






Qualitative report - Thematic Analysis Factors affecting motivation.


Abstract
Motivation is a critical aspect of human behaviour and achievement across various domains, from education to career development. This qualitative report utilises thematic analysis to explore the multifaceted factors influencing motivation. Supported in The Self Determination Theory (SDT) and other factors such as positive attitudes toward subject or concern for academic success, the study delves into the lived experiences of participants through a focus group. Thematic analysis reveals a nuanced dimension of motivational drivers, encompassing intrinsic and extrinsic elements. Identified themes include Adaption and resilience in career choice, Family expectations and education traditions and social dynamics in higher education. The findings not only align with existing literature but also offer fresh insights into the intricate interplay of motivational factors. The study contributes to the broader understanding of motivation dynamics, offering a qualitative perspective to inform future research and practical interventions aimed at enhancing motivational environments. 
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Introduction
Motivation is a psychological concept that refers to the internal and external factors that drive, direct, and sustain human behaviour towards achieving specific goals (Reeve, 2018). It consists of the processes that initiate, energise, and maintain behaviour, which guides individuals to act and make efforts to fulfil their needs, desires, or aspirations (Maslow, 1943). Its role is crucial in influencing the intensity, direction, and persistence of human activities which incorporates a wide range of behaviours which range from basic survival instincts to complex goal setting and achievements. This qualitative study aims to explore the unique perspectives and factors which motivate individuals.
The Self-determination theory (SDT) emphasises the role of both intrinsic and extrinsic motivation in human behaviour (Deci & Ryan, 1985). It accentuates the importance of autonomy, competence, and relatedness contributing to our understanding of intrinsic motivation. The central premise of this theory is that people have innate psychological needs that drive their motivation and wellbeing. The theory distinguishes between engaging in an activity because it is inherently interesting or enjoyable (intrinsic motivation) or engaging in an activity for external rewards or to avoid punishment (extrinsic motivation) (Deci & Ryan, 1985). Research suggests fostering intrinsic motivation leads to more sustained and meaningful engagement (Larson & Rusk, 2011). SDT offers an understanding of factors which shape motivation, acknowledging the interplay of internal drives, external rewards, and social dynamics.
Motivation factors, such as positive attitudes towards a subject and a strong concern for academic success, are deeply influenced by classroom variety, engaging instructional activities, and constructive direct feedback (Green & Kelso, 2006). When students find a subject interesting and see its relevance to their goals, they are more likely to be motivated. Likewise, a diverse classroom experience, featuring various teaching methods and activities, can maintain their engagement. Direct feedback, whether from teachers or peers, plays a pivotal role in shaping their learning journey, providing the guidance needed to achieve academic success (Locke & Latham, 1990). Research suggests the idea of setting specific, challenging, and achievable goals can enhance motivation (Locke 1990; Gollwitzer and Sheeren, 2006) individuals feel valued and supported by their peers and supervisors, it fosters a sense of belonging and purpose, which in turn fuels their motivation to excel (Deci et al., 2011). Social support can serve as a crucial pillar in helping individuals attain their personal goals, providing encouragement, guidance, and a sense of belonging on their journey to achievement (Koestner et al., 2002). A strong support system, particularly from both educators and family, is a powerful catalyst for enhancing motivation and success in students, paving the way for their personal and academic success (Descals-Tomás, et al, 2021; Allahqoli, et al., 2019).
· Top of Form
Exploring the multifaceted landscape of factors influencing motivation through qualitative inquiry provides a nuanced understanding of the intricate interplay between individual, social and contextual elements. By employing thematic analysis, this study aims to unearth the rich narrative and diverse perspective of qualitative research in capturing the depth and subtleties of motivational influences. Delving into the thematic findings, predictions are that emergent patterns will be uncovered and unique themes that shed light on the complexities of motivational factors, offering a more holistic comprehension of what drives human behaviour in the examined context.  

