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Introduction:
Substantial evidence indicates a growing demand for forest school learning in educational settings (Coates and Pimlott-Wilson, 2018). Knight (2016) highlights that forest school learning immerses students in woodland environments, providing hands-on, holistic experiences that foster a deeper connection to nature. This study seeks to explore the influence of forest school learning on student well-being through an exploratory case study approach. As a prospective teacher, this topic is of great interest as it aligns with various aspects of the recently revised Welsh curriculum (Welsh Government, 2022). In particular, the Curriculum for Wales (CfW) prioritizes student-centered learning, global citizenship, and the integration of authentic contexts in learning (Welsh Government, 2022), a focus that forest schools support (Tiplady and Menter, 2020). In addition, this research will add to the scarce literature available on studies conducted in Wales. Due to the variation in curriculum design among other countries, existing literature may not accurately depict the benefits students may experience in Welsh educational settings (Fendler, 2006). As a result, the study contributes valuable insight. Overall, the report is divided into four primary sections: literature review, research methods, findings and discussion, and conclusions, to answer the following research question:

How do Early Years Foundation Stage (EYFS) and Key Stage 1 (KS1) pupils and teachers perceive the effects of forest school learning on pupils’ well-being?

School Context:
The case study in question originates from an English-medium primary school, situated in Powys. In alignment with the British Educational Research Association (BERA) Guidelines (BERA, 2018), identifying data pertaining to the school, staff, and students will remain confidential. The school caters for 210 pupils, including 18 nursery pupils (Estyn, 2024). Following a recent inspection, the school has earned recognition for its excellent practices and facilities, with no further requirements for a ‘follow-up’ visit (Estyn, 2024). The implication is that the teachers exemplify exceptional practices that align with the new Curriculum for Wales (CfW) – proving advantageous to this study. As the Welsh Government’s education inspectorate, Estyn is a highly credible source. 

Research Objectives: 
The following research objectives have been generated on the premise of uncovering how teachers and EYFS and KS1 pupils perceive the effects of forest school learning on pupil wellbeing;

1.  To gather qualitative data through focus groups to understand how reception/ year 1 pupils perceive the effects of forest school learning on their well-being. 
2. To gather qualitative data through an interview to identify how the class teacher perceives the effects of forest school learning on pupils’ well-being. 
3. To identify specific strategies and elements of forest school learning that are perceived to have a positive influence on pupils’ well-being, as reported by both teachers and pupils. 


Literature Review:
Deriving from a Scandinavian philosophy that highlights the significance of children’s interaction with nature during their formative years (Dean, 2019), forest school education involves a comprehensive series of learning experiences that are conducted in a woodland environment under any weather conditions (Waite et al, 2015). The following discussion will examine existing literature on forest school learning and its influence on child development, focusing on principles and theoretical perspectives of forest school, and its relationship with socio-emotional wellbeing. 

Principles and Theoretical Perspectives: 
Forest school learning is founded on three foundational principles: prioritising child-centered learning, emphasising experiential learning, and nurturing nature connections (McCree and Cree, 2017). These principles are consistent with those of constructivism theory (Coates and Pimlott-Wilson, 2018). Piaget (1896-1980) introduced constructivism theory, which evolved into social constructivism theory, highlighting that individuals play a central role in their learning and construct knowledge through experiences, ideas, and social interactions (Lombardo and Kantola, 2021). The Welsh Government acknowledges the importance of constructivist pedagogy, as evidenced by the shift in education from traditional, content-driven teaching to a child-centered model (Welsh Government, 2022). According to Karavida et al (2020), forest school learning offers a significantly more child-centered educational experience compared to traditional classroom settings. Specifically, they observed that in natural environments, children have the opportunity to interact with and manipulate natural objects, leading them to develop their creativity and critical thinking skills through inventive exploration and problem-solving. Notably, Karavida et al (2020) report may be biased as it relied solely on observational research, which can introduce limitations such as researcher bias; however, the credibility of their findings is bolstered by the support of multiple studies in the field. In particular, Bal and Kaya (2020) also identified that natural objects and surroundings provide more opportunities for inquiry-based learning. In their study, teachers expressed that students pose more questions and converse more with their peers during forest school. Bal and Kaya (2020) explain that typical objects found in the classroom are often associated with everyday, practical uses, which can restrict opportunities for curiosity and exploration. Though Connolly and Haughton (2016) research reinforce this, they add that forest school learning must follow a structured blend of adult-led and child-initiated activities, thus pertaining to a situated form of experiential learning. Engaging in experiential learning involves actively participating in real-world, hands-on experiences that hold significance and relevance to the learner, mirroring the fundamental essence of forest school education (Kolb, 2014). Connolly and Haughton (2016) discuss that adults must present concepts and provide support and guidance, enabling students to assume responsibility and relevance for their own learning. Overall, it is evident that forest school learning aligns with key educational approaches that are relevant to the new curriculum for Wales. Thus far, the literature offers insight into the opportunities for inquisition and collaboration that forest school provides. 

Well-being: 
Definitions of well-being are often subjective. The researcher encompasses the belief that well-being is a product of emotional, social, cognitive, and physical health, also known as holism (Cahill et al, 2015). Blackwell (2015) claims that promoting well-being is a pivotal objective of forest school education. Their comprehensive content analysis revealed profound physical health benefits for learners. In particular, a reduction in blood pressure, stress levels, and cholesterol levels. Blackwell’s (2015) examination of both qualitative and quantitative data lends credibility to their findings, ensuring reliability (repeatability) and validity (accuracy). Notably, Maynard (2017) identified a trend among learners aged 6 to 11 years old, with an increasing number opting for a sedentary lifestyle. Forest school education offers a compelling solution to counteract this concerning phenomenon. Moreover, Munoz’s (2015) observations highlighted that exposure to outdoor environments encourages students to embrace risk-taking behaviours. This is a significant quality of the Health and Well-being Area of Learning Experiences (AoLEs) outlined in the curriculum for Wales (Welsh Government, 2022). They explain that forest school learning provides opportunities for activities that involve uncertainty and challenge, such as climbing trees. Research by Hughes (2013) reinforces this, they observed that forest school environments provide unrestricted space, fostering opportunities for children to engage in diverse activities without fear of criticism. The implication of this is that forest school empowers students – thus relating to emotional well-being. Maynard (2017) support this as they claim that risk-taking allows students to build confidence and motivation. The credibility of Hughes (2013) study is bolstered by the involvement of highly qualified educators, enhancing the validity of their findings. Substantially, case study evidence by O’brein (2019) indicates that forest school learning nurtures resilience. Resilience refers to the ability to adapt and ‘bounce back’ from a stress or trauma and is often associated with emotional regulation (Hinkley et al, 2008). The case study conducted by O’brien (2019) revealed that individuals who had experiences significant trauma exhibited a more relaxed demeanour in the forest school environment compared to the classroom setting. The researchers observed heightened levels of social interactions and engagement among these individuals while they participated in forest school activities. Cahill et al (2015) expands on this by suggesting that nature serves as a source of comfort for students, offering respite from the pressures and constraints often associated within the traditional classroom. These findings correlate with several studies, indicating that the results are highly reliable. Ultimately the research signifies that forest school learning offers many well-being benefits. 


