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The Significance of Reflective Practice to Facilitate Professional Development in the Early Years Workforce

What is Reflective Practice?

The University of Cambridge states that reflective
practice is a process where consideration for
what has happened is taken in to account to
enable learning from it going forward. Brock
(2015) adds that the more complicated the
matter, the more profound the analysis needs to
be. Brock (2015) also claims that reflective
practice can be emotional and intuitive.
Campbell-Barr (2011) defines reflective practice
as an activity that brings underlying issues to the
forefront from looking at accounts of observation
in practice and that this reflection can be done
not only as individuals, but in pairs and in groups
or teams as part of multiagency working.
Campell-Barr (2011) also claims that reflective
practice can go even further than this, in that it
can influence society and policy. Moon (2006)
describes reflection as being a behavioural
characteristic.

What is the purpose of reflection?

Hallett (2011) states that the purpose of reflection is to allow for modification, development and improvement of child services.
Brock (2015) agrees, claiming that gaining experiences, whether they are personal, professional or practical and then critically
reflecting on them can play a part in increasing knowledge and skills within the workforce. Campbell-Barr (2011) claims that
reflecting in practice, gives an insight into what motivated the action and what emotions were felt during that action, resulting in
deeper exploration of potential influences, which may not have been immediately apparent otherwise. Brookfield (1995) and
Cambell-Barr (2011) both claim that reflective practice is a useful tool to decipher what went well in practice and what did not. In
the Early Years Workforce this is necessary in the formation of new curricula, which ultimately aims to provide the best
opportunities for children to develop. Campbell-Barr (2011) also opines how it is important not only to focus on the negatives but to
take recognition of the positives. This can be important in morale in the early years workforce and improve self-esteem in children
within the early yesrs setting. Campbell-Barr (2011) also maintains that reflective practice within multiagency groups can result in
better communication and shared understanding of issues, which can be useful in coming up with joint action plans, which in turn
can be beneficial to improving provisions for children and their families. Through this peer reflection, communication,
understanding the needs of others, empathy and team working skills can also be developed. Whalley (2011) claims that being
accountable, autonomous, and sensitive to the effects of change, are components of being a reflective thinker and that when
accompanied by the ability to validate practice, gives rise to sound judgements being made. Having self-awareness as a reflective
early year's practitioner is of importance as it allows awareness of any stereotypes, prejudices and expectations that may be held
internally. Being able to reflect on these personal beliefs is an important step in the development of professional practice with
regards to treating children and families fairly in a non-discriminatory manner (Whalley 2011). Moyles (2006) pg14 states that the
ability to be self-aware is “achieved and sustained by a process of reflection”.

How can reflective practice improve quality in the Early Years.

When quality in the early years is thought of, factors such as how safe the environment and equipment is, how well the practitioners manage behaviour, whether the staff are suitably
qualified and whether there is enough staff, are factors that may be considered. Questions around curricula and legislation may be asked. Is the setting following curricula and do they
have guidance and legislation in place. Quality can also be measured by how well the staff interact with the children, parents and their colleagues, and whether the children feel safe and
secure in the environment (Jackson 2010). Are the rights of the child being met. To be able to improve on quality of services offered within by early years workforce, practitioners must
be able to perform reflective practice. They must be able to recognise how their present practice contributes to the quality of provisions being offered, and then reflect on whether the
needs of the child or service are being met before evaluating whether more can be done and deciding how to implement positive change to improve quality. Hallet (2013) suggests that
engaging in reflective practice, individually or collectively, can enable early years practitioners to learn about themselves, the young people they work with, the settings they work in and
the services they provide. This can enable change in the way that the practitioner performs themselves, as they may recognise areas which they need to work on, such as improving
communication, which is fundamental in providing the best quality. Communication is one of the core values in professional practice, contributing towards building inter-agency
relationships, relationships with children and their care givers, initiating trust, respect, appreciation, and approachability, which all contribute to the quality-of-care young people receive.
By reflecting on the young people in their settings, practitioners can understand the development of the children, whether it be emotionally, physically or educationally. Acting on
evaluations made can ensure that appropriate measures are implemented, to ensure the child is getting the best out of their education and fulfilling their potential. This is imperative
in ensuring the rights of the child are being respected and met. By reflecting on the setting, the practitioner can determine whether health and safety standards are being met,
whether there are there any adjustments that need to be made to improve quality of the care being given. By reflecting on services, the practitioner can evaluate whether the
guidance and legislation they are working from meets the needs of the children and their families within their care. This is important as learning from previous mistakes can prevent
future mishaps occurring, thus improving the quality of early years provisions. Such reflections on legislation have led to the establishment of the Children’s Act 1989 and the
Children’s Act 2004 as well as many other pieces of legislation used in the early year’s workforce. Hallet (2013) maintains that by engaging in reflective learning, the improvement of
provisions and the development of personal and professional practice are accelerated.
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How Can we Reflect?

