[bookmark: _Hlk62128088]Reflection is regarded as a synonym for ‘thought process’ which consists of looking back at recent experiences and asking questions, crystal ball gazing and looking forward. Reflecting requires the practice of self-assessment or self-appraisal, it is about actively seeking learning points and stiving for a clear understanding to help identify future development needs (Hayes et al., 2014). Sylva et al. (2004) stated that early years settings operated by sufficient and well-qualified and critically reflective staff were better effectively run and better prepared for changes and challenges. Moreover, Hutton and Smith (1994) add that the characteristics of reflection is the presence of problem solving.
Early years graduate practitioners are required to exhibit good practice and also play a lead role when planning and maintain standards by following the Early Years Foundation Stage (EYFS). The Childcare Workforce Development Council (CWDC) (2008) highlight the need for reflective lead professionals who analyse, review and evaluate the practice of others and their own (CWDC, 2008). These professionals must have a clear understanding of how children learn and develop and the best methods of meeting their needs, and how observation and assessment can support the planning process to support child development (Berthelsen & Brownlee, 2007). 
Pacey (2016), states that by reflecting, early years practitioners are able to achieve better outcomes for children. Some of the benefits of reflective practice in the early years include: meeting individual needs, increasing the self-esteem of the children, making available an appropriate, encouraging, and interactive environment with useful resources and opportunities both indoors and outdoors. This practice will further benefit parents or caregivers as they will be able to observe changes in the practitioner’s way of teaching and feel assured that the care provided to their child if of high quality and consistently improving. 
However, Chernomas and Scanlan (1997, cited in Coward 2011) argue that educators may be ‘jumping on the band wagon’ when applying reflection in their practice without knowing the philosophy behind it. This may be due to the number of concepts involved when using reflection: thinking, thinking back, analysing, knowledge assessment and acquisition and future planning to name a few (Boud, Kiogh & Walker, 1985; Rolfe, Freshwater & Jasper, 2001; Burton, 2000). 
According to Menard (2013), models of reflection provide a foundation for building learning activities that could help teachers reflective their abilities. When describing reflection, several models use a scale that may go from superficial to deeper reflection. Schon and Kolb’s model of reflection share the ‘surprise’ concept and that children’s new experiences are triggers from reflection (Menard, 2013). The different models can be used in various settings to help learners move from the lower levels of reflection to higher levels of reflection and then onto application. The next step should then be for the practitioners to start a new reflective cycle. All these models are descriptions from the same phenomenon, the practitioner should become familiar with one or two reflective cycles and then use this to build reflective activities (Menard, 2013).
When evaluating the use of models of reflection as resources for supporting effective reflective practice within early years practice, Gibb’s model of reflection is often implemented or suggested, particularly in the field of Teacher Education. Gibbs’ model of reflection was created to give structure to learning for different experiences. The cycle offers a framework for examining experiences allowing individuals to plan and learn from things that went well or did not go so well. The first stage incudes the description of the experience, the second stage relates to feelings and thoughts of the experience, the third stage is an evaluation of the experience whether good or bad, the fourth stage is an analysis to make sense of the situation. The fifth stage is the conclusion of what the individual could have done differently and what they learnt. The final stage is the action plan for how an individual would deal with similar situations in the future (The university of Edinburgh, 2020). In a study conducted by Markkenen et al. (2020) using Gibbs reflective cycle to assess the reflection of teaching staff on challenging situations with learners, they found that Gibbs’ reflective model was a valuable aid for teaching staff when reflecting on their thoughts, feelings and actions. It helped them to better understand the learners’ perspective and view situations they were faced with, as opportunities to learn and reassess their professional practice. 
Another reflective model is that of Rolfe, Freshwater and Jasper (2001). Their model consists of a three-step reflective cycle which is a shorter cycle than Gibb’s. The first level of reflection involves answering questions to one’s self or with others to better their practice. For example, ‘what was trying to be achieved here?’ ‘What actions did I take?’ (The university of Edinburgh, 2020). The second stage is theory and knowledge building which involves asking one’s self or others ‘so what’ questions in order to learn from their experiences. For example, ‘does this teach me/tell me/the model of care I am using?’ This helps the individual to overcome their mistakes and to do better in their practice within the future. The third level is Action orientated  at this stage of  Rolfe et al’s  model of reflection  the individual should consider the steps they will be taking in order to improve their practice and learn from their initial experience. The individual is asked to complete a an action plan with key pointers  about what the individual may do  and how they’ll decide how their practice has improved within the workplace (The University of Edinburgh,  2020). 

