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Example 1: APK task – lesson resource
See below an example of a starter plenary I did for a year 9 class. For this plenary I had year 9's write 
down 4 words which they remember from the previous lesson – for the activity, I put a meanings of 
a key words on each slide and learners had to cross off each as the meanings were called. After a 
learner got "bingo" I went through each meaning and questioned learners understanding. 

Example 2: Plenary – lesson resource/learner work 
Another example of using AFL within the classroom is through plenaries, see below one example of a 
plenary I did with a year 8 class following a lesson on "Who is God." Following this activity, before 
letting learners leave I used questioning technique. I asked learners to tell me the 5 facts that they 
had written down and expand on their answer.

Please see below an example of this activity used within a classroom, below is an example of 
students work: 

Principle 1 – Assessment for Learning 
Monday, December 9, 2019 11:11 AM
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Example 3: Questioning
Questioning is another key part of assessment for learning, within my lesson I incorporate a number 
of both open and closed questions. Please see below feedback within my learning journal with 
regards to questioning: 
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Within my lesson plans I often incorporate questions that I am going to ask learners. I often use 
sticky notes to remind myself to ask these questions. Please see below an example of my lesson 
plan: 

Example 4: GCSE question –
Within a number of my classes I incorporate GCSE style questioning following a learning activity, 
when learners are doing this task I walk around the classroom reading answers and offering 
feedback for learners. Please see below feedback within my learning journal: 
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This is an example of a GCSE question I gave to learners: 
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See below learner response to this question: 
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Literacy (Example 1): Wait! Check your eight! 

Within my placement school, the English department have put forward a whole school policy in 
relation to marking and learner feedback. Learners are encouraged to regularly mark their own 
books and apply the wait! Check your eight policy on all their work. This policy focuses on regular 
literacy errors that students make across all curriculums. Please see below the wait! Check your 
eight policy. During marking, teachers are encouraged to also use this. During my teaching practice I 
have been given the opportunity to mark learners book and give learner feedback - I followed the 
wait! Check your eight policy when marking. Please see below the example given to students in 
school: 

During my teaching, I have delivered many DIRT lessons (directed independent reflection time). 
During these lessons learners are directed to go through their books and apply the wait! Check your 
eight! Policy. Learners are required to apply all the "Ws" and mark their own books. Following the 
DIRT lesson, I took learners books home to mark myself – the majority of learners had picked up on 
their own mistakes allowing less time spent for myself to correct mistakes. 

Please see below an example of marking when I used the W8 policy: 

Principle 2 – Cross Curriculum 
Monday, December 9, 2019 11:11 AM
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Please see below a lesson plan for the DIRT lesson: 

Please see below feedback for DIRT lesson from within my learning journal: 
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Literacy (Example 2): Reading for YR 7/8 Lesson 5 (EVERYDAY)

In order to improve literacy skills across the school, with particular focus on reading for KS3, year 7 
and year 8's have reading books on them at all time. During lesson 5, the first 10 minutes of the 
lesson are dedicated to silent reading for year 7 and year 8's. As some of my year 7 and year 8 
lessons fall during these times, silent reading is incorporated into my lessons. On my slide, I include a 
timer so learners are aware of how much time they have. 

Literacy (Example 3): Reading and summarising

Due to my chosen area of teaching, the subject relies heavily on literacy skills. Within my lessons, I 
incorporate reading, writing and oral skills. Please see below some examples: 

For this task, year 8 pupils were studying proof that God exists. For this task, learners were 
encouraged to read and summarise each paragraph within 2/3 bullet points. 
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encouraged to read and summarise each paragraph within 2/3 bullet points. 

Most learners were able to read and summarise the information provided appropriately, other 
students needed more scaffolding and support. I often incorporate this kind of reading task within 
my lessons as I believe it is important for learners to be able to summarise in their own words what 
they have read.

Please see below some examples of learners work following this reading task: 

Literacy (Example 4): 

Numeracy (Example 1): Year 9 – Prejudice and Discrimination Lesson

Lesson Plan and Resources: 

In one lesson I focused on prejudice and discrimination, I used this graph found on the GOV.UK 
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In one lesson I focused on prejudice and discrimination, I used this graph found on the GOV.UK 
website of recent figures of stop and searches by ethnicity within England and Wales. Each learner 
received their own copy of this graph to go into their books and were required to answer questions 
on the graph from the data that shows.

Following giving the graph to the learners, on a PowerPoint slide I gave these questions to answer 
based on the data within their graph. 

