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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment?

	Target 1
	Be more critical of my wider reading
	In this assignment, I have found conflicting arguments and therefore, been more critical in my research and wider reading.

	Target 2
	Try to include more conflicting theories in my literature review
	Through the use of my wider reading, I have been able to find conflicting theories of my chosen topic which has led me to critical and conflicting arguments.

	Target 3
	
	





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During the bridging day with our Network Lead, we went over and learned about new AfL techniques and skills we could use in our practice.
	Given this information, I realise how important it is to assess the children's learning by doing simple tasks. This is to show whether their understanding the work they are given. These are a variety and show different ways that we can implement these into practice.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the meet phase, we had two weeks to test out new AfL stratagies in the classroom to feed back to the Network during the share phase on the 25th of November.

	During the meet phase, I had the opportunity to learn and try out new AfL strategies within the classroom and I was able to find good ones, where the children aren't put on the spot. My teacher introduced me to wordwall and I've been obsessed. I use it in so many situations such as in the introduction and plenary. Advantages are that it gets the children engaged as they want to come up and earn points and bonuses. They're able to come up and correctly pick the answer and earn points for it, therefore, an element of competition to beat their previous leaderboard score and position. There are cons such as it is time based and some children might feel under pressure to answer and end up picking the wrong answer. Lollipop sticks are used within the classroom as a way to assess the children individually and their understanding of the topic and/or subject. Moving forward, I would pick those pupils who have their hands up as they are confident in their answers.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share day, the Network were able to share their ppt on the classroom context they're in, the strategies used and whether they were useful or not.

	During the share day, I was able to show my ppt on the AfL strategies I used within the test phase in the classroom and was able to answer questions on the ones I've chosen. I was able to show the Network the advantages and disadvantages of wordwall and lollipop sticks and the way forwards when using this strategy in the future. I was also able to show successes with different AoLEs. Furthermore, I was able to get more ideas and different ideas off my peers with AfL strategies that they use and are successful within the classroom. I will be using more thumbs up/down during my lesson (but with eyes closed) so they're not copying their friends or are embarrassed with what they've shown me - thumb up/down. Can use this than in the introduction before setting them off to work and during the plenary and how their work went during the main session.





SKD
Llythrennedd / Literacy
Evidenced by an asset? a
Teddy Bear Timeline.
The children’s topic during November was the 1950s. The micro topic was to find out information about different teddy bears along the timeline, since the 1950s to 2020. I had collected information on 6 different teddy bears with pictures, too.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
Micro-teach.
For the micro teach, as a group, we decided to teach a Year 1 classroom about emotions. Which included happy, sad, angry, brilliant, hot, cold, nervous and tired. 


Standards
Professional Experience Template 1: Lucy Learning Ladybird Differentiation in Literacy
Pedagogy Standard: Refining: Differentiation
What did you do and why?
During literacy lessons, it was important for the children to use their writing and oracy skills. Therefore, some of the tasks I had planned were to write accordingly in their books. The teacher introduced me to Lucy Learning Ladybird which is a success criteria for children to complete when doing any writing work in their books. I haven't seen or used the Lucy Learning Ladybird prior to this; therefore, it's developing my techniques on differentiation, too. The Lucy Learning Ladybird is a new technique for me to use within the classroom as an AfL strategy. It allows the children to mark their work in accordance with what the Ladybird has been set. By having this as success criteria, it's a fun way to allow me to set the ability accordingly to each group/pupil. The Ladybird has been differentiated three different ways and split into higher ability, middle/average ability, and lower ability. These will contain five success criteria to achieve for the higher ability, four for the middle/average ability, and three for the lower ability. To differentiate these Learning Ladbybird, I consulted the Foundation Phase Framework to have a look at what is expected of each child in Year 1, with an element of challenge for those in the higher ability groups. I differentiated these tasks, so they had a suitable level of challenge for the children and to ensure that I met the Framework criteria and educational needs of all children in the classroom. Donaldson (2015) agrees that the pupils will be suitably challenged and to set high expectations.
"Differentiation requires the teacher to vary their approaches in order to accommodate various learning styles, ability levels, and interests" (Heacox, 2002). It's important as a trainee teacher to know your class pupils in order to differentiate accordingly. Differentiation will depend on the average workload of the group and different needs within that group, too. For Literacy, the children are grouped differently, and there are more middle/average pupils than higher and lower. Therefore, it was important to improve every group with certain criteria to hit and to be able to push them to do so. During differentiation, it's important to scaffold learning for those in the lower ability groups to enhance their writing and oracy skills which will create a growth mindset and progress.  “As a teacher who differentiates instruction, you become both a facilitator and a collaborator” (Heacox, 2002). I taught the higher group and the TA taught another group and we were both aware of how I differentiated which included sentence starters and criteria. All pupils completed the task over the course of 2 days.  An example is attached below of differentiated literacy Lucy Learning Ladybird that I used as part of a writing task.
What have you learned?
During my time on placement, I've learned that there are many ranges of ability during Literacy/Literature lessons and that children are more capable of achieving the success criteria when it's set out on the page for them. Having this new technique of differentiation, self-marking as an AfL strategy, allows the children to be independent and a way for them to do their work. Each individual is different and therefore it's important to scaffold those children. It's essential to differentiate as not all children are all on the same level and after the challenges faced over the year 2020, it's important to understand this. By using the Lucy Learning Ladybird, enables new challenges for the children to achieve new abilities and pushes their writing skills and creativeness to achieve a new higher target. Using this as part of my Literacy lessons is brilliant and essential in their development as children. Differentiation using the Lucy Learning Ladybird was successful and all children completed the success criteria at a level with suited their ability.

