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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:



Introduction

Modern policing has developed a lot over the years and now goes far beyond just catching offenders. The role of a police officer today covers a wide range of responsibilities, from protecting the public and safeguarding vulnerable people to responding to increasingly complex situations. Officers are expected to balance enforcement with empathy, use critical thinking, and work effectively with partners, while making sure their decisions are guided by ethics and evidence-based practice.
In this reflection, I will look closely at my decision-making process using the National Decision Model (NDM) and relevant legislation, structuring the discussion around Gibbs’ Reflective Cycle (1988). This model is particularly useful for professional learning, as it provides a clear framework that moves through description, evaluation, analysis, conclusion, and action planning.
The reflection will consider the incident response, the actions I took at the start, safeguarding steps, and evidential issues. I will then evaluate what went well, where I could improve, and the key learning points, linking these to the National Policing Curriculum (NPC). The discussion will also look at the wider role of the College of Policing (CoP) and how this connects to my own development as a modern officer. Finally, I will link my practice to important national documents such as the Strategic Policing Requirement (Home Office, 2023), Policing Vision 2025 (NPCC, 2016), and Workforce Transformation (NPCC, 2018), showing how these strategic priorities shape day-to-day policing.

Incident Description & Reflection

I was deployed with a colleague to a high-priority domestic abuse call in an urban setting. The report came from a third party, who expressed concern that a family friend might have been confined within an address and unable to leave freely. They also explained that the situation could escalate, involving threats, intimidation, or patterns of coercive control.
On arrival, communication with the victim was initially difficult because English was not her first language. Despite this barrier, she was able to share her immediate concerns through Language Line, explaining that she felt unsafe and fearful. Recognising the seriousness of the circumstances, we arranged for a professional interpreter so that a complete account could be taken. This step ensured safeguarding measures could begin immediately, while also capturing the necessary information to build an evidential picture.
This stage corresponds with the ‘description’ element of Gibbs’ Reflective Cycle (1988), as it focuses on setting out the events objectively. It provided the foundation for subsequent evaluation and analysis, particularly around safeguarding priorities and evidential actions.

Initial Actions

On arrival, I used the framework of the National Decision Model (College of Policing, 2013) to guide my actions, beginning with gathering available information. At that point, the suspect was in the living room, while the victim was in her bedroom. My first concern was to protect the victim, so I ensured the two individuals were kept apart. This reduced the risk of immediate escalation and created a safer environment for officers to speak with her. My colleague remained with the suspect while I engaged with the victim privately.
During this conversation, she disclosed several examples of controlling behaviour. She explained that she had been prevented from leaving the house, financially restricted, and pressured into having an abortion against her will. These details indicated clear signs of coercive and controlling behaviour, an offence defined under Section 76 of the Serious Crime Act 2015.
This stage aligns with Gibbs’ (1988) reflective cycle, moving from description to evaluation. My decision to prioritise separation and safeguarding can be evaluated as proportionate and ethically sound, reducing immediate harm while enabling the victim to speak freely. It also reflected the NDM’s emphasis on balancing risk with duty of care.

Safeguarding Measures

Given the seriousness of the allegations, my main priority was safeguarding. I completed a DASH risk assessment (Domestic Abuse, Stalking and Honour-Based Violence), ensuring the process considered privacy and cultural context, and respected the victim’s privacy while considering her cultural background. The outcome was categorised as high risk, which triggered referrals to relevant partner agencies for further support. In addition, I consulted with the force’s Domestic Abuse Unit to consider bail conditions that would prevent the suspect from making further contact with the victim.




Evidential Actions

To obtain an accurate record of events, I used Body Worn Video (BWV) to capture the initial response and any disclosures made by the victim. I also made use of Language Line, which allowed her to explain what had happened in her first language. This reduced the risk of miscommunication and ensured her account could be properly understood and used as reliable evidence, reflecting research that highlights how accurate evidence gathering can strengthen victim engagement (Iliadis et al., 2023). Following this, I obtained a formal statement with the support of a professional interpreter, while complying with the requirements of PACE Code C (Police and Criminal Evidence Act 1984). The suspect was subsequently arrested on suspicion of coercive and controlling behaviour.

Reflection – What Went Well

Following Gibbs’ Reflective Cycle (1988), this stage focuses on evaluation, considering the positive aspects of my actions. Using Language Line and arranging for an interpreter were crucial in building trust with the victim and ensuring her evidence could be accurately recorded. These steps were consistent with the National Decision Model (College of Policing, 2013), which required me to weigh risks and ethical implications while making proportionate decisions. They also reflected national guidance on domestic abuse, which stresses the importance of early communication and evidence gathering (College of Policing, 2015).
Separating the parties was another effective decision, as it created a safer environment in which the victim could speak more openly without fear of influence from the suspect. This decision demonstrated both safeguarding awareness and emotional intelligence. The use of Body Worn Video (BWV) further strengthened the case by providing visual and audio evidence, which reduced dependence solely on the victim’s testimony, a key factor in coercive control cases where victims may later feel pressured to withdraw support.
From an analysis perspective, I also applied relevant legislation effectively, recognising clear indicators of coercive and controlling behaviour under Section 76 of the Serious Crime Act 2015. In addition, engaging partner agencies and initiating a Multi-Agency Risk Assessment Conference (MARAC) ensured that safeguarding was embedded within a broader, collaborative framework. This reflected not only statutory duties but also the principles of partnership working outlined in Policing Vision 2025 (NPCC, 2016).