Conclusions: 
In summary, the literature signifies that forest school learning provides a holistic approach to child development through immersive, nature-based learning experiences. Substantial evidence outlines the many well-being benefits that students can expect to experience when engaged in forest school learning. 

Exploratory Case Study:
According to Feagin et al (2016), a case study is a common research method utilised to collect comprehensive data on a specific phenomenon, event, situation, individual, or group of individuals. The nature of a case study can vary greatly depending on the research thesis or hypothesis. In the context of this study, an exploratory case study approach was adopted. Exploratory case studies are often employed to prompt further investigation on an ‘understudied’ topic (Fahy, 2020). Feagin et al (2016) elaborate that they probe the underlying ‘how, why, and what’ aspects of the research question to develop a greater understanding of the subject matter. While forest school education has become popular in recent years (Coates and Pimlott-Wilson, 2018), the specific aspect of how students perceive its influence on their well-being has not been extensively studied, particularly within the context of Wales as a whole. This research explores a relatively unexplored area within the broader field of forest school learning, thus making it exploratory in nature.

Moreover, case studies tend to be favoured by interpretivists over positivists (Tumele, 2015) as they often yield a large volume of qualitative data (data in the form of words and perceptions). Interpretivists are researchers who prioritise subjectivity and seek to understand behaviours through qualitative research (Potrac et al, 2014). Alternatively, positivists prioritise objectivity and focus on identifying patterns and trends in research using quantitative (numerical and statistical) methods (Nekola, 2015). Widodo (2009) article highlights that case studies enable researchers to gather rich and in-depth data pertaining to the context, processes, and factors influencing a particular situation. Rich data is crucial for maximising internal validity (Cahit, 2015). Validity refers to the accuracy and truthfulness of the study findings. Nonetheless, case studies may introduce bias, such as researcher bias (where the researcher’s subjectivity influences the interpretation of results) and participant bias (where participants behave in a way that supports or undermines the perceived desirable outcomes), a phenomenon also known as the Hawthorne Effect (Sedgewick and Greenwood, 2015). Evidence from Gerhard (2008) suggests that incorporating multiple data collection methods and being mindful of personal biases can help reduce the potential for bias. Furthermore, case studies frequently lack generalisability (applicability of findings to the broader population) and reliability (repeatability of results) due to the specific nature of the case being studied. Nevertheless, it is crucial to recognise that the curriculum for Wales prioritises child-centered learning, emphasising the individual needs and experiences of each student (Welsh Government, 2022). Consequently, the pursuit of generalisability is not necessarily paramount, as the effectiveness of educational approaches may vary across different school contexts.

Participants for this study were selected via convenience sampling – a non-probability sampling technique (Emerson, 2015). Convenience sampling involves selecting participants who are ‘readily’ available (Sedgewick, 2013). Prospective participants were recruited through a school placement opportunity organised by the university. Despite the risks of convenience sampling leading to an unrepresentative sample (a sample that does not accurately reflect where it has been drawn from) and participant bias, it was favourable as it met the requirements of an exploratory case study. Knight et al (2022) utilised convenience sampling in their exploration of teacher perceptions of inclusive education in Wales. They addressed that they did not seek a representative sample for their study purposes. Alternatively, they sought to identify patterns among perceptions – which is also true for this study. Overall, the case study focuses on perceptions from a combined Reception (EYFS) and Year 1 (KS1) class consisting of 23 (15:8 ratio) students (60% males and 40% females) and 1 class teacher. The class composition is untypical for the school however 8 Year 1 pupils with additional learning needs and poor social-emotional skills were intentionally placed in the reception class for additional support. In summary, the consideration of the strengths and limitations of employing an explanatory case study approach highlights its favourable utility for investigating the research question at hand. 


Research Methods:
The study was designed on the premise of uncovering how teachers and Early Years Foundation Stage (EYFS) and Key Stage 1 (KS1) pupils perceive the effects of forest school learning on pupil wellbeing. This research is cross-sectional; therefore, participants were contacted once on 23/04/24 to complete the study on 26/04/24. Kesmodel (2018) outline that cross-sectional studies are studies that are conducted at one point in time. Consequently, Pandis (2014) critique that cross-sectional research only captures a ‘snapshot’ of a relationship, therefore impact and cause-and-effect relationships cannot be deduced from the findings. Nonetheless, a cross-sectional study was favourable for this research due to a limited timescale. Notably, the results will offer insights for the researcher to apply in their teaching methods at this school. 