Schon (2007), has a theory that claims that reflection can happen both in practice and on practice. Reflecting in practice, the early years practitioner is essentially thinking about the
here and now and acting immediately in response. Reflecting on practice, the early years practitioner is thinking back to a situation to perhaps determine what might need doing
differently in future. Schon (2007) suggests that this type of reflection, on practice, requires a deeper level of thought, involving the exploration of theories and an alternative way of
working. Campbell-Barr and Leeson (2016) note that there are many ways for practitioners to reflect, from writing things down either following a model or freely, to the use of
images, meditation or movement. It is suggested that reflective practitioners find a way of reflecting that most suits them, with a recommendation that beginner reflectors start by
using a model that makes most sense to them so they can learn how to reflect and develop their own style of reflection. Models allow for systematic processing of the complex
details of the situation. There are many tools available to aid reflection, such as, reflective accounts forms, swot analysis (strength, weaknesses, opportunities and threats), as well

as cycles such as Gibb’s reflective cycle, Driscoll’'s model of reflections and Kolb’s experiential learning cycle.

Gibb’s reflective Cycle

Gibbs Reflective Cycle
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Gibbs (1988) claims that having an experience just to learn from it does not suffice without reflection upon it. The potential to learn from the
experience may be lost or quickly forgotten if a conscious decision to reflect upon it is not practised. Gibbs (1988) believes that because of the
thoughts and feelings that come from this reflection, we can come up with new ideas about how we can implement future processes or laws
effectively. The Gibb’s reflective cycle is one of the more complicated models of reflection, containing six stages. These being listed as,
description, feelings, evaluation, analysis, conclusion and action plan. The cycle begins with a description of the event that is being reflected on.
It follows on to the recognition of our feelings around the event, asking how we felt before, during and after the event. The cycle then asks for
evaluation of the event, considering what went positively during the event and what did we feel went negatively about it. From this evaluation,
analysis of the event can be done. This is where we can start to understand the event and why we experienced the feelings we did around it.
From this understanding, a conclusion about what further measures may, or may not be needed can be implemented to come to a different
result. The final step in the cycle is to put an action plan in place, which can be utilised the next time such an even might occur. The University

Source: Crowe Associate

(2020) subsequently believe that only a superficial reflection can result from the model.

of Edinburgh (2020), describe Gibb’s reflective cycle as being a beneficial model to use both in one-off situations and in experiences that
regularly occur. However, The Open University critique Gibb’s reflective cycle, questioning the depth of analysis and lack of critical thinking
around the event, claiming that a lack of acknowledgment is taken for objectivity and assumptions held around the event. The Open University

Kolb's Experiential Learning Cycle

Kolb's Experiential cycle is another well-known reflective process. It has four stages that follow after each other in a cyclical manner. The first stage
is ‘concrete experience’ and requires the reflector to take note of the event or experience that happened, whether it is a new experience or a repeat
of something that has happened before. The second stage is ‘reflective observation’. This is where the reflector really needs to think about the
experience, reflecting on feelings, knowledge, skills, and recognising if anything happened that has not been noticed before. The next stage is
‘abstract conceptualisation’, here is where theories and conclusions can be formed from ideas and logic, rather than from feelings, in an attempt to
solve the problems. The final stage, ‘active experimentation’ is where new ideas can be tried out, and active learning can occur. (University of
Cambridge). Although Kolb’s Experiential Learning Cycle is a popular choice among reflector’s, there are many individuals who do not agree with it
and have been critical. Heron (1992) claims that Kolb’s cycle lacks depth, it is underdeveloped and that it is restrictive in regard to its intellectual
approach. Morris (2020) claims that one of the main problems regarding Kolb’s model is that there is some ambiguity around what a ‘concrete
experience’ truly means, and that there is no specification as to whether the ‘Reflection Observation’ requires critical or non-critical thinking. Morris
(2020) deduced from his study on experiential learning that there is a need for critical reflection within the process.

gential Lea,
92 ing

encs ence
o Abstract
on  Conceptualisation
Ga o

Source: Skills you need
(2016)




Faye Davies 2216956 ECEY4002

Reference List

Anning, A. and Edwards, A. (2006) Promoting Children’s Learning from Birth to Five: Developing the New Early Years Professional. 2nd edn. Maidenhead: Open
University Press.

Arthur,J., Davidson, J. and Lewis, M. (2017) Professional Values and Practice. Oxon: Routledge.