Method
Participants
Four undergraduate students were recruited via the University’s EMS system (2 Male and 2 Female) who were studying or studied either BSc Psychology, BA Applied Computing or BA Construction and the Build Environment. Participants ranged in age between 20 and 45 (M =29.75, SD = 9.9).
Data Collection
A semi-structured interview consisting of open-ended questions was developed by the researcher for this study and used to conduct a focus group with four participants to explore their perceptions and experiences related to motivation (See appendix 3). The data was collected via audio recording for accuracy and later transcribed by the researcher for analysis (see appendix 4). 
Data Analysis
Thematic analysis was chosen for its flexibility, in-depth understanding, accessibility, practicality, iterative process, and transparency (Braun & Clarke, 2006). Thematic analysis involves a systematic process of identifying, analysing, and reporting patterns or themes within qualitative data. First researchers familiarise themselves with the data through repeated readings, gaining a sense of its content. Then, initial codes are generated, identifying interesting features or patterns in the data. These codes are subsequently organised into potential themes, grouping related codes that convey meaningful patterns. The themes are reviewed and refined through an iterative process of constant comparison, ensuring they accurately capture the essence of the data. Once the themes are finalised, researchers write a narrative that describes and illustrates each theme, providing coherent and rich account of the data. Throughout this process, maintaining reflexivity and documenting decisions enhance the transparency and rigor of the thematic analysis. 
Results
The coding process involved identifying reoccurring themes and patterns within the focus group discussion for thematic analysis. The primary aim of this research was to find emergent patterns and unique themes that shed light on the complexities of motivational factors. Table 1 presents an organised overview of key themes and sub-themes supported by relevant quotes from the transcript (see appendix 6 for full table). Three themes will be referred to within the results section which are Adaption and Resilience in Career Choice, Family Expectations and Educational Traditions, and Social Dynamics in Higher Education. 
Table 1.
Themes and Sub-Themes with Supporting Quotes
	Themes
	Sub-themes
	Supporting quotes

	Extrinsic
	Adaptation and Resilience in Career Choices
	But the accident made me do it initially… not straight – not straight away because I got a bit lost, bit dark for a a bit, but we got there. It wasn’t my choice to get injured [laughs] But it is what it is. Is that a motivator? Like I physically can’t do what I want to do anymore so I’ve sort of been pushed to do something else? (Mark) (page 20, lines 511-514)

	Intrinsic
	Family Expectations and Educational Traditions
	I think I just, you know, for me, I want to get to the end. Of course, I want to do well, because I really want to for my dad to be proud of me. (Alex) (page 31, lines 782-783)

	Both Intrinsic and Extrinsic
	Social Dynamics in Higher Education
	I didn’t really know what to expect and I ended up in a friend group, I suppose you’d called it, with a bunch of women who weren’t really that great to be friends with. So first year I didn’t have a lot of motivation for much. (Sarah) (page 16, lines 384-386)