What next?
As a result of this type of differentiation in literacy, I will continue to use these as a way of pushing the children to higher targets and abilities. Donaldson (2015) regards it as good practice in Wales and essential to do so during these lessons. Furthermore, it can be used across different years in school and it's easily adaptable. Differentiation sets high expectations and an element of challenge for the children. This is a cross-curricular differentiation technique that can be incorporated into everyday learning. 

Professional Experience Template 2: Setting Homework Online
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
On Thursday the 26th 2020, I sent out homework to all the Year 1 pupils to complete over the weekend and the upcoming week until Thursday the 3rd of December. Their homework task was to find two facts about life in the 1950s with a picture drawn, too. The homework was to be completed online on Jit through the hwb website. Donaldson (2015) quotes that all children should be "knowledgeable about their culture, community, society and the world, now and in the past" - this links with the 1950s topic brilliantly and gives the chance for the children to understand and explore more into the life of children in the 1950s. It also gives them the independence to explore different avenues than the main topics we look at within the 1950s topic in the classroom. This shows that learners lead the learning and the children then develop their own knowledge about the past and have a chance to learn about other things, too. They could have done this by going on the internet for two facts or ask their Grandparents or an older member of the family about life in the 1950s.
Sending out online homework to the Year 1 pupils by sending their parents an email, was a chance for me to introduce myself formally to the parents as I wasn't seeing them face-to-face due to Covid-19. They also can see that I'm able to take my own approach when giving the children homework. It was also an opportunity to set homework for the first time online and in preparation ready for the topic lesson the following week in regard to life in the 1950s. By doing the homework, it gives the children a chance to progress their learning by understanding how life was in the 1950s before having a lesson on it. The children come up with brilliant facts which followed on by the lesson and they already had underpinning knowledge on it.
What have you learned?
This experience of setting homework online is a challenge and is relevant within today's pandemic. This is because, as a school, we're unable to give out homework in person. Therefore, doing this was a great way for me to learn how to set homework online with the school-specific website. It relates to my overall learning and development to collaborate with the school's hwb by setting homework and collaborating with a range of parents and/or guardians outside of school.
It met my intended outcomes as all (bar a couple) of children completed the homework with really interesting facts with lovely pictures, too. All facts were shown on the whiteboard for the children to showcase their work. Doing this has made me realise how important it is to acknowledge the children's work and comment positively on there. The children had led their own learning by asking their grandparents what life was like in the 1950s and some collected the information online, which when it come to the lesson, allowed the children to express their experience on what they've found out and reflecting on what others have learned which builds on their prior knowledge which is progression in learning. The children were able to pick what they wanted to write facts about which demonstrates learners' reflection on their own learning. The children were able to build upon prior classroom knowledge by finding out facts of their own, which is based on the 1950s. However, a downfall of setting homework online is that some children are unable to access the internet, and therefore, brought in homework on paper or just a picture with their facts. 
What next?
As a result of this experience, I will continue to liaise with parents over the schools' preferred homework website and try my best to collaborate with them in person with restrictions in place due to COVID-19. I'd take my time and help those children who are unable to access the internet by giving them a sheet of paper with instructions on what the homework task is where they can hand it to a parent/guardian for some help and guidance. Those who can help are my tutor within the school on how to deal with those children who are unable to do homework because of no resources and lack of internet. 