Brock, A. (2012) ‘Building a model of Early Years Professionalism from Practitioners Perspectives’, Journal of Early Childhood Research, 11(1), pp. 27-44.
Brock, A. (2015) The Early Years Reflective Practice Handbook. London: Routledge.

Brookfield, S. (1995) Becoming a Critically Reflective Teacher. San Francisco: Jossey-Bass.

Campbell-Barr, V. and Leeson, C. (2016) Quality and Leadership in the Early Years: Research, Theory and Practice. London: Sage.

Clark, R. and Bayliss, S. (2010) ‘Early Years Professionals: Leading for Change’, in Reed, M. and Canning, N. (ed.) Reflective Practice in the Early Years. London:
Sage.

Crowe Associates Ltd. (no date) Gibbs Reflective Cycle. [on-line]. Available at: https://www.crowe-associates.co.uk/coaching-tools/gibbs-reflective-cycle/
(Accessed on 29 October 2022).

Dunhill, A. (2009) ‘What is communication? The process of transferring information’, in Dunhill, A., Elliot, B. and Shaw, A. (ed.) Effective communication and
engagement with children and young people, their families and carers. Exeter: Learning Matters.

Gasper, M. (2009) Multiagency Working in the Early Years: Challenges and Opportunities. London: Sage.

Gasper, M. (2015) Professional Practice and Early Childhood Today. London: Sage.

Gibbs, G. (1988). Learning by doing: a guide to teaching and learning methods. London: FEU.

Hallet, E. (2013) The Reflective Early Years Practitioner. London: Sage.

Heron, J. (1995) ‘ Feelings and Personhood: Psychology in Another Key’, British Journal of Psychology’ 86(10), pp. 148-149.

Jackson, A. (2010) ‘Defining an Measuring Quality in Early Years Settings’, in Reed, M. and Canning, N. (ed.) Reflective Practice in the Early Years. London:
Sage.

Messenger, W. (2010) ‘Managing Multi-agency Working’, in Reed, M. and Canning, N. (ed.) Reflective Practice in the Early Years. London: Sage.
Moon, J. (2006) A Handbook of Reflective and Experiential Learning: Theory and Practice. London: Routledge.

Morris, T.H. (2020) ‘Experiential Learning- a systematic review and revision of Kolb’s model’, Interactive Learning Environments, 28(8), pp. 1064-107. DOI:
10.1080/10494820.2019.150279



Faye Davies 2216956 ECEY4002
Moyles, J. (2006) Effective Leadership and Management in the Early Years. Maidenhead: Open University Press.

Powell, S. (2010) ‘Hide and Seek: Values in Early Childhood Education and Care’, British Journal of Educational Studies, 58(2), pp. 213-229.

Reed, M. (2010) ‘Children’s Centres and Children’s Services’, in Reed, M. and Canning, N. (ed.) Reflective Practice in the Early Years. London: Sage.
Robson, J. (2016) ‘Early Years Teachers and Young Children’s Rights: The need for critical dialogue’, Research in Teacher Education, 6(1), pp. 6-11.
Schon, D. A. (2007) The Reflective Practitioner: How Professionals Think in Action. Aldershot: Ashgate.

Skills you need. (2016) Learning Styles. [on-line]. Available at: https://www.skillsyouneed.com/learn/learning-styles.html (Accessed on 29 October 2022).

The Open University. (2020) Gibb’s Reflective Cycle. Available at: https://www.open.edu/openlearn/education-development/learning-teach-becoming-reflective-
practitioner/content-section-6.2 (Accessed on 29 October 2022).

The University of Cambridge. (No date) Reflective Practice Toolkit. Available at: https://libquides.cam.ac.uk/reflectivepracticetoolkit/models (Accessed on 29
October 2022).

The University of Edinburgh. (2020) Gibb’s Reflective Cycle. Available at: https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-
cycle (Accessed on 29 October 2022).

Unicef. (2009) A summary for the UN convention on the rights of the child. Available at: https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-
1_1.pdf (Accessed on 28 October 2022).

Welsh Government. (2022) A Curriculum for Funded Non-maintained Nursery Settings. Available at: hwb.gov.wales/api/storage/3e89a21c-60fb-416¢c-99dd-
6e1af3982409/a-curriculum-for-funded-non-maintained-nursey-settings2.pdf (Accessed on 28 October 2022).

Whalley, M. (2011) Leading Practice in the Early Years. 2" ed. Exeter: Learning Matters.


https://www.skillsyouneed.com/learn/learning-styles.html
https://libguides.cam.ac.uk/reflectivepracticetoolkit/models
https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle
https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle

