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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

The aims of this essay are to reflect on and analyse a critical incident observed in a secondary school case study, to collate and synthesise selected areas of related research; the impact of consistency and routine application of behaviour management policy as well as the advantages and disadvantages of  positive and negative reinforcement as a classroom behaviour management strategy, with focus on critically evaluating the impact of this research on future teaching and learning steps and professional development of teaching standards.
Reflective practice is a meaningful aspect of pedagogy which is widely accepted to impact a teacher's level of professionalism. Teachers must engage with, and practice reflective methods in order to see their own strengths and to identify what they must develop (Tarrant, 2017, p.2). 
David Tripp’s methodology (1993) is a widely supported method of analysis and reflection of teaching practice which advocates analysing ‘critical incidents’; often seemingly ‘uneventful’ moments of classroom teaching and learning, to unpick and “reveal the habits and tendencies of teachers... increasing the understanding of practice and informing our actions” (Cook,1994, p.408). The practice of observing and reflecting on critical incidents within a classroom is, arguably, of great significance for excellent teaching. “Carefully observed and analysed critical incidents can communicate their aims and achievements better than many other kinds of evaluation” (Tripp, 1993, p.144). 
Tripp uses this methodology to demonstrate how teachers can use their classroom experience to improve their professional judgment (Cook, 1994); illustrating how this methodology allows teachers to access a full understanding of how to evolve their pedagogy and teaching practice.


The role of critical reflection
“Reflective thinking, in short, means judgment suspended during further inquiry” (Dewey, J. 1910, p.6) The role of critical reflection is widely accepted as being an integral aspect of the teaching profession, as it “is essential for building knowledge” (McAlpine L., Weston C. 2002, p.60) and can be described as examining personal and others’ pedagogical beliefs, building a fully realised and coherent view of learning and teaching (Valli, L. 1992). This demonstrates the importance of reflecting on and analysing our choices in order to continuously make better-informed judgments for our pupils learning experiences.
The new Curriculum for Wales following Donaldson’s ‘Successful Futures’ (2015) report has reemphasised the importance of critical reflection in teaching and learning. Donaldson recommends that teachers must encourage their pupils to observe their own learning processes and to discover how they can improve (2015). This articulates the role of critical reflection in teaching because teachers must be able to set this example by honestly and critically reflecting on their teaching practice and ensuring the delivery of thoughtful and conscientious teaching. This demonstrates how teachers are being encouraged to see their role as that of a reflective, research-based practitioner, not an ‘instructor’. Similarly, number five of Donaldson’s 12 Pedagogical Principles (2015) states that teachers should encourage their learners to “reflect upon their learning”. This demonstrates the significant role that reflection has for facilitating connections in the content appropriately and efficiently and encouraging pupils to adopt reflective practice through modelling.
There are many reflective models designed to help practitioners develop their critical reflection skills, highlighting the integral role of reflection in teaching. 
Critical reflection practices are often described as a ‘cyclical process’; an example of this is the widely respected ‘Gibb’s Reflective Cycle’ (1988) model, made up of six stages in a continuous learning cycle. This demonstrates the development of learners and teachers reflective thinking (Pianpeng & Koraneekij, 2016). This model is widely used by teachers and professionals as it allows them to reflect on their own practice whilst encouraging their pupils to develop this reflective tool in their own work.
Similarly, Kolb’s reflective model (1984) is defined as “the process whereby knowledge is created through the transformation of experience” (Kolb, 1984, p.38). Research demonstrates that this is of measurable importance within the field of critical reflection.
Another example of the importance of critical reflection is Schön’s model of reflective practice. “Teacher reflection is a notion widely accepted and used in the literature on teacher education since the earlier work of Schön” (Badia & Becerril, 2014, p.226). This model stipulates that there are two contexts in which teachers can critically reflect’ ‘in action’ and ‘on action.’ Schön (1983) suggested that the ability to reflect comes from the level of engagement in the process of ‘continuous learning’ which is a defining characteristic of professional pedagogical practice (Tarrant, 2017). This articulates how important reflection is for teachers to practice professional pedagogical standards.
To conclude, there have been numerous models of critical reflection practices developed over time, and it still regarded in contemporary literature and the new Curriculum for Wales as of vital importance; highlighting the widely acknowledged appreciation of the role of critical reflection in order to achieve a high standard of pedagogical practice. Put simply, reflection facilitates the transition from a novice to an expert teacher (ibid.).


