Theme 1: Intrinsic motivation
Understanding intrinsic motivation is essential for comprehending the core reasons behind why individuals choose specific career paths. The sub-theme of adaption and resilience in career choice within the context of intrinsic motivation underscores how individuals adapt to changing circumstances and overcome challenges, reinforcing the significance of intrinsic motivation guiding their professional journeys. 
Sub-theme 1.1: Adaption and Resilience in Career Choice
One prominent theme identified from one participant was Adaptation and Resilience in Career Choices, where individuals demonstrate an internal drive to overcome obstacles and purpose their passion. Participant Mark notion of adapting his career choice due to barriers helped his motivation and resilience to continue from the following transcript extract:
But the accident made me do it initially… not straight – not straight away because I got a bit lost, bit dark for a a bit, but we got there. It wasn’t my choice to get injured [laughs] But it is what it is. Is that a motivator? Like I physically can’t do what I want to do anymore so I’ve sort of been pushed to do something else? (page 20, lines 511-514)
(Participant Mark)
Mark highlighted not only his decline in mental health after having to accept a barrier to being unable physically to his job but how the motivation came from almost being pushed to do something else in the same field showing an adaption and resilience to evolving goals and circumstances. 
Theme 2: Extrinsic Motivation 
Extrinsic motivation is crucial in elucidating the role of external pressures and societal influences on individual’s’ career decisions. Family expectations and educational traditions, as significant extrinsic factor, profoundly affect an individual’s professional and educational choices. 
Sub-theme 1.2: Family Expectations and Educational Traditions
Extrinsic motivation was a prominent sub-theme that was discussed by all participants with complementary motivation for their educational choice where external pressures or cultural norms influence educational choices. For example, participant Alex discussed multiple times throughout the focus group his family expectations regarding going to university and his motivation as follows: “I think I just, you know, for me, I want to get to the end. Of course, I want to do well, because I really want to for my dad to be proud of me.” 
(Participant Alex)
Family expectations and educational traditions often exert significant influence on an individual’s career choices, exemplifying the concept of extrinsic motivation. Alex’s father’s encouragement for his son to pursue a university education reflects the family’s traditional values and expectations. However, Alex’s motivation is primarily driven by the desire to make his father proud, showcasing how external factors can shape one’s professional path. This also highlights in intricate interplay between personal aspirations and external influences of career decision-making. 
Theme 3: Both intrinsic and extrinsic motivation
The theme of both intrinsic and extrinsic motivation encompasses the intricate interplay between internal desires and external influences in driving individual’s behaviour and choices. This theme offers a holistic perspective on the motivations that guide people’s decisions, and it is particularly pertinent when examining the complexities of social dynamic in higher education. 
Sub-theme 1.3: Social Dynamics in Higher Education
Social Dynamics in Higher Education highlights the duality of social interactions, impacting individuals both intrinsically and extrinsically. The interactions with peers, faculty, and the broader academic community play a substantial role in driving both intrinsic and extrinsic motivation. These motivations are driven by personal interests and inherent satisfaction that comes from social interactions and connections. Whereas some students may participate in social dynamics for extrinsic reasons such as networking for future career opportunities, meeting academic or social expectations, or seeking external rewards or recognition. However, it can also be a barrier to students’ motivation which was evident when participant Sarah said:
I didn’t really know what to expect and I ended up in a friend group, I suppose you’d called it, with a bunch of women who weren’t really that great to be friends with. So first year I didn’t have a lot of motivation for much. (page 16, lines 384-386)
(Participant Sarah)
Social dynamics had a negative effect on Sarah’s motivation with the pressures of peer competition and expectations from her social circle which created a challenging environment, diminishing her intrinsic motivation for learning. As she grappled with these external influences, it became clear that the impact of social dynamics on motivation could be counterproductive and highlights the need for a supportive and nurturing academic atmosphere to foster student motivation and well-being. 
Discussion
Prominent themes that surfaced from participant narratives was the delicate balance between intrinsic and extrinsic motivators. While some individuals expressed a profound sense of fulfilment and motivation arising from the inherent satisfaction derived from academic passion and harmony between career and personal life (intrinsic), others highlighted the pivotal role of family expectations and career advancement in fuelling their drive (extrinsic). Participants consistently emphasized the impact of social dynamics on their motivation. Supportive relationships with peers and supervisors emerged as a critical factor, acting as a motivational catalyst. 
The themes tell a story of intrinsic motivation through significance of personal passions, values, and innate desires in steering individuals toward fulfilling career choices. It highlights how the ability to adapt to changing circumstances and the resilience to overcome challenges are crucial in pursuing one’s intrinsic motivations and the internal drive that propels individuals to seek and maintain meaningful vocations. Whereas, extrinsic motivation is often influenced by external factors, particularly family expectations which shape individual’s professional decisions. It highlights how familial pressures can impact one’s career choices, demonstrating the interplay between personal aspirations and external influences in guiding life paths. Finally, the combination of intrinsic and extrinsic motivation illuminates the complex interplay between internal and external motivators. It emphasises how students’ intrinsic motivation for learning is nurtured through positive peer interactions and a passion for knowledge. Simultaneously, it recognises the extrinsic influence of academic competition and societal expectations, showcasing how a blend of motivators contributes to student’s experiences in higher education. 
These identified themes resonated strongly with the principles of Self-determination theory (SDT), which posits that individuals are driven by intrinsic and extrinsic motivation. The findings suggest that when students exhibited high levels of intrinsic motivation which align with their career choices, they tend to exhibit greater adaptability and resilience. SDT underscores the importance of autonomy and competence with students who perceive their career choices as self-determined are better equipped to navigate familial expectations and traditional values. Lastly, the impact of social contexts of students who experienced social support, positive feedback, and recognition from peers and educators consistently exhibited increased motivation. The social reinforcement paralleled SDT’s notion of relatedness, emphasising the importance of social connections in motivation. 
One limitation of the study is that the small sample size may not provide a comprehensive representation of the population. However, it’s important to note that given the qualitative nature of the data, the emphasis is on in-depth understanding rather than generalisability. Another critique pertains to the potential presence of alternative explanations for identified themes, which raises questions about the validity of the interpretations. However, the rigorous data analysis process enhanced the validity and reliability of the interpretations to address potential challenges related to alternative explanations. By using thematic analysis of a focus group discussion on motivation, reflexivity is a fundamental practice that enriches the depth and rigor of the study, ensuring that the findings accurately reflect the participants' experiences and viewpoints, rather than the researchers' preconceived notions. 
In conclusion, the thematic analysis has illuminated key insights into the multifaceted nature of motivation. The diverse perspectives and themes that emerged underscore the importance of considering both intrinsic and extrinsic factors in understanding individual’s drive to achieve their goals. Furthermore, this study encourages future research to explore the temporal and dynamic aspects of motivational factors, considering how they may evolve over time and in response to changing circumstances.
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	Themes
	
