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[bookmark: _GoBack]‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…we know that high quality provision matters and that poor and mediocre provision will not benefit children’. (Nutbrown, C. 2012, 12-13). 
In order to promote and enhance services provided for young children and their families, practitioners must consider the importance of reflection and how this endorses good practice. Reflective practice is the self-evaluation of an experience, how it was performed and how it may need to change for a higher quality of service (Miller and Pound, 2011).  A reflective practitioner weighs heavily on their personal experiences in order to develop their knowledge and skills. By evaluating the positives and negatives in their practice, practitioners are showing awareness on how their actions affect a child’s development (Paige- Smith and Craft, 2011). Critically reflecting on one’s practice includes considering repercussions, looking at aspects from other perspectives, classifying facts and developing future aims (Elder and Paul, 2010). Reflection can be viewed as ‘transformational learning which can happen either gradually or from a sudden or critical incident and alter the way people see themselves and their world’ (McMclure, no date). 
According to Paige-Smith and Craft (2011, p 11) ‘The ways in which we interpret our practice are framed by current views of practice as well as our awareness of relevant literature or theories of early years.’ Theorist Frobel believed strongly in the use of observations on both children’s development and practitioners’ development. He believed that thinking over experiences is the starting point of reflection which is used as a navigational tool in to what a practitioner must do to improve on their practice (Miller and Pound, 2011). However, Daniel et al. (2013) would argue this point, claiming that practitioners must gain knowledge and understanding on how to correctly reflect on their experiences as it is an unnatural task, which comes with time and experience. 
One model of reflection used in early years settings is Gibbs. The Gibbs model is a circular reflection that helps practitioners to critically think about an experience through a structured technique (Oxford Brookes University, 2017). This reflective cycle was adapted from Kolb’s model of reflection in 1988 and consists of the following six stages; Description, feelings, evaluation, analysis, conclusion and action plan (Lia, 2016). Although the Gibbs’ model is an alteration on Kobl’s, Gibbs is based on repetition learning whereas Kolb’s is experiential learning (Lia, 2016). Gibbs’ model aims to question one’s expectations, investigate new approaches in practice and encourage self-development (Lia, 2016). Gibbs’ reflective cycle is beneficial to practitioners because it goes through each stage individually, and allows the practitioner to mull over their feelings such as ‘how did you feel during the activity?’ and ‘how did you feel when the activity was complete?’, which is often left out in other reflective models such as Kolb and Rolfe. This way of reflection is also beneficial when linking practice to theory; this is seen in the analysis stage. The analysis is used for practitioners to think about why they believe something went well or did not go well. This is where they can link relevant literature and theorists to their experiences for a detailed reflection (Lindon, 2012). 
However, the Gibbs model also has disadvantages. Practitioners may repress or forget about certain aspects of an experience when reflecting on their feelings. This can be daunting for practitioners as it encourages an honest view of their practice. This model can be seen as superficial, meaning in order to have a deeper reflection, practitioners must use another method alongside Gibbs (Lindon, 2012). Zeichner and Liston (2011) argue to ensure that their practice continues to be effective, reflective teachers need to continually question their methodology and practice. This can be backed in the article titled ‘Rethinking reflective education: what would Dewey have done?’ where Rolfe (2014) explains ‘nurses need to look beyond their current fixation with reflection-on-action and engage fully with Schön's notion of the reflective practitioner who reflects in action through on-the-spot experimentation and hypothesis testing.’ This can be argued that although Rolfe conducted the research and his model is used in early childhood settings, the article focuses on nurses and printed in the ‘Nurse Education Today’ journal, focusing more on the health care settings than education. Some also believe that Gibbs’ phases of evaluation, analysis and conclusion are too similar in what they require practitioners to do. This requires more time to complete and results in overlapping information which may seem a waste of practitioner’s time (Newman and Woodrow, 2015).
Donald Schön was a trained philosopher whose keen interest in personal reflection led to the concept of reflection on action and reflection in action (Smith, 2001). Reflection in action is described as the process of evaluating on an experience while it is still in motion in order to change procedures quickly. Whereas reflection on action involves analysing the event after it has occurred in order to improve in the future (Miller and Pound, 2011. University of Bradford, no date). Gibbs’ model of reflection is considered on action as it requires a deep reflection when thinking about the evaluation, analysis and action plan. Linking theory to practice requires a profounder reflection that cannot be obtained through in action practice (Lindon, 2012). Reflection in action is common for practitioners working in child care settings as they must ensure the best practice for the child’s development. This often means changing activities and plans on the spot (Lindon, 2012). 