Observation of school & class context
The school attended for the observation period was a Super School located in South Wales with pupils attending aged 3-16. In the school there are 1352 pupils with 25.2% of the cohort being entitled to free school meals due to high deprivation in the catchment areas. The percentage of Special Educational Needs pupils is 10.9% and statemented students is 2.2%. (Estyn; Welsh Government, 2019)
The critical incident was observed on the 22nd of September in a Year 8 double mathematics lesson which took place directly after the pupils’ first break of the day. The classroom atmosphere was tense due to the teacher's disappointment in the behaviour from the previous lesson, and so a revised seating plan was dictated with hopes of lessening behavioural issues. The class size was halved due to illness and therefore most of the pupils were sitting one-to-a-desk. There were two pupils in the class with Additional Learning Needs, but there were no Teaching Assistants present.
There were several notable distractions; the door was left open due to the classroom temperature, and so frequent disruptions in the corridor could be heard by the pupils. As this lesson followed on from their break time, there were discussions amongst pupils about their next break, lunchtime and how long was left of the lesson. There was also noticeable tension between two pupils who throughout the day were observed to engage in frequent disagreements and arguing. The teachers' instructions were all made clear, and the structure of the lesson was coherent and repetitive making the tasks easy to follow. 










Critical incident linked to Donaldson’s Four Purposes
Donaldson’s Four Purposes (2015), written as a response to the state of education in Wales, were recommended as a guide for future local and national education decisions, intended to “underpin all teaching and learning in Wales” (ibid.) and these recommendations have received significant support from the Welsh Government (Taylor & Power, 2020). The critical incident observed; the impact of the way the teacher used the behaviour management policy, relates to Donaldson's Four Purposes (2015, p.29-30) in many ways. 
During the lesson, the teacher warned the class not to use their mini whiteboards to draw pictures, however pupil A disobeyed this direct instruction. The teacher immediately wrote the pupils name and “Stage 1” on the board and pupil A did not repeat this behaviour. This links with Donaldson’s purpose of shaping “ambitious, capable learners” (2015, p.29), as by showing pupil A that this behaviour is not acceptable, the teacher demonstrated how the pupils are supposed to “communicate effectively in different forms and settings” (ibid.).
Later, the teacher incentivised a task with rewarding ‘positive points’ for their efforts. This use of positive reinforcement links with Donaldson’s purpose of developing “enterprising, creative contributors” (ibid.) as it encourages the pupils to “identify and grasp opportunities”, “take measured risks” and “become contributors who are ready to play a full part in life and work” (ibid.).
Pupil A immediately raised their hand to negotiate whether their ‘positive point’ could counteract their ‘stage 1’ warning. The teacher agreed and pupil A engaged well for the rest of the lesson. This links to Donaldson’s ‘third purpose’ of forming “ethical, informed citizens who are ready to be citizens of Wales and the world” because the teacher's ability to navigate the behaviour management by referencing the school’s policy and utilising their understanding of pupil A simultaneously, encouraged the pupil to “understand and consider the impact of their actions when making choices and acting” (ibid., p.30).
This had a ‘knock-on effect’ on pupil B, who had their phone confiscated at the beginning of the lesson from support staff, in line with the school’s behaviour management policy. Pupil B also negotiated whether their ‘positive point’ would allow them to have their phone returned early and the teacher explained that this was a different situation. Student B then told the teacher that the decision was “unfair” and “child abuse”. Student B disengaged from the remainder of the lesson. This also links to Donaldson’s purpose of cultivating “healthy confident individuals” (ibid.) because schools are expected to encourage their pupils to "form positive relationships based upon trust and mutual respect” (ibid.), which regards their personal and professional relationships. By using this disciplinary approach, pupil B could be encouraged to develop these areas and learn how to “respect the rights and needs of others, as a member of a diverse society” and engage with their work, to “set themselves high standards, and seek and enjoy challenge” (ibid.).
Please see ‘Appendix A’ in the appendices listed below the reference list for the complete field notes recorded during the critical incident observation period.




















