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ECPS6001: Psychology Empirical Project
Research Proposal

Assessment Component 1: Research proposal (1,000 words) worth 10% of the overall module mark for the Psychology Empirical Project. The proposal form will be marked in line with the Level Six Grading Rubric. The boxes below will expand as you type.  
	Student Name and University ID number:
	Dearna Havard - 2100056

	Proposed Supervisor’s name:
	Judith Marshall




Psychology Research Area (tick all that apply) 


	Social Psychology 
yes
	Developmental Psychology 

	Biological Psychology 
	Forensic Psychology 

	Health Psychology 

	Individual Differences 

	Educational Psychology 
	Political Psychology 

	Cognitive Psychology 

	Clinical Psychology 
	Counselling Psychology 
	Occupational Psychology 

	Other:  indicate briefly (not included in word count)




Proposed Study Design (tick all that apply) 


	Quantitative 

	Experimental 
	Applied (with UWTSD students 

	Online Questionnaire Survey 

	Qualitative 
Yes
	Quasi Experimental 


	Focus Groups
Yes
	Online  


	Mixed Methods 

	Applied (with external organisation) 
	Interviews 



	Lab-based study 

	If Applied, and involving an external organisation, please indicate your plans for gaining appropriate approvals from the organisation: (not included in the word count)






	Other study design: indicate briefly (not included in word count)




	Suggested Research Title/Area: (between 10-15 words and must reflect the essence of your proposed research question, study design and study population and should be more specific than a broad topic area).

Examining the Influence of Media Portrayals on Public Perceptions of Dyslexia: A Social Psychological Perspective. 







	Background: 250 words 
Why is your study important? What theory and empirical research evidence supports your research question? (Please provide a rationale for your study including a brief review of relevant psychological literature and theory and a minimum of five references). 

This study aims to investigate the influence of media portrayals on public perceptions of dyslexia, addressing gaps in understanding and promoting accurate attitudes (Peterson et al., 2018; Lindsay et al., 2021). Dyslexia, a neurodevelopmental disorder, often faces stigmatization due to misconceptions. Media plays a significant role in shaping public attitudes towards dyslexia. The cultivation theory suggests that media exposure shapes beliefs and attitudes (Gerbner et al., 2002). However, limited research has focused specifically on dyslexia (Agerström & Carlsson, 2017; Thornborrow & Morris, 2020). To fill this gap, the study draws upon social theories such as social identity theory (Tajfel & Turner, 1979), social constructionist explanations (Berger & Luckmann, 1966), and self-categorisation theory (Turner, 1985) to understand how media representations interact with social concepts. 
Existing empirical research on the influence of media portrayals on dyslexia is scarce, with limited attention given to the perceptions of individuals with dyslexia, non-dyslexic individuals, and their understanding of the condition (Brown & Hoole, 2018; Bohnenberger et al., 2019; Keil et al., 2020; Durkin et al., 2020; Carroll et al., 2021). This study aims to address these gaps by exploring participants' perceptions of media portrayals of dyslexia and their effects on different groups. It considers the unique challenges and needs of individuals with genuine reading difficulties, shedding light on their experiences within a society based on written literacy. 
The study also examines potential areas for intervention and awareness campaigns that promote accurate and supportive attitudes towards dyslexia. By understanding the perspectives of participants, including those with dyslexia and those who interact with dyslexic individuals, the study offers valuable insights for developing interventions that challenge stigmatization, enhance understanding, and foster inclusive environments. 
Overall, this study contributes to the limited research on the influence of media portrayals on perceptions of dyslexia. By examining participants' perspectives on media portrayals and their effects within a socially constructed system based on written literacy, it provides a foundation for interventions and awareness campaigns that promote accurate and supportive attitudes towards dyslexia. 









	Please state the main research question(s) or hypotheses(s): (100 words max)

An exploration of participants’ perception of: The ways in which UK news media portray dyslexia as a condition, and how they portray people with dyslexia. How these portrayals might influence the social interactions and life experiences of people with dyslexia. 
 








Methodological Details (500 words) 

	Please summarise the key methodological approach: (you can include copies of proposed study materials as appendices if you wish). You must include details of the following:
· Participants: Who will your participants be, how will you access and recruit them, and how many are needed? 
· Design: Using appropriate terminology clearly define key elements of your design (IVs, DVs, Qual approach, expt. manipulations etc).  How do you plan to analyse your main data? 
· Materials: What are the main measures, scales, experimental tools or other materials required for your study? 
· Procedure: How will you carry out the study – define briefly what will happen to a participant in your study from the point of consent to the study debrief.