Professional Experience Template 3: Welsh Language Development in the Classroom
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
My weekly target for the final two weeks of placement was to incorporate more Welsh Language into the classroom. As I'm a fluent Welsh speaker, this was an easy and achievable target to reach and offer my expertise. I had topic and mathematics lessons planned for the upcoming week which enabled me to incorporate the Welsh Language into these lessons. Prior to incorporating Welsh into my Mathematics lesson, I consulted with the classroom teacher which advised me that the children have basic Welsh counting skills and that the majority of them can only count to 10. Every day that week, I was able to get the children counting to 10 in Welsh and every day adding a new number for them to learn. This builds on previous knowledge as well as developing new knowledge. This experience provides the children to be challenged in all aspects of learning and allows them to develop in line with Donaldson’s four purposes (2015). Again, I consulted the Framework to enable the children to be where they are before hitting a Year 2 level. But to progress their learning, I taught them numbers up to 20. Which built on previous learning from numbers from 10. By incorporating Welsh language of activities into the everyday use of Welsh for the children, it allows them to further progress to ask their peers. It also adds a new element of activities along with the new ones.  Therefore, it's very important to enhance this development where and when possible during the curriculum. It also allows for development and improvement every day, which encourages their thinking.
Additionally, that week, I had lessons planned for the 1950s topic and my teacher suggested incorporating Welsh Language skills into the topic, too. Which is linked to the QTS standard "cross-curricular themes". My teacher suggested that I introduce activities from the 1950s topic into the children's vocabulary. These activities consisted of cinema, shopping, listening to the radio, watching the TV, and cooking. To incorporate this, I read out different information regarding the different activities and said the different activities in Welsh. The children repeated them back to me, the floor, the ceiling, and to the teacher at the back. I also used a question that the children were all familiar with which is "wyt ti'n hoffi __ ?". This means "Do you like?" and elaborated on this by using new vocabulary such as dawnsio, gwrando i'r radio, mynd i'r sinema, siopa a coginio.
What have you learned?
During my time on placement in a Year 1 class, I have learned that children love learning about new topics and experiences. They also love to be challenged in all aspects of their learning which allows room for me to do so. To incorporate Welsh Language in the classroom and into my lessons have been fairly simple as the children are very engaged with learning Welsh and are open to new challenges that it comes with. The children are able to ask me different questions about my life experience in a Welsh-Medium school and it opens up interest and questioning for the children to follow. It's also lovely for the children to learn that there are Welsh schools out there that are fluently Welsh speaking. This is how the Welsh Development was an easy target to hit, as I am showing my expertise. The children really enjoyed being asked if they liked to do different activities in their spare time and on the weekend. "Wyt ti'n hoffi dawnsio/gwrando i'r radio/gwylio'r teledu/siopa/mynd i'r sinema?" - using this question is also building on previous knowledge and therefore, repetition is vital and important to progression in learning for the children, too. I will ensure to provide high expectations and provide a challenge for my future pupils and classroom. ​It relates to my overall learning as it's now provided me with exciting new opportunities within the classroom to progress in learning the children Welsh and show off my expertise by doing so. Additionally, it's really important to include the Welsh Language across the curriculum to ensure that the children's vocabulary is widened.

What next?
After incorporating Welsh language skills into my lessons, it's important to understand that Welsh needs to be incorporated across all lessons incorporating cross-curricular links. Doing so will allow the children to explore avenues on different Welsh questions, answers, agree/disagree, and are able to ask different people on these questions learned. In addition, setting high expectations is essential if they are going to develop their growth mindset (Donaldson, 2015). To improve the use of Welsh in my future lessons, I will be able to teach a Welsh lesson and therefore, progress the children's knowledge and understanding of this. Workshops will help me to incorporate Welsh into more lessons across the curriculum to enhance the children's knowledge further. I am also hopeful that this will encourage them to further their learning and development of the Welsh Language.


Part 2: Critical Reflection

Word count: 1,933

Introduction
The purpose of this assignment is to focus on differentiation, which has been recorded in Part 1 as an experience template. In recent years, there has been a heightened interest surrounding differentiation, it’s range of techniques and instruction in the classroom. I have noticed throughout my placement experience that there is a wide range of differentiation used within the classroom and I was able to identify positive impacts on learning because of this. My aim of this assignment is to investigate the positive aspects of differentiating work and instruction in the classroom and the possible negatives of using differentiation. In addition to this, my aim of this assignment is to use the research I have found, to develop my professional knowledge, development and action differentiation into my future practice as a qualified Teacher. Throughout this assignment, I will also find different and effective ways to incorporate differentiation in the classroom, without allowing the children to identify the different abilities in the class. By doing this, this will allow me to make it an inclusive classroom. This study links to the Professional Learning Passport (PLP) and QTS Standard of pedagogy “refining teaching… towards sustained highly-effective practice” which opens up opportunity for differentiation “the teacher demonstrates knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs” (Professional Standards for Teaching and Leadership, 2019).