One model of reflection in action is Rolfe. Rolfe’s model of reflection is made out of three sections; What? So what? And what next? The ‘what’ is the description of the activity, including the action took, feelings and consequences. ‘So what’ are the issues that came from situation, what the practitioner could do to improve and their comprehension on the event. ‘Now what’ is the action plan in order to improve on practice (Rolfe, et al., 2001). Some practitioners take this a step further by producing an action plan. This includes producing reasonable self-targets. One way of doing this is through specific, measurable, achievable, realistic and time (SMART) targets (Brown, 2015). SMART targets allow practitioners to realistically view their goals and how to achieve them in an accurate manner. However, an action plan cannot be done in action and requires time to think back on the event. This links with a more on action approach which proves to be a disadvantage of using Rolfe and in action models. A similarity between Gibbs and Rolfe is that both models have a starting and ending point. This can be seen as an advantage as it guides a practitioner through the models. It can also be viewed as a disadvantage as some argue that reflection should be able to start at any point. When creating his model, Kolb believed that reflection should be a continuous cycle and this can begin at any given point in the reflection (Smith, 2010).
On the other hand, Rolfe’s method is beneficial for practitioners in an early years setting as it requires thinking on the spot (Paige- Smith and Craft, 2011). Arnsten (2017) states thinking on ones feet is ‘a skill and as such requires a lot of time and experience to improve.’ When using the Rolfe model of reflection, practitioners are able to gain and develop the skill of thinking on their feet in order to provide a high quality service. Practitioners can benefit from using an in action model for a number of reasons. In action reflection promotes the use of ‘critical thinking and understanding, open mindedness, confidence, problem solving, intuition and creativity’ (Flinder, 2007).
When discussing reflection it is important to note the influence Dewey had on reflection within educational settings. Dewey’s work in 1933 influenced the works of many individuals including Schön’s reflection in and on action (Smith, 1999). From his work, Dewey acknowledged reflective practitioners as open-minded, responsible and wholehearted (Smith, 1999). Hare (2004) states open mindedness as ‘the childlike attitude of wonder and interest in new ideas coupled with a determination to have one's beliefs properly grounded.’ Dewey described reflection as;
Active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it, and the further conclusions to which it tends, constitutes reflective thought… It is a conscious and voluntary effort to establish belief upon a firm basis of reasons.                                                                  (Popova, 2014).
The Effective Provision of Pre-school Education project (EPPE) was a longitudinal study running from 1997 to 2003 to determine the effectiveness of settings for children ages between three and seven years old (Institute of Education, no date). One of the main aims the EPPE project searched for was ‘to discover the individual characteristics of pre-school education and care in those centres found to be most effective’ (Institute of Education, no date). The project included over 3,000 children in a range of 141 centres. This allows a reliable outcome as there is a significant amount of participants’ part-taking in a range of locations. However, this study was conducted with six local authorities in England, which does not make it entirely relevant to the Welsh curriculum. The results of the EPPE project conducted that there is a link between attending preschools and the GCSE grades children will achieve. Children who attended a high quality preschool with good attendance achieved more GCSEs between A*-Cs than those who did not attend a preschool at all. The study also discovered that children who attended a high quality setting had lower behavioural concerns and show positive behaviour than those who did not again (Institute of Education, no date). This indicates that practitioners must provide a high quality of care for students in their work place in order to improve on their cognitive development and behaviour skills for future. 
In order to promote a high quality standard of practice to children, practitioners must first realise the importance of reflection and how it is used in a range of aspects throughout the early years. Practitioners will be required to use reflection when observing a child’s development, but may not realise they are using it in other aspects of the setting that provide a good standard of care for children. The common core of skills and knowledge for the children and young people’s workforce provides practitioners working with children the skills and knowledge to work along others effectively. There are six aspects that make up this document; ‘Effective communication, child and young person development, safeguarding and promoting the welfare of children, supporting transitions, multi-agency working and information sharing’ (Children’s workforce development council, 2010). Information sharing within early years settings is a serious matter as confidentially and the Data Protection Act 1998 must not be breached for the safety of the child. This piece of legislation states that information should only be kept for a certain period of time, only used when necessary and is kept in a secure place (Gov.Uk, 2016).  Every setting must have their own confidentially procedure and Data Protection Act which must be made available to whoever wishes to see. Settings will have to review their policies and procedures every three years or when a new piece of legislation is published in order to maintain the safety of the children. This also links to safeguarding. Updates are generally required in response to new legislation or regulation, a request from a parent, child or staff member, a previous omission, an unforeseen incident, or a change in the organisational structure of the setting (Kildare County Childcare Committee, 2017). 
