Observational Template:
	Name: Ela.
Date of birth: 03/03/2021. 
Date of observation & Time: 20/02/2024 at 1:45pm.
Lesson/Subject: Nursery.


	Child’s expectations:
Ela will shortly be turning 3 years, according to Piaget’s theory she is expected to be moving into the pre-operational stage of her cognitive development which involves children from 2-7 years from the sensorimotor stage, involving infants from birth to 2 years (Oakley, 2004). However, a weakness which can be argued here for Piaget’s theory includes lack of clarity regarding the stages where both involve the age of a 2-year-old like Ela, therefore, this questions accuracy in whether Ela is considered at pre-operational stage or whether she should be within sensori-motor stage (Hood, 1962). This is a weakness as Ela being considered within the incorrect stage increase the risk in providing ineffective support e.g., if Ela is considered in the pre-operational stage in nursery and provided with activities tailored to this stage, but actually should still be in the sensori-motor stage then the activities which provided maybe at risk of being above Ela’s ability impacting Ela’s capability to fulfil her potential increasing feelings of confusion and frustration (George, 1997).  As Ela is progressing to the end of the senori-motor stage she is expected to imitate and integrate some information from observing others (Oakley, 2004). Object permanence is considered as a significant factor expected of Ela in this stage of Piaget’s theory, referring to the understanding that an object continues to exist even when an individual is unable to see it (Johnson, 2010). A lack of object permanence means that a lack of sensory contact with an object would result in belief that the object no longer exists (Johnson, 2010). Ela is expected to demonstrate tertiary circular reactions, emphasising increase in experimentation and problem-solving using trial-and-error methods and internal representation where learning of objects can be represented by symbols (Oakley, 2004). 
During the pre-operational stage, Ela’s language development skills are expected to improve and continuation of internal representation during engagement of imaginative play (Oakley, 2004). Ela is expected to demonstrate egocentrism during interaction with others and begin to develop animism referring to the attribution of feelings on inmate objects during play e.g., stating that a doll is happy (Oakley, 2004). 

Word count=349

	Adult/teacher support provided: During the observation it was clear that staff members of the setting regularly engaged with Ela through providing activities, interacting and playing. 
Firstly, an adult produced sounds and actions of how a lion uses their paws, generating imitation of the sound by children, including Ela. It is suggested the adult interacted this way as infants learn through their senses helping them understand and gain knowledge about the world of animals, sounds and nature, supporting engagement and stimulation for Ela’s listening and visual senses (Blake & Pope, 2008). This suggests that the setting does apply Piaget’s theory of cognitive development as during the sensori-motor stage, Piaget considered that this period of learning would be dominated by sensory and motor activity in which the setting has supported to help develop Ela’s learning (Oakley, 2004). Also, Ela is expected to be progressing into the pre-conceptual period where language skills develop, therefore, input from the adult leading Ela to imitate various sounds helps increase her knowledge of vocabulary (Oakley, 2004).  

A staff member played with Ela using toy cars and wooden shaped blocks as ramps where Ela observed and repeated the same action. This input suggests that Piaget’s theory is being applied as this targets Ela’s capability of internal representation of using objects to symbolise other objects through imagination, therefore, it can be suggested that the staff member is attempting to assess whether Ela is confidently capable to play symbolically (Oakley, 2004). This input can be beneficial as according to an Oxford study, children prefer play which involves teachers, increasing the child’s motivation and interest in play and learning of the world (Sagud, 2002, as cited in Petrovic-Soco., 2014). 

A staff member also provided colourful block puzzle pieces where the aim was to connect the blocks together to create a circle which according to research can help develop Ela’s problem-solving skills (Yusnita, 2023). From observations and interviews, the study highlighted that puzzle activities encourages critical thinking skills through encouraging a child to analyse, predict and plan solutions and create decisions, increasing capability in evaluating future situations and construct practical solutions (Yusnita, 2023). The teacher interacted with the children, asking them to name each of the colours on the blocks, increasing children’s knowledge of colours anf benefit Ela’s cognitive development based on Piaget’s theory as the activity encourages Ela to learn to classify objects around her that contain similarities encouraging her to become more observant during life and learning (Purwani & Yulianty, 2021). 

Word count=408. 



