Ychwanegwch eich targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)




	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Make sure all assertions are supported by literature
	Make full use of https://library.leeds.ac.uk


	Targed/Target 2
	Correctly use in text citations
	Make full use of https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/Harvard-eng_v.1.2.pdf








This is the Header (Ariel 18, Bold Underline, 1.5 line spacing) (AssignHeader: Styles)
This is the sub header (Ariel 14, Bold, 1.5 line Spacing) (AssignSubHeader: Styles)
This is the main font (Ariel 11, 1.5 line spacing) To use quotation style select AssignQuote from Home. (AssignBody: Styles)
This is a quotation text (Ariel 11, 1.5 line spacing, Indented paragraph on left and right by 2cm) (AssignQuote: Styles)
Once you type the enter key from the quotation it will automatically switch to the main body text.




Introduction

For this assignment, I will be looking into a specific pedagogical principle applied in teaching and the variety of ways it can be taught. The title of this assignment asks me to critically reflect on my progress in planning, preparing and teaching that incorporate a pedagogical skill. The role of critical reflection is essential not just in education but many other aspects of everyday life.

“Critical reflection is an extension of ‘critical thinking’. It asks us to think about our practice and ideas and then it challenges us to step-back and examine our thinking by asking probing questions. It asks us to not only delve into the past and look at the present but importantly it asks us to speculate about the future and act” (Reflective Practice, 2007, para.4).

I intend to discuss elements of this throughout my assignment as well as link it to my chosen pedagogical principle. I will also look at a range of relevant literature linked to my chosen pedagogical principle. I will discuss not only a range of ways it can be taught but also the strengths and limitations I may come across along the way.
For my chosen aspect of practice, I am going to be looking at the pedagogical principle of AFL (Assessment for Learning). The reason I have chosen this aspect out of the four principles available was for a number of reasons. I was able to use a number of afl strategies in my first placement so I have plenty of relevant examples to help me assess my own judgements. There has also been a depth of research into afl strategies by other schools, educators and theorists past and present. This will provide me with enough evidence to carry out a successful and comprehensive literature review.


Literature Review

Assessment for learning can take the form of a number of different strategies in a school setting. This can be teacher led, student led or a combined approach where the teacher and student work together in a process that mutually benefits the approach of the teacher and the learning outcomes for the child. This process also allows the student to have a say in their own learning which can help them to gain confidence, and allows for skills of self-evaluation and reflection. AFL aims to ‘close the gap’ between a child’s current position in their learning and where they want to be. The three elements to successful AFL are; 

1. Where the child currently is in their learning
2. Where they aim to be 
3. How are they going to get there - this element allows for strategies to be introduced in order to aid the child’s learning.

AFL strategies also have a place in the discussion of formative and summative assessment. The skills of ‘questioning’ ‘feedback’ and ‘self/peer assessment’ which encompass all forms of assessment for learning also fall into the category of informal, formative assessment. The more informal elements of assessment rely more on communication whereas more formal assessment focuses primarily on written evidence. There is also a link to metacognitive skills in which children take charge of their own learning, which is explained by Ridley et al, 1992, who states that;
“Metacognitive skills include taking conscious control of learning, planning and selecting strategies, monitoring the progress of learning, correcting errors, analysing the effectiveness of learning strategies, and changing learning behaviours when necessary”.
This skill of metacognition is one that can be developed in all learners in a number of different ways. One of the most researched and proven ways is by enacting ‘SOLO Taxonomy’. SOLO stands for ‘the Structure of the Observed Learner Outcome’, introduced by Biggs and Collis in 1982, this concept involves taking a step by step approach to learning to build to a complete understanding of the task involved. SOLO “enables pupils to evaluate their work in terms of its quality, not in terms of how many bits of this and of that they got right” (Wills & Collis, 1982).

The goals of AFL are to produce effective questioning, provide suitable and useful feedback, and to develop skills of self and peer evaluation. The first goal which relates to improving the quality of questioning can be achieved through a number of strategies such as increased ‘wait time’ to give pupils more time to form complete answers. If we want learners to think about a question, we must allow time for this to take place, and develop an atmosphere in which all pupils are expected to think. Also providing more open questions, where a pupil is able to give an opinion as opposed to an answer. This method can alleviate a pupils fear of giving an incorrect answer. It also can help to prompt a more active and lively discussion between individuals and the teacher, peers in a group task and the whole class as a whole.
There is a big debate on the role of feedback in the classroom, and the benefits of informative and descriptive feedback over simple marking and scoring. This also draws on the debate of qualitative over quantitative feedback. Do all students benefit more from verbal feedback? 
“It is argued that student can only understand the feedback they receive from teachers or peers if they are first clear about the purposes of learning and what is expected from them. This is the necessary platform that should underpin constructive feedback” (Florez & Sammons, 2013)
Feedback should always link back to the initial criteria of the task as this helps both student and teacher develop an understanding of the progress being made and to be able to take a shared approach to developing strategies to address any issues that need to be worked on. This is an essential part of closing the ‘learning gap’ between actual achievement of the child, and the desired place they wish to be in their learning.
The benefits to self /peer assessment range from a student developing a greater autonomy in relation to their own learning, promoting metacognitive skills and to help develop communicative and collaborative skills. Self-assessment is a useful but often difficult skill to develop in pupils as often children will fall into one of two categories, those who cannot see any issues with their work and are not willing to address any possible weaknesses,  and those who will not want to admit that their work is actually very good as they are suffering from low self-esteem.
Peer assessment could be considered the more valuable of the student centered assessment as student to student feedback can be more student friendly, and this theory is backed my Kirton et al, 2007, who states that;
“It is argued that students demonstrate a greater acceptance of observations about their work when they come from a peer rather than from a teacher. The use of similar language by their peers also contributes to making feedback more accessible and understandable”
The idea of language being more understandable is crucial as often feedback given from teachers can either be misunderstood and therefore not corrected effectively, or not understood at all and subsequently not completed.

There are a number of different AFL strategies currently being implemented across UK primary schools. One form regularly seen is open questioning, asking questions that prompt discussion and avoids simple ‘yes’ and ‘no’ answers. Time to reflect is also important as it gives pupils the opportunity to ask themselves what they have learned and how they can apply that knowledge in other areas. The use of short quizzing could also be of use, both before a lesson to activate prior knowledge and after the lesson to assess what has been learned and to ensure the information has been absorbed. The use of the hands are often applied as an assessment for learning strategy, as they have many used such as ‘thumbs up/thumbs down’ to show understanding of the tasks and using the fingers as a 1-5 scale of the same concept. Allowing pupils to connect with their peers is also a prominent AFL strategy which can be displayed with the ‘think/pair/share’ strategy, where a pupil thinks about what they have learned it, shares that knowledge with a friend in a pair and then offers their feedback to the whole class. The think/pair/share activity enables learners to “develop more sophisticated answers than they could in a typical ‘ping-pong’ questioning session” (WAG, 2010)