Reflection – Areas for Improvement

Although I acted quickly to safeguard the victim, one limitation was her reluctance to fully engage with the criminal justice process. Through Gibbs’ (1988) conclusion stage, I recognised that clearer explanations of the investigative process, such as giving a statement, court support, and the role of bail conditions, could have reduced her uncertainty and encouraged engagement. Research suggests that nearly 60% of domestic abuse cases fail to proceed due to victim disengagement, often linked to a lack of adequate support and information (Domestic Abuse Commissioner, 2025). National reports also highlight inconsistent safeguarding across forces (Domestic Abuse Commissioner, 2025). Better communication, consistent with the National Decision Model’s emphasis on proportionate and victim-focused decisions (College of Policing, 2013), would help build trust, sustain engagement, and improve outcomes for vulnerable individuals.



Learning Outcomes

This situation underlined the need to balance enforcement with safeguarding as the central priority. While applying Section 76 of the Serious Crime Act 2015 was necessary, effective policing also required clear explanations, ongoing risk reassessment, and multi-agency collaboration. Through Gibbs’ (1988) action plan stage, I identified the importance of approaches that consider cultural and language needs, helping victims feel more confident in sharing experiences, particularly relevant as minority victims often face extra barriers to support (Gill and Thiara, 2022).
This learning aligns with the Code of Ethics principle of fairness (College of Policing, 2019) and evidence-informed policing, which promotes reflection and research to improve practice. Developing emotional intelligence, staying calm, empathetic, and resilient, also directly influenced victim engagement. To build on this, I plan further training in vulnerability-aware and trauma-informed practice, strengthening both resilience and safeguarding capability.

Links to National Policing Curriculum

My actions were consistent with the National Policing Curriculum in that they made safeguarding the main priority throughout my response, using the National Decision Model (College of Policing, 2013) to weigh up risks and decide on proportionate steps. Evidence-based practice also shaped my approach, for example by recording the victim’s account on Body-Worn Video. This strengthened the case and reduced dependence on her statement alone.
Legislation was applied appropriately, particularly in identifying coercive and controlling behaviour under Section 76 of the Serious Crime Act 2015. I also worked closely with partner agencies, including through a MARAC referral, putting a safeguarding strategy in place that utilised specialist support and considered the victim’s individual circumstances. This reflects the national emphasis on collaborative and tailored safeguarding set out in the College of Policing’s guidance on domestic abuse (2015).

Strategic Role of the College of Policing

The College of Policing is the professional body for policing in England and Wales, responsible for setting standards, coordinating training, and embedding research into practice. Through Authorised Professional Practice (APP), the College provides structured national guidance to support consistency, and initiatives such as the What Works Centre for Crime Reduction are aimed at embedding research into practice. The Code of Ethics also underpins professional conduct and public trust (College of Policing, 2019).
However, the College has been criticised for responding slowly to new operational demands, creating gaps between national guidance and frontline realities (Holdaway, 2021). Critics also argue that professionalisation risks prioritising bureaucracy over practicality, reducing officer discretion in complex situations (Holdaway, 2021). More recently, initiatives such as the Public Protection and Safeguarding Leadership Programme and the 5-Year Strategy (College of Policing, 2025) demonstrate renewed emphasis on leadership and safeguarding. Nonetheless, evidence suggests that translating APP into practice still presents challenges (Cockcroft, 2025), highlighting both the strengths and limitations of the College’s influence on modern policing.
As I approach the end of my probation, I can see clear progress in my skills and confidence as a police officer. At the beginning of my service, I often relied heavily on colleagues for guidance in decision-making. Now, I am more confident in taking the lead at incidents, managing initial responses, and dealing with complex safeguarding issues independently.
In the domestic abuse case I have reflected on, I was able to demonstrate professionalism by making effective use of digital tools such as Body-Worn Video (BWV) and NICHE for accurate evidence recording and case management. I also worked closely with other agencies and engaged with the victim in a way that was considerate of her cultural and personal circumstances. Alongside this, I have continued my own development through training on coercive control and safeguarding, which has improved both my knowledge and practical skills.
Compared with when I started, I am now more confident in applying legislation in unexpected situations. I can balance enforcement with sensitivity towards victims, and I am better at recognising safeguarding needs and working with the right partners to address them. These improvements reflect the goals set out in the Workforce Transformation 2018 (NPCC, 2018), emphasising the value of officers who can adapt, apply specialist skills, and integrate technology alongside partnership approaches in day-to-day policing.

Links to Strategic Documents

Although domestic abuse is not specifically listed in the Strategic Policing Requirement (Home Office, 2023), safeguarding vulnerable people supports the broader goal of keeping communities safe and preventing harm. My response to this case reflected several priorities outlined in Policing Vision 2025, particularly its focus on prevention, safeguarding, and effective use of technology, as well as the importance of partnership working.
My use of digital tools, focus on safeguarding, and evidence-based approach align with the priorities outlined in Workforce Transformation 2018 (NPCC, 2023), which highlights the need for officers to be skilled, adaptable, and able to work collaboratively across agencies. Finally, by applying Authorised Professional Practice (APP) and upholding the Code of Ethics, I demonstrated how my actions align with the College of Policing’s 5-Year Strategy (College of Policing, 2025), which underlines the necessity of adopting evidence-based approaches and upholding professional accountability.