Literature review
Advantages and disadvantages of consistent use of behaviour management policy
The purpose of this literature review is to evaluate and synthesise two areas of research stemming from the observed critical incident in context, which fall under the umbrella term of ‘behaviour management’, in order to establish the most effective pedagogical strategies within this vast area of study surrounding teaching and learning.
The first area of research linked to the observed critical incident is understanding the importance of routine and consistent use of school-wide behaviour management policy and the subsequent impact on pupils and teachers. 
School-wide behaviour management policies are often described as a ‘framework’ of procedures and strategies, which when consistently applied can limit behavioural incidents. (De Nobile, El Baba, & London, 2016). Considerable research advocates the advantages of consistent application of school-wide behaviour management policy. 
One of the most recognised advocates for the benefits of teachers harnessing behaviour management policy in order to manage behaviour is Bill Rogers (De Nobile et al, 2016). Rogers argues that the main emphasis of behaviour management policy is to develop the pupils learning and behaviour skills, whilst also providing the teacher to support their reflection and ultimate modification of support levels and teaching focus for the pupil (Rogers, 2009). Rogers (2002) also proposes that “when staff have shared aims and structures that are dependable - such as policies... - trust is enhanced” (p.148). These points are significant as they emphasise the benefits of a shared whole-school view and approach to exercising behaviour policy, with which teachers can encourage consistency, shared understanding of rules and consequences, and routine for pupils and staff. Arguably, this ‘trust’ also plays a significant role in the type of behaviour displayed by pupils, and the building of this trust can be established with consistent use of behaviour management policy. 
This opinion is shared and supported by researchers such as Dixie (2007, p.19) who argues that “one of the hindrances to pupil learning is ‘insecurity’”. Dixie (2007) also demonstrates that establishing and consistently referring to clear and fair expectations and rules is critical for reducing the insecurities and anxieties that the pupils might otherwise experience, as well as providing a safe and secure space for deepening their learning.
Additionally, research by Dowd Barnes et al. (2016, p.1) suggests that “developing routines with students is equally as important as developing lesson plans”. These researchers (ibid.) explain that the emotional and social development of pupils, as well as their academic successes, are better cultivated in a learning environment where there are clear routines and expectations, allowing the pupils to take risks, make mistakes, and ultimately enrich their learning experiences. Their research report (ibid., p.4) states that “creating a classroom environment where routines and procedures are respected requires one to be consistent and repetitious”. This suggests that teachers should not overlook the value of consistency with the school behaviour management policy in their classrooms as it can greatly impact the quality and depth of teaching and learning across the school.
Similarly, research by teaching coach and practitioner Doug Lemov (2015) suggests that the most successful teachers invest their time in laying the foundations of school and classroom routines from the offset, establishing clear expectations, and exercising consistency and diligence. Lemov (2015, p.353) argues therefore, the importance of “reinforcing and maintaining systems and routines so that you can set up students for success in your classroom and beyond”. This research is significant for summarising the importance of consistency of policies and routines, demonstrating how this approach can have a positive effect on teaching and learning, therefore influencing the levels of behaviour management.
There is little to no contrasting research which might suggests that consistency and routine of behaviour management policy are not significant for managing behaviour. However, the implications of considering an alternate opinion are that it allows teachers and school institutions to attempt to assess this topic from both perspectives, encouraging a well-informed judgment regarding its potential influence on pedagogical standards and pupil learning.
The implications of synthesising this research are that it aids in the understanding and appreciation of the importance of consistent application of school-wide behaviour management policy. Making clear the benefits of cultivating a sense of routine for pupils and teachers; imparting on the pupils the behavioural and social skills to be able to thrive in their personal and professional lives after school.
In conclusion, this collation of literature allows us to evaluate multiple standpoints regarding the importance of routine application of behaviour management policy. There appears to be significant support for the argument that consistency and routine are crucial for navigating behaviour management in schools as well as providing both pupils and teachers with a stable framework from which to work. Consequently, this evidence might allow teachers to have confidence in this element of teaching and to trust their school’s institutional strategies, therefore improving teaching and learning across the school.
The advantages and disadvantages of positive and negative reinforcement
The second area of research surrounds the use of positive and negative reinforcement methods in the classroom for behaviour management. This is relevant to the context of behaviour management observed in the critical incident because the way in which pupils respond to the school’s behaviour management policies can depend on the type of reinforcement that the teacher uses to deliver the policy. 
Behavioural psychologist Skinner founded the ‘operant conditioning’ theory, which fundamentally states that behaviour “is guided by its consequences” (Ruan & Wu, 2013, p.2745). This concept encourages many educators to question their use of either positive or negative reinforcement in the classroom and how the choice might impact on pupil success and enjoyment.
Positive reinforcement is described as “systematic reinforcement of positive behaviours” (Andreou et al. 2015, p.157). Positive reinforcement “increases the probability that a behaviour will be repeated when the behaviour is followed by a preferred stimulus” (Linn, 2015, p.123). There is a plethora of research supporting the view that positive reinforcement in school has, in turn, a positive impact on behaviour management and standards of teaching and learning. 
Andreou et al.’s (2015) study of classroom critical incidents found that positive reinforcement in schools was highlighted as a key a ‘key mechanism’ for sustained understanding. 
Similarly, Scott & Landrum (2020, p.67) argue in favour of positive reinforcement, stating that there is “overwhelming and inarguable evidence of positive reinforcement’s positive potential”. They also summarise (ibid.) the constructive benefits of positive reinforcement in the classroom for allowing pupils to build on their knowledge and engage with their teachers.
This opinion is also supported by Nelson & Kauffman (2020) who argue that of any approach teachers might use, there are none more supported by sound scientific data and evidence than positive reinforcement. Their research highlights that positive reinforcement techniques “can be found in the literature of the colonial era” (ibid. p.116), which demonstrates that the basis of positive reinforcement as a behaviour management strategy is deeply rooted in contextual evidence.
These views argue against the use of negative reinforcement, stating that it “teaches students nothing about the resolution of inner turmoil or conflict” (Rogers, 2012, p.2), implying that the use of negative reinforcement does not effectively tackle the root of the problem surrounding behavioural management complications. 
However, there is also significant research which argues the benefits of negative reinforcement for behaviour management in classrooms. Negative reinforcement has been described as conditioning pupils to “avoid fear or anxiety-producing situations at school” (Dube, 2009, p.87) Negative reinforcement “increases the probability that a behaviour will be repeated by removing an adverse stimulus after the desired behaviour has been exhibited” (Linn, 2015, p.123). Practitioners such as Rogers (2012) have found through research that some pupils’ parents and teachers prefer the use of corporal punishments and negative reinforcement in schools, explaining how some teachers believe that the abolishment of these methods of behaviour management has “taken their power away” (Rogers, 2012, p.2). 
As well as this, Maag (2001, p.175) suggests that “because punishment techniques may be quickly and easily administered, teachers have found them quite desirable to suppress a variety of classroom disruptions”. Maag (1996) also argues that negative attention from a teacher, especially for pupils with prominent levels of behavioural problems or those who receive little positive attention, is a powerful method for reinforcement. This view argues the point that negative reinforcement can be a quick and powerful tool for classroom control, however these opinions do not much discuss the impact that this might have on a pupil's enjoyment or wellbeing.
This view implies that the use of negative reinforcement in classrooms is more beneficial because it gives teachers a sense of having “‘real’ power over children” (Rogers, 2012, p.2). In addition to this, DiGennaro et al. (2005, p.228) state findings from their research that using “negative reinforcement procedure has numerous advantages”. Their research (2005) argues that areas of teaching through the means of negative reinforcement allows teachers to streamline their feedback and allows the pupils to receive information in a time efficient and understandable way.
Whilst there is significant literature supporting the use of negative reinforcement in schools, it must be noted that it is in general, older and based on less contemporary teaching approaches, such as physical punishment. Consequently, this is found to be a less compelling argument.
There are commonalities between the arguments, however, for example (O’Connor et al. 2018, p.42) suggest that “it may be helpful to consider both options (positive and negative reinforcement) when dealing with a performance deficit”. This middle ground between the two opposing arguments suggests that a teachers use of either positive or negative reinforcement might be more beneficial depending on the pupils in front of them and the specific classroom situation.
In conclusion, the implications of considering each argument regarding the benefits of positive and negative reinforcement in a classroom setting are that it allows a fuller understanding of the consequences of each pedagogical approach on the quality of learning of their pupils. 