	Child’s interactions with others: At the beginning of the observation Ela lacked interaction with other children even when a child joined the same play area. According to Piaget’s, children joining the pre-operational stage like Ela are egocentric where a lack of consideration of feelings or perspectives of other children are present which has been supported by Piaget’s studies using the 3 mountains landscape (Shantz & Watson, 1971). Studies have supported private speech (where children talk to themselves) can be evidence for egocentrism (Heo et al., 2011). Vygotsky supported that overtime private speech can develop into inner speech through verbal language for children to direct their ideas (Mitchel & Myles, 2004, as cited in Heo et al., 2011). Ela showed interaction mainly with one child during parallel play in a group, with little verbal interactions, babbling to herself (Robinson et al, 2003). One child offered Ela blocks while she was creating tower, however, she rejected the offer pushing the blocks back to the child. This interaction suggests and supports Piaget’s theory that children below the age of 7 like Ela, are egocentric where it was likely that Ela was unable to consider the other child’s feelings within the situation and recognise that rejecting the interaction of the child could lead the child to feel left out (Shantz & Watson, 1971). 
Ela interacted in a larger group when connecting puzzles to make a circle with the teacher. Ela verbally interacted with the teacher regarding the colour of the teacher's shirt, offering pieces to help create the circle and while Ela was able to connect the puzzle, she often clapped her hands & said ‘yay,’ similarly to the behaviour the teacher emphasised previously in the observation. This suggests that during the interaction, Ela recognised the behaviours which the adult modelled and then imitated the same behaviour such as clapping her hands (Gilles & Boyle, 2006). This interaction with Ela can be referred as scaffolding, which was developed by Brunner, as the teacher modelled the approach and supported Ela to solve the puzzle, then providing less support when Ela was achieving the task (Marglois, 2020). According to Brunner this interaction can help promote Ela’s independence in problem-solving (Marglois, 2020). 
During interactions when a child took Ela’s completed puzzle circle, Ela emphasised frustration until her circle was given back to her. This suggested she wasn’t willing to share her puzzle with the other children (Oakley, 2004).  Later in the observation, Ela observed another child interacting with a child who wasn’t involved in the play. Ela then interacted and offered the child puzzles suggesting Ela involved the child through observing another child make a similar action, suggesting it challenged her thought processes to consider other viewpoints from the influence of socialisation which Piaget regarded significant aspect during education (Birch, 1998, as cited in Oakley, 2004). 
Word count=465


	Summary of strengths/difficulties-Providing an overview of the child’s cognitive development based on Piaget’s theory of cognitive development: 
Ela demonstrated a range of strengths within her cognitive development including her understanding of object permanence which according to Piaget is a significant factor and expectancy for Ela’s age within cognition which Ela portrayed when a tower of blocks fell, Ela was the only child that looked for the blocks resulting her picking them up and re-building the tower, suggesting she that although at first the blocks were out of sight she understood that they still existed (Byrnes, 2008). The other children made no attempt to look for the blocks when they fell, suggesting Ela had better object permanence than them during the play (Oakley, 2004). Ela engaged in imaginative play using objects, applying them to imaginative scenarios e.g., using the wooden see through block as a camera, holding it above her eyes and pretending to click the side like the action of taking a picture. According to Piaget’s theory, in Ela’s cognitive development she is progressing within the pre-operational stage as the stage is characterised by the development of imaginative play, continuing to use symbolic representations for other objects which Ela has done through a block representing a camera (Oakley, 2004). This strength can also be beneficial within Ela’s cognitive development because according to a study, children who engaged within imaginative play in comparison to a group who did not engage in the play, were more able to generate new cognitive structures, develop language skills and representational activity (Fink, 1976).
During the observation, Ela’s ability to verbally communicate was restricted where single words were often used (Pietrangelo, 2023). Ela showed a lack of ability to verbally interact 4-word sentences which is an expectancy for her age suggesting that this is an area for improvement within her cognitive development (Pietrangelo, 2023). Although language skills are difficult for Ela, according to Piaget, Ela’s current cognitive skills and abilities complement her expectancies within the pre-operational stage as Piaget regarded that it is during this period where Ela’s language will develop (Oakley, 2004). 
Ela demonstrated difficulty sharing with other children occasionally leading to frustration (Cherry, 2023) This suggested that Ela was unable to emotionally understand how other children feel when they no longer have a toy to play with (Cherry, 2023). According to Piaget’s although Ela is egocentric this this is expected within her cognitive development during the pre-conceptual period, providing support that it is unlikely Ela is delayed within her cognitive development as during the observation she emphasised behaviour and abilities which are key characteristics of the pre-optional stage (Oakley, 2004). 
Word count=419. 
Overall word count=1,641