Conclusion

In conclusion, this reflection applied Gibbs’ Reflective Cycle (1988) to analyse my decision-making during a high-risk domestic abuse incident. Guided by the National Decision Model (College of Policing, 2013), I prioritised safeguarding while gathering evidence in line with legislation and national guidance.
The reflection highlighted strengths such as effective use of interpreters, BWV, and victim safeguarding, while also identifying areas for improvement, particularly around clearer communication to support victim engagement. These insights link directly to the National Policing Curriculum, emphasising both enforcement and protection of vulnerable people.
The discussion also considered the College of Policing’s strategic role, including APP, the Code of Ethics, and wider strategies such as Policing Vision 2025 and Workforce Transformation 2018, which influence both professional standards and my own development.
Overall, my growth during probation reflects the expectations of modern policing, balancing enforcement with safeguarding, applying evidence-based practice, working with partner agencies, and developing the skills needed to meet evolving national priorities.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:




Introduction

The role of police officers has expanded beyond traditional enforcement, with growing emphasis on safeguarding, supporting vulnerable people, and partnership working. These responsibilities are particularly evident in high-risk missing person cases, which demand rapid decision-making under significant time pressures. In many cases, digital tools, especially social media, now play a central role in both investigation and community engagement (Sidebottom, 2020). This reflection applies Gibbs’ Reflective Cycle (1988) to critically examine a case in which a male was reported missing by his partner after making suicidal threats, and was later found deceased. The reflection will explore key themes including the benefits and risks of social media, issues of consent, the dangers of misidentification, and the impact of online speculation on vulnerable people. It will also consider how national frameworks such as the College of Policing’s Authorised Professional Practice (APP), the Code of Ethics, and wider strategies including Policing Vision 2030 (Strategic Policing Partnership Board, 2023) and Workforce Transformation 2018 (NPCC, 2018) shape expectations of how officers use social media responsibly in modern policing practice.

Incident Description and Reflection

The initial call was made by the missing person’s partner, who explained that following a heated argument earlier in the evening, he had made suicidal threats before leaving the address. She reported that this behaviour was highly unusual for him, and when he did not return, she raised the alarm. In line with College of Policing (2016) Authorised Professional Practice on Missing Persons, the case was categorised as high risk due to his suicidal intent and lack of contact.
Standard missing person checks were initiated, including gathering descriptive details, visiting relevant addresses, and speaking with family and friends for background information. House-to-house enquiries were conducted, alongside CCTV trawls. With the family’s consent, a public appeal was released via the force’s official social media channels, rapidly shared across community groups and local networks. The family also created posters, distributing them online and in person to extend the appeal’s reach.
My role focused on following up potential sightings reported through social media and by local residents familiar with the missing person. Although many leads were unverified, each required careful assessment and prioritisation. I also maintained ongoing contact with the family, providing updates and reassurance at regular intervals. Eventually, CCTV evidence confirmed that the missing person had entered a city centre river, where he was later found deceased.
Reflecting through Gibbs’ (1988) cycle, the evaluation stage highlighted both strengths and limitations in the response. Social media prompted significant community engagement, generating multiple leads, supporting research that identifies digital platforms as effective tools in urgent policing contexts (Brainard and Edlins, 2015). However, the analysis stage also revealed challenges. Online speculation produced misinformation, unhelpful comments, and malicious activity which increased the family’s distress. Research suggests these problems are not unique, as police use of social media is often undermined by misinformation and reputational risks (Crump, 2011). This reflection deepened my understanding of the ethical challenges linked to social media in policing. It emphasised the need for clear family liaison, ensuring relatives are made aware not only of the benefits of appeals but also of the potential risks, such as speculation and online abuse.

Critical Evaluation of Social Media in Policing

The Guidance on Digital Engagement (College of Policing, 2025) sets out the framework for how officers should use social media in a professional context. It emphasises accountability, ethical integrity, and data security, requiring officers to operate only through official channels when engaging with the public. It also requires officers to avoid speculation, opinion, or disclosing sensitive information without authorisation. Updated APP guidance (College of Policing, 2025) further highlights the need for consistent national standards across forces.
The Code of Ethics (College of Policing, 2019) guides these expectations, reinforcing the importance of integrity, accountability, and respect for individual dignity. Similarly, the Transformation Framework (College of Policing, 2022) stresses adaptability and digital awareness, ensuring officers are prepared to work professionally in online spaces.
Reflecting on this incident through Gibbs’ (1988) analysis stage, I recognised that I had followed force policy appropriately by engaging only through official channels and by carefully wording appeals to avoid releasing unnecessary personal details. I also observed that professional standards occasionally clashed with the family’s informal use of social media, which tended to circulate information faster and with less caution than official communications. It underscored the contrast between controlled, ethically guided messaging and the spontaneous pace of online engagement.

