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Section 1: 
Randall et al. (2018). Highlight that, Autism spectrum disorder (ASD) is a behaviourally diagnosed condition. It is defined by impairments in social communication or the appearance of repetitive and restricted behaviours. Tests to diagnose ASD have been progressed using a parent or carer interview, child observation, or incorporation of both. 
Koegel et al. (2014). Suggest that There has been a significant rise in the number of children being diagnosed with autism spectrum disorders (ASD), which has commenced to heightened attention paid to intervention and assessment issues. It is also noted that evidence suggests that the more immediate onset of the intervention, the more prominent possibility of an enhanced developmental trajectory. Similarly, Brawdshaw et al. (2014).  Implies that Effective interventions at the most prime-age possible may transform the early experiences-effectively altering cortical organisation, enhancing learning, and possibly preventing the risk of developmental trajectories. However, Camarata (2014). Highlights the challenges of early identification, particularly in the differential diagnosis among conditions such as autism spectrum disorders (ASD) and communication disorders, which frequently have protruding risk markers and early presentation.
 ALGRA,(2011). Proposes that, Parents are the key persons in a young persons life. This implies that parents interaction with their children and their capability to identify the warning signs of ASD will assist in aiding early intervention as parents spend more time with children than specialists.  Similarly, Bradley (2013). States that although many children with ASD display difficulties from a young age, many parents acknowledge their difficulties as just "who they are." With well-supported parents, those parenting hurdles can be manageable. Early diagnosis can nullify the negative spiral of family dispute and peer rejection when juvenility receives sufficient support around social learning and  self-regulation. Hinting that with parents developed knowledge of ASD, this will assist the start of early intervention. 
In contrast Becerra, et al. (2014). Highlight that the prevalence of ASD does not resemble to be disproportionally represented beyond ethnic, racial, or socioeconomic groups. However, Mandell et al. (2009). Indicated that race/ethnicity and socioeconomic factors influence the age at which children are diagnosed, with children from minority groups and lower-income or rural households frequently diagnosed at later ages.  (Jain et al., 2013). Coincides with this and highlights that 
Parental educational status is often used as a representative for socioeconomic status in middle and lower-income countries. Circumstances associated with an early age of concern were the physician's acknowledgement of the condition. This article highlights that as a result of parents being less educated in middle class or lower-income countries, early identification is often delayed, as they do not have sufficient access or the knowledge to establish early intervention tactics. 
However, Denning & Moody (2018). State that the number of youngsters receiving a diagnosis of ASD in current years has broadened significantly. (Newschaffer et al. 2007). Argues that one of the reasons for this being agency such as the U.S. Department of Education did not have a separate eligibility classification for autism until the 1990s. The presence of such an educational option for children with autism may be adding to the heightened identification of children with ASD, as those children may have been classified in another disability category (e.g., mental retardation, language disorders). Insinuating that there was not sufficient knowledge from specialists on ASD, resulting in an inaccurate diagnosis. Many children who were ASD were just believed to be "mentally retarded”, resulting in a deficiency of support for those who suffered from ASD.  
According to article 23  UNCRC (1989). "A child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community".  Governments must do all they can to assist disabled children and their families' Greaux et al. (2020). Coincides with this and states it is crucial to support autistic children who encounter communication disability as early as possible. This will protect autistic children's immediate and long-term right to 'live a full and decent life with dignity.' Dr Zwanenberg, (2021). States that it is crucial to diagnose ASD, as ASD can make so many areas of life complex, troubling and bewildering for the child or young person without a diagnosis. This can result in testing behaviours, social segregation and young people who do not accomplish their best ability in school.  World Health Organisation (2021). Highlight that an extensive variety of interventions, from early childhood and across the life span, can optimise the development, health, well-being and quality of life of an individual with autism. Convenient access to early evidence-based psychosocial interventions can enhance the ability of children with autism to communicate efficiently and interact socially. It is fundamental that, once autism has been diagnosed, children with autism and their carers are granted appropriate information, services, referrals, and practical support, in accordance with their individual and evolving preferences and needs. 
Barbaro and Dissanayake (2009). Suggest that The expanding knowledge and research on the initial signs of autism spectrum disorders (ASDs) along with the profits of early intervention have led researchers to develop screening tools to distinguish ASDs in infancy and toddlerhood. Recognising the signs of ASD early results in children obtaining an earlier diagnosis; therefore, having access to intervention services required more promptly to assist their development. However, it is noted by Roberts and Prior,(2006). That A consistent discovery in research studies is that different children with autism respond in various ways to any given treatment or intervention program. Therefore, it is essential to note that no particular program will befit all children with autism. This is a limitation of early intervention for children with ASD as not all children will respond well to each individual intervention. 
McCracken,et al.(2002) found that behavioural symptoms for children with ASD, including aggression, hyperactivity and irritability all improved significantly on Risperidone medication. Side effects, however, involved weight gain, increase in heart rate and blood pressure, fatigue, drowsiness, dizziness and drooling. This is again a limitation of intervention. These side effects potentially surpass the advantages of taking the medication and have severe health effects on children. Similarly, Childmind.org (2021). Emphasise the significance of focusing on the medications side effects and promote the use of other interventions rather than medication. The importance of children's voice is also highlighted. Children should not be medicated and put at risk of side effects, just so adults can cope with them.   