Furthermore, the study employs a mixed-method approach, incorporating both focus groups and a structured interview. The aim was to achieve data triangulation. As outlined by Carter et al (2014), data triangulation enables comparisons and contrasts to be drawn from findings. This proved beneficial as it allowed for the identification of similarities in perceptions among students and the teacher. Akutey and Timub (2021) state that data triangulation strengthens both the validity and internal reliability of a study. Focus groups entail assembling a cohort of individuals – typically between 5 and 10 participants – to deliberate on a particular topic under the direction of a moderator (Krueger, 2014). Evidence by Barbour (2014) signifies that focus groups yield rich and in-depth data. This is advantageous as it can enhance internal validity, indicating that the results are likely truthful. Throughout the focus groups, the facilitator served as the moderator, directing participants in group discussion using a set of predetermined questions (See Appendix A). Notably, Stewart and Shamdasni (2017) claim that having the researcher act as a moderator may introduce bias and influence the study outcomes. However, this approach was deemed favourable due to the strong rapport between the students and the researcher. Rapport, defined as a positive connection between individuals, is crucial as it fosters an environment where participants feel at ease expressing themselves (Abbe et al, 2012), thus influencing validity. In addition, the researcher mitigated such risks of bias by maintaining a reflective stance on their objectivity. The schedule for the focus groups was arranged as follows in the table below:




	Table 1: Focus Group Schedule.

	Groups:
	Participants N:
	Schedule:

	Group 1
	5
	1:30pm  –  1:45pm

	Group 2 
	5
	1:50pm  –  2:05pm 

	Group 3
	6
	2:10pm  –  2:25pm 

	Group 4
	6
	2:30pm  –  2:45pm 

	Peer Debrief
	22
	3:00pm – 3:10pm 











The Focus groups were conducted according to the school’s pre-determined mixed-ability groups, and they were held in the students’ classroom. The aim was to create a familiar and comfortable setting for students, facilitating interactions with their peers with whom they typically collaborate. After students were briefed on their rights to consent and withdraw from the research, they were provided with an opportunity to review their ‘forest school learning log’, which documents all the activities undertaken by the class throughout the school year. Consistent with the guidelines outlined by BERA (2018), the log cannot serve as evidence. Subsequently, the session commenced with the use of the pre-determined questions. 

Moreover, a semi-structured interview is a method whereby the interviewer asks a predetermined set of questions (Olatunde et al, 2021). Interviews distinguish themselves from questionnaires and surveys, which consist of predetermined questions, typically being conducted in person (Galleta, 2013). Mann (2016) states that interviews frequently produce a significant amount of qualitative data because researchers can prompt participants to elaborate on their responses to ensure clarity, a feature not always available in questionnaires. Similarly, Galleta (2013) suggests that the data obtained from interviews is likely to be rich and detailed, primarily because of the rapport that can develop between the researcher and the teacher. Due to the researcher’s six-week placement in the school, they had developed a strong rapport with the teacher prior to the interview. Notably, Olatunde et al (2021) emphasise that interviews pose a potential risk of bias due to researcher influence. To mitigate this, the researcher adopted a neutral tone and maintained impartial body language to prevent data distortion. Furthermore, the researcher chose to conduct the experiment within the classroom setting, specifically during lunch period so students were not present, in order to create a comfortable environment for the teacher. The schedule for the interview was planned as follows:
	Table 2: Interview Schedule.

	Date: 
	Interview Schedule:
	Time: 

	26/04/24 
	 Debrief 
	12:15pm – 12:25pm 

	26/04/24
	Interview 
	12:25pm – 12:50pm 

	03/04/24 
	Member Checking
	9:00am – 5pm 




Although a limited time-scale (during an interview) may constrain the retrieval of in-depth qualitative data (Olatunde et al, 2021), it was necessary as the time slot synchronised with the availability of the class teachers’ schedule. Careful consideration was taken in formulating the questions for both the interview and focus groups, ensuring they were tailored to elicit meaningful responses while maintaining neutrality and avoiding leading prompts (Caims et al, 2022). For the interview, open-ended questions (See Appendix B) were employed to elicit comprehensive responses (Agustianingsh and Mahmudi, 2019), allowing the teacher to express their experiences without constraints. Alternatively, a combination of open-ended and closed-ended (questions with set answers) questions were employed in the focus groups. This approach was preferred as it facilitated the identification of patterns within the data, while also allowing for the exploration of in-depth opinions and experiences to substantiate these patterns (Caims et al, 2022). As briefly mentioned in the ‘Explanatory Case Study’, the eight year 1 pupils consist of individuals with additional learning needs and/ or poor social-emotional skills. This factor likely influenced the findings, given that these pupils had an extra year of experience with the forest school program at the case study school. Regarding the interview, this circumstance proved beneficial as it enabled the class teacher to offer insights into the personal development of these pupils over a longer timeframe. Overall, the researcher acknowledges the limitations of the study design but considers it the most suitable for addressing the research question.

Data Analysis and Methods:
The researcher adopts a critical realist (CR) epistemological stance. Epistemology is a branch of philosophy concerned with the origin, theory, and acquisition of knowledge related to reality (Hofer, 2001). As outlined by Bhaskar (2012), CR acknowledges that reality is contingent, complex, and shaped by a range of influences. As a result, CR values practical, real-world applications of research findings (Easton, 2010), which this study aims to achieve by examining perspectives of both pupils and teachers – uncovering the ‘how, what and why’ to consider practical recommendations. Accordingly, the researcher conducted thematic coding – following Braun and Clarke’s (2006) approach – to analyse the findings. Thematic coding involves recognising recurring themes and patterns in qualitative data that align with the research aims (Williams and Moser, 2019). For this research, thematic coding was applied to determine how often participants provided identical responses. The themes were developed based on their relevance to the research question, thus taking an inductive approach. In the following section, data will be demonstrated within graphs or tables through the use of Excel (Microsoft Corporation, 2018), with specific attention to relevant comments. The themes identified in the data were: 

· Social Skills and “Sense of Belonging”
· Emotional Regulation and Resilience 
· Forest School Challenges
· Effective Strategies

Throughout the data collection and analysis phase, the researcher implemented several procedures to uphold trustworthiness. Member checking was utilised to validate the credibility (the accuracy) of the interpretation of the results. The process involves sharing the research findings, themes, quotes, and conclusions with the participants involved in the study (Motulsky, 2021). Once the findings were finalised, the teacher was given the opportunity to review and verify the interpretation of their interview responses. While member checking may invite bias, it was preferable as it ensured participant validation and accountability in the research process (Hallet, 2013). Due to a knowledge barrier, pupils were not directly asked to participate in a member checking. Alternatively, the researcher facilitated a ‘peer debriefing’ with the pupils at ‘carpet time’ (where students gather at the end of the day to discuss their day). Evidence by Simpson and Quigley (2016) claim that ‘peer debriefing’ is an effective procedure for upholding credibility for those considered ‘vulnerable’. They state that participants are likely to reiterate their true perceptions in a neutral environment – thus verifying the documented data. The peer debriefing took place on the day of the study and students engaged in a discussion of the topics they identified during the focused conversations. The class teacher attended the debriefing session, giving them the opportunity to verify the interpretations drawn from the group discussions through member checking. The member checking occurred exactly one week after the study, which means that the credibility of interpretations drawn from the findings and verified by the peer debriefing were limited to the teachers’ memory. Nonetheless, the teachers’ verification confirmed that interpretations were reflective of the peer debriefing and raw notes of the focus group conversations. Overall, the researcher employed suitable methods to uphold trustworthiness.

Ethical Considerations:
Taking ethical issues into consideration is vital in order to safeguard the dignity, rights, and well-being of participants (Sidgwick, 2019). Ethical approval was granted for this project on 23/04/24 (See Appendix C) by the University of Wales Trinity Saint David’ Research Ethics Committee. The main ethical issues for consideration were informed consent, right to withdraw, and anonymity. Informed consent refers to the voluntary agreement of an individual to participate in a procedure (Nijhawan et al, 2013). Jefford and Moore (2009) elaborate that it upholds ethical principles such as respect for justice and autonomy, hence its significance. According to legislation, those under 16 must provide parental consent to engage in a research study (Welsh Government, 2022). Parental consent was obtained through a form distributed by the schools’ messaging service on 23/04/24 (See Appendix D). Alongside the consent form, an information sheet (See Appendix E) was provided to address the aims and objective of the study, avoiding ethical concerns regarding deception. Deception entails offering false or invalid information for a purpose (Colloca and Howick, 2018).  Informed consent was ensured through debriefing procedures conducted on the day of the study. Prior to the commencement of each focus group session, the researcher utilised child-appropriate language to elucidate the purpose of the study. Each student has been provided with a ‘happy face’ and ‘sad face’ sign, which served as a non-verbal indicator of their willingness to participate or withdraw from the conversation. Moreover, anonymity refers to unidentifiable information (Wallace, 1999). Alternatively, confidentiality refers to the security of private information (Kaiser, 2012). In order to maintain confidentiality and protect anonymity, the researcher opted not to record any personal or sensitive information, including names or specific details related to the educational institution. Each student participating in the focus group was assigned a code name  in the documented data and within this report (in example, Group 1: Student A). Similar ethical considerations were applied to the interview conducted with the classroom teacher, who was provided with a consent form and information sheet electronically on 23/03/34. Throughout the interview process, the researcher refrained from recording any identifying information, referring to the participant as ‘Teacher’ throughout the document data and within this report. The right to withdraw was ensured through the emphasis on voluntary participation. To safeguard data, all results were secured on a password-protected file on the UWTSD cloud. All data has been scheduled for eradication on 08/05/24. Overall, by adhering to strict ethical guidelines and procedures, this study demonstrates a commitment to upholding the principles of ethical research. 


Findings and Discussion: 
Following Braun and Clarke’s (2006) Approach, the data was analysed via thematic coding. The following discussion will explore the themes deduced from the data and its relation to wider literature. 

Social Skills and “Sense of Belonging”
Both students from the focus groups and the teacher from the interview were instructed to discuss instances of social interaction within forest school. This line of inquiry was motivated by extensive research, exemplified by Blackwell (2015) literature review, which highlights the significance of socialisation on well-being. 

Figure 1: Pie chart showing the distribution of ‘friendship’ variable.

‘Do you think Forest School has helped you to make new friends?’ 
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Figure 1 illustrates that participants from the focus group believe that forest school has allowed them to make new friendships. Only 9% of participants (n=2) stated that they had not made new friends as a result of forest school in stark contrast to 90% (n=20) who had. 

Many participants discussed that those whom they do not typically interact with in class are more inclined to engage in new games and activities during forest school sessions. The following quotes highlight this:
“The girls like to play in the home corner when we’re in class when I like to play Lego … in forest school we all play together.” 
(Focus Group 1: Student D) 

“In forest school we have all made a game together that we call leaf football. We all take turns making big piles of leaves and then kick them like footballs … everyone finds it funny.”
(Focus Group 3: Student A)

The cited quotes indicate that participants from the focus group perceive forest school as a space where they can form new friendships. The findings align with literature, as Tiplady et al (2021) identified that individuals who are typically withdrawn or isolated in the classroom tend to be more interactive and engaged in outdoor environments. Tiplady et al (2021) study is deemed reliable as it adopted a multi-method approach. Prominently, the interview participant expressed similar viewpoints, as follows:

“Those who don’t typically thrive in class tend to in forest school. For instance, REDACTED completely surprised me last week. When we were building dens, REDACTED jumped right in and started delegating tasks to his groupmates. … it was interesting to see him work so well with others when he tends to be more reserved in class … i feel like forest school promotes a sense of belonging”
(Class Teacher about a Year 1 student)

Ultimately, these findings suggest that forest school provides a platform for breaking down social barriers and fostering inclusive interactions among students, ultimately contributing to a more cohesive and connected school community. 

Emotional Regulation and Resilience:
Likewise, participants from the interview and focus groups were prompted to explore emotional well-being within the context of forest school. In the focus groups, the researcher initially sought to gauge participants’ opinions regarding forest school. The findings revealed that a majority, constituting 77% (n=17), expressed a positive attitude towards forest school, while 13% (n=5) indicated an occasional liking (See Appendix F). The findings are consistent with previous research, such as Knight (2013) study where 90% of students reported enjoying forest school. Given the comprehensive nature of this study, the results are likely reliable and indicative of generalisability. 
	Table 3: The distribution of the ‘feelings’ variable.