Social Media Platforms in Policing

UK police forces make extensive use of social media platforms to communicate with the public. Facebook remains the primary tool for appeals, especially for reaching local communities. Twitter (X) is often used for rapid updates and direct engagement with the media and public, while Instagram is increasingly popular for visually focused campaigns, particularly those aimed at younger audiences. More recently, some forces have experimented with TikTok for crime prevention and community engagement (NPCC, 2023).
In this case, Facebook proved to be the most effective platform. The missing person appeal was widely shared across community networks and reached thousands within hours, demonstrating its value in urgent policing contexts. Reflecting on this through Gibbs’ (1988) evaluation stage, I recognised the benefits of rapid dissemination but also noted how quickly unverified information spread alongside the official appeal. This reinforced the need for careful monitoring and timely clarification when misinformation arises.

Benefits of Social Media

Social media provides significant benefits to policing, particularly in cases where time is critical. Research shows that online appeals allow essential information to be shared quickly, increasing the effectiveness of urgent communications (Brainard and Edlins, 2015). Appeals can mobilise the public to participate in safeguarding by contributing sightings or information. This was reflected in this incident, where several unconfirmed reports were generated through online responses and community engagement.
Another benefit is the role of social media in promoting transparency and reassurance. Families and the wider public can see that the police are actively pursuing enquiries, which helps to build trust and enhance legitimacy (Denef et al., 2012). Even when responses do not directly lead to locating the missing person, they often provide contextual intelligence that can guide and strengthen the investigation.
Reflecting through Gibbs’ (1988) evaluation stage, I recognised that social media enhanced both investigative reach and public reassurance. However, I also learned that each public response requires time to validate, which can strain resources and shift focus from other lines of enquiry. Balancing these benefits with operational demands remains a key challenge for modern policing.

Risks and Challenges

While social media provides clear benefits, its use also carries significant risks that must be carefully managed. One challenge in this case was misinformation and misidentification. Several inaccurate reports were received online, including false claims from individuals seeking financial reward. In some instances, people resembling the missing person were wrongly identified, which risked embarrassment or even harassment. Such scenarios align with studies showing that police visibility via social media can fuel harmful speculation and undermine the presumption of innocence in the public domain (Policing and Social Media: Exploring Police Digital Visibility, 2025).
Reflecting on this through Gibbs’ (1988) analysis stage, I realised that although social media expands investigative reach, significant effort is required to monitor and challenge false information. Another difficulty was the potential for emotional harm to families. While the appeal reassured relatives that enquiries were progressing, it also exposed them to insensitive comments and harmful speculation. Research highlights that when private matters become public, families may experience additional harm, sometimes described as ‘secondary victimisation’ (Walklate, 2017). Reflecting on this, I recognised the importance of preparing families more thoroughly, making them aware of both the support and the risks linked to online exposure.
Although family consent was obtained in this case, I realised that relatives may not always fully appreciate the long-term consequences of online appeals. Gibbs’ conclusion stage suggests this is an area for future improvement, as I should provide clearer explanations about the opportunities and risks before proceeding with appeals.
Concerns also arose around mental health stigma. Because the missing person had expressed suicidal intent, there was a risk that online commentary could reinforce stereotypes or increase distress. Ethical guidance, including the Code of Ethics (College of Policing, 2019), emphasises the importance of safeguarding dignity in such circumstances.
Finally, risks of operational security and reputational harm were apparent. All media appeals must comply with the Data Protection Act 2018, ensuring that only proportionate details are released. In this case, wording was carefully managed to avoid unnecessary disclosure. Nevertheless, online platforms intensified scrutiny of the police response, with several posts questioning the timeliness and scope of the investigation. Denef et al. (2012) suggest such scrutiny can undermine confidence in policing if not addressed effectively.
Balancing potential drawbacks with advantages underscored the necessity of formal risk assessments before initiating appeals. Although the high-risk categorisation justified a public appeal in this instance, reflection highlighted the importance of anticipating issues such as misidentification, stigma, and reputational harm, so that mitigation strategies can be built into the response from the outset.

Professional Learning and Development

During my tutorship I often relied heavily on guidance from my tutor and supervisor when making key decisions. However, over the course of my probation I have grown in confidence and now regularly take the lead at complex incidents, applying legislation more independently and with greater assurance.
This particular missing person case contributed significantly to my professional development, as it required me to apply safeguarding principles under intense time pressure while also managing digital tools and community engagement. I demonstrated competence in using investigative resources such as CCTV, Body-Worn Video (BWV), and NICHE, which supported both evidence gathering and accurate record keeping. I also worked with partner agencies and engaged sensitively with the family, being mindful of trauma-informed practice.
Reflecting on this through Gibbs’ (1988) conclusion and action plan stages, I recognised that while I managed these responsibilities effectively, I could strengthen my ability to prepare families for the risks of social media exposure. My goal moving forward is to provide clearer, more consistent explanations to relatives before appeals are launched, ensuring they feel both supported and informed.
This case also highlighted the importance of resilience and adaptability, qualities emphasised in the College of Policing’s Transformation Framework (2022) and the Workforce Transformation 2018 (NPCC, 2018). My development reflects these priorities, as I now balance investigative urgency with safeguarding and communication. This experience reinforced the importance of accountability under the Code of Ethics (College of Policing, 2019), and it has motivated me to continue building confidence in briefing families and managing digital engagement responsibly in future cases.

