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Part 1 – Reflections from your PLP 

	Professional Experience Template 1
	Self and peer-assessment strategies in Languages, Literacy and Communication lessons (LLC)

	Pedagogy Standard
	Assessment for learning

	What did you do and why?
	A self-set target of mine from previous placements was to incorporate the Assessment for Learning (AfL) strategies of self and peer-assessment in my practice. Previously, I had planned to incorporate strategies, however these were often factored during the plenary and therefore sometimes ran out of time to engage with self and peer-assessment regularly. To action this, I planned for the regular use of strategies during LLC lessons to encourage engagement with the assessment criteria, to model how to provide constructive feedback, and to allow for reflection on students own and peers work. 
Some examples of strategies used were:
· Verbal and written peer-feedback using a star, star, wish format, 
· ‘I think, My friend thinks, My teacher thinks’ for the extended writing piece of a Macbeth book review
· Peer assessment of oral presentations using a PMI grid
· Purple polishing and green paper upskilling work













	What have you learned?
	When using these strategies, I noted a key factor in the success of self and peer-assessment is when the success criteria clearly described so that students are able to understand what is expected of them, as often this is used as a checklist to mark against. By using the success criteria to assess against, the level of feedback was to a greater quality and specific to the task. For example, when self and peer-assessing Macbeth book reviews, students were able to provide feed-forward comments by identifying what can be added to the book review, ‘You have included lots of powerful adjectives. To meet the success criteria, you could include a recommendation’. 
Another consideration recognised, particularly when providing verbal feedback, is the importance of the teacher in modelling appropriate language and comments to make. During an oral Welsh dialogue lesson, I incorporated a What a Bad One Looks Like (WABOLL) demonstrated by my class teacher and learning support assistant. When gathering feedback about how we can improve the discussion, one pupil said ‘Can I tell you a negative about it?’ This highlighted the need for modelling by the teacher as to the type of feedback and comments that should be made. This was overcome by adapting the language used to be improvement. 

	What next?
	Going forward, I will continue with the use of AfL strategies in line the assessment arrangements outlined in the Curriculum for Wales (CfW) (Welsh Government, 2020). Assessment in the curriculum plays a key part in supporting learners to make meaningful progress. 
This experience has highlighted the need for skills associated with self and peer-assessment to be modelled, and also the need for a supportive classroom climate to be established so that students feel confident in providing constructive feedback as well as receiving it from peers.










	Professional Experience Template 2
	Orienteering Lesson 

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?
	When planning and delivering lessons across the theme, I wanted to immerse the class by 'preparing' to go on an expedition through the knowledge acquired and opportunities experienced through the lessons. The motive of this lesson was to prepare pupils to use and read a compass, and practice following directions provided using North, Nort East, East, etc, to prepare us to go on an expedition.  
The start of the lesson was designed to give initial whole class input to activate prior knowledge of a compass, introduce how to read a compass, have a go at some example directions, and provide instructions for upcoming tasks. Pupils were then put into mixed ability groups of 7/8 students to engage with an outdoor treasure hunt, using a map of the outdoor learning environment, directions to lead them between clues, and a compass. The decision of mixed ability groups was to ensure that those more pupils that were confident with concepts of the task were able to act as a More Knowledgeable Other (MKO) through providing support to others through scaffolding.
Following the completion of the treasure hunt, we went down to the school field and woodlands area whereby students worked in pairs to construct directions which a peer will later follow to see if they get to the intended finish point. Students collaborated to plan a route, and use a compass to identify the direction they need to walk and for how many steps. Once pairs had completed their directions, they swapped with peers to have a go at one another's. Once this was completed, students assessed whether their directions were successful in taking their peers to the correct finish point. If they were unsuccessful, students provided suggestions as to what to be mindful of when using a compass, or what about their directions need to be adapted in order for peers to arrive at the intended finish point.







	What have you learned?
	The use of blended learning worked well in adding different elements to the lesson and in doing so maintained student engagement throughout. The lesson was very successful with students developing their understanding of the use of compass through following directions within a group setting, creating a route with a pair, and self-assessing directions at the end of the lesson. As a practitioner using blended learning, it was important that I followed the planned structure of the lesson, and stuck to the time allocations for the activity to ensure that all components of the activities were completed. The impact of lower ability students working with middle and higher ability through mixed groups and pairings was beneficial as the MKO was able to break down processes that the individual had difficulty understanding in child-friendly language. In doing so, the MKO was consolidating their understanding by explaining methods used to a peer. 
It is worth stating that between the movement of the different elements of the learning episode, a degree of instruction was needed to remind students of instructions for the upcoming activity, and to outline expectations. A lesson learned when using different outdoor learning environments and students spaced out in their pairs across the area, was that it was difficult to spread myself and the class teacher across the whole area. If I were to do this again, I would plan timely check-ins through the use of pit stops to regain students' attention to answer any questions or disregard any misconceptions regarding the use of a compass.  

	What next?
	It is recognised as a key feature of CfW that the design of the curriculum is underpinned by twelve principles, with one of these outlining that good teaching and learning means applying a blend of approaches (Welsh Government, 2020). Looking forward to my professional development, I will continue to plan and employ a blend of methods within my practice, in line with the aims of CfW, and following the successful implementation highlighted through this learning experience. 
I will look further at different technological resources that the class can use to share and present their work. When reflecting on the lesson, I considered the potential use of J2e or Seesaw for the pairs to record themselves following their directions to their desired finish point, to produce a QR code allowing peers to check whether they got to the right destination. 