	Feelings in Forest School:
	N: 
	%

	Safe 
	8 
	36%

	Happy 
	16
	73%

	Calm 
	20 
	91%

	Curious 
	6 
	27%




Table 3 showcases the range of emotions expressed by pupils as they reflect on their time in forest school. As depicted in the table, the majority of participants conveyed feelings of calmness (91%, n=20) and happiness (73%, n=16). This suggests that nature has the potential to enhance participants’ sense of tranquillity and contentment. Identical conclusions were drawn in O’Brien (2019) longitudinal research, reaffirming the positive influence of nature on individual’s well-being. Students elaborated on their opinions, as quoted below:

	“ I love exploring and discovering new things”
	(Group 1: Student A)

	“I like being able to hear the birds and the river … its even better when its raining”
	(Group 1: Student D)

“Miss always tells us that there is no wrong answers or ideas in forest school and she always joins in on our made up games … its better than in class”
(Group 2: Student B)

“Last week I was able to get to the end of the tree when climbing … I’ve been practicing forever … I am so happy I can do it now” 
(Group 4: Student B)

The cited quotes suggest that forest school offers students to develop resilience and regulate emotions. Through exploration and discovery, students find joy in embracing challenges, fostering resilience – thus correlating with O’Brien (2019) research. Additionally, achieving goals, like mastering tree climbing, instils a sense of accomplishment and growth, relating to positive well-being. The teacher’s response from the interview reiterates this, as quoted below:

“I think that being in the forest school environment allows students to really disconnect from  academic pressures and home pressures. … we do a lot of mindfulness on our walk to the forest school area and it’s wonderful to see how the students transform … every few weeks we try to set student challenges … it only took three sessions for students to climb a whole length of a fallen tree”
(Teacher). 

The cited quote contributes to the understanding that forest school offers therapeutic advantages for student well-being. In essence, the findings emphasise the significance of incorporating nature-based activities, consistent with the evidence outlined in the literature review. 


Conclusion and Recommendations:
To conclude, the findings in the study offer consistent results with those in the literature review, indicating that forest school learning offers profound social and emotional well-being benefits. While the study has its limitations, it still adds valuable insight to the limited body of literature on forest schools’ studies conducted in Wales. Following this study, the researcher will trial the following recommendations in their further teaching practice at the school:

· Explicitly link forest school sessions to emotional and social well-being by:
· Include mindfulness sessions. 
· Plan team-building exercises.
· Allow for ‘Play-Based’ learning. 
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APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months
for part time students, after the commencement of the research degree or following progression to Part
Two of your course.

Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

This document is also available in Welsh.

[ RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval' followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisorimodule leader.

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University’s insurance if ethical approval has not been obtained
prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken
on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and
society, and the use of this stock of knowledge to devise new applications”. As such this covers activities
undertaken by members of staff, postgraduate research students, and both taught postgraduate and
undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing
within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see
Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)

1| FullName: Sophie Jones-Winkley
2 | Tick all boxes that apply: Member of staff: o :ﬁ::’,aw [Besarct) o
Taught Postgraduate Postgraduate
Undergraduate Student SIS o jent ® | Research Student o
Tnstitute/Acadermic
3| Discipline/Centre: Yr Athrofa
2 | e Swansea (SAT)
5 | E-mail address: 2304405@UWTSD studentac.uk
6| Contact Telephone Number: _ | 07460509754
For students:
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7 | Student Number: 2304405

8 | Programme of Study: PGCE Primary with QTS

9 | Director of Studies/Supervisor: | Alun Thomas

SECTION B: Approval for Research Activity

T Has the research activity received approval Tn principle?
(please check the Guidance Notes as to the appropriate = | - o
approval process for different levels of research by different
categories of individual)

Date

2 TFYes, please indicate source of Research Degrees Committee o

approval (and date where known):

Approval in _principle must _be [ Institute Research Committee [=]

abtained from the relevant source | e e

prior to seeking ethical approval 'gling = 15/03/24

SECTION C: Internal and External Ethical Guidance Materials

add rows to this table if needed.

Please st the core ethical guidance documents that have been referred o during the completion of
this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical guidance relating to the proposed methodology).
Please tick to confirm that your research proposal adheres to these codes and guidelines. You may

UWTSD Research Ethics & Integrity Code of Practice =
2 UWTSD Research Data Management Policy =
3 BERA (2018) Ethical Guidelines for Educational Research. =

SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their
personal data with the university. If there are no extemal collaborators then leave this section blank and
continue to section E.

T Tnstitution
7 [ Contact person name
3| Contact person e-mall address
7 [ Ts your research extemnally funded? YEs T O NG 5]
5| Are you In recelpt of a KESS scholarship? YEs | o NO =]
& [ Are you specifically employed 1o oluntary YEs | o NO =]
undertake this research in either a -
paid or voluntary capacity? mploye YES [=}] NO [a]
8| s the research belng undertaken | T YES then the
within an existing UWTSD Athrofa | permission question
Professional Leaming Partnership | below does notneed | YES o NOJ o
(APLP)? to be answered.
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9 [ Has permission to Undertake the (T YES attach copy)
research has been provided by the [ If NO the application | Yes | o NO o
partner organisation? cannot continue
Where research activity is carried out in collaboration with an external organisation
10 | Does this organisation have its own ethics approval system? | YES o NO o

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email if appropriate).

SECTION E: Details of Research Activity

Puplls’ Perspectives of Forest School Learning: An Exploratory Case

Indicative title: Study.

Proposed start date: 26/04/24 Proposed end date: 26/04/24

Introduction to the Research

The primary obiective of this study is to examine how forest school learning impacts student wellbeing, with a
specific emphasis on the perceptions of both pupils and teachers. Through a combination of analysing pupil
experiences and emotions post-forest school activities and conducting semi-structured interviews with the
class teacher, this research aims to uncover the emotional benefits of forest school leamning. By delving into
potential advantages of forest school education for emotional wellbeing, thios study will build upon existing
literature that underscores the significance of outdoor education in fostering physical and cognitive
development.

Purpose of Research Activity

To examine the effects of forest school learning on students’ emotional wellbeing, as perceived by students
and the class teacher.

Research Question

How do reception/year 1 pupils and teachers perceive the effects of Forest School learning on pupils’
emotional wellbeing?

