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Section one
The key aspect discussed in this section of the portfolio will be a critical analyse of the implementation of play based early years curricular, referring to evaluative research, evidence and reports with an overview of the Foundation Phase in Wales.
[bookmark: _Hlk92556022]The Foundation Phase was introduced into Wales by the Welsh Government in the year 2010, it was introduced into primary schools and nursery settings across Wales. (Day nurseries. 2022). The Foundation Phase is an inclusive framework for children aged three to seven and of all abilities. Play based learning is used across the United Kingdom, England uses, Early Years Foundation Stage (Early Years alliance. 2022) Scotland uses, Curriculum for Excellence (Education.Gov.Scot. 2022). Northern Ireland uses, Curricular Guidance For Pre-School Education (Education. 2022). All of which are play based learning where activities and games are planned for the children, this allows the children to have experiences and to enhance their learning opportunities where they can gain practical skills. 
Wales will be having the biggest change to how they will deliver education in more than thirty years when the new curriculum is rolled out (Wales Online. 2021). The online news article continues to say that the new curriculum will be rolled out in the year 2022, replacing the current “rescripted, narrow and outdated curriculum introduced in 1988”. (Wales Online, 2021)
Learning disability Wales (2022) state that the new curriculum will meet the need of the children in a more successful way as each individual school will be writing their own curriculum tailored to the children they teach. However there will be a new law outlining what must be included in the new curriculum. 
In 1999, the national assembly for Wales took responsibility of education from the UK Government. Their vision was to build an education system with strong foundations starting with early years education. (Gov Wales (a). 2022). This is where the Foundation Phase began its journey, borrowed from Scandinavian countries where children learned through play. (BBC News. 2022).  Wales campaigned for their own curriculum to be separate from the England one so that it could reflect on their own culture and history of Wales. The curriculum was meant to be reviewed every five years, however this was not the case. Although there were three reviews between 1995 to 2008 with another review in 2012. The reason for this review was to reflect on the curriculum frame work and assessments in Wales. (Gov Wales (a). 2022). 
Brining in the new Foundation Phase to Wales cost the country a great deal of money, the initial cost being £170 million and rising according to the BBC News (2022) they also write that the changes to the curriculum meant that more staff were needed to meet the legal ratio of adult to child, and also the costs that would occur in making the required changes to the classrooms and playgrounds. In a report by the Senedd Wales (2022) the minister for Wales says that the cost of the Foundation Phase will continue to rise to support the rollout of the curriculum across Wales. In the same report the minister writes that one of the difficulties she faced was the lack of feed back from schools and that it was unclear how the curriculum was working as only sixteen out of twenty two local authorities had submitted returns. (Senedd. 2022). Furthermore in the same report previously mentioned by the Senedd (2022) they write that an issue faced whilst implementing the Foundation Phase was staffing. With the Statutory ratio set out by the CIW (Care Inspectorate. 2022) there would need to be an increase in teaching staff. Classroom assistants with qualifications of level three NVQ would need to be hired, the minister describes this as having a huge impact on the Foundation Phase budget. 
One of the challenges faced whilst implementing the Foundation Phase was the staff numbers. The Foundation Phase required more staff in schools and non-maintained settings, and this was very much welcomed according to the article Implementing Curriculum Reform in Wales: the case of the Foundation Phase (2016). The article continues to say that by hiring more classroom assistants it would free up the classroom teacher to do more direct teaching whilst the practitioners would be more hands on with play based learning. For example the teacher would be working with a child on a focus task whist the other staff members would be scaffolding the children’s learning with child led play such as experiments in the mud kitchen on the playground. 
In a study by Kingston and Siraj (2017) the findings were that there was a significant difference in staff training for the Foundation Phase curriculum. The study found that there were challenges within schools and that the teachers who accessed training on the Foundation Phase were more likely to implement it into their classrooms than those who did not. 
Another challenge faced whilst implementing the Foundation Phase in Wales was the conflict between schools and settings. whilst settings implement the Foundation Phase and have a child-centred approach, allowing the child to direct their own play teachers in schools may not according to Taylor Et al. (2016). They continue to write teacher that ae fully on board with delivering the Foundation Phase are seeing better outcomes in literacy and numeracy than those who are not fully emerged in the Foundation Phase. 