Participants:  
  
The participants will consist of students from the discipline of psychology and counselling. Recruited via EMS. Interested students will be provided information about the study and invited to participate voluntarily. A minimum of two groups with six participants in each will be sought, but additional participants may be included if appropriate and practical. 
  
Design: 
  
The study will utilise a qualitative approach, face to face focus groups in one of the rooms in the IQ building, explicitly employing focus-group interviews as the primary data collection method. The interviews will be semi-structured, allowing for open-ended discussions and exploration of participants' perspectives on media portrayals of dyslexia and the impact on perception. Data will be analysed using thematic analysis (Braun and Clarke, 2006). 

(See Appendix 1 for materials). 
(See Appendix 2 for procedure).






Key Ethical considerations (150 words)


	In this section you are required to briefly outline any specific ethical considerations for your project.  All projects will be expected to adhere to the BPS code of human research ethics, and you will need to submit a full ethics form which will document your specific processes for informed consent, debriefing, and data protection.  Here you need to briefly note additional or specific key ethical considerations for your particular project e.g. potential for distress or discomfort, any deception, research with vulnerable populations or sensitive topic areas, and briefly outline how you expect to manage these risks within your project. 

The project considers ethical concerns by ensuring a balanced representation of dyslexia and avoiding the sole focus on difficulties or potentially upsetting stories. This approach aims to empower participants, foster understanding, and reduce stigma, potentially minimising distress. Additionally, providing support resources demonstrates a commitment to participant well-being and offers a sense of security. It is important to acknowledge that exploring negative articles, having past experiences/knowledge or engaging in discussions within the focus group, may potentially lead to participant distress or disagreements. Therefore, if a participant becomes distressed at any point, the recording and time schedule of the focus-group will be paused to check if they wish to continue. In addition, the use of focus-group interviews also alleviates harm to the researcher. 
 
The secure storage of data will ensure recorded data is downloaded to a password protected OneDrive and deleted from the voice recorder as soon as possible. All electronic data will ensure transcripts are password protected. All paper copies of consent and transcript will be stored securely and separately from each other. Following the BPS and UWTSD ethics guidance, will also help to protect the researcher and university from any accusations of impropriety. 
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Appendices

Appendix 1: Materials 

For this study, the primary materials include an information sheet, consent form, demographic form, media items, interview schedule, and debriefing session. The information sheet informs participants about the study, while the consent form ensures voluntary participation. The demographic form collects basic participant information like gender and age which will be relevant to be able to see the differences between ages and genders on how they perceive media portrayals of those with dyslexia. Media items are used as stimuli during focus-groups, guided by an interview schedule. Interviews are recorded and transcribed for analysis on a voice recorder. A debriefing form will be given at the end of each focus group. These materials enable data collection on participants' perceptions and experiences of media portrayals of dyslexia, while ensuring ethical procedures and confidentiality. 



Appendix 2: Procedure 

1. Counselling and psychology-related students will be recruited via EMS, which will ensure that participants are aware of the information of the study, by providing an information sheet and obtain informed consent, adhering to the BPS (2020) code of human research ethics. 
2. Participants will be given the option of which one of the two focus-group study and the time/date along with focus-group location and how many EMS credits they will receive for their participation. 
3. At the beginning of the focus-group, participants will be asked to fill-in a physical copy of a consent form and demographic form, which includes age and gender questions.  
4. Participants will be informed that the focus-group will be recorded and transcribed to allow for interpretations of common themes, patterns and perspectives within the data. 
5. The data will be systematically coded and categorised to derive meaning insights and identify key findings relating to the research question.  
6. Participants will be advised that their personal details will be replaced with a unique number for anonymity and that if at any point they would like to leave the study they can without any penalty.  
7. Participants will be presented with media representation stimuli and asked a series of questions relating to how media represents those with dyslexia, participants will be asked to discuss their thoughts amongst each other. 
8. Participants will be supplied with a debrief form, both verbally and physically, to ensure participants have a full understanding of why the study was being conducted. 
9. Participants' will be informed of their right to withdraw their data if desired. 
10. Participants' will be thanked for their participation and provided with contact information for both the researcher and supervisor in case of any follow up questions or concerns. 

The transcript and recording will not leave UWTSD property to ensure confidentiality is adhered to. The collected data will be analysed and transcribed using a thematic analysis (Braun and Clarke, 2006) to compare the responses provided by the participants in both focus groups. The results will be analysed to find themes and sub-themes and provide insight into how peoples’ perceptions are influenced by media portrayals on those with dyslexia.  
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