Safeguarding within early years settings is a vital topic that all practitioners must be aware of in order to provide a high quality service. Each setting must have a Safeguarding policy and a safeguarding officer. The National Minimum Standards also states that a named person must be appointed as the safeguarding officer within a setting and a deputy for when the main person is not present (Welsh Government, 2016). Reflection is seen within this role when reviewing the latest policies and procedures to ensure the best practice and safety of the children. When reviewing policies, practitioners must ensure not only legislations are up to date, but also reports are considered, such as the Donaldson Report. Practitioners must also ensure that they attend relevant courses to ensure their practice is up to date. Courses can be in person but also online such as the NSPCC ‘safeguarding children’ courses (NSPCC, 2017).
Effective communication can be viewed during multiagency working. When working with children, more often than not, practitioners will be required to work with other professionals to provide a high quality of service for the child. Multi-agency working is vitally important due to the previous lack of communication which has led to the death of children. One serious incident that has influenced the way in which professionals work together is the Victoria Climbie case study (Great Britain: Department of Health, 2003). Due to this event, the green paper named Every Child Matters was produced alongside the Children’s Act 2004. These both state that practitioners are required to work as an integrated team for the protection and prevention of children (Trodd and Chivers, 2011. Bruce, 2006).  According to Paige-smith and Craft (2007) the common core of skills and knowledge for the children’s workforce suggests that ‘the children’s workforce should be able to communicate effectively with each other by listening and being listened to.’ Practitioner will often use reflection on action methods, such as Gibbs, when reflecting on experiences and events. One form of multiagency working and reflection is communities of practice. Communities of practice (CoP’s) are a group of professionals all working to achieve the same aim whilst having similar experiences and principles (Gill and Whitehouse, 2017). 
‘CoP’s help to build links between theory, research and practice and take an integrative role in knowledge management. They negotiate between organisational and personal perspectives, between situated action and knowledge and enable the creation and dissemination of knowledge.’
(Stampfli et al. 2016:61)
The Researching Effective Pedagogy in the Early Years (REPEY) project set out to find what high quality provision was and how it differed from simply good. The project discovered that in order to provide a high quality service, practitioners must involve sustained shared thinking into their pedagogy. Sustained shared thinking is when two or more professionals work together in order to solve issues within their child care setting. This can also be working as practitioner and child in order to solve a concern (Siraj-Blatchford et al. 2004). This links with the importance of multiagency working. However, the REPEY project only had a total of twelve case studies they gathered information from. This does not give a broad enough data base to develop reliable research from. 
Reflection is also used for a high service of care during inspections. The Care and Social Services Inspectorate for Wales (CSSIW) will monitor and inspect the quality and standards of care within children homes, child-minders and schools boarding children by following the Welsh Governments National minimum standards (CSSIW, 2016). Estyn are the inspectors for Educational settings within Wales such as primary and secondary schools, colleges and referral units, however, the two can be seen working together for settings of educational care for children ages three to four years old (Estyn, no date). Estyn (2010) explain that the importance of inspections is to ‘promote improvement in education and training.’ During an inspection, practitioners will review their practices in order to meet the standards of the inspector. When the inspection is over, the inspector will give the setting a review stating what went well and what needs improving. This is a form of peer reflection as practitioners are taking what another person believes is right or wrong in their practices and can use this information on how to improve for higher quality of service.  Inspections are not there to close schools down, but simply help the school improve on their provisions in ways they may not have seen as an issue beforehand. 
In conclusion, practitioners must realise the importance reflection has on providing a high quality of service and care for young children and their families. According to Paige-smith and Craft (2011, page 11) ‘the ways in which we interpret our practice are also framed by our current views of practice as well as our awareness of relevant literature and theories.’ Practitioners who are up to date with current literature in the early years will be aware of the EPPE and REPEY reports and their findings on the importance reflection has during their practice. Practitioners are able to use reflection in action and on action when reviewing their work and there are a range of methods of doing this, including Gibbs and Rolfe. Reflection can be used for a range of practice including considering repercussions, looking at aspects from other perspectives, classifying facts and developing future aims (Elder and Paul, 2010). However, Tabachnik and Zeichner (2002) expresses that ‘the criteria that have been attached to reflective practice are so diverse that we do not know what it is teachers should be reflecting on.’ Daniel et al. (2013: 159) also agrees, explaining ‘reflection is an unnatural aspect of teaching’ that practitioners must learn how to do in order to perfect. There is not a clear understanding or criteria in what practitioners should be reviewing within their practice. Practitioners may have a preferred technique in which they reflect, such as Gibbs, however there is no saying if this is the correct model or not. 
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