Reflection, evaluation & next steps
Analysis and understanding of the significance of critical incidents, as well as the evaluation of the surrounding educational and theoretical literature, allows teachers to build on this knowledge by reflecting on and adjusting their pedagogical approaches and ideas. The literature review above provides an understanding of how practitioners are able to make evidence-based and informed judgments on their own teaching practices. By using the reflections of others, as well as themselves, they are able to make a well supported argument for the basis of their own teaching practice.
Firstly, taking further the information collated from the first area of the literature review, the importance of consistency with behaviour management policy, could have an impact on future teaching decisions as it has emphasised how critical consistency and routine are for maximising the efficiency of behaviour management policies in schools, allowing for the best possible classroom teaching and most enriched learning. With this information it would seem logical to make a conscious choice and effort to be as consistent and fair with use of the school’s behaviour management policy in my future teaching experiences, in order to maintain a sense of stability and understanding in the classroom.
Similarly, using the information gathered in the second half of the literature review, the effects of implementing positive and/or negative reinforcement, could also have an influence on future steps in teaching practice because the research has demonstrated how important it is to use contemporary, evidence-based research, techniques and approaches for pupil behaviour management. With this deeper understanding of the significance of the methods for delivering behaviour policy, as well as general classroom management, it would appear appropriate to focus on cultivating a safe environment by implementing an ethos of positive reinforcement in my future classrooms in order to maximise pupil enjoyment and engagement, ultimately providing pupils with a richer learning experience.
It is evident from the evaluation and understanding of research literature that the role of critical reflection in professional teaching practice is of paramount importance for analysing and improving pedagogical principles. Using a reflective model can be extremely helpful for structuring reflection on any teaching moment, a critical incident, a specific lesson, a whole term and so on. Choosing one model of reflection, for example the ‘Gibb’s Reflective Cycle’, and implementing it into reflective practice can be a methodical and consistent approach to supporting one’s professional development. Using the Gibb’s Cycle to reflect on the observed critical incident and linking it with the evidence gathered in the literature review, there are possibilities for suggestion of how to further improve the potential quality of teaching and classroom learning if and/or when that situation arises in the future.
Taking for example, the moment observed in the critical incident where pupil A successfully negotiated with the teacher to negate his ‘Stage 1’ warning. Initially, the understanding was that this was a useful decision made by the teacher. This was seen as having a positive impact on the pupil and avoided any further disruption from pupil A, however as it transpired, this had a negative impact on student B. Perhaps the fact that the teacher used the behaviour management policy inconsistently between the two pupils, had a counter-productive effect. One potential suggestion for future improvement could be that, referring to the evidence gathered from the literature concerning the importance of consistency with behaviour management policy, the teacher might avoid further disruptions by committing to all disciplinary warnings that are given, equally. This might hopefully cultivate a classroom ethos of consistency and shared understanding of policy, hopefully this would eliminate the pupils’ claims against unfair or unjust decisions and help to reinforce the understanding of classroom rules and consequences.
Overall, it could be suggested that in the following lesson the teacher should, if giving warnings, follow through with the actions to ensure consistency and stability. That way, hopefully all pupils would know exactly where they stand in terms of rules and consequences, and it eliminates the probability of the events becoming personal between the pupil and teacher. This demonstrates the importance of developing one’s own philosophy of education and teaching practice, based on professional, educational literature and research; the understanding of which I shall carry with me into my future teaching years. 
 










