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How a school develops one aspect of it’s SDP: A report that critically reflects on the actions, impact and evidence base 

This assignment is an investigation into the School Development Plan (SDP) of my first teaching placement school, which will be referred to as School X. The school serves a large rural area and has ten primary schools which feed into it. Its pupils mainly come from affluent backgrounds, and it has a very low proportion who receive free school meals (4%). It is a very high achieving school and received Excellent in every inspection area in its last Estyn inspection in 2019. Until recently, the school has provided education for 11 to 18-year-olds. However, a primary school was recently constructed on site in 2023, which has begun phasing in the provision for 3 to 18-year-olds.
The aspect of the SDP I have chosen to focus on is the aim to “Improve Pupil’s Literacy and Numeracy Skills”.
As a starting point, I checked the school’s website, read the SDP that is released to the public and chose my focus area for further investigation. I then contacted the Senior Leadership Team Lead for my area of focus, who furnished me with a copy of the internal SDP for Numeracy and Literacy. We then had a meeting to discuss the finer points of this. This then inspired me to be vigilant of these aims in practice across the school, my department, and within my own teaching during my remaining time in this placement.

The primary objective of a school development plan should be to outline the measures that will be implemented to enhance student achievements (Welsh Government, 2014). The School Development Plan originates from regular self-assessment conducted by a school. It is via this regular self-assessment that a school can begin to set out the contents of its School Development Plan (SDP). The school must initially comprehend its current position, the improvements it needs to pursue, and be considerate of prevailing national priorities (Welsh Government, 2014). The school should contemplate the influence on student achievements and the individuals involved in identifying areas of enhancement, such as stakeholders and school partners (Welsh Government, 2017). 
There has been considerable pressure regarding the SDP in educational institutions and its ideal format. Certain schools had previously resorted to hiring an expert to compose the SDP on their behalf. Nonetheless, this approach failed to fully capture the current state of the school and the necessary trajectory for improvement, lacking contribution to the enhancement of the school. Estyn (2019) now recognises these challenges and is addressing this issue through a novel approach. They are encouraging schools to place greater emphasis on their own self-assessment and introspection, while ensuring that it facilitates improvement.
The school development plan process model derived from the school development planning cycle of the Welsh Government (2017) comprises of four distinct stages. Prior to this process, the school must establish a clear vision of its desired accomplishments within a span of three years. The initial phase of this process involves self-assessment. During this stage, the school must engage in an honest assessment of its overall performance (Welsh Government, 2014). The self-evaluation process continues throughout the year to determine whether the school is attaining its previous targets. Based on the outcomes of the self-evaluation process, the school must identify its strengths, weaknesses, areas requiring improvement, and determine the measures necessary to make enhancements. Additionally, the school must analyse pertinent data, such as eligibility for free school meals and students with additional learning needs, to support its targets for the school development plan (SDP).
The strategic planning process constitutes the second stage of the model. In this critical stage, it is of utmost importance for educational institutions to involve all relevant partners and stakeholders. This inclusive approach ensures that all parties have a clear understanding of their respective responsibilities and commitments towards achieving the desired improvements. The school must establish priorities that are both challenging and realistic, as articulated by the Welsh Government (2017). Once these priorities have been established and agreed upon, the school and its partners must collaborate to develop specific targets that align with these priorities. Subsequently, the school must examine the potential need for professional development opportunities for its teachers to meet these targets, as well as the necessary resources required for implementation. Furthermore, it is necessary to analyse past targets that have been successfully accomplished to discern the strategies and factors that contributed to their effectiveness. This knowledge can then be utilized to inform future targets.
The third phase revolves around implementing enhancements and executing the outlined actions and strategies. The personnel must possess knowledge of the necessary actions and strategies, along with their responsibility to execute them to achieve the desired improvements. The significance of effective leadership during this stage cannot be overstated, as it plays a crucial role in fostering staff involvement and commitment. Estyn has discovered that exemplary leadership leads to exemplary instruction, especially when professional development caters to both national improvement priorities and individual skill development (Welsh Government, 2014).
The fourth stage encompasses a continuous evaluation of the consequences of the strategy. This evaluation should be conducted utilizing real-time records that are accessible to all relevant personnel. The duty of monitoring and revising the development plan on an annual basis or following an Estyn inspection lies with the governing body. By doing so, the school's plan will be kept current.
Literacy and numeracy skills serve as foundational pillars for academic achievement and lifelong learning. In the secondary school context, proficiency in these domains is crucial for comprehending complex texts, solving mathematical problems, and engaging critically with information across disciplines. Moreover, literacy and numeracy proficiency correlate with higher graduation rates, enhanced employability, and increased socio-economic opportunities (Hanushek & Woessmann, 2015). Therefore, fostering literacy and numeracy competencies is imperative to equip secondary school pupils with the essential skills needed for success in higher education, the workforce, and society at large.
Several factors influence the development of literacy and numeracy skills among secondary school pupils. These include individual characteristics, such as cognitive abilities and socio-economic background, as well as environmental factors, including instructional quality and access to resources (Suggate, 2016). Additionally, motivation, self-regulation, and parental involvement play significant roles in shaping students' literacy and numeracy trajectories (Desimone et al., 2015). Understanding these multifaceted influences is crucial for designing targeted interventions to address the diverse needs of learners and promote equitable outcomes in secondary education.
Within its SDP, School X has laid out its five main actions for improving numeracy and literacy. These are:
1. Obtaining commitment from departments to ensure that the literacy and numeracy opportunities stemming from the Curriculum for Wales are conducive to suitable advancement and that the created resources are properly tailored to provide both support and challenge (School X, 2023).