It could be argued that although the Foundation Phase in Wales should be delivered to 3-7 year olds across the board that schools are failing to deliver. Yearly years settings that are governed by Care Inspectorate Wales and Estyn deliver the Foundation Phase to a high standard. Children are offered freedom to move indoors and outdoors should they wish and are encouraged to play and to develop. However BBC News (2022) writes that children in some schools were not learning enough through the foundation phase and that Estyn are not convinced by its educational value. Although Estyn reports demonstrate that boy in particular are benefitting from the curriculum, saying that it could be because of ineffective implementation of the Foundation Phase in schools. 
In September 2022 Wales will be seeing a rollout of the new curriculum. The Foundation Phase curriculum is being reformed in hope to raise standards. Unlike the Foundation Phase where it was to be delivered for three to seven year olds, the new curriculum will be followed by three to sixteen year olds, being made statutory for all maintained schools. Non-maintained schools and settings will not have to follow the new curriculum, however will have to deliver a teaching program that includes the six areas of learning that the new curriculum lays out. Non-maintained settings in the early years will have a curriculum again with the six areas of learning if they receive Government funding. (Hwb. 2022)
The new curriculum in Wales will have four purposes aiming to make children, ambitious learners, healthy confident individuals, enterprising, creative contributes and ethical informed citizens.(Gov Wales. (c) 2022). Differently to implementation of the foundation phase where it was piloted in some schools and by some teachers and practitioners with very little to no input from the working professionals. (Taylor Et al. 2016) The new curriculum for Wales will be written by the individual school or settings teaching staff. The Welsh Government believe that by changing the curriculum it would benefit the children because each school’s curriculum will be tailored  to meet their children’s needs. (Learning Disabilities Wales. 2022). The curriculum guidance (Hwb. 2022) states that it was developed by professionals such as practitioners to help other practitioners deliver the best possible education. The guidance also helps schools with an explanation of the four purposes and principles for assessments, thus helping schools design their own curriculum for the best possible outcomes for the children. 
Similarly to the Foundation Phase the new curriculum will encourage working partnerships with parents and stakeholders, their aim is to involve them as much as possible ensuring that all involved understand the schools or settings views and values of the curriculum. (Hwb. 2022). The curriculum guidance also says that learners parents and the community should be apart and contribute to the development of the new curriculum. Referring back to the Foundation Phase where there was little to no contribution to the curriculum from parents and the local community, the new curriculum believes that by doing this it will build positive relationships helping children progress and develop with parents who understand how they can support their child at home. (Hwb. 2022).
Finland is described to have education of a high standard. education in Finland is free from pre-school through to secondary school and also further education is mostly free. Finland’s vision is that every learner should have equal opportunity to have access to quality education regardless of their home income. ( Info Finland. (a). 2022). 
Compulsory education for children in Finland starts at the age of seven, two years later than in Wales. However the children in Finland must attend pre-school education for a year before starting compulsory education, unlike in Wales where pre-school is funded for children in a certain postcode area such as a ‘Flying Start’ area (Gov Wales (d). 2022) Pre-school in Finland is free, making it accessible for all children equally. (Oecd. Org. 2022). As already mentioned that pre-school in Finland is free for all children so is their lunch time meal along with their transport after a distance of 5km. Wales will be following Finland in regards to free school meals for all primary school children in 2022 to 2023, closing the gap in inequality in children and putting a stop to child hunger. However this is an important topic it will not be discussed in this portfolio. (Food.gov.uk. 2022).
In a similar way to Finland the new curriculum for Wales states that the importance of the involvement of parents in their child’s education. However Finland go one step further by creating a curriculum individual for each child rather than each class or setting. Parents are also involved and assist in their child’s plan.(info Finland. (b). 2022). In the same way as planned in the new curriculum the Finnish education system believe that by building a good strong relationship with parents is has a positive effect on the child’s emotional and overall well-being. (Opetus- ja kulttuuriministeriö. 2022). Finland believe that children who partake in meaningful activities that are relevant to them have a joy in their learning. (Education Finland. 2022).