Learning Journal: 
Feedback in my learning journal stated, "good numeracy support" (green). My own feedback is in 
pink. 
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Learner Work: 

Following example1 for numeracy, this is some work produced by the learners based on the graph 
and questions in which I provided.
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Numeracy (Example 2) - Year 8 - Proof of God

Lesson Plan and Resources

During a lesson with Year 8's on proof of God, a directed teaching approach was used to discuss 
Thomas Aquinas and his theory behind Gods existence. Thomas Aquinas stated that his viewpoint 
was "common sense." I questioned learners on if they thought it was common sense and asked 
them to raise their hand if they thought it is, I then asked the class to look around the room at the 
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them to raise their hand if they thought it is, I then asked the class to look around the room at the 
number of classmates with their hand raised and work out the percentage of people who agreed. 
See below an example of the slide:  

This was easy to bring into the lesson and did not take much time. Due to the number of learners 
within the class the short task was challenging for the learners but got them thinking. 

Learning Journal:

The observer also picked up on the small use of numeracy within the classroom and this was 
reflected within my learning journal: 

Digital Literacy - Example 1- Year 7 – Black Death
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Digital Literacy - Example 1- Year 7 – Black Death

Lesson Plan and Resource

See below a plan and reflection of a year 7 lesson on the Black Death. For this lesson learners were 
expected to create a script including stage directions and to perform and record this as a "news clip" 
using the schools iPad. Following recording, learners were expected to edit email to the teacher. 
Learners were also expected to give feedback on other groups presentations using "what went well" 
and "even better if."  Unfortunately on the day of recording, there was issues with using the school 
iPad so learners were unable to record their news clip and could only present to the class.  Please 
see below lesson plan and lesson reflection: 

   ECAD6008 Page 16    



   ECAD6008 Page 17    



   ECAD6008 Page 18    



Example 1: Success Criteria
Donaldson stated that direct teaching involves setting learners up for success, and this can be done 
by giving learners a success criteria when answering lessons. This allows learners to know what they 
need to include. Please see below some examples of success criteria's I have created and used within 
my lesson: 

This is an example of a success criteria I used with my year 7 class when asking them to prepare a 
presentation for the class: 

Please see below feedback within my learning journal referring to success criteria:

Principle 3 – Direct Teaching
Monday, December 9, 2019 11:11 AM

   ECAD6008 Page 19    



Example 2: Modelling Answers 
Donaldson also stated that direct teaching can also including modelling answers for learners. Within 
my teaching practice I use model answers. I feel that this works particularly well with GCSE classes. I 
often give GCSE learners a GCSE question and then afterwards give them a model answer and 
highlight what would've got them marks. I often get learners to either peer or self-mark their own 
work based on model answers. 

Example 3: Scaffolding
Within some lessons scaffolding is needed for some learners, following a lesson on prejudice and 
discrimination, learners were asked to complete a GCSE question on what had been learnt during 
that lesson. Some learners were given reading resources for examples of what they could include in 
their answer. Please see below the Powerpoint resource including the question: 

This is the reading sheet which I provided for learners that were struggling: 
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Following the scaffolding given, see below some learners answers: 

Example 4: Questioning understanding of topic and questioning understanding of tasks
Throughout direct teaching approach you should check in with learners to make sure they 
understand the topic and what they need to do for each task. Within my lesson, I asked learners to 
repeat what I have said in their own words to ensure understanding. I do this on and one to one and 
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repeat what I have said in their own words to ensure understanding. I do this on and one to one and 
group basis. Please see below feedback within my learning journal: 

Please see below an example of my planning to incorporate questioning into my lesson: 
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Introduction

Good quality teaching is often very difficult to define (Coe et al, 2014., William 2016., Hattie 
2012). However, it is often agreed that high quality teaching is reflected in high pupil 
progress with effective classroom teaching having the most influence on pupils learning 
(Estyn 2018). Within Wales, the Welsh Government has put forward a number of 
professional standards that they believe are important to raise standards of teacher and 
thus resulting in improved outcomes for learners within Wales (Welsh Government, 2017). 

Within the Donaldson’s’ report, twelve key principles are highlighted that outline the 
importance of effective pedagogy which when used appropriately should create high 
standard of teaching. This assignment will discuss three of these pedagogical principles 
within a literature review and will follow with self-reflection on own teaching and learning 
outcomes.