	Supporting quotes

	


















Intrinsic
	Adaptation and Resilience in Career Choices
	I worked in construction for a long time but, as you can see, can’ really get up those ladders anymore (laughs – points to wheelchair). (Mark) (page 1, Lines 12-14)

I dunno if my reason for choosing to go to uni now is really a reason but I got injured at work – quite badly, obviously (laughs) so that’s sorta out of the picture to go back into manual labour work now. (Mark) (page 4, lines 81-83)

I never would have thought about uni if I hadn’na done this so I have to see the upside in it. (Mark) (page 5, line 9)

I think that coming to uni has saved me a little bit - I could have really fallen down and let myself get down with my condition….. It's like it feels a bit of an honour to go to uni to be honest [laughs]. (Mark) (pages 10-11, lines 249-253)

I can no longer work on the sites – tha’s a given at this point. (Mark) (page 20, lines 487-488)

But the accident made me do it initially… not straight – not straight away because I got a bit lost, bit dark for a a bit, but we got there. It wasn’t my choice to get injured [laughs]  But it is what it is. Is that a motivator? Like I physically can’t do what I want to do anymore so I’ve sort of been pushed to do something else? (Mark) (page 20, lines 511-514)


	
	Academic Passion and Intrinsic Motivation
	the thing I like to do for fun into a career. (Alex) (page 4, line 72)

The psychology degree interested me because, like, I think it’s fascinating how people think and behave, and I feel like with psychology you can make a difference… I want to make a difference. (Sarah) (page 5, lines 108-111)

I think you’re never going to study everything that interests you… It's just I know I have to do it to get good grades. So it does make me work a little bit harder on the things that don’t fire me up - I need to work a bit harder than I would when something really does interest me. (Emily) (page 23-24, lines 587-594)

Anything is better than being sitting in the house so I don’ really see things as I like them or I don’t like them. (Mark) (page 24, lines 608-609)


	
	Lifelong Learning
	There are things I’m studying now that I never thought was related to construction either, you know and it’s like a new thing but it’s really exciting at the same time. (Mark) (page 7, lines 172-174)

I thought I knew concrete… I thought that it would be a bitta fun you know, something a little bit different, but also something that I knew and I remember getting up on the morning and just feeling a bit more excited… Actually, we didn't do that. We didn't do anything like that. (Mark) (pages 12-13, lines 302-308)

Didn’ know what a ratio was, didn’ know what he wanted from me really. The idea I loved but really it was a bit mathsy and we did eventually learn all about weights and ratios and all tha’ – just wasn’t what I thought it would be. (Mark) (page 13, lines 315-318)

I think the motivation to carry on just came from me understanding and making peace with the fact that I didn’ know it all at that point. That was a big thing and I was learning and, actually, the learning was the enjoyment from that point on. (Mark) (page 13, lines 324-327)

A woman came in from the careers department and I felt a bit like oh this is another tickbox thing we have to do, it’ll be a bit rubbish blah blah, but it was so good. (Sarah) (page 16, lines 393-395)


	
	Harmony between Career and Personal Life
	I don't really have a work life so I don't need to balance that much. I wouldn't say I'm regimented - but I have a quite a, a general routine that I'll get up do a few bits around my parents house, come to university then go home or go to the gym or walk the dog…. I know that if I set pockets of time that I want to complete an assignment for example, I'm quite good in the sense that I will sit down for that time and do it. I'm not saying I always get something from that time. Sometimes I genuinely can't put any, you know, words to paper, but I at least try and motivate myself to try and sit there for the one or the two hours that I do have. (Emily) (page 29, lines 724-733)