Conclusion
In conclusion, each aspect of this research assignment has allowed for a deeper understanding of how to practice the best possible pedagogical standards in the classroom. The analysis and research within this assignment are significant regarding one’s understanding of the importance and implementation of the Professional Standards for Teaching and Learning in Wales, as the key points of research relate to many of these areas of professional development for practitioners in Wales.
Firstly, using the analysis of the observed critical incident to craft the most effective methods for future teaching links clearly with developing the Teaching Standard of ‘pedagogy’ as this rests upon a deeper understanding of Donaldson’s “Four Purposes for learners” (Welsh Government, Hwb, 2021). 
Secondly, developing our understanding of methods for structuring critical reflection has clear links with Teaching Standards such as exercising “reflection on learning” and “taking responsibility for self” (ibid.), which both emphasise the importance of teachers embracing the role of ‘reflective practitioner’. 
Thirdly, it can be seen that placing significant emphasis on the research of educational literature surrounding critical incidents that have been observed in the classrooms, as well as general contemporary pedagogical research, can be an incredibly valuable tool for the development of professional teaching standards, by engaging in “wider readings and research findings”, “continuing professional learning” and “evaluating the impact of changes in practice” (ibid.).
Lastly, it can be argued that the research conducted surrounding the topics of behaviour management and the use of positive and/or negative reinforcement, specifically, align with the Teaching Standards of “managing the learning environment” and positively building learner disposition through “challenge and expectations” (ibid.).
It can be seen clearly that the impact of delving deeper into classroom critical incidents, inviting questions and reflecting on the efficacy of practice, is vitally important and cannot be underestimated if teachers are to successfully grow and evolve the standards of teaching and learning that they are able to offer their pupils. This research assignment demonstrates clearly how the many ‘working parts’ of teaching practice; observation, reflection, planning and continued professional development are integral mechanisms of the overall ‘professional practice’ machine.
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distractions, are directions made explicit - the more you can refer to the better here)