Differentiated instruction involves tailoring teaching approaches and learning experiences to meet the diverse needs of students (Tomlinson, 2017). In the context of literacy and numeracy instruction, differentiation enables educators to adapt content, process, and product according to students' readiness, interests, and learning profiles. By providing personalized support and scaffolding, teachers can effectively address gaps in students' literacy and numeracy skills while challenging advanced learners to deepen their understanding (Westwood, 2018). Research suggests that differentiated instruction enhances student engagement, motivation, and achievement in secondary education (Tomlinson, 2014).

2. Collaborating with departments that assign distinct scores, in the context of GCSE exams and assessments, to the proficiency in literacy skills such as the accurate spelling of essential vocabulary and proficient expression (School X, 2023).

Assigning distinct scores to proficiency in literacy skills offers several potential advantages. Firstly, it provides detailed feedback to students, teachers, and parents, facilitating targeted interventions to address specific areas of weakness (Education Endowment Foundation, 2020). Secondly, it promotes greater accountability and transparency in assessment practices, aligning with principles of fairness and equity (Black & Wiliam, 2009). Finally, distinct scoring incentivizes students to prioritize literacy skills development, recognizing their importance in academic and professional success (Lemos & Verstegen, 2020).
However, the assessment of literacy skills, including spelling and expression, often lacks detail in traditional examination systems (Smyth et al., 2017). Existing assessment practices may not adequately capture nuances in students' literacy proficiency, potentially hindering targeted interventions and support.
Studies suggest that targeted interventions and personalized feedback significantly enhance literacy outcomes (Hattie & Timperley, 2007). For example, a meta-analysis by the Education Endowment Foundation (2020) found that feedback interventions led to substantial improvements in students' attainment in literacy-related tasks. Moreover, research indicates that explicit instruction and practice in spelling and expression contribute to enhanced literacy proficiency (Graham & Santangelo, 2014).

3. Organising occasions, via scheduled teaching and learning gatherings, for educators from various disciplines to exchange expertise in advancing and enhancing students' proficiency in reading, writing, and mathematics (School X, 2023).

High-quality teacher professional development is essential for enhancing literacy and numeracy instruction in secondary schools (Guskey & Yoon, 2009). Continuous professional learning enables educators to stay abreast of research-based practices, instructional strategies, and assessment techniques to support students' literacy and numeracy development (Hattie et al., 2015). Effective professional development programs incorporate opportunities for collaboration, reflection, and feedback, fostering a culture of inquiry and improvement within schools (Darling-Hammond et al., 2009). By investing in teacher professional development, educational stakeholders can cultivate a skilled and knowledgeable workforce capable of delivering high-quality instruction that meets the diverse needs of learners.

4. Advising and aiding departments in the implementation and enforcement of coherent departmental strategies aimed at promoting the advancement and enhancement of students' abilities in reading, spelling, punctuation, and sentence formation (School X, 2023).

Coherent departmental strategies facilitate the development of literacy skills by embedding literacy instruction within the curriculum of various disciplines (Moffett, 2018). For instance, science teachers may incorporate reading assignments that require students to analyse scientific texts, thereby enhancing both content knowledge and reading comprehension skills. Similarly, history teachers can integrate writing tasks that encourage students to construct coherent arguments based on historical evidence, fostering critical thinking and literacy development.
Furthermore, coherent departmental strategies promote interdisciplinary approaches to literacy instruction, recognizing that literacy skills are transferable across subjects (Barrett et al., 2020). By emphasizing common literacy standards and instructional techniques across departments, schools can provide consistent support for students' literacy development throughout their secondary education.

5. Promote and develop self-regulated learning in literacy and numeracy by training and guiding skills ambassadors to develop and lead literacy and numeracy initiatives (School X, 2023).