Aims of Research Activity

1. To gain insight into the perspectives and experiences of reception/year 1 pupils in relation to
their emotional wellbeing after participating in forest school activities.

2. To explore the perceptiuons of teachers on the observed emoptional changes, behaviours,
and interations of pupils who have engaged in Forest School learing.

3. To identify any potential barriers of challenges faced in implementing Forest School activities
and strategies for maximising its benefits for pupils’ emotional wellbeing.

Objectives of Research Activity

1. To gather qualitative data through focus groups to understand how reception/ year 1 pupils
perceieve the effects of Forest School Learning on their emotional wellbeing.

2. To explore the class teacher’s viepoints of the effects of Forest School learning on pupils’
emotional regulation and wellbeing.
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3. To identfy specific strategies and elements of Forest School Learing that are perceived to
have a positive influence on pupils’ emotional wellbeing, as repored by both teachers and
pupils.

(this box should expand as you

Proposed methods

For this research, a combination of focus groups and a semi-structured interview will be utilised to collect data
on the impact of forest school leaming on emotional wellbeing of reception/year 1 pupils. Five focus groups will
be conducted with pupils, each representing a set working group in the class. These focus groups will provide
a platfrom for guided discussions and activities to explore the pupils’ perceptions and experiences related to
emotional wellbeing after participating in forest School activities.

The focus groups will be structured to encourage open and honest communication among pupils, allowing
them to share their thoughts, feelings, and observations. By organising the focus groups based on the set
working groups in class, it will create a comfortabvle and familiar environment for the pupils to express.
themselves and reflect on their emotional experiences during forest school sessions. This approach aims to
gather rich qualitative data. The researcher will spend weeks prior to the research to build a rapport with
students to ensure honest data is obtained.

In addition. To the focuys groups, a semi-structured interview will be conducted with the class teacher. The
interview will involve a series of open-ended and closed-ended questions aimed at gaining insights into the
teacher's observations and opinions regarding the effects of Forest School learning on pupils’ emotional
regulation and wellbeing. The teacher’s perspective is crucial in providing a comprehensive understanding of
how Forest School Learning influences pupils’ emotional development in the classroom setting.

Overall, these methods are designed to gather diverse perspective and experiences.

Location of research activity
Identify all locations where research activity will take place.

Primary School in South Wales.

Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
quidelines (e.g. from local professional associations/leamed societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual i the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
andlor legal sensitivities or vulnerabilties of participants. If you live in the country where you will do
the research then please state this.

N/A

10

Use of documentation not in the public domain: Are any documents NOT | no =
blicly available?
publicly available’ ES =

1

T Vs, please provide detalls here of how you will gain access to specific documentation that fs not
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.

Does your research relate to one or more of the seven aims of the Well-being
of Future Generations (Wales) Act 20152 YES NO
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12 | A prosperous Wales

13 | Aresilient Wales

14 | A healthier Wales

15 | Amore equal Wales

16 | A Wales of cohesive communities

17 | AWales of vibrant culture and thriving Welsh language

ololx(O0(x®(x|O
¥(|(O(R|(O[D|®

18 | A globally responsible Wales

19 [ If YES to any of the above, please give details:

‘The study focuses on child well-being — specifically emotional wellbeing — which allows students to buid resilience and
become healthier individuals. In adition, the study looks at the effects of forest school learning — thereby connecting to
the community. Overall, the results of the study will offer insight into how using the community can impact emotional
health, therebv buiding resilience.

SECTION F: Scope of Research Activity

z
o

Will the research activity include: YES

1 Use of a questionnaire or similar research instrument?

Use of interviews?

Use of focus groups?

Use of participant diaries?

Use of video or audio recording?

Use of computer-generated log files?

Participant observation with their knowledge?

Participant observation without their knowledge?
Acess 1o personal or confidential Information WIthout the participants’ Specific
consent?

Administration of any questions, test simull, presentation that may be
experienced as physically, mentally or emotionally harmful / offensive?

11| Performance of any acts which may cause embarrassment or affect self-esteem?

oo ~[o]a] alw]w~

12| Investigation of participants involved in illegal activities?

13| Use of procedures that involve deception?

14 | Administration of any substance, agent or placebo?

15 [ Working with live vertebrate animals?

olfojofofofofo|o|ofo|jo|ofo|(x|(x|O
XXX |[x (XXX (X X[OfO|x

16 | Procedures that may have a negative impact on the environment?

17 | Oher primary data collection methods. Please dicate The Type of data collection
method(s) below.

Details of any other primary data collection method

o
X

If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the
following sections (please refer to Guidance Notes)

val Form
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If YES to any question, then no research activity should be undertaken until full ethical approval has been
obtained.

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

Who are the intended parficipants:
ves | no
1 | Students or staff at the University? o | =
2 | Adults (over the age of 18 and competent to give consent)? = | O
3 | Vunerable adults? 0| =
| CGren and Young People under e 3ge of 187 (Comsent rom Parert, Careror |0 | o
Guardian will be required)
5 | Prisoners? o | =
6 | Young offenders? o | =
THG56 Wi Could B Considered 1o ave & partcalarly dependent reatorship Wi ||
the investigator or a gatekeeper?
8 | People engaged in ilegal activities? 0| =
Others. Pleass indicate The paricipants below, and speciically any group Who
9 | may be unable to give consent.
o | =
Tetalls of any ofher paricipant Groups:
Participant numbers and Source
Provide an estimate of the expected number of participants. How will you identify participants and
how willthey be recruited?
: “There WilTbe 24 parlicipants i lotal 23 of Tiose participants (16
How many participants are ! 24
o || reception pupils : 7 year 1 pupis) will form 5 focus groups, while 1
(Reception teacher) will be involved in a semi-structured
interview.
; " “There Wil be 6 receplion Students, 7 year T students. T
-
11 | Who willthe participants be? | . 0n teacher, and 1 researcher (myself) involved In the
study.
The participants are obtained from opportunity sampling since the
researcher has access to the participsants through a placement
opportunity.
12 | How willyou identiy the 1 will email a copy of an invitation and consent form to the
participants? classroom teacher for the focus groups. The class teacher will
then distritbute the invitation and consent form to the parents of
the reception/yearb 1 children. In addition, | will email a separate
invitation and consent form to the classroom teacher for the
interview.
Tnformation Tor participants:
ves | no | wa
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73 | WiTyou describe The main research procedures fo paricipants in = 3 3
advance, so that they are informed about what to expect?