Critical Discussion of Chosen Aspect

Differentiation has been defined by Prast (2018, p. 8) as ‘an approach by which teaching is varied and adapted to match students’ abilities using systematic procedures for academic progress monitoring and data-based decision making’. However, an easier definition to understand for differentiation has been defined by Mills et al., (2014, p. 4) as ‘the ways in which teachers in their day-to-day teaching address the needs of all their individual students’. It’s important to note that differentiation has numerous categories: curriculum, instruction, pupil grouping, and assessments (Sousa and Tomlinson, 2011). According to both definitions, teachers should monitor a pupils’ academic progress, which helps to identify their specific educational needs and allow the process of adaptational instructions to practice those needs. McQuarrie, McRae and Stack-Cutler (2008) supports Mills et al., and Prast, stating that differentiated instruction has the potential to create learning environments that maximise learning. By creating this type of classroom environment, it allows for the potential success for all participating students – regardless of intellectual ability or personal background. The ‘one-size-fits-all’ approach builds on the assumption that all students can and should be treated in an equal way, which neglects the diverse needs of individual pupils (Suprayogi, Valcke and Godwin, 2017). However, Fitzgerald (2016) states that an important step for teachers to be able to differentiate effectively is getting to know the pupils on a personal level and this can be established through positive student-teacher relationships. This also includes having an understanding of the various positive or negative childhood events a child may experience in their lives, both inside and outside of the school grounds (Mills et al., 2014). It should be noted that research by Brevik, Gunnulfsen and Renzulli (2018) has shown that some teachers go against getting to know their students on a personal level and will use test scores to get information about children. The downside of this method is that such criteria may not identify the potential of more intellectual students as their strengths are not tested in these areas. 

Tomlinson (2000) reports that teachers can differentiate at least four different classroom elements. These elements are based on a student readiness, interest or learning profile. The four different elements are content, process, products and learning environment. Fitzgerald (2016) continues by stating that content refers to what the students learn. Content can be differentiated by providing a range of texts and materials that cater for varying literacy and conceptual levels. For example, those pupils who are operating year-above level, instructional activities can be more complex. Differentiation via process refers to adjusting the activities undertaken by the pupils to access or master the content and focuses on the ‘how’ of learning. Furthermore, differentiating via product is the most visible means of differentiation and often reflects the content and the process by which learning occurs. It involves the ways in which pupils can demonstrate what they have learned. Choice is a significant component, where the product is the end result of learning. Platt (2018) states that choices in the classroom are shown to be more effective as a form of differentiation than pupil grouping or banding. Brevik, Gunnulfsen and Renzulli (2018) states that the learning environment covers social interactions, conditions within the classroom, teacher’s management of student behaviour. For example, changing students’ seating or using assistant teachers to facilitate learning. Tomlinson (2000) agrees that it’s important to make sure there are quiet places in the classroom to work and there is set clear guidelines for independent work. The elements are further differentiated by the students’ readiness and interest and as not every child is the same, some will be ready for material sooner than others (Marlowe, 2012). Further research by Smit and Humpert (2012) states that formative assessments are crucial for identifying each student’s next steps of learning. Formative assessments also provide support and helpful information to teachers about the progress of their students’ learning. In addition to this, these assessments can assist in providing feedback directly to the learners to help them progress. Black and William (2009) show that a formative assessment results in greater achievement for majority of students, especially in low achievers.