ot is open, wase §om Corvidal of Yeachers Shanhng , studants wallarg st
owd S‘ht&u/\@ Inends MWMWMMW? Rosm VOOS\/?/\‘jM)O-ﬂV\

Dowle lesson. w0t busy but o lok o dlisugtions. Doae tesson frilowwy breok,
bed shIl 168 of quesnont ok fhe wuch (aak,pé‘ ow Longy i¢ lef of(@3S04
Al direchens ound inshuthons mody ®y cleor and fw fepet it shutdhwse of The
lesson Flswed vy waeely and 1205 cleor end casy b rlbaw. .

s knsion and bickerg hekowan 1 shdess castied oves grom previous (essofs.





image2.png
Date and time, year group: Vear §, 22-09 2!, I'OOpm,

Where and When: Context of the observation — subject/AOLE, general classroom context
Compuker Scitnee lessom, conpuker sk, agam, now Seakng Ploutdmz to peevnouts
disaptuons , Wenes die. o absenas did vk howe much dan et - Quike o

(oF of ety unkering bine tassieon 05 exced $ov Luncluowee § odilswoh i
(BN o priaouS 1RSsom e olisauss pons pdpand .

What happened: a detailed description of the critical incident(the more detail the better to refer
to in your later work) meal observodiu wos fwak” e duoluds wase wm‘}ﬂd b oo Thew-
wovw;ﬁ owb on etk (gsles Wil boord v Wikead of i lack hoovdS. Thic bod o
AromokC Uk o N lnghawions” dusing) TUe fecsn, poch wes much meore cowkowned fan
w @ ofhes 1SSome ok clowy - Te@ Wk veny Wik emopgement from Srududs o in
indindvak wode, AP o sund Hadke ~doson emoniNeiovs 1o loss on uksoche whethoed.
fuch tess disruyfibn 1 compovism o ofles lessons, less bickusul bhetween studewds. SHil oo 57
o fmes ol wowld ol Ouk of fuon fov exommple, bk far less Mg N in phiaslessens.
AS onveSult e feackery twha hodl oo Lol of frenenirgy, uusing 00 weelk-@noje cles) veies |,
was dishond) ouk gachie vustoveament. TS feemod Ley @ very gosiive cycls of gocitive
ehowions = geshi vewdovement: af spoce whwt pupils seemel Confidnt oty hnal ond gror-
Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?
nded e Weod ',uﬁsilo.hhuf e gwldven oNe vey wated 0y Thg Qeon oF mww on fue sl § oS
s powkd ot WNwAj ke tnwwayd, gnad neestfwe o wor N e 1) ofo WM’
N poshre and sufe vooleng apmymenk weawooes thdeks F fakeno@ nsls oud
hawe on fvoper g0 ok e Fasks, st RO/ Spid kg o usundy b (url fue
Adfhewtty of Ta ek wheoh 06\:‘: howe wen %Ofe%f Tt twhdence levels og IRV