Literature Review

Assessment for learning:

The first pedagogical principle which this assignment will focus on is assessment for 
learning. Assessment for learning refers to an approach to teaching that creates feedback 
which can be used to improve learner’s performance, this can either be formative or 
summative (Gardner, 2006) Formative assessment includes every day feedback on 
performance and understanding within a classroom, this can include questioning, recall 
activities, plenaries and anything to assess the measure of learning which is taking place 
(Black et al, 2003). Summarive assessment usually includes a formal end of term assessment 
in the form of an exam or written test (Wallace, 2015). Both forms of assessment are 
valuable way of gaging student performance and ability during their school life (Black et al, 
2003., Gardner, 2006., Wallace, 2015., Welsh Assembly, 2010., Williams, 2018). 

Donaldson 2015, states that a good assessment for learning approach gives practitioners a 
good insight into the effectiveness of learning. Welsh Assebly 2010:3 states that assessment 
for learning can, when used appropriately can support the process of finding out where 
learners are within the “learning continuum,” where they need to go next and what the best 
method getting there. However, in contrast Spendlove 2015 suggests that despite this, 
assessment for learning approaches are still underdeveloped within schools and need to be 
more established within a learning environment. With this in mind, the new curriculum of 
2022 states that assessment for learning is a key principle and thus there will be more 
emphasis on improving this whole school approach. 

More over, using a range of assessment for learning strategies can be helpful in improving 
learner’s overall performance within the learning environment and therefore results in 
higher quality outcomes and engagement for learners (Welsh Government, 2010b). By 
highlighting a learners strengths and weaknesses, learners can be advised on ways in which 
to improve their own practice and therefore obtain stronger results in the future (Estyn, 
2018). 

However, some academics highlight that any form off assessment can have a negative 
impact on a learner, especially if learners are not achieving highly (Williams, 2018). Some 

Critical Reflection
Monday, December 9, 2019 11:12 AM
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impact on a learner, especially if learners are not achieving highly (Williams, 2018). Some 
learners may feel that assessment merely highlights weaknesses and therefore learners may 
not exhibit as much emphasis and enthusiasm as learners achieving higher than them and 
thus learners fall behind (Spendlove, 2015). Other forms of assessment may be seen as a 
way of ensuring that learners are simply able to pass tests rather than ‘learn’ (Gardner, 
2006). 

It is important therefore that assessment for learning focuses on a variety of different 
factors to enhance learner development and understanding of certain topics (Clarke, 2001). 
Despite assessment for learning being extremely important, Donaldson stated that 
assessment for learning should always be proportionate to the benefits, suggesting that 
assessment for learning should be both beneficial for the teacher in gathering and 
implementing specific targets for learners, as well as the learning being able to implement 
these targets.  

Donaldson 2015 argued that the way the current curriculum stands does not promote the 
best form of assessment as it focuses on certain subjects rather than the “validity” of 
assessment (Donaldson 2015:75). Improvements to assessment for learning is vital in 
improving learners overall performance, these improvements can be implemented by 
teachers within the classroom and it is therefore extremely important for teachers to be 
reflective practicioners in all areas of their work (Welsh Government, 2019). 

Cross Curriculum Responsibilities 

Donaldson reported that a key principle to successful teaching lies in influence of cross 
curriculum responsibilities (Donaldson, 2015). Literacy and numeracy has been recognised 
as an essential part of learners development and thus in 2013 the literacy and numeracy 
framework was made a statutory curriculum requirement and was implemented across all 
areas of learning within Wales (Welsh Government, 2013). In Donaldsons, Successful Future 
report, literacy and numeracy was highlighted across the curriculum as a key component to 
learning and Donaldson recommended that digital competency holds similar value to these 
and thus, for the new curriculum brought in in 2022 digital competency will hold the same 
value as literacy and numeracy.  

Used effectively the literacy numeracy framework (LNF) can be used across all subjects and 
the skills in which they promote underpins success in future lives of learners within Wales 
(Welsh Government, 2019). It is therefore important that when appropriate literacy, 
numeracy and digital competency should be used in lessons to support learner development 
(Welsh Government, 2017). 

The Education Endowment Foundation 2019 stated that the positive use of the literacy 
within classrooms is fundamental for success for learners in school and therefore should be 
promoted, when appropriate in all lessons. For most subjects, this can be relatively easy to 
incorporate as the literacy framework states that literacy can be emphasised using oracy, 
reading or writing skills (Welsh Government, 2013). However, the use of numeracy within 
lessons is not always appropriate, especially for literacy heavy subjects such as History or 
English and therefore should only be incorporated within lessons when it can “naturally 
occur” (Welsh Government, 2017b). 