14 | Will you tell participants that their participation is voluntary? = [=] [=]

15 | Will you obtain written consent for participation? = o o

7o | WATyoU explain o partcipants that refusal 1o participate In the = o o
research will not affect their treatment or education (if relevant)?

77 | e research is observafional, Wi you ask paricipants for their 5 5 =
consent to being observed?

7o | Wi you Tell pariicipants that they may wihdraw from fhe fesearch at = 5 5
any time and for any reason?

o | With questionnalres, will you Give participants the option of omiting o o =
questions they do not want to answer?

o | Wi you tel pariicipants That ther data wil be reated with ful = 5 5
confidentiality and that, if published, it will not be identifiable as theirs?

1 | Wi you debrief participants at the end of thelf participation, 1n a way = 5 5
appropriate to the type of research undertaken?

22 | If NO to any of above questions, please give an explanation
Information for participants: ves | Nno | wa

24 | Wil participants be paid? o ® o

25 | Is specialist electrical or other equipment to be used with participants? | 0 = [=]

26 | Are there any financial or other Interests 1o the vestgator or o = o
University arising from this study?

27 | Wi The research activty Tnvolve dellberataly misleading paricipants Tn | — = 5
any way, or the partial or full concealment of the specific study aims?

28

If YES to any question, please provide full details

SECTION H: Anticipated Risks

Outline any anticipated risks that may adversely affect any of the participants, the,
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Full risk assessment completed and appended?

Yes [0
No =

Risks to participants

For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm,
transfer of personal data, sensitive organisational information

Risk to participants:

Psychological impact- as students may not feel
comfortablke talking about their wellbeing.

Pupils may not understand their right to
withdraw.

1 will explain the topics that will be explored at the
beginning of the focus group, provide resources for
students to demonstrate whether they are happy to be
included (a smiley face and sad face). It wil be reiterated
that the students are free to leave at any point, all they
must to dois pick up the sad face.

‘The teacher will receive an invitation with full details
regarding the study so that they can make informed
consent and they will be reminded of their right to
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‘withdraw. Similary, the semi-structured interview will refrain
from gaining identifiable data.
Trresearch activity may Include sensiive, embarrassing or upsetting topics (6.G. Sexual actvity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities
N/A

Risks to the Investigator
4 | For example: personal health & safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest

Accusations from upsetting a child. Students will be explained the discussion focus,
reminded of the right to withdraw and asked for

consent - in a suitable manner.

The focus groups will take place during class time
with all staff members present in the room.

University/institutional risks’
For example: adverse publicity, financial loss, data protection

Damaged reputation if the researcher breaks 1 will ensure to maintain ethical guidelines as
ethical code. published by BERA (2018).

Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems
N/A TNA

Disclosure and Barring Service

TFthe research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any YES | NO | NA
contact with such participants.

7 | Does your research require you to hold a current DBS Certificate? ® o o

TFYES, please give the certificate number. If the certificate number is not
8 | available please write “Pending”; in this case any ethical approval will be 001843383753
subject to providing the appropriate certificate number.

SECTION I: Feedback, Consent and Confidentiality

T Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

Within the invitation, there will be an email address provided for parents/ the reception teacher to
request additional details of the research or the findings, f they wish.

2 [ Tnformed consent
Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

An information sheet will be provided along with the study invitation and consent form for each of
the research activities. This will be distributed to parents on behalf of the pupils and distributed to
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The class teacher. A verbal eplanation will be offered prior to the focus groups and students will
have resources (a smiley face and sad face) to demonstrate whether they understand.

3 [ Confidentlality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

Following the BERA (2018) guidelines, no identifiable data wil be presented in the study findings. Names of
participants will be replaced via letters or code words and the school will remain anonymous.

SECTION J: Data Protection and Storage

Does the research activity TVolve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 YES | NO
“DPA’)?

PorvoraT oS y Tnformation relating fo an [dentified or Identiable
natural person (data subject). An identifiable natural person is one who can
be identified, directly or indirectly, in particular by reference to an identifier
1| such as a name, an identification number, location data, an online identifier or X
to one or more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person. Any video or audio
recordings of participants is considered to be personal data.

If YES, provide a description of the data and explain why this data needs to be collected:

Does it involve special category data (as defined by the GDPR)? YES NO
“Special cafegory
o the data subjects
(a) racial or ethnic origin,

(b) political opinions,

(c ) religious beliefs or other beliefs of a similar nature,
3| (d) membership of a trade union (within the meaning of the Trade Union and Labour o b3
Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(0 sexual life,

(g) genetics,

(h) biometric data (as used for ID purposes),
TFYES, provide a description of the special calegory data and explain why This data needs fo be

™ means sensilive personal data consisting of information as

collected:
2
"WIlT data from the research activity (collected data, drafts of the thesls, or | YES | NO
materials for publication) be stored in any of the following ways?
5 | Manual files (i.e. in paper form)? o =
6 | University computers? = =]
7 | Private company computers? o =
8 [ Home or other personal computers? =] =
9 [ Laptop computers/ CDs/ Portable disk-drives/ memory sticks? [E] =
10 [ “Cloud" storage or websites? [E] =

1 | Omer—specty: 5 =
Tor all stored data, explain the measures In place 1o ensure the securlty of the data collected, data
12 | confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:
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O PG2/E1FORM

"The data will be stored on a password protected file on the researchers’ personal Tatop. Only
the researcher will have access to the raw data. Among publication, the data will be deleted.

Data Protection

Will the research activity involve any of the following activities: YES | NO
13 | Electronic transfer of data in any form? o 3
72 | STaring of Gata with others at the UniversTy outside of the Immedate research | — =

team?
15 | Sharing of data with other organisations? o 3
16 | Export of data outside the UK or importing of data from outside the UK? [=] =
17 | Use of personal addresses, postcodes, faxes, emails or telephone numbers? [=] =
18 | Publication of data that might allow identification of individuals? [=] =
19 [ Use of data management system? [=] =
20 | Data archiving? [=] =

If YES to any question, please provide full details, explaining how this will be conducted in
21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
Where appropriate):

Audio recording will be obtained for the semi-structured interview to ensure that data is not lost. The audio will
be recorded on the researchers’ personal latop and stored in a password-protected file, only known to the
researcher. Among publication of the study, the data will be erased.