Y . Qole s wiflh oy of- Suggort s = o eavvon ?
meh}gwféwm LMCONEGRS DR SW% o do ﬁ{ﬁw www favkesonsg:
aseacls : wovotive aurd o0V feotlunt) raetirods | Losson doliany idros. That

mperkan® of oW \eSson Pleuns) da vy mMokened - 0 T
fosihve (w{wwmlﬁ ﬂ/\a/clmvvv%me-F ks snsanititin o

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

In gunesad e classwm had vy @ife and sugpote atmigplse- e pupb
o d +o fed wove confidewk ound compoviible exestisng ol oud esvor
wiihswk feods of )v\dg/wwb'

Munmol dishochius us das ones Tout ons bang on e olewx by pascing
shuolomds - s [od 1w efreck on Me doss _
hesson wots st befave Wumdaborode, adfasugh e Wois liffte 1o po discifsion
F4, W wn Oovovisn 11 fla gredions 1€5som e it oS heotvily distpssed af rumss.





image3.png
Date and time, year group: Yoo € . 21 l 09 |7,|l 2.00

Where and When: Context of the observation — subject/AOLE, general classroom context
Music (essom we Wic cAasSVEsIM | (ors o} sty hecanse sessuw & lunch and befre
Wome e Ouly balf the odoss is e (10 owkot 20) hots of enfleusinsin.

What happened: a detailed descrip)(thion of the critical incident(the more detail the better to refer
to in your later work) Studenk A'was MO pae SUMe p{.’&'M,L?ﬁME noIges w U/Q)“S (wsson
Mwekguouk fhe ooy - Ve oy olfkornk 0ppsods vons from or deaolor Lo olecud ed
0 o off Mnese poises ondl ol o b pudh Lo usod of-untishoy cilence
Tus o fproonds actnally resuled winesSe worses stopeung - perhogs bocowse
Taay WUen b pething bae abtnkion thoy touked” Bk wony T Pebowour
Sopped Fo b fvsh tune Mrok doy due B s rkes(ochbin.

Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

whot s e feaon ¢ fhese Vepeoded woises i evesy essou? Ace Thay seetung wlkadion Lok
o ooy from ehushase, fauwiy, fronds? How do fldt addihibval Teamirg
nedy afedr e olality o concandvecke el venupte, Mot dbtemdow Span? Whok aftect
ove ey Wapung) do veur by obsung his” Gl i unpl benefd rom axive sugpert [ a TA?
Mighk Twey \ae dhefledig from Mhweur oncGdomt unsecmnhos?
Keseoudn ™ ALN koding waetnods, Kacuing) o e, widisiclued | olass o monogenut; behauooiyn
Swows s yaeprkonce of buddung o~ rhohonshep wikhe eacls Shwolowk b bettes
wokyrand heu- naeds ond personadidy. Al lughh gt e ompehana of-opucioling
o WeseAphive ogpooch Knowde a dosspnk of nduviduodS-

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

hod: oMk, lots of pnkesochVve achuihes, prachtod (esson,

lost tesson 0% Har oy ound lesson ontter Lunthe Duechons wose ol
vy oheos WS Pl was o ol of ey ond distacvon f1v hnetime .
Due ¥ Yechumcal 1SSUES, (umenbeng posswards AT guthwg oeass T2 T
qousaag bound sobheore and lwpoords 177 10 /15 ks in ol Ths
o0 0 L) e Fov e pug 570 Switth off aind lgeme. dishackd