Donaldson highlighted the importance of incorporating digital competency into the 
curriculum, and so along with a literacy and numeracy framework to be used across all areas 
of the curriculum the digital competency framework was created for this purpose too. Other 
academics such as Pluss 2018 and Burnett et al 2019, agree that the understanding and use 
of digital competency within an education setting is crucial in order to allow students to 
deeper develop various areas of learning. Similarly to the literacy numeracy framework, 
digital competency should only be brought into lessons when it occurs naturally (Welsh 
Government, 2018). This is to ensure that the focus still lays heavily on the subject and is 
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Government, 2018). This is to ensure that the focus still lays heavily on the subject and is 
brought in throughout meaningful, appropriate measures (Donaldson, 2015).  

Despite both the literacy, numeracy and digital competency framework being extremely 
important aspect to the curriculum, the means in which it is tested within lessons is 
formative, this indicates that the use of it will be difficult to measure (Welsh Government 
2018., Welsh Government 2013). However, in 2017, Estyn reported that the literacy skills 
have increasingly improved with a high increase in oracy and reading skills across Welsh 
schools.  This report also highlighted that since the literacy and numeracy framework came 
into force 2013 the use of numeracy across all areas of the curriculum has significantly 
improved, Estyn report that similar results will follow from the digital competency 
framework. 

Direct Teaching

For the last principle, focus will be on the use of a blend of teaching approaches, including 
direct teaching within the classroom (Donaldson, 2015). Directing teaching can sometimes 
be referred to as ‘direct instruction’ and is considered a traditional teaching approach 
(Hattie, 2012). Direct instruction or direct teaching refers to the type of teaching style which 
requires practitioners to develop and deliver lessons to learners based on ‘instruction led’ 
technique (Rosenshine, 2008). This approach allows teachers to use their own knowledge 
and understanding of a topic to deliver a lesson. Direct teaching therefore can incorporate 
teacher led activities, structured discussion, questioning, teacher feedback and scaffolding 
within lessons (Westwood, 2008). 

Much emphasis, especially in a secondary school environment, require teachers to be highly 
knowledgeable in their pedagogy (Coe et al, 2014). Similarly, Hattie 2012 agrees that 
knowledge and knowledgeable teachers has one of the biggest impacts on learning for 
pupils across all disciplines. This is also outlined in teacher training schemes (such as Post 
Graduate Certificate in Educations) where those wishing to complete a teaching training 
degree, must hold a degree relevant to the subject in which they want to teach in, along 
with basic English and Maths qualifications. It is therefore vital that teachers have high skill 
sets and are well informed within their discipline as most teachers will incorporate a direct 
teaching approach in some or most areas of their teaching (Donaldson, 2015). 

When introducing new topics, learners must be made aware of specific terminology and key 
words within that subject, it is often here where teachers take on a direct teaching 
approach by introducing this information (Westwood, 2008). It is important therefore, that 
this principle should be incorporated in teaching practice when teachers have a clear 
understanding that can be reflected within their teaching (Donaldson, 2015). 

Some academics believe that there should be a shift from this approach of teaching as it 
does not always differentiate learning for pupils (Williams 2016). Direct teaching is often 
referred to as one of the oldest teaching styles and can sometimes be criticised for not 
incorporating learners to develop their critical thinking skills (Education Endowment 
Foundation, 2019). It is vitally important therefore, that when teacher incorporate this 
approach within their teaching method that there is continuing challenge within the 
classroom and learners understanding should be questioned and scaffolding and modelling 
approaches should be used when necessary (Williams, 2016). Despite these limitations, 
when used correctly direct teaching methods can be invaluable for learners and therefore 
this ‘traditional method’ of teaching represents one of Donaldsons key principles.  

Reflection

Co et al 2014 highlighted that effective learning can only take place when classrooms have 
high quality teachers, similarly Estyn 2018 stated that teachers have the most impact on 
learning. In order to develop high quality teachers, teachers must be reflective practitioners 
(Hattie, 2012). Welsh Government (2017c) stated that professional standards should 
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(Hattie, 2012). Welsh Government (2017c) stated that professional standards should 
incorporate reflective practice allowing for development within teaching in the classroom. 

In order to develop my teaching skills, throughout my time on placement I have been 
reflecting on my teaching practice within my learning journal as well as having weekly 
meetings with my school mentor to ensure that I am meeting professional targets. For this 
part of the assignment I will focus on reflection on teaching within the three principles 
discussed within the literature review.