Links to Strategic Documents

Although missing persons are not categorised as a national threat within the Strategic Policing Requirement (Home Office, 2023), protecting vulnerable individuals is consistent with the broader goal of safeguarding communities and preventing harm. In the same way, my actions mirrored the priorities outlined in the Policing Vision 2030 (Strategic Policing Partnership Board, 2023), particularly its emphasis on prevention, safeguarding, digital capability, and partnership working.
These priorities were demonstrated through the use of social media appeals, multi-agency collaboration, and proactive family liaison. The Workforce Transformation 2018 (NPCC, 2018) also highlights the need for officers to be adaptable, skilled, and able to build community trust through effective partnership working. In this case, I demonstrated those competencies by balancing investigative urgency with safeguarding considerations, while also engaging with family members and local networks.
Finally, my reliance on Authorised Professional Practice (APP), adherence to the Code of Ethics (College of Policing, 2019), and commitment to evidence-based practice reflected the aims of the College of Policing’s 5-Year Strategy (College of Policing, 2025), which seeks to professionalise policing through consistency and accountability.

Conclusion

This high-risk missing person case demonstrated both the opportunities and the challenges of using social media in policing. On the one hand, digital appeals facilitated swift community engagement, created leads, and reassured the family that enquiries were ongoing. On the other, the case also exposed risks such as incorrect reports, mistaken identities, and harmful online speculation, and heightened distress for relatives, reflecting wider debates about social media as both a resource and a risk (Ralph et al., 2025). Applying Gibbs’ Reflective Cycle (1988), I evaluated the benefits of social media while also identifying areas for improvement, particularly the need to prepare families more thoroughly for the potential consequences of public appeals. This reflection reinforced the importance of ethical communication, proportionate decision-making, and safeguarding, in line with the Code of Ethics (College of Policing, 2019). The case also underlined how national frameworks, including the Strategic Policing Requirement, Policing Vision 2030, and the Workforce Transformation 2018, shape frontline practice by integrating safeguarding, prevention, and digital capability into contemporary policing. My professional development has focused on balancing the urgency of investigations with empathy, accountability, and digital awareness, to ensure that future appeals are conducted responsibly and prioritise the needs of vulnerable individuals.
In summary, this reflection highlighted that while social media is a powerful investigative tool, its ethical and operational risks demand cautious and informed use. By combining evidence-based practice with empathy and clear communication, I aim to contribute to safeguarding vulnerable individuals while maintaining public trust in policing.
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:




Introduction

I have structured this reflection around Gibbs’ Reflective Cycle (1988), a model widely used in professional learning. It provides a structured way to review my practice and identify areas for improvement. This reflection will focus on an incident where I played a key role in safeguarding children, examining how I adapted my leadership style as circumstances developed. It will critically evaluate the strategies I used, the decisions I made, and how different leadership approaches influenced the outcome.
I will apply leadership models commonly applied within policing. I will use Hersey and Blanchard’s Situational Leadership theory to explain how I shifted between directive and participative approaches as the needs of the incident changed, and I will also reflect on Goleman’s model of emotional intelligence, which highlights the importance of self-awareness, empathy, and remaining calm under pressure. Furthermore, I will consider transformational and collaborative leadership theories, as well as the College of Policing’s Leadership Standards (2023), which emphasise ethical, adaptable, and evidence based leadership in modern policing.
This approach reflects the wider professional context of policing, where safeguarding, adaptability, and collaborative working with partner agencies are central to leadership practice. It also aligns with the Public Protection and Safeguarding Leadership Programme (2025), which stresses that officers must demonstrate flexibility and emotional intelligence when leading complex cases. Through this reflection, I aim to critically examine the leadership strategies I applied, assess my ability to adapt to changing circumstances, and identify areas for further improvement.

Description

During my time as a student, I attended a domestic incident that developed into a serious child safeguarding case. The reporting person, the father of the children, explained that his ex-partner had turned up at his home demanding to see them with the intention of having them back. On arrival, he told me that the children had been left alone at their mother’s home address for two days and had phoned him because they were hungry. He had collected them from the address and taken them to his address as he was concerned for their welfare. Shortly after, the mother arrived, angry and attempting to force entry, which led to the call to police.
Once I had an initial account from the father, my first priority was sighting them and checking the welfare of the children. They confirmed they were safe with their father and had eaten. I then spoke to the father separately to calm his nerves and allow him to gather his thoughts so he could provide a clear account. From this, it became evident that the incident was not simply domestic in nature but raised serious safeguarding concerns. Children’s services were contacted at the scene, and I raised my concerns with them. I also arranged for the neighbouring force to check the mother’s property to ensure it was habitable.
Their neighbouring officers confirmed that the address was in very poor condition and unsuitable for children. As a result, the mother was arrested on suspicion of child neglect, and children’s services removed the children from her care.
What began as a domestic incident rapidly escalated into a safeguarding case that required me to adjust my leadership approach and navigate a complex situation. Throughout the incident, I ensured all decisions were accurately documented and explained to the father, who was anxious about the process. I worked closely with children’s services, the neighbouring force, and the Emergency Duty Team (EDT), who also work alongside children’s services. This approach was consistent with national safeguarding frameworks, consistent with the College of Policing’s (2014) Authorised Professional Practice guidance on child safeguarding, and statutory guidance in Working Together to Safeguard Children (Department for Education, 2023).

