learning. I would ensure that this is completed in collaboration with the expectation of each member of a group having to feedback. If a different group were to be chosen each time at random, and not only choosing the highest ability children it can make the process enjoyable as children will never know which group are to be chosen next. However I would also ensure that during an activity such as this all groups have the opportunity to feedback to avoid children becoming ‘lazy’ and lacking in contribution to a group task. 
    I would further recommend that group sizes show consistency with the approach to how many children are within the group. I personally would limit this to 4 children per group as the literature suggests. To ensure that this can work I would further ensure that the Cagin method is adopted so that children have the opportunity to work with children who have a variance in levels. To further ensure effectiveness the groups would have to be switched at regular intervals throughout the course of the school year. 
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· Write a well-structured piece of work in a coherent writing style








	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	







	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources


[bookmark: _GoBack]

	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that I have performed well during the research as I was able to conduct the project in an appropriate manner. 


	I feel that the use of data collection could have been further enhanced to help with the research findings.




	Student’s Name
	Christopher Beech
	Date
	13/04/2018

	Student’s Signature
	C.A.Beech
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