  
Section 2: 

According to (Mercer et al. 2006). The autism spectrum has been defined, from a medical perspective, as a group of pervasive developmental disorders identified by challenges in interaction, communication, and repetitive stereotypical behaviour. This article indicates to the reader that communication is a barrier for children with ASD. Nevertheless, according to Identity First Autistic, (2016). The medical model of disability says their differences or impairments disable people. Under the medical model, these differences or differences should be 'fixed' or altered by medical and other methods, even when the impairment or difference does not induce pain or illness. In contrast,
Prelock et al. (2010). Highlight that communication is essential for learning and establishing connections with others. Language deficits characterise the syndrome and limit opportunities for play, socialisation, academic achievement, and integration for children with ASD. 
 
Similarly. National Institutes of Health, (2020). Imply that children with ASD may have complexity developing language skills and understanding what others say to them. They also often face challenges communicating nonverbally through hand gestures, eye contact, and facial expressions. These challenges impair the ability of children with ASD to interact with others, particularly people of their age. This is a barrier for children with ASD as Communication is a critical element of interaction. The effects of children not being able to interact and communicate with others effectively could damage their well-being. 

 Tager-Flusberg, (2013). Coincides with this and states that, 
As nonverbal children get older, approximately 25% begin to present more significant adverse consequences of having no means for communicating, with enhanced social withdrawal. The absence of the ability to communicate their desires and needs results in children with ASD and communication difficulties not being wholly included in society. Laurent (2004).  Says children with ASD are often misinterpreted, as they can not express themselves and interact with others. As a result, the children often lash out and display behaviour problems and meltdowns as a direct consequence of social communication challenges (e.g., difficulty interpreting sharing and intentions, recognising emotional states, and using socially conventional forms of emotional expression. OCED, (2016). Communicate that inclusive education may assist neurodiverse learners to acquire social skills that can foster friendships and social integration with their peers. With the practitioners and peers' guidance and patience, some children with Autism spectrum disorder in an inclusive education setting can thrive in communicating and mirror their peers' interaction with others and be included in society instead of secluded.

Scope (no date). State that The social model of disability says 'that people are disabled by barriers in society, not by their impairment or difference.' The social model assists us in identifying obstacles that make life more difficult for disabled people. Eliminating these barriers constitutes equality.

In addition, Hodge,(2006). Indicates that, education is frequently a problematical issue for children on the autism spectrum. Research from parents of children with ASD has suggested that they argue that it is not caring for their child which induces stress. However, it is the processes that the families have to go through to access suitable provision. Or to even have their child recognised by professionals as more than just the sum of his or her 'deficits'. 

McLaren SJ, (2015). Highlight that A lively, vibrant mainstream classroom is more inclined to produce the triggers that formulate meltdowns in ASD individuals when resembled against the education and environment delivery of a special education classroom. There needs to be sufficient provision to satisfy the needs of children enduring ASD who are placed in mainstream classrooms. Milton, et al. (2016). Concurs with this and declares that Predominant Neurotype society seizes autistic individuals to modify to an environment that is not suitable to meet the needs of autistic children. For instance, autistic pupils are forced to study a social skills curriculum in addition to the national curriculum. With increasing academisation, it is less likely that an autism-friendly universal design will be implemented. 

However, Lindsay, et al.(2013). state that children with autism spectrum disorder (ASD) are frequently being placed within mainstream classrooms. Teachers reported various challenges, including understanding and managing behaviour, socio-structural barriers (i.e., school policy, lack of training and resources), and designing an inclusive environment. Teachers urge that more training, resources and support 
are required to enhance the inclusion and education for children with ASD. 
 
Tetzchner, et al. (2013). Imply that Advocates of a more restrictive placement for learners with ASD steer to the requirement for a more highly structured learning environment for students with ASD in order to satisfy their social and educational needs and inquisition whether specialised learning models can be implemented effectively within the inclusive setting. 