From the abovementioned models of reflection, it can be agreed that it is necessary to acknowledge the different levels of reflection that exist. Although, SchÖn and Rein (1994), argue that ‘levels’ of reflection are peripheral and what matters instead, is using reflection to get better insight. Moreover, Rolfe, Freshwater and Jasper (2001), argue that as reflection is a professional requirement within teacher education, through the process of reflection, some qualities of independent thinking is removed. For example, Coward (2011), points out that within his own institution (amongst others), the marking criteria for certain theory and practice related assignments necessitate the need to include models of reflection. This, according to Coward (2011), weakens the impact of reflective learning by requiring student to find situations to write about in order to adhere and meet the learning outcomes of the module.
teach reflective practitioners, and for one’s self. The aim of these reflective activities is to 






                                           ReflectionWhat is Reflection? 
Reflection is a systematic reviewing process for teachers which helps teachers and early years practitioners evaluate their current experiences and assess how they can improve for next time (Cambridge Assessment International Education, 2020). According to Finley (2008), reflective practice is ‘learning from experiences towards gaining a new insight of themselves and their students’. 
A Reflective practitioner is an individual who is able to focus on the quality of their teaching, discuss their thoughts and feelings with their peers and further examine the issues from a number of perspectives. In other words, teachers think metacognitively about an aspect of teaching and then share this with other peers (Hawkings et al, 2016). 
Venninen et al (2002), states that reflective practice helps to create confident teachers as it helps them to better understand how their students learn and the best ways to teach them. 
Benefits of Reflective Practice:
Develops skills, confidence and motivation
Aids in taking ownership of self-practice
Helps to establish development areas
Support in reaching targets
(Pacey, 2016)





                             Skills and values 
Current policy on workforce development supports the need for reflective practice and considers it an important tool within the Every Child Matters; Change for Children agenda (Appleby, 2009). The common core of knowledge and skills are important within early years practice. The Early Years Foundation stage (DCSF, 2008), the Common Core of Skills and Knowledge (DfES, 2005) and the Standards for Early Years Practitioner Status (EYPS) (CDWC, 2008) highlight the need to employ knowledge and experience in order to reflect, think about and develop practice. This evidences that reflective practice is regarded as having the potential to make a positive difference to learners and an effective way to respond to the needs of the learners. 


MacNaughton (2005) and other experts found in their research that professionals who consistently reflect on the what, why and how, attain the best outcomes for learners (Sylva et al, 2004; Siraj-Blatchford et al, 2008; Raban et al, 2007.). A study conducted on education and early childhood care across twenty countries found that learners’ long-term outcomes improved when their learning experiences were of high quality and this was achievable for all children (OECD, 2006).




















c How to reflect: Gibbs Reflective Cycle (Models of Reflection)
Gibbs reflective cycle focuses on learning from experiences and structure. It fosters the ability to think systematically about the stages of a particular activity or experience (Heyer, 2015, cited in Wain, 2017). Given its cyclical nature, Gibbs’ model enables professionals to learn from things that went well and did not go so well (The University of Edinburgh, 2021). The cycle covers six stages where the importance is placed on learning from repetition:
1. Description – what happened? 
2. Feelings – what did you feel and how did you react? 
3. Evaluation – what worked/didn’t work? 
4. Analysis – what sense can you make of the lesson? 
5. Conclusion – what have you learned? 
6. Action plan – what would you do differently next time? 

(Welsh Government, 2015)








Estyn
Estyn are the education and training inspectors within Wales (Estyn, 2020). Estyn try to improve the quality of education and the training and outcomes for all learners in wales. While they are responsible for setting and inspecting education, Estyn also give the welsh government advice on what they believe an excellent standard in education is. 
Estyn inspect five different areas with other education services, these steps are:
· Well-being and attitude to learning.
· Standards
· Care, support and guidance
· Teaching and learning services
· Leadership and management
(Estyn, 2020)













 

Schon’s Reflective Cycle 
Schon’s reflective cycle highlights two types of reflection, reflection on action and reflection in action. Reflection in action is when a practitioner reflects while the experience is taking place. Reflection on action is when the professional looks back on how the activity can be improved after the experience (Reflective writing: Schon). 
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‘It is not sufficient simply to have an experience in order to learn. Without reflecting upon this experience, it may quickly be forgotten, or its learning potential lost. It is from the feelings and thoughts emerging from this reflection that generalisations or concepts can be generated and it is generalisations that allow new situations to be tackled effectively.’ (Gibbs 1988, p.9).

The Education Policy Institute (EPI)
The Education Policy Institute is an impartial, independent and evidence-based research  institute and their aim is to promote high quality education outcomes for every young child regardless of their background. Many Children are not provided with the education they need to succeed.  Their aim is to:
· Advance education-Promoting the study and discussion of, and the dissemination and change of information and knowledge  in which concerns education policy and the correct outcomes within the UK and all over the world 
· Communicate findings- EPI ensure tht a wide range of audiences can access their  research (Based on empirical, rigorous analysis, detailed knowledge and evidence) to  make sure that their policy has been heard from a wide range of the public  and professionals and also inform the public debate. 
· Promote high quality educational outcomes for all- Understanding and meeting high standards within education, regardless of their backgrounds. 
· Achieve significant impact and shape the policy agenda- Informing policy making by working collaboratively with government, researchers, parliamentarians and those whom deliver support for education and the wellbeing of young children                                    
                                 
(Education Policy Institute, 2021)







 


















	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	
The activity consisted of a group of six children, in a welsh setting in year one, aged 5 to 6. The activity was held in the classroom and was based on numeracy. As part of the activity, the children were split into five groups and were given their own whiteboard and pen. The activity consisted of rolling two dices on the table and then adding up the numbers shown on the dices. Each child was given a turn and were asked to write their answers on the whiteboard provided. 


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	· To encourage children to add numbers together.
· Promote critical thinking by enabling the children to come up with their own method of adding up.
· Developing the child’s ability to reason and solve problems.
· Enable children to understand and appreciate relationships and pattern in both space and numbers in their lives.



	Eich rôl chi                                                                   Your role

	
My role in this assignment was to help children develop their understanding of the relationship of numbers, through adding. To begin with, I demonstrated how the activity worked and did this a few times so that the children understood what was required of them and understood the activity clearly. My role was also to observe if any child was struggling with the activity and provide further guidance and assistance. 

During the activity, I allowed a level of autonomy, in that I did not set a particular rule for adding up, rather, I allowed them to add the numbers in their preferred method and at their own pace. For those who were struggling, I sat next to them and talked them through the activity and showed them how they could add the numbers together. What helped me during the activity was that I had a good understanding of the mental the academic level and mental development of the children in the class, their strength and weaknesses, which helped me to guide them at the appropriate level. 

In terms of my knowledge, I am currently undertaking a level 4 course on GCSE mathematics to help me obtain the required qualification (grade B and above) so that I am qualified to teach within a primary setting. 


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	
There were many positive aspects of this activity. The preparation process for this assignment was very effective as it helped the children to understand the activity better and subsequently, helped them reach their full potential. After demonstrating the activity, the children became very excited and were eager to start, I believe this encouraged them to become competitive and thus, promoted focus and concentration of the task.

From their body language (jumping and clenching their hands in anticipation), it was evident that the children enjoyed the activity and could not wait to show their answers. 
Another positive aspect of the activity was that I maintained effective communication. When the children presented their answers, I ensured that I articulated praise and encouragement, that my tone of voice relayed enthusiasm, and reflected positive facial expressions. This in turn, helped them to feel proud of themselves and boosted their confidence, as they were eager to roll the dice again. 

Another positive aspect of the activity I believe, was that I did not pressure the children and allowed them to complete the task at their own pace. I did this because I was aware that the children had their own development level’s, and I was conscious of meeting individual needs and making the activity inclusive. 

To develop this further, the activity could be carried out using different resources such as counters and alternating the sums to subtracting and multiplying. 


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	
During this activity there were many challenging aspects. One of the challenges faced, was when encountering certain pupils being unable to add the sum. I felt that they were unable to share the positive experiences as the other pupils. To combat this issue, I sat closer to the pupils who were struggling and guided them along the way, using promoting as a method to help them try harder. 

Another challenge was that some of the pupils had additional learning needs and therefore did not understand how to complete the task. This required providing further guidance whilst also trying to maintain the flow of the activity and enthusiasm of the rest of the class. To counter this issue, I encouraged the rest of the class to help so that they were not waiting around while I was supporting those needing further assistance.   



	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	
I was able to demonstrate my knowledge of the National Literacy and Numeracy Framework and apply certain aspects of it within the lesson activity. For example, applying the numeracy strand of using ‘number skills.’


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	I demonstrated good communication skills with the children during this activity by explaining the activity and interacting with them during the activity to ensure they where reaching their full potential. During this activity I  demonstrated verbal and visual communication when demonstrating the activity and during the activity by rolling the dices although the children also got to take turns with the dices and this helped the children interact with each other and this shown excitement within the group. 


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	
I ensured that every pupil was given sufficient time to complete the task and was mindful of not pressuring them to provide an answer. I shown integrity by being honest with the children and nicely helping them to reach their full potential when a group member was seeking guidance. I demonstrated continuous self-learning  during the activity be understanding and viewing how the children did during the activity and what to do to make the activity better for next time.   



	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	
In the future I could plan the activity with higher volume in numbers. For example, instead of using dice, use counters up to 20 to make it challenging. For the children that struggled during the activity it would be best to maybe have two staff member during the activity to help guide them to their full potential as they learn and progress.






	

Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Maths 
	As my chosen career path, I would like to become a Primary Teacher. In order to qualify as one, I will need to pass my GCSE Maths and obtain grade B or above. This will further help me to feel confident in the classroom and effectively support the learners with their numeracy skills. 


	Enrol for a part-time GCSE Maths course. 
	Apply at Tycoch College
	September 2021

	PGCE
	In order to become a Primary school Teacher, I will need to hold a PGCE. As such, I intend on getting onto the course so that I am able to develop my teaching skills and put theory into practice. 

I believe that the PGCE will also open other career avenues, such as in social work, of which I am also interested in pursuing as a back-up choice. 

	Complete online application at UWTSD.

Prepare for interview 
	UWTSD 
	Once I have completed my Undergraduate course and Maths GCSE. I aim to apply by the summer of 2022.  

	Voluntary/experiences

	After having completed by undergraduate course, I would like to take part in the voluntary sector, particularly volunteering in the Police or the Social care sector. I believe that this will either help reinforce my passion in Teaching or I may find that I am better suited in a different profession. I feel at this point, it is important to keep my options open. 


	I will firstly update my CV and write create a general cover letter. 

Contact Swansea Council for further guidance.

Contact Swansea police
Apply for voluntary work via:

SCVS 

Indeed

Swansea Council

Shelter Cymru


	By contacting the relevant agencies.
	August 2021

	Develop knowledge and experience on ALN 

	During my placement, I worked with a number of children with additional learning needs ranging from Autism, ADHD, ADD, sensory and other physical disabilities. This made me aware of my need to develop my knowledge and understating of how particular learning difficulties/disabilities can affect children. I would like to learn about how to spot the signs, symptoms and the challenges faced by individuals with learning difficulties so that as an Educator, I can meet their needs, adhere to equality of opportunity, and support them to the best of my ability. 


	Alongside studying for my Maths GCSE, I intend to apply for online courses that deliver material and resources on ALN.
	Online
	September 2021

	First aid course 
	The reason for wanting to do this course is to be prepared, if there was an incident within the school setting and therefore may be useful for helping a student or even saving someone's life. 

	Complete an online First Aid course


	Apply via 

eLearning At Work | Course Sectors | Online First Aid Training Courses.
	September 2021
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