Feelings

When I first arrived at the scene, I expected to be dealing with a domestic disturbance, but once the father explained that the children had been left alone for two days, I immediately felt the weight of responsibility. The seriousness of the allegations created a sense of pressure, as I knew I had to act quickly to safeguard the children. At the same time, I was conscious of how I presented myself. I consciously moderated my tone and body language to project calmness and reassurance, which I felt would help the father manage his own emotions and reduce the risk of the situation escalating.
Internally, I doubted myself at times, questioning whether I was asking the right questions and recording information accurately, especially as I was still a student. However, engaging with children’s services gave me reassurance and guidance, which increased my confidence as the incident progressed.
Looking back, I can see how Goleman’s (2004) model of emotional intelligence fitted into my experience. Self-awareness enabled me to recognise my stress but prevent it from affecting my outward behaviour in front of the family. Self-regulation meant I could stay calm and professional, even under pressure. Using empathy shaped how I spoke to the father, showing I understood his concerns and helping to build trust. These aspects of emotional intelligence were important because they allowed me to manage the urgency of the safeguarding response while still supporting and reassuring the family.
Although the incident was stressful, I feel proud that I recognised the safeguarding risks early and took the necessary steps to protect the children. It also highlighted to me the importance of developing emotional intelligence further, as this plays a key role in effective leadership and decision making under pressure.

Evaluation and analysis

Several aspects of my practice during this incident went well. Most importantly, I prioritised the children’s welfare and identified safeguarding risks at an early stage, which ensured that protective measures were taken quickly. I also communicated effectively with colleagues, children’s services, and the father, which created a more coordinated response.
At the start of the incident, I adopted a directive situational leadership style. Situational leadership, Hersey and Blanchard’s (2012) situational leadership model emphasises adjusting style to match the competence and readiness of those being led. In urgent situations, a directive, or ‘telling,’ style can create structure and ensure clarity in urgent contexts. This was appropriate when I first arrived, as immediate safeguarding action was required. Research supports this, showing that directive leadership is effective in high-risk environments because it reduces confusion and prioritises safety (Schneider, 2024). However, the limitation of this style is that it can feel rigid and may reduce input from others, which can be a drawback once the initial crisis has stabilised (Northouse, 2019).
As the incident progressed, my style became more participative, engaging children’s services, the Emergency Duty Team, and the neighbouring force in shared decision-making. This again reflects situational leadership theory, which emphasises moving from directive to collaborative behaviours as team capability increases. Working jointly ensured that the response was defensible, thorough, and consistent with safeguarding frameworks.
(Bass, 1990) describes transformational leadership as motivating others through empathy, openness, and a clear vision. With the children’s father, I aimed to be transparent, empathetic, and reassuring, which helped reduce his anxiety and encouraged cooperation. Transformational approaches can foster trust and commitment (Denton, 2025). However, some authors suggest transformational leadership is less suited to fast-moving or urgent contexts where directive action is required (Scirp.org, 2024) This reinforced my learning that no single style is sufficient in policing, and flexibility is essential. 
Finally, emotional intelligence underpinned my practice. Goleman (2004) highlights the value of self-awareness, empathy, and self-regulation in managing stressful situations. I recognised my own stress but ensured it did not show in front of the family, which helped maintain their trust. Research also links emotional intelligence to better decision-making under pressure (Spencer, 2024). The strength of this approach is its capacity to maintain professionalism and empathy simultaneously, but its limitation is that emotional awareness alone cannot compensate for gaps in structured communication or delegation.
Reflecting on this incident, I can see that while my flexibility and empathy contributed to a positive safeguarding outcome, I need to improve the structure of my communication with families and strengthen my confidence in delegating tasks during complex incidents. This will ensure that my leadership remains both adaptable and effective in future cases.

Conclusion

In conclusion, this reflection reinforced that effective police leadership requires adaptability rather than reliance on one fixed approach. In this incident I began with a directive situational approach, providing clarity and structure at a critical safeguarding moment, before moving towards participative leadership as partner agencies became more involved. Transformational behaviours, including empathy and openness, helped build trust with the children’s father, while emotional intelligence supported my ability to remain calm, self-aware, and professional under pressure.
Critically, each leadership style demonstrated both strengths and limitations. Directive approaches provided necessary control at the outset but risked limiting communication. Transformational behaviours built trust but could not replace the urgency of immediate decision-making. Emotional intelligence helped manage relationships and stress, though it did not fully address weaknesses in communication structure or delegation. This reinforced that good leadership in policing requires flexibility, critical self-awareness, and the ability to balance different approaches depending on the situation.
These reflections align with the College of Policing’s Leadership Standards (2023), which emphasise ethical, adaptable, and evidence-based leadership, as well as national assessments of policing such as HMICFRS (2023), which highlight the need for leaders capable of safeguarding vulnerable people while managing operational demands. Overall, this reflection has strengthened my understanding of leadership in complex safeguarding cases and provided a clear direction for my continued professional development.