I’ve always had a routine so keeping a routine is really important for me. (Mark) (page 29, line 737)

You know, if my lecture didn't start till 12 I'd still try and find somewhere quite quiet to do some work because if I go home, you know, there's no chance of me doing anything if I'm in the house. There’s washing and cleaning and pottering and Netflix – no chance [laughs]. So I go in every day and then when I finish my lectures, it would be back to the school run, get the girls, switch to mam mode, deal with them food, bath, bed, and then depending on what assessments I've got, what part - what time of the year it is, then it's work until, you know x time in the evening. (Sarah) (page 29-30, lines 743-750)


	














Extrinsic
	Family Expectations and Educational Traditions
	umm, I think because like my dad wanted me to do something in uni. (Alex) (page 3, line 52)

When I was young I didn’ really even consider uni as an option. Me dad wasn’t the brightest and me mum wasn’t around, so it was very much a given that I’d go into work as soon as I could. (Mark) (page 4, lines 76-79)

No one in my family has ever been to uni – none of ‘em ever did anything.. not even sure most of ‘em finished school come to think of it. I went to work with my dad one day and that was it, really. You don’ need a degree to work on a building site [laughs] (Mark) (page 20, lines 493-496)

I guess my dad is probably the main reason I went to university in the first place. (Alex) (page 23, lines 566-567)

I think I just, you know, for me, I want to get to the end. Of course, I want to do well, because I really want to for my dad to be proud of me. (Alex) (page 31, lines 782-783)


	
	Career Advancement and Professional Growth
	I feel like studying computing can help me get a better job than I could have got if I just went into work. (Alex) (page 3, lines 55-56) 

So I think the degree is a really good way to, number one learn a lot of different new skills that can transfer to whatever I end up deciding to apply for and number two – to sort of act as a stepping stone (Emily) (page 22, lines 549-551)

But, you know, short term pain for long term gain, I suppose. It's very much a case of I need to do this right now. To get where I want to be. (Sarah) (page 30, lines 766-767)

So the main thing that makes me get up to go to university is the understanding that there are going to be more paths that I can go down with the degree that I don't currently have. (Emily) (page 31, lines 775-777)

I want to finish and the main thing tha’ makes me want to carry on is just the want to be back on site. (Mark) (page 31, lines 797-798)


	
	Academic and Social Ecosystem
	I like to think of it as rustic. And it’s very green – like there’s grass and trees and plants absolutely everywhere…. it’s really nice to see the cows over there on a clear day. Don’t know why I’m talking about cows [laughs] but for some reason they’re calming. (Emily) (page 12, lines 286-290)

We spend a fair bit of time indoors learning so it’s a nice break from the white walls and whiteboards. (Emily) (12, lines 294-295)

He just loved talking about personality and it made it so so interesting. (Emily) (page 14, lines 343-344)

And yeah that sounds interesting but honestly its really boring, it takes a long time. But the lecturer was just … I dunno – cool? [laughs]. Yeah just cool and really…. I dunno what the word is but just easy to get on with… Relatable. (Alex) (page 17, 431-433)

The final thing was good but that one part will always stand out as being interesting and it was only that week and one other week that we had this particular lecturer and then our ‘normal’ lecturer came back – it wasn’t as fun from then unfortunately [laughs]. (Alex) (page 18, lines 451-454)

I do find it quite hard to motivate myself to turn up to university sometimes…. And I find it quite difficult then to bring myself back to get involved, particularly if the class isn't really going so well either. (Alex) (page 23, lines 578-583)

And I think we get on with different lecturers, but they're all great at what they do and they really do help in that motivation for me to turn up as well. (Sarah) (page 26, lines 648-650)

it’s a male dominated subject - I think they're amazing at computing. Maybe not so amazing at teaching [laughs].  I've made a really good group of friends on on the Applied Computing course though…. It's it's quite a male dominated industry overall, it's a male dominated course….. WhatsApp group is pinging all the time. (Alex) (page 26, lines 655-662)

It's easy to be interested in something when the person teaching you is interesting as well (Emily) (page 27, lines 683-684)

yeah I always really appreciate it if someone breaks something down to the simple explanation. (Sarah) (page 27, lines 692-692)


	

















Both intrinsic and extrinsic
	Educational Aspiration for Generational Improvement
	I had my kids quite young so, like, I didn’t have the option really to do anything…yeah I want to do something for me now and to show my girls that, like, I can do it (Sarah) (page 5, lines 103-106)