22 | List all who will have access to the data generated by the research activity:

The researcher.

23 | LIstwho Will iave control of, and act as custodian(s) for, data generated by the research activity:

The researcher.

Give detalls of data storage arrangements, Tncluding securlty measures In place o protect the data,
24 | where data will be stored, how long for, and in what form. Will data be archived — if so how and if
not why not.

The data will be stored on a password procted device on the UWTSD cloud. The data will then be

erased on publication (07/05/24).
Please Indicate If your data will bé stored n the UWTSD Research Data Repository (see

25 | htipsiiresearchdata.uwtsd.ac.uk/ ). I so please explain. (Most relevant to academic staff)
NA
Confirm That you have fead The UWTSD guidance on data management (566

26 | https://www.uwtsd.ac.ukllibrary/research-data-management/) bES) a
Confirm That you are aware hat you need To keep all data unfl afier your

27 | research has completed or the end of your funding YES =

April 2022 10 al Form
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SECTION K: Declaration

The information which | have provided fs correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submiting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Research Ethics and Integrity Code of Practice which is
published on the website: https://www.uwtsd.ac.uklresearchiresearch-ethics/

Date:
1 | signature of applicant: | 2304405 / Sophie jones-Winkley
1510324
For STUDENT Submissions:
5 | Director o —— Date:
Studies/Supervisor: gling 15/03/24
3| Signature: Jingjing Ruan
For STAFF Submissions:
"+ | Acaderric Director] AsSstant Date:
Dean:
5 | signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guidelines and attached any required documentation:

® | 1 have read the guidance notes supplied before completing the form.
® | I'have completed ALL RELEVANT sections of the form in full.
® | I confirm that the research activity has received approval in principle
O | I have attached a copy of final/interim approval from external organisation (where appropriate)
& | 1have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT
I understand that it is my responsibility to ensure that the above named research activity will meet
® | the University's Research Ethics and Integrity Code of Practice.
I understand that before commencing data collection all documents aimed at respondents
® | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.
[RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).
[ RESEARCH STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval' followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

April 2
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Consent Form for Focus Study Participation

1, (parent/guardian name), give my consent for my child,
(child's name), to participate in a focus study for a university
project. The study will be conducted by Miss Jones, a student teacher.

Research Question: How do Early Years Foundation Stage (EYFS) and Key Stage 1 (KS1) pupils
and teachers perceive the effects of forest school learning on pupils' well-being?

| understand that my child's participation will involve answering questions about their
experiences with forest school learning. The information provided will be used for the
purpose of the university project and will be kept confidential.

1 understand that my child's participation is voluntary, and they may choose to opt out at any
time without penalty. | also understand that my child will not be identified by name in any
publications resulting from the study.

| have read and understood the information provided on this form and give my full consent
for my child to participate in the focus study.

Parent/Guardian Signature:

Date:
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Study Information Sheet

Study Title: How do Early Years Foundation Stage (EYFS) and Key Stage 1 (KS1) pupils and
teachers perceive the effects of forest school learning on pupils’ well-being?

Researcher: Miss Jones

Supervisor: Jinjiing Ruan,

Study Overview:

This study aims to explore the perceptions of both Early Years Foundation Stage (EYFS) and
Key Stage 1 (KS1) pupils and teachers regarding the effects of forest school learning on
pupils’ well-being. The study will involve conducting focus groups with students and an
interview with the class teacher.

Methodology:

Focus Groups: The researcher will facilitate focus groups with EYFS and KS1 students to
gather their perspectives and experiences with forest school learning. These discussions will
provide valuable insights into how students perceive the impact of outdoor learning on their
well-being.

Interview: The class teacher will be interviewed to gain a deeper understanding of their
observations and insights into how forest school learning influences pupils’ well-being. This
interview will provide a valuable perspective from an educational professional.

Expected Outcomes:

The study aims to uncover the perceptions of both students and teachers regarding the
effects of forest school learning on pupils’ well-being. The findings will contribute valuable
insights into the potential benefits of outdoor learning on students’ overall well-being in the
EYFS and KS1 stages.

Ethical Considerations:

The researcher will ensure that all participants provide informed consent before
participating in the study. Confidentiality and anonymity will be maintained throughout the
research process to protect the privacy of participants. Any identifying information will be
kept strictly confidential.

This study has the potential to provide valuable insights into the effects of forest school
learning on pupils’ well-being in the Early Years Foundation Stage and Key Stage 1. We thank
you for your participation and look forward to sharing the findings with the educational
community.
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Focus Group Question Prompts

. Do you like forest school?
- Yes -No - Sometimes

. What is your favourite thing about Forest School learning?

. How do you feel when you are in the forest learning?

. How do you think being in nature helps you to learn and grow?

. Do you think Forest School has helped you to make new friends?
- Yes -No

. How does being outside in the forest make you feel different from being inside a
classroom?

. What could be better about forest school?
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Interview Questions

How do you believe forest school learning has influenced the overall wellbeing of
EYFS and KS1 pupils?

Can you provide specific examples of changes in student behaviour or attitudes that
you have observed following their participation in forest school activities?

What role do you think the natural environment plays in promoting student wellbeing
during forest school activities?

How do you ensure that all pupils, including those with additional needs, benefit from
forest school activities and feel included and supported?

How do you incorporate elements of risk-taking and resilience-building in forest
school activities, and how do you believe these experiences contribute to student
wellbeing?

Can you describe any instances where students have shown improved social skills or
teamwork abilities as a result of participating in forest school activities?

‘What resources or support do you find most effective in promoting the mental health
and emotional wellbeing of students during forest school sessions?

How do you involve parents or guardians in understanding and supporting the benefits
of forest school activities for their child's emotional wellbeing?