Action Plan

If I face a similar situation in the future, I will focus on three main areas of development. First, I will strengthen my emotional intelligence. Goleman (2004) highlights self-awareness, self-regulation, empathy, and the importance of interpersonal skills in strong leadership. By doing training in trauma informed practice and taking part in reflective supervision, I think I will be able to handle stress better, speak more sensitively with families who are upset, and build more trust when dealing with safeguarding cases.
Second, I intend to use more structured communication strategies. I will structure conversations with families and agencies by outlining objectives at the start and summarising agreed steps at the end. Having this structure helps reduce uncertainty, gives reassurance, and tackles the weaknesses in this case, where I didn’t explain things clearly enough to the father at the start.
Third, I want to get better at adapting my leadership by learning from senior officers in multi-agency meetings like safeguarding meetings and MARACs. I’ve realised it’s important to know when to take a firm lead and when it’s better to work more collaboratively, depending on the situation. By gaining confidence in these settings, I’ll be able to make those judgements more effectively.
Finally, I will continue to use reflective models such as Gibbs’ Reflective Cycle (1988) to review my leadership practice, as this structured approach enables me to examine incidents systematically rather than relying on memory alone. By engaging in ongoing reflection, I can identify strengths that should be reinforced, recognise weaknesses that require development, and turn experiences into actionable learning. This process not only supports my professional growth but also ensures that my leadership remains evidence-based, ethical, and adaptable to the diverse challenges of modern policing.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:



Introduction

Probation has been one of the most important parts of my career so far, as it has moulded me into the police officer I am becoming. A large part of this journey has been the support I received through my tutor’s coaching and mentoring, which helped me to build confidence, develop new skills, and adapt to the demands of the job. In my experience, coaching was usually short term and very focused, with my tutor using questions and quick feedback to help me sharpen particular skills (Whitmore, 2017). Mentoring felt different because it was about long-term development, with an experienced colleague guiding me as I grew into the role (Clutterbuck, 2022).
To structure this reflection, I will make use of Gibbs’ Reflective Cycle (1988), which prompts me to consider description, feelings, evaluation, analysis, conclusion, and an action plan. This helps me reflect not only on what happened, but also on what went well, what could have been improved, the lessons I learned, and what I plan to do differently next time.
During my probation, I benefited from both coaching and mentoring through my tutor, supervisors, and colleagues. In reflection, I will look at how these approaches benefited me personally and professionally, and how they helped me to meet my own goals alongside wider organisational aims, including priorities within Policing Vision 2025 around professionalism, resilience, and capability (NPCC & APCC, 2016). I will also consider how coaching and mentoring models and the role of feedback have shaped my learning and performance. By reflecting on these experiences, I aim to show how coaching and mentoring not only helped me complete probation but also prepared me to support others in the future.




Description of Probation Experience

During my probation I developed in stages, from the uncertainty of being a mature student officer to working independently with greater confidence. In the beginning, I relied heavily on my tutor to guide me through my day-to-day role, and he became both my mentor and my coach. The help and support he provided were crucial in turning classroom learning into real decisions at live incidents. At first, I was hesitant in my decision making; however, reassurance and constructive feedback helped me take the lead at calls. Research supports what I found in practice: mentoring can strengthen the confidence and resilience of probationary officers (Open.ac.uk, 2025).
Through ongoing advice and professional guidance, mentoring played a central role in shaping my progress. My tutor explained incidents he had attended and the reasoning behind the decisions he made. This helped me to understand policing beyond powers and procedures. Coaching also played a part, especially in early scenario-based exercises. Trainers and supervisors encouraged me to debrief each scenario by reflecting on my actions and decisions and identifying specific areas to improve. This approach pushed me to think critically and improved my problem solving. Recent work on police training shows that structured coaching supports reflective practice and decision making (Zekiroski et al., 2024).
Feedback was another vital part of my progression. I regularly had performance and development reviews to track progress against the policing curriculum, which gave me a clear framework and set goals. Debriefs after incidents were equally important, highlighting strengths as well as next steps. For example, during a high risk missing person case, I received positive feedback on communicating with the family, and a prompt to take greater responsibility in directing colleagues. This helped me to adjust quickly and respond better at later incidents. Feedback research highlights that it is most effective when it is timely, clear, and specific (Dahl et al., 2023).
What went well was that my confidence grew quickly with supportive mentoring and coaching. What could have been improved was my leadership in early incidents, where I hesitated to take charge. The lesson learned was that feedback is most powerful when I act on it immediately. Next time, I plan to step into leadership roles earlier and use what I have learned to guide others more decisively.

Feelings and Initial Reflections

At the start of my probation, I sometimes felt nervous and found the weight of responsibility difficult to manage. Moving from six months in the classroom into real-life policing was a big change, and I questioned whether, at my age, I had made the right decision and could adapt to modern expectations. Fortunately, my tutor and supervisor were understanding and reassuring, which helped me manage those doubts. With their support, I felt more able to approach situations calmly and rely on my own decision making.
Mentoring was especially important in my first months. My tutor acted as a role model and gave practical advice on handling difficult situations professionally and ethically. This steadied my nerves and encouraged resilience. Coaching from my supervisor also supported me; he broke down complex situations into manageable steps so I could achieve my goals. That structure stopped me from becoming overwhelmed and helped me to deal with incidents one step at a time. Looking back, my learning followed the same pattern as Kolb’s Experiential Learning Cycle, which continues to inform policing education (L’Hoiry et al., 2024). By practising repeatedly and reflecting on the outcomes, I built confidence and strengthened my professional identity.
What went well was that my mentors gave me reassurance at the exact time I needed it. What could have been improved was my tendency to doubt myself too much at the start. The lesson learned was that resilience grows through experience, not just theory. Next time, I plan to approach new situations with more self-belief while still seeking support where needed.