The Finnish curriculum is a play based curriculum similar to the Foundation Phase that is soon to become the new curriculum for Wales. Finland has a strong focus on play in education along with joy. Math and Movement (2022) write that the education system in Finland recognises movement as a successful part of children’s development. They write that movement has many benefits to the way in which children learn, giving them freedom to move and a self of independence. 
Finnish National Agency for Education (2022) writes that by challenging a child with sensible activities that comprises of different areas of learning will encourage children to be enthusiastic about learning making them want to explore and experiment. These are very similar values to the new curriculum for Wales. Finnish National Agency for Education (2022) continue to say that play motivates children and makes learning joyful, thus making learning new skills and understanding of the world fun and meaningful. They also say that children are encouraged to have a say in what is important to them and their everyday lives, they are also part of a peer group giving them a sense of belonging where their opinion and thoughts are listened to and taken into consideration.
To conclude section one of this portfolio, research has shown that many countries across the world follow a play based curriculum such as the ones pointed out in this portfolio along with the Reggio Emilia approach (Reggio Children. 2022)and the Te Whariki in New Zealand. (The education hub. 2022). All say in their own way that play in the early years in central to the learning and development of young children. There is an old Finnish saying that reads, “Those things you learn without joy, you will easily forget” (Walker, T. 2022).  


Section two
Section two of the portfolio will critically evaluate methods of assessment, progress tracing and age stage related development models within play based curricula, considering the concept of the ‘Unique Child’. 
According to the dictionary the word ‘unique’ is described as being one of a kind, individual , and distinctive. (Dictionary.com. 2022). This word is also used to describe children, the ‘Unique Child’ meaning that all children are different. Children develop at their own pace and in their own time, constantly developing and learning. (Taylor and Francis. 2022).
In 2001 the way in which assessments  on children were made changed. The new code of practice meant that any children with special educational needs (SEN) would have their needs met as quick as possible, and that action is put into place for them as early as possible to get them the help and support needed. Assets publishing. 2022).
The assessments of children’s progression is an ongoing system whilst they are in the foundation phase and throughout their education. In a report by the Government on special education needs. (Assets publishing. 2022) they say that if a child does not appear to be progressing with their learning then specific steps will need to be taken. It is the role of the SENCO (special education need coordinator) along with the class teacher to plan future step for the child. (Gov Wales (e). 2022). 
Most early years settings will put an ‘all about me’ sheet in their welcome packs for parents and carers to fill in. By doing this ot gives the setting a brief description and understanding of the child’s likes and dislikes and how best to support their child. This will be a working document and will change as the needs for the child change as they move further along in their education and development. Similarly children’s individual planning (Ip’s) can be very beneficial in tracking the child’s development, with teachers and practitioners getting to know the children’s individual plans they can plan for the next stages in development, for example, if on the first week of observations a child is enjoying moving around the playground on a bike however the child is using their feet to push the bike along. The next steps for that child would be to use the peddles with their feet to move the bike along. Individual plans are just that, individual, they are unique to one child at their stage of development (Early years careers. 2022). 
Furthermore to critically evaluate the individual plan the challenges must be discussed. Early years careers (2022) say that writing individual plans can be time consuming for practitioners and teachers especially if they have a large key group. They continue to say however that these challenges could be easily overcome by using one sheet observations and a separate for name, age and so. 
The Welsh Government has introduced ‘individual development plans’ these plans ae devised to track and assess the needs of children with additional learning needs (ALN). Similar to the individual plan previously mentioned, the individual development plans will be individual to each child and will have an action plan including the evidence for the action needed. With Wales having the individual development plan there will be one full partnership with professionals such as teaches and healthcare workers, the plan will move with the child. The action plan will include, what actions are needed to be taken? Who will take these actions? When will they be done? Also, what evidence is there to indicate they were successful or not? And finally the review date. (Snapcymru. 2022).
In the first three years of a child’s life they develop at a significantly fast rate (cambs community service. 2022). The ‘Unique Child’ means that children need to be observed and assessed in their development as individuals, what may be normal for age appropriate development in one child may not be for some other children. There are seven areas of learning in the Foundation Phase and not all children are going to meet their targets at the same rate. (early years Wales. 2022). In a clinical review on ‘Development assessment of children’ (Bellman Et al. 2013) they describe what a ‘normal’ child is and say it is linked to children who perform tasks at a particular stage, relating to the performance of an average child. They continue to write that there are contributors to the development of children such as environmental factors, however this will not be discussed in this portfolio. 