However Shane L. Lynch & Angela N. Irvine (2009). Dispute this and suggest that efficient education for learners with disabilities depends on enhanced support to facilitate equal opportunities in educational settings. In addition to providing learners with assistance for academic proficiency, we need to equip them with the opportunity to learn amongst their friends, obtain social relationships, and create adequate self-esteem. This article suggests that placement for learners in a special setting and not a mainstream setting would not benefit children with ASD. 

Hayes, et al.(2013). Imply that, in order for teachers to deliver best practice, it is crucial that teachers become trained and well-versed in behavioural techniques and evidence-based instruction to aid the children to achieve his or her educational and therapeutic goals. 

However, DeSimone & Parmar, (2006). Suggest that, research undertaken previously has indicated that even when general education teachers report receiving academic direction and professional development training associated with the inclusive classroom, they still do not feel entirely prepared to teach children with special needs in inclusive education settings. This proposes that if children are placed in settings where the environment is adapted to their needs and staff are specifically trained; they will achieve better outcomes. 

Goodall (2018). States that the value of training alone – as the 'silver bullet' for enhancing education for autistic learners requires to be joined with a mindset of understanding. Inclusion is not occurring in mainstream schools for children with ASD. Due to an absence of numerous factors, including support and understanding from teachers in mainstream settings who do not have the knowledge or understanding to set an appropriate environment that is inclusive for children with ASD. 


 Section 3:  

American Psychiatric Association, (2013). Indicate that Social communication is a crucial skill for achievement in social environments. Complexity with social communication is one of the critical diagnostic criteria for learners with autism. Paul et al. (2009). Coincide with this and express that Strengthening social communication behaviours is recognised as one of the most critical intervention goals for learners. Bondy and Frost, (1998). Developed The Picture Exchange Communication System (PECS). This scheme was created to teach children with autism and associated developmental disabilities a rapidly acquired, self-initiating, functional communication system through symbols or pictures in 6 stages. Its theoretical roots consolidate principles from applied behaviour analysis and guidelines discovered within augmentative and alternative communication.  

Welsh Government, (2019). Declares that PECS was found to be an effective intervention for enhancing learners communication skills. 
A UK study delivered PECS training to 17 classes, with a child–adult ratio of approximately  2:1. Following the training, spontaneous communication with the use of speech, picture cards or both improved significantly. In addition, there was also a notable increase in spontaneous communication to request objects.  However, Magiati and Howlin, (2003). Communicate that there are also concerns that PECS programmes are being delivered to learners by staff who are untrained in many schools, hence why that teaching may often be inconsistent and unsystematic. 

Lerna, et al. (2014). Highlight that Various studies recommended that PECS represent an efficient instrument for fostering the improvement of several social-communicative skills. After grouping learners and placing them on a 12-month PECS training programme and the other on conventional language therapy programme (CLT). The PECS group displayed significant improvements compared with the CLT group on ADOS severity scores. Those verdicts illustrated that PECS training could promote long-term enhancement of specific socio-communicative skills in learners with autism. However, Kasari and Smith, (2013). Argues that executing these interventions in school settings entails information on the feasibility of applying these interventions within mainstream schools, where the prime focus is on the academic curriculum. 

Boesch,(2013). Highlight that 
The PECS training protocol was designed to systematically develop on each learned behaviour to accomplish more communicative independence. In other words, as knowledge is gained, the user propels from one phase to another. Initially, the learner is taught to initiate a request by electing picture cards and exchanging them with a communicative partner for desired items. In the final phases, the learner is taught to respond to “What do you want?” and to comment. 
However, Preston and Carter, (2009). Contend that Not all PECS learners can advance through all six phases, And propose that there is limited data that symbolises a positive effect on both challenging and social-communicative behaviours, while effects on speech development remain unclear.  

The contrast in opinions and studies regarding the use of Pecs, as discussed above, could be due to how it is implemented, staff training issues, and also down to the individual child as NHS (2019).  Emphasise that autism is a spectrum. Implying that each individual with autism is unique. 

National Institute of Neurological Disorders and stroke,(2020). Insinuate that the exemplary treatment plan coordinates interventions and therapies that satisfy the specific needs of the individual. 
However, Pasco and Tohill, (2011). Highlights that 'The Picture Exchange Communication System is a widely-used communication intervention for non-verbal children with autism spectrum disorder.'  and state that verdicts for the benefits of PECS have almost universally been favourable. 
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