Evaluation of Coaching and Mentoring

During my probation I received support through both coaching and mentoring. Coaching was particularly useful on shift because my tutor and supervisor used questioning and debriefs after critical incidents to encourage self-reflection. This helped me identify what went well and what I could do differently next time, in line with structured, goal-focused coaching approaches (Whitmore, 2017). By setting clear goals, considering my options, and choosing realistic actions, I took more ownership of my learning and carried it forward to later deployments.
Mentoring supported me over a longer period. The experienced officers I worked with didn’t just focus on single incidents, they also offered broader advice about resilience, understanding the organisation, and maintaining wellbeing. Evidence shows that effective supervision and mentoring balance challenge with support and can improve job satisfaction (Gau, 2025).
There were, however, times when coaching and mentoring lacked consistency, and occasionally feedback was too vague to guide improvement. In the early stages, coaching sometimes felt too directive and left little space for me to think for myself. Coaching models such as GROW emphasise that the learner should take ownership, not simply follow instructions (Whitmore, 2017), and this was not always achieved. Mentoring also varied at times depending on supervisor availability and motivation.
Despite these challenges, both coaching and mentoring were vital in enabling me to achieve my probation goals. Coaching offered structure and focus, while mentoring provided ongoing support and perspective. Together, they increased my confidence, operational competence, and understanding of policing values and standards.
What went well was the balance of coaching and mentoring that encouraged independence. What could have been improved was the inconsistency of feedback and supervisor engagement. The lesson learned was that using a simple structure helps me get more from coaching conversations. Next time, I will be more proactive in seeking specific feedback and making sure I take ownership of my learning.

Analysis – Theories and Professional Growth

Theories of coaching and mentoring helped me make sense of my development during probation. Mentoring in policing often begins with the tutor, whose role is to supervise, guide, and model professional standards. Research has shown that effective tutoring supports resilience, confidence, and links classroom learning with real-world policing (Open.ac.uk, 2025). Over time, mentoring from supervisors and peers helped me to build resilience, adapt to different situations, and understand the organisation’s culture more fully.
Coaching, by contrast, focused directly on improving task performance and encouraging reflective learning. For example, after a domestic abuse incident, my supervisor guided me to define my main objective of safeguarding, reflect on the context and time pressures, weigh possible options, and agree on clear actions for the future. This structured approach strengthened my decision making and performance in later incidents.
Kolb’s learning cycle is also relevant to probation and is reflected in current policing approaches (L’Hoiry et al., 2024). Policing is fast paced and unpredictable, giving constant concrete experiences; debriefs then provide space for reflective observation. Those reflections generate new ideas (abstract conceptualisation) that can be tested in future deployments (active experimentation). My practice also aligns with reflective practice in policing (L’Hoiry et al., 2024), including reflecting in action during incidents and reflecting on action afterwards.
In my third year, I began informally mentoring new students, offering reassurance and sharing practical tips. This showed developing leadership and highlights the value of peer-to-peer support in building communities of practice (Zekiroski et al., 2024). Feedback also remained central. Formal reviews such as PDRs evidenced progress, while informal daily debriefs prompted immediate adjustments. Both my experience and the literature suggest feedback is most effective when it is timely, specific, and constructive (Dahl et al., 2023). The balance of formal and informal feedback not only supported my development but also maintained accountability and strengthened my confidence.
What went well was being able to apply theory, especially Kolb’s cycle, directly to real incidents. What could have been improved was not always making the most of simple coaching structures in every session. The lesson learned was that combining theory with practice produces stronger results. Next time, I plan to use reflective cycles more deliberately and to share them when supporting new probationers.

Conclusion

Looking back on my three years of probation, coaching, mentoring, and feedback were vital in my development as a police officer. Coaching provided a structured way to build skills and improve decision making, often following simple principles such as agreeing the goal, exploring reality and options, and committing to a way forward (Whitmore, 2017). Mentoring gave longer-term support, reassurance, and help with resilience and confidence, consistent with developmental approaches that focus on both professional and personal growth (Clutterbuck, 2022). Each method supported day to day performance and longer-term development.
Feedback was another key factor. Formal reviews and informal debriefs kept me accountable and gave regular opportunities to improve. When feedback was timely and specific, it had a direct impact on my performance; when it was vague, I learned how important clarity is for progress (Dahl et al., 2023).
My development also linked with the aims of Policing Vision 2025, which emphasises professionalism, resilience, and continuous improvement across the service (NPCC & APCC, 2016). Through coaching, mentoring, and feedback, I moved from being a nervous probationer to a more confident and independent officer who can now support others. By the end of probation, I had started informally mentoring new officers, showing how learning is shared between colleagues and passed on to the next group.
Overall, this journey reinforced the value of reflection, adaptability, and professional relationships. Coaching, mentoring, and feedback supported my growth, helped me meet organisational goals, and prepared me to keep learning and contribute to the wider policing community in the years ahead.
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