Where does the Government collect all their information for their status of the ‘normal’ child? In the yearly years there ae many assessments and observations that occur during the child’s time in the Foundation Phase, one of which is the WellComm screening. WellComm screening is a speech and language assessment and is designed to identify children who may be experiencing some delays with their speech, language, and also with their understanding. (Swift.nhs.uk. 2022).
The WellComm assessment consists of  a selection of toys, a picture book and scoring sheets. The assessments are done to the age of the child for example, if the child is two years old and three months at the time of screening then they would be assessed in the category for twenty seven months, thus giving a more accurate outcome level for the child. The adult that is doing the assessment will ask the child a series of questions such a “who has got no ball” with the emphasis on the word no and wanting the child to point to the child who does not have a ball. If the child does not give the answer the adult is wanting from the instruction they are following in their guide book then the child will not get the score for that question. (Gov Wales. (f) 2022).The children are scored in a traffic light system and if they answer enough questions correctly then they will score a green, meaning that no further action would be needed. However if the child scores an amber, some extra support will be given to the child, if the child has an outcome score of red then a referral will be made to the appropriate professional’s such as speech and language for further help and support. 
The screening takes an average of twenty minutes per child to complete with a trained member of staff, however as the WellComm comes with training books, practitioners can be trained at their own pace and convenience. The is also a ‘big book of ideas’ this book has hundreds play based ideas that can be done at home with parents for extra support to further development. Like most things the Wellcomm screening comes with its own set of challenges and barriers in gaining accurate results across the board. (Swift.nhs.uk. 2022). 
The cost of the initial purchase of the programme can be expensive, therefore not all early years settings will purchase the programme and the figures feeding back to the Government for the ‘normal’ child would not be accurate. Another challenge would be that the Wellcomm screening is only done in the English language, schools and settings in Wales that use the WellComm screening to support speech and language can only do the screening in English. Again giving a wrong understanding of the child’s scores if the child being assessed is from a Welsh speaking family and Welsh is their first and possibly only spoken language. Linking back to the ‘Unique Child’ the WellComm screening does not allow for children with special education needs or disabilities such as the child being deaf or if the child is a mute and dose not talk. (Ndcs.org.uk. 2022).

Another assessment tool used in the Foundation Phase is the Compact Profile. This assessment shows a snap shot of the child’s progression. The Compact Profile is used by the Welsh Government to have an understanding of children’s development whilst they are in the Foundation Phase. (Early years Wales. 2022). The children are observed and assessed for the Compact profile in the first few weeks of starting at a school or setting, this helps teacher and practitioner gain an understanding of what level the child is at. By doing ‘on entry’ assessment as early as possible teachers and practitioners can plan for the child’s strengths and weaknesses. The Compact Profile is then repeated when the child is about to leave the setting, displaying a ‘value added’ score to the child’s development.
The Compact Profile is designed along side the areas of learning in the Foundation Phase, it has assessment outcome levels for early years which are bronze, siler and gold leading on to outcome one, outcome two and outcome three, for older more developed children. As children develop differently and develop different skill at different mor individual stages of their development, the Compact Profile indicate the children’s score in sections. Therefore if a child has delay in mark making skill and has an outcome level of bronze on the skills ladder they may score an outcome one in physical development because the child can independently put their coat or shoes on for example. (Gov Wales. (g) 2022).
To conclude this section of the portfolio, evidence has shown that for the term ‘normal’ child all children need to be assessed for the Government to gather all the results and form a baseline of what is considered ‘normal’. However there are barriers and challenges to these assessments and in return not giving a true reflection of the children’s development. The Compact Profile is a snap shot of the child’s development and may not give an accurate reading, for example, if a child has additional learning needs they will not perhaps make as much development in the Compact Profile as a child who does not have additional learning needs. However there is nowhere to identify this on the results sheet again not giving an accurate picture of the development of the children in Wales and what the Government make their baseline assessments on.



Section three – Blog
[bookmark: _Hlk93171331]The importance of outdoor learning – Does play stop for learning?