AFL 

The first principle in which I will reflect on is assessment for learning. Donaldson stated that 
assessment for learning is extremely important as it gives pupils, teachers and other 
practitioners a clear understanding of learner’s performance. Donaldsons report encourages 
that assessment for learning tools should be used to create pupil responsibility and 
understanding for their own learning.

A number of different assessments for learning practices can be used within the classroom 
to promote effective teaching and learning. Black et al, 2010 states that some of the most 
effective assessment for learning strategies include questioning. Within my lesson, I 
question learners regularly on their knowledge and understanding of the topic (see example 
3, in assessment for learning tab). I plan questions in advance within my lesson plans and 
often used sticky notes or prompts when I am teaching to ensure that key questions are 
being asked. 

However, my most recent target states that I need to use more differentiating strategies 
within my teaching practice focusing particularly on challenging MAT learners, when I return 
to my placement school in January I will focus on this and use assessment for learning 
strategies such as questioning to do so. I will do this by using Blooms Taxonomy method of 
higher order modelling in order to stretch and challenge learners within my classroom 
(Gershon, 2015., Spendlove, 2015). In order to achieve this, I will dedicate some time in 
conducting my own reading focusing on higher order questioning and Blooms Taxonomy in 
order to perfect it within the classroom.

Another way of incorporating assessment for learning within the classroom is by 
incorporating peer assessment and self-assessment (Barlett, 2015). Recently, I have started 
incorporating self-assessment within my teaching practice and do so by including success 
criteria (see tab assessment for learning) for learners to follow. I’ve found that using a 
success criteria allows learners to incorporate all that is needed within an answer and 
creates further, written instruction and examples of information that needs including within 
answers to ensure high level responses to questions. 

Black et al, 2018 stated that self- assessment is an essential quality everyone should have, 
and it can start by being incorporated within the classroom. I feel that this would work 
extremely well for GCSE questions as learners will be given the opportunity to write their 
own answers then reflect and evaluate on their own answers. When I return to PTE1 I will 
ensure that I continue to incorporate self- assessment into my teaching. 

Despite using self-assessment regularly, I have failed to use peer assessment within my 
teaching, this is something I need to develop more and when returning to PTE1. By giving 
learners the opportunity to peer mark another learner work also allows learners to reflect 
on others answers and learners may remember something that a peer has written and use it 
to improve their answers in the future (Williams, 2018). 

Within my teaching practice I have also incorporated a number of other assessment for 
learning strategies within the classroom. Please see tab assessment for learning for more 
examples.

Cross Curriculum Responsibilities
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Cross Curriculum Responsibilities

Another principle in which I have incorporated into my teaching practice is cross curriculum 
responsibilities. In accordance to Donaldson’s Successful Futures Report and Welsh 
Government 2019 report of the upcoming curriculum; literacy, numeracy and digital 
competency is at key component that should be brought into every lesson. The literacy and 
numeracy framework was incorporated into teaching and learning across all schools within 
Wales in 2008 due to low literacy and numeracy scores (National Assembly for Wales, 2013). 
This is perhaps why Donaldson recommended that literacy and numeracy remain a key 
principle for teaching and learning across the curriculum in his 2015 successful futures 
report. 

Within my teaching practice, literacy is incorporated into almost all of my lessons. Most, if 
not all my lessons include the opportunity for learners to develop their reading skills. Within 
PTE there is a whole school approach for KS3 to improve reading skills. 10-minute silent 
reading time is incorporated during the last lesson of the day, this allows learners to 
develop their language skills independently (Education Endowment Foundation, 2019). As a 
number of my lessons with KS3 falls during this time, learners within my classroom have the 
opportunity to develop reading skills through this whole school approach.  

Welsh Government 2017, highlighted that the use of the literacy and numeracy framework, 
and stated that it should be incorporated “naturally” into lessons. Within my discipline it has 
been quite challenging to bring in the use of numeracy into everyday practice, this is 
something that I need to develop within block 2 of my PTE1. Welsh Government 2019c 
states that the use of numeracy in Humanities can be incorporated in multiple different 
ways using real world examples of data collection and data management. 

However, within PTE1 I used a graph to outline racial discrimination within Wales and 
England (see tab cross curriculum responsibilities, numeracy example 1). Each learner had 
copies of the graph and were questioned on the data within the graph (see tab cross 
curriculum responsibilities, numeracy example 1: learner work). This activity was successful 
within the year 9 class and using various scaffolding techniques I plan on using graphs in 
future lessons within all key stages. 

Donaldson suggests that the use of expanding pupils digital competency is as just an 
important area of focus as literacy and numeracy in the current age. This is an area of 
learning in which I need to develop. Despite using online clips and news articles within my 
lessons, it has been extremely hard to incorporate with PTE 1 due to the lack of resources 
within PTE1. The school in which I am on placement in has limited access to computer 
rooms and the pupils are not allowed their mobile devices on school premises. Despite a 
number of academics suggesting that digital technology should be readily available for 
learners within schools, it has been extremely challenging to incorporate digital literacy 
within my lesson due to limited access to devises (Pluss 2018., Welsh Government 
2013-2019). However, when returning to PTE I will discuss with my mentor ways in which I 
can use digital technology into my teaching practice that follows school policy. 

Direct Teaching 

The principle which I chose to focus on was direct teaching. Despite often being discussed as 
an old method of teaching practice I felt that within my subject area it was most significant. 
Many of the learners within the classroom in which I have taught in PTE1 have insufficient 
or little knowledge and understanding of my chosen discipline.  

Due to the nature of the subject area it is extremely important that learners are made 
aware of key words, terminology and explanations of specific things (Rosenshine, 2008). 
Using an APK at the start of a lesson along with questioning allows myself to gather insight 
on pupils understanding of a topic (Spendlove, 2015). Using an APK at the start of a lesson 
allows me to address any misinformation on a topic and through a direct teaching approach, 
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allows me to address any misinformation on a topic and through a direct teaching approach, 
this can often be the most appropriate way of ensuring that learners get full understanding 
of the topic. This ensures that learners are meeting Donaldsons purposes of learning and 
obtaining the status of ethical, informed citizens after leaving school (Donaldson, 2015). 

Within this teaching approach I encourage learners to ask both myself and other learners 
questions about the topic being addressed, this allows learners to get a better contextual 
understanding of the topic (Westwood, 2008). Within my lesson I also prepare a range of 
questions (see tab direct teaching, example 4) and during my lesson allow learners to 
answer these questions using a pose, pause, pounce and bounce approach (Teacher Toolkit, 
2019). Similar approaches have been outlined in Spendlove 2015 and Williams 2018 and 
appear affective as it allows learners to have appropriate thinking time for the questions 
being asked.

Both the use of APKs and questioning within lesson also links with assessment for learning 
principle as it allows a teacher to check in on learners understanding of the topic allowing 
the teacher to recognise the progress which has been made, before, during and at the end 
of the lesson. 

When introducing a new topic using direct teaching, I follow up by asking learners to answer 
questions within their books on what had been discussed, this is used regularly with my 
GCSE year 9 class (see tab direct teaching, example 1). To ensure that all learners have an 
understanding of what they need to include within a GCSE style question a success criteria 
along with WAGOLL answers (what a good one looks like) are provided to learners. This is to 
ensure that learners are aware of what they need to include and learners are being set up 
for success (Donaldson, 2015). 

Conclusion 

Donaldson stated that high quality teachers must include a variety of key principles within 
their teaching practice, this is to ensure that learners receive high quality education and 
leave school achieving four key purposes. In order to achieve the four purposes, teachers 
must incorporate key principles within their teaching practice to ensure that learners are 
leaving school with the best possible individual outcome. Much emphasis has therefore 
been on teachers suggesting that the best way to improve learners is to improve teachers. 
Ways in which teachers can improve is to encourage teachers to be reflective practitioners 
(Welsh Government 2019).

However, high standard teachers need not just be reflective practitioners, but also be able 
to adapt teaching and learning based on reflective practice and feedback (Welsh 
Government, 2017). It is essential therefore that when given feedback on lessons and 
teaching, teachers are able to use feedback to improve and develop within their practice. 
Through reflection, discussion and targeting I feel that in my time at PTE1 my teaching has 
improved. Using appropriate feedback and targets for development has allowed me to focus 
on areas in which I am succeeding at and areas which I need to develop as a teacher. By 
constantly reflecting on my teaching a long with linking my teaching up to key principles has 
allowed me to recognise key areas for improvement and doing so has allowed me to 
develop, recognise and plan for ways in which I can improve my teaching going forward. 
This assignment has allowed me to recognise key areas and principles in which I need to 
focus on going forward and allowed me to develop my understanding of aspects of teaching 
within these principles. 
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