In addition to recognizing student differences, differentiation of content delivery is vital. Vygotsky (1981) quotes ‘we know that individuals learn best when they are in a context that provides moderate challenge’. Furthermore, studies by Marlowe (2012) report that students learn best when the teacher’s instructional methods match the students’ learning style and differentiated instruction stresses that a single teaching style is not matched with individual students’ needs (Suprayogi, Valcke and Godwin, 2017). Learning styles is defined by Hsieh et al., (2011) and it refers to the set of preferences individuals possess for perceiving, assimilating and interpreting incoming information (p. 2) and different people naturally prefer a single learning style Mcleod (2017). Mcleod continues, by stating that various factors influence a person’s preferred style. For example, a social environment, educational experience or the basic cognitive structure of an individual can be a major factor to consider when evaluating their preferred learning style. Evidence collected by Reichmann and Grasha (1974) note that there are three types of learners: independent, collaborative and independent. In contrast, this paper by Reichmann and Grasha is over 40 years old and not reliable. However, Balakrishnan et al., (2016). supports evidence collected by Reichmann and Grasha (1974) and has an updated version of these four different types of leaners: behaviourism, cognitivism, humanism and constructivism. Thurlings et al., (2013) states the explanation of all learning styles starting with behaviourism. Behaviourism focuses on visible behaviour of students who respond to environment stimuli and can be manipulated by means of stimuli such as praise and punishment. Cognitivism stresses human processing and emphasizes and encourages active learning in students (Thurlings et al., 2013; Balakrishan et al., 2016). There are similarities between behaviourism and cognitivism, both being straightforward and linear in the process where feedback is given and consequently, an outcome occurs (Thurlings et al., 2013). Humanism improves upon cognitivism through its emphasis on student-centered teaching and learning, which is able to create a supportive learning environment to develop students’ social and critical thinking skills (Khatib, Sarem and Hamidi, 2013). Furthermore, constructivism focuses on how a learner will actively engage in constructing their knowledge, where prior knowledge is the starting point for learning. Constructivism and humanism are different to the other learning styles as peers are involved in both learning process and students are able to collaborate (Thurlings et al., 2013). Therefore, as the method of processing information is crucial to students’ comprehension, the identification of learning styles is equally as important. In addition to this, learning styles constitute a valuble tool for improving individual learning (Alfonseca et al., 2006).

However, not all research shows that differentiation within the classroom is a positive and efficient idea. Many researchers use the terms ‘pupils grouping’ and ‘homogeneous grouping’ which is defined by Baker (2018) as ‘the placement of students of similar abilities into one classroom’ (p. 5). Students in low-ability groups are considered to be a part of the most disadvantaged, although they are expected to benefit from the slower pace. Although ability grouping is often ‘motivated by the goal to preserve interest in school and to prevent frustration’ (Baker, 2018, p. 6), it tends to lead to lead students in the opposite direction. The impact of ‘pupil grouping’ on expectations is thought to impact on outcomes such as demotivation, negative attitudes towards schooling (Baker, 2018), achievement, aspirations (Francis, 2017) and are at most risk for losing self-worth in school (Muenks, Wigfield and Eccles, 2018). Evidence presented by Platt (2018), supports that differentiation and pupil grouping is detrimental to students because ‘there is a clear concentration on basic skills, work sheets and repetition with fewer opportunities for independent learning’ (p. 2). In addition to this, grouping students for differentiation often promote a negative outlook for students, especially those in the lower sets. Another pertinent factor is inaccurate allocation of students to groups which leads to lack of student movement between groups and having the difficulty of moving up, especially when the gap between low ability and high ability groups increases. Further reports from Deunk et al., (2015) states that there are conflicting arguments against working with homogeneous groups, such as having less interaction with the teacher who will have to divide their own attention between multiple individuals and groups. Within those groups, they cannot profit from the input of higher ability peers, which ultimately, has an effect on students’ opportunity to learn and progress.

Without a doubt there are obvious negatives to differentiation as a whole in the classroom. However, there are arguments that show the positive impact differentiation has on the classroom. Alfonseca et al., (2006) discusses that grouping students according to their individual features can achieve good opportunity to improve the results of the overall learning process in the classroom. On the other hand, the arguments against homogeneous grouping, Deunk et al., (2015) state that arguments in favour of working with small homogeneous groups are that instruction, learning pace and materials can be adjusted to suit the needs of the students, which will enhance their learning.

Conclusion
To conclude this assignment, I have found an extensive amount of research which draw upon the advantages and disadvantages of using differentiation in the classroom. One of the main advantages include creating positive student-teacher relationships with the children, which will allow for personalisation of instruction, adaptive learning styles and working at a slower pace.  On the other hand, there are many disadvantages which have an impact on children, such as demotivation, negative attitudes toward schooling, aspirations and losing their self-worth. Throughout my future practice, I will ensure that I monitor all pupils academic progress and not base pupil grouping based on prior knowledge and assessments. This will help me identify any pupils with specific educational needs and adapt instructional practice to those needs. In time, this has the potential to maximise learning and potential success for all students. Additionally, I will take research by Fitzgerald (2016) into consideration and establish positive student-teacher relationships with pupils to get to know them on a personal level and have an understanding of the various events that they have experienced, inside and outside of the school classroom. 
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