The Foundation Phase in Wales, the foundation stage in England, the curriculum for excellence in Scotland and Curricular Guidance For Pre-School Education in Ireland all have learning through play at the heart of their curriculum, but why is learning outdoors just as important as learning inside? Here in Wales the Foundation Phase ensures that children have equal access to outdoors as they do indoors as they say it contributes to their learning, health and development. (Gov Wales. 2022).
In an article titled “learning Environments For Children in Outdoor Spaces” (Acar. 2014) suggest that learning does not stop at adult hood and that people continue to learn through their lives. The article identifies play in childhood as the best form of communication, play has no language therefore regardless of the child’s spoken language, children can communicate through play thus building on their social and communication skills that they will need through life to be a capable and successful adult.
Why are outdoor spaces good classrooms?
Outdoor learning environments are a great for children to learn, the choices are endless as well as the endless opportunities for children that cannot be found indoors. The sights, the sounds, the smells, and the weather will all be different to the indoor environment. In a book titled ‘exercising muscles and minds’ Ouvry and Furtado (2020) writes that play outdoor is how children make sense of their world which can on times be confusing for them. The authors write about the importance of outdoor play and say that even the smallest space outdoors can be beneficial for children. Piaget (1952) and Bruner (1980) have both been influential in education and say that play is something that children want to do naturally, they say that children need to experience the world in order for them to develop their senses therefore must experience it first-hand.
In todays world where COVI-19 is at the centre of everything we do and that the need for limiting the infection is very important. The Welsh Government (Welsh Gov. 2022) advises that children should spend more time outdoors in ventilated areas, this can only be beneficial for children as outdoor play develops children’s gross motor skills and physical development (Bilton. 2010). outdoor leaning also provides the children with space! Space to explore, space to experiment, space to be individual, space for time alone, it is also a great way for children to develop their social skills independently. 
Referring back to the main title of this blog, does play stop for learning? The answer is no. children have fun when they play and are oblivious to any learning that will be happening. The Foundation Phase has seven areas of learning all of which are delivered indoors and outdoors. Although teachers and practitioners carefully plan for learning outdoors, it is mainly child led. Children are free to move from one activity to another, they can stop peddling a bike to dig for treasure if they wish. Children are also encouraged to take risks. When we say the word ‘risk’ we do not mean diving head first from the tree house into the sand pit. Risk taking means that children do something that is out of their comfort zone. (BBC tiny happy people. 2022).
If we think of a slope in the playground for example, we can see that it has a high affordance to children’s learning, allowing them to explore the environment in which they are ‘playing’ in.in a high affordance area such as the slope the children can learn about gravity, they can learn that objects can move down a slope quicker that they can move up. they can learn how the weather can make an impact on the slope, for example in the rain or after it has been raining and the slope becomes wet it may also me slippery. Children can lead their own investigation learning that the rain makes the ground wet and the mud becomes slippery, making it more of a challenge to get up the slope, thus adding to their risky pay. Sargent (2015) argues that children who partake in outdoor learning and activities become inquisitive explorers and that play opportunities are open ended and adults have little to none involvement allowing children to be free to explore.
As previously mentioned in this blog, learning outdoors offers space. This can be important to children who achieve their best learning through being active and using movement, and being outdoors offers this. Children with disabilities and Additional learning needs (ALN) may learn predominantly through being physical and discovery through sensory, therefore being outdoors allows the children to experience this, for example, there may be a mud kitchen in the playground with wet mud, leaves, twigs, stones and sand. Children who enjoy active learning would really benefit from this, developing their fine and gross motor skills, along with many other skills giving a more holistic learning. (Gascoyne 2018).
Learning outdoors in schools and settings may be the only chance some children may gey to experience outdoor activities, this could be for many reasons. Children’s home environment will play a big part on how much time children spend outdoors, busy working parents who have very little time to take the children out, some children may live in an area where there is no where suitable for them to go out and explore. Uneducated parents and care givers, not all adults understand that is important for children to play, that children need to take risks and to get dirty for them to thrive and develop. 
To bring this blog to an end we will leave you with a quote from Roald Dahl, the famous children’s author. (Parent. 2020).
“the more risks you allow children to take, the better they will learn to take care of themselves”.
And where better to achieve this than the great big world in our environment!
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