Yeah I’m enjoying so far and just keep motivated because I just want a better life for me and for the girls, you know? I want to set an example for them and do better for them and their futures. I didn’t have much growing up and I’m not moaning about it or nothing, but like I want to show them that their mam is determined to provide them with things that I didn’t have when I was young. (Sarah) (page5, lines 116-120)

for me it’s literally just my kids. They’re the reason I applied, they’re the main reason I turn up every day even when I really don’t want to….. It's all to try and give them a better life and to show them that they can do whatever it is they want. (Sarah) (page 19, lines 475-479) 

it is just turning up and knowing that I have to turn up because I really have to do well. It's not about wanting to do well for me - it is I have to do well if I want to get to the position where I feel comfortable and I can give my girls a comfortable life. (Sarah) (page 24, lines 597-600)

I would love to be able to be you know the provider for them. The main provider, and I am the main provider for them and I would love for there to be you know, to go into a job that excites me as well. (Sarah) (page 31, lines 790-793)


	
	Goal Setting and Planning
	Ok so short-term I always say I want to get to the end of the month….. Long-term then I’d love to get back on the building sites, but the other side of it you know. Be the boss, be the one who knows the shit and tells people what to do (laughs). (Mark) 9page 7, lines 163-168)

umm… I dno short-term I guess finish the course and do well (laughs). Long-term my literal dream would be to have my own game development studio or company or something. I don’t really want to work for someone else – aim high, right? (laughs) (Alex) (page 8, lines 178-181)

same as the rest so far – finish the course and do well. I’ve got an internship or placement thing starting over the summer so I’m looking forward to that and I really want to get some hands-on experience before I go back and it goes full throttle again, my goal, career, wise, would be to go into either forensic psychology or potentially work with young offenders. (Emily) 9page 8, lines 189-193)

same (laughs) – get to the end of the degree…. I still dunno what I’m really interested in (laughs). I want to carry on in psychology, I just can’t put my finger on what that’s going to look like just yet. (Sarah)
(page 9, lines 210-215)


	
	Social Dynamics in Higher Education
	And I feel like the modules that I've had that have like, meant I've needed to interact with people more have made me want to go more if that makes sense. (Sarah) (page 9, lines 229-230)

I really don't like the interaction at all. I mean, I like to really get involved with coding and I like my gaming and really, I want to do that on my own you know. So I think I'm very much the opposite. The parts of my studies I enjoy the most are when I get to sit in a room for hours on end just me and my computer and I get to sit there and just be my own and not have to answer to anybody or have to deal with anybody. (Alex) (page 9, lines 234-239)

I mean, the motivation to get up in the morning is basically to go and sit in a room on my own. (Alex) (page 11, lines 267-268)

I've got some decent friends on the course now - not that that's what I'm there for…. I've got kids so I don't really feel like I have the time to be able to sit around and have fun when I'm studying. (Sarah) (pages 11-12, lines 276-279)

I didn’t really know what to expect and I ended up in a friend group, I suppose you’d called it, with a bunch of women who weren’t really that great to be friends with. So first year I didn’t have a lot of motivation for much. (Sarah) (page 16, lines 384-386)

I sort of got burned a little bit in my first year when I got involved with a group of people who didn't necessarily - their values didn’t align with mine in terms of what I wanted to do, and I don't know maybe it was a bit stupid to, to follow that crowd…. I'm not calling it peer pressure, but I spent sort of a lot of time pretending that I wasn't doing as much work as I was, because I didn't want them to think I was being nerdy or whatever. (Sarah) (page 25, lines 617-623)

And there was, there were times that I used to dread going into class because I used to think I just don't belong with these people. And then I'm struggling then to integrate into the rest of the group because I don't know maybe I felt like I didn’t deserve to be with any other groups of people. (Sarah) (page 25, lines 632-636)

So realistically, I shouldn't be moaning about how little time I have, you know, I don't have children, I don’t have a – a job. I don't have responsibilities. I live at home with my parents… I did find sort of last year that I found it quite difficult to manage my social life with university, and I'm not sure whether that's a common thing but for freshers particularly, but I certainly know that it was quite difficult for me to engage in lots of social activities and then also feel up for going to university three or four times a week. (Alex) (page 28-29, lines 712-721)
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