Skills ambassadors serve as peer leaders entrusted with the responsibility of guiding and mentoring their peers in various academic and extracurricular domains. By training skills ambassadors to facilitate literacy and numeracy initiatives, schools can tap into the potential of peer influence to promote self-regulated learning. According to Zimmerman's social cognitive model of self-regulation (Zimmerman, 2000), individuals are more likely to engage in self-regulated learning behaviours when they perceive social support and encouragement from their peers. Skills ambassadors, through their role modelling and guidance, can create a supportive environment conducive to self-regulated learning.
Furthermore, the peer-mediated nature of skills ambassador programs ensures that interventions are delivered in a manner that is relatable and accessible to students. Ambassadors, being fellow classmates, possess first-hand knowledge of the challenges and barriers faced by their peers, allowing them to tailor their support and guidance accordingly. This peer-to-peer interaction fosters a sense of camaraderie and trust, which are essential elements for promoting self-regulated learning (Bandura, 1997).

Upon reflection, the school is making a proactive approach to developing literacy and numeracy skills within its school development plan. 
Data analysis and self-evaluation is necessary to quantify the impact of any policy implementation.  For this, School X utilises standardised national Testing, summative internal assessments, and formative assessments such as Internal Book Scrutiny to monitor the school’s progress. All the data mentioned is then complied through regular reviews. One in January 2024, when progress report 1 is released and another in May 2024 when progress report 2 will be published.
Engaging with stakeholders is paramount when making any SDP successful. School X’s SDP has a large focus on the roles of both the staff and the students. The school utilises student voice well by appointing more able and talented (MAT) students as ‘Skills Ambassadors’ to assist their peers learning from the ground up. 
However, there is no mention of parental engagement within the chosen area of the SDP.
Collaborative partnerships between schools and families promote a positive learning environment and reinforce the importance of literacy and numeracy skills outside the classroom (Sénéchal & LeFevre, 2002). Parental engagement activities, such as workshops, family literacy nights, and home-school communication initiatives, empower parents to become active participants in their children's education (Epstein et al., 2009). Moreover, parental involvement correlates with improved academic outcomes, higher student motivation, and enhanced socio-emotional well-being (Fan & Chen, 2001). By fostering strong connections between home and school, educators can leverage the support of parents to promote literacy and numeracy success among secondary school pupils.
The SDP seems to overlook the integration of technology to offer innovative opportunities to enhance literacy and numeracy instruction in secondary schools (Mouza & Lavigne, 2017). Educational technologies, such as digital learning platforms, multimedia resources, and interactive simulations, provide interactive and engaging experiences for students to develop essential skills in reading, writing, and mathematics (Hilton et al., 2016). Moreover, technology facilitates personalized learning experiences, adaptive feedback, and data-driven decision-making, empowering educators to address individual learning needs effectively (Bebell & Kay, 2010). By leveraging technology effectively, secondary schools can create immersive learning environments that promote critical thinking, collaboration, and creativity (Mishra & Koehler, 2006).
Although the school has extensive access to computers across the site, there was once an intention to equip every pupil with a digital tablet. From my discussions with the Senior Leadership Team Lead, it has been established that the cost of upgrading the school’s wifi system to facilitate this would not be cost effective.
The main point that is reiterated throughout the SDP seems to be the cross curricular approach to literacy and numeracy within an authentic learning context. I have experienced this in the Design Technology department across the delivery of its multiple subjects. Costing exercises are widely utilised. In textiles and product design, the pupils need to consider the costs of materials, labour and other costs when making and designing their products. In Food Technology, I recently did a theory lesson which involved calculation the cost of the ingredients of the curry the students made in the following lesson. Students are encouraged to read where possible, and sequence writing exercises are used to display project comprehension. The department uses the schoolwide marking correction code for literacy, insuring continuity when assessing this skill.
The school’s recent addition of a primary school gives them more power to shape learners’ skill set from an earlier age and really build solid Numeracy and Literacy foundations.

Through this investigation into School Development Planning, I have gained a much broader knowledge of schools as organisations.
Teaching is not a profession that starts and ends with the teacher. I have learned that as a teacher, I play a small, but key component in a larger organisation. Which in turn has a national responsibility, global aim, and higher purpose.
Improving literacy and numeracy levels among secondary school pupils requires a multifaceted approach that addresses the diverse needs of learners and engages various stakeholders. By implementing effective strategies and interventions, educators can create inclusive learning environments that foster the development of essential skills for academic success and lifelong learning. Through differentiated instruction, technology integration, teacher professional development, parental involvement, and a cohesive departmental approach secondary schools can empower students to become proficient readers, critical thinkers, and confident problem solvers. By prioritizing literacy and numeracy, educational stakeholders can equip the next generation with the skills and competencies needed to thrive in an ever-changing world.
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