	Reference list:
Blake, B & Pope, T. (2008). Developmental Psychology: Incorporating Piaget’s and Vygotsky’s Theories in Classrooms. Journal of Cross-Disciplinary Perspectives in Education, Vol. 1, (No. 1), 59 – 67. 
Byrnes, J. P. (2008). Piaget’s cognitive-developmental theory. Encyclopedia of infant and early childhood development, 87, 543-552. Byrnes-James-P-2008-Piagets-theory-In-M-M-Haith-J-B-Benson-editors-Encyclopedia-of-Infant-and-Early-Childhood-Development-vol-2-pp-543-552-New-York-NY-USA-Elsevier.pdf (researchgate.net) 
Cherry, K, MSed (2023 February 22nd). What Is Empathy? Verywell Mind. Empathy: Definition, Types, and Tips for Practicing (verywellmind.com)  
Fink, R. S. (1976). Role of imaginative play in cognitive development. Psychological Reports, 39(3), 895-906.
George, D. (2012). The challenge of the able child. Routledge.
Gillies, R, M & Boyle, M. (2006). Teachers’ scaffolding behaviours during cooperative learning. Asia-Pacific Journal of Teacher Education, Vol 33 (3), 243-259. 
Heo, J., Han, S., Koch, C., & Aydin, H. (2011). Piaget's Egocentrism and Language Learning: Language Egocentrism (LE) and Language Differentiation (LD). Journal Of Language Teaching & Research, Vol 2(4). 01.pdf (academypublication.com) 
Hood, H. B. (1962). An experimental study of Piaget's theory of the development of number in children. British Journal of Psychology, 53(3), 273-286.
Johnson, P, S. (2010). Neoconstructivism: The New Science of Cognitive Development, Oxford University. https://books.google.co.uk/books?id=4HXpMaHMn5cC&lpg=PA61&ots=T7kuh-Y2Nq&dq=  
Marglois, A, A. (2020). Zone of Proximal Development, Scaffolding and Teaching Practice. Cultural-Historical Psychology, 16(3). f64012a6cf610453ebe21069af339e9295b3.pdf (semanticscholar.org) 
National Health Service, (2021, 21st September). Age. NHS. Age - NHS digital service manual (service-manual.nhs.uk) 
Oakley, L. (2004). Cognitive Development. Routledge.
Petrovic-Soco, B. (2014). Symbolic Play of Children at an Early Age. Croatian Journal of Education, Vol. 16 (No.1), 235-251. 19980582.pdf (core.ac.uk) 
Pietrangelo, A. (2023, 8th December). Language and Speech Delays in Toddlers. Healthline. Delayed Speech or Language in Toddlers (healthline.com) 
Purwani, A. and Yulianty, N. (2021). The Influence of The Educational Tool Of Fishing On The Ability To Classific Size And Color in Children Aged 5-6 Years. In Proceeding International Conference on Islam and Civilization (ICONIC) Vol. 1, (No. 1), 63-70. The Influence of The Educational Tool Of Fishing On The Ability To Classific Size And Color in Children Aged 5-6 Years | Proceeding International Conference on Islam and Civilization (ICONIC) (staimuttaqien.ac.id) 
Robinson, C, C., Anderson, G, T., Porter, C, L., Hart, C, H & Wooden-Miller, M. (2003). Sequential transition patterns of preschoolers’ social interactions during child-initiated play: Is parallel-aware play a bidirectional bridge to other play states? Early Childhood Research Quarterly, 18(1), 3-21. Sequential transition patterns of preschoolers’ social interactions during child-initiated play: Is parallel-aware play a bidirectional bridge to other play states? - ScienceDirect 
Shantz, C.U. and Watson, J.S. (1971). Spatial abilities and spatial egocentrism in the young child. Child Development, Vol 42, (No.1), pp.171-181. Spatial Abilities and Spatial Egocentrism in the Young Child on JSTOR 
Yusnita, N. C. (2023). THE EFFECTIVENESS OF PUZZLE GAMES IN STIMULATING PROBLEM SOLVING ABILITY IN EARLY CHILDHOOD. Jurnal Scientia, 12(01), 788-793. THE EFFECTIVENESS OF PUZZLE GAMES IN STIMULATING PROBLEM SOLVING ABILITY IN EARLY CHILDHOOD | Jurnal Scientia (seaninstitute.org) 