	Professional Experience Template 3
	Bullying and conflict

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?
	In my PTE3 Year 6 class, there were problems amongst students in the class with bullying and conflict. I made the decision to address these issues accordingly as part of Health and Wellbeing. 
The first lesson was based on conversations had with parents that conflicts, name calling and swearing were taking place online, directed to one another. The aim of the lesson was to address what it means to be a good digital citizen, and for students to create a animation using Scratch of how to overcome a digital scenario. For example, spreading rumours about someone online, and cyber bullying. 
Another lesson addressed wider problems in the classroom community, of understanding the impacts of bullying on individuals self-esteem, and the role of the bystander. Students engaged with activities that generated discussions, one example involved scrunching up a plain piece of paper and telling it that they are sorry whilst they are trying to get the creases out. This generated conversations surrounding how what we say and our actions will always leave a mark. Statistics were provided to make the experience relevant to Wales, and the lesson took place the day after an incident had taken place, so that feelings were fresh in their minds. The aim of the lesson was to develop students towards the purpose of healthy, confident individuals. 












	What have you learned?
	From this experience being relevant to the class, and involving a real-life problems within the class community, I found that engagement was greater, and students were motivated by the tasks at hand as they involved actively breaking down the problems. Learning was an active process shaped and led by the conversations, and explored the views of the class in order to guide outcomes. The class were keen to share the skills and knowledge they had gained with the wider school community to raise awareness as to the role of the bystander, and what we can do to help.
It is important to be mindful of topics that can come up being challenging, discussions with my class teacher highlighted that sometimes it can be tricky to address difficult topics but taking a headstrong approach to provide another way of looking at  the issue from a different view. For example, when using a line of certainty students had to stand along the line to show whether they agreed or disagreed with the statement. The statement of ‘If someone punches me, I should punch them back’ was posed, and just under half of the class agreed with the statement. We then had a debate with students coming to an agreement that it is okay to use trained self-defence techniques to keep you safe, but you can put yourself in more danger by punching back. 

	What next?
	Engagement with this experience has highlighted the importance and impact of exploring areas outside of the classroom that are having an impact on children’s lives. 
Going forward in my practice, I will ensure that I am regularly making connections to the real-world context so that students can connect their knowledge beyond the school gates, hopefully aiding in the encouragement of continuous learning throughout their lives, and understanding that learning it is not limited to school hours. 











	Professional Experience Template 4
	Frozen Kingdom

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	When on my PTE3 placement, our topic focus for the Spring term was Frozen Kingdom. The topic aimed to explore the characteristics and features of the polar regions. A series of lessons were planned taking on the viewpoint that students were explorers, preparing to go on an expedition. We learned about the story of Ernest Shackleton as the basis of our topic. Students began by writing a letter to Shackleton to ask if they can become a crew member on his expedition. Further LLC lessons stemmed from reading about the lives of crew members on the Endurance voyage, and recording a ‘vlog’ as though they were out on expedition. This linked to expressive arts through students creating a sensory poem about what they could see, hear, and feel out in the Antarctica. 
Mathematics lessons identified the costs for the class to go on the expedition, pricing up the resources we would need, and identifying temperatures in preparation. The knowledge of temperatures was used as part of science and technology to test different fabrics to design clothes to take on our expedition, using materials which insulated the most heat. As part of health and wellbeing, students identified the daily intake of an explorer to design a menu, and consider why they need more calories than us (extreme cold, exercise, etc.). Within humanities, students understood how to use and read a compass, and a birds eye view map.












	What have you learned?
	This experience highlighted the careful consideration that needs to be taken when planning for a theme, in order to connect lessons to develop towards an end goal. This is a concept I had not previously considered. When reflecting on my BA2 placement, I identified that the majority of my planning was activity based, rather than forming links. It is easy to get carried away with the different types of skills that can be explored, however for a thematic approach to be effective it needs to be objective led (Kerry, 2015). 

	What next?
	I believe that I have a better understanding of planning for progression, and taking into consideration the needs of all learners and the different stages they are at along the learning continuum. 
Being able to collaborate with teachers planning for long term goals, bridged connections between what had been covered during the group work element of the ECAD6008 to my own practice. I could first hand see how my class teacher planned for a topic approach, and I was able to apply my knowledge to collaborate in this process, which in turn has developed my own knowledge and confidence in doing this in the future.  
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[bookmark: _Toc99540500]Critically reflect on your progress in planning, preparing and teaching lessons that incorporate the twelve pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 
Introduction 
The demand for change to the present curriculum was justified by Donaldson (2015) during a fundamental review of curriculum and assessment arrangements in Wales. It was recognised that the high standard of instruction and content in the national curriculum, connected to increasingly powerful mechanisms of control, had created a culture in which the creative role of teachers was restricted, and the professional contribution of practitioners underdeveloped. Identified as an objective of our national mission in Wales (Welsh Government, 2017) is the development of a high-quality education profession, with a focus on the development of teachers to deliver the new curriculum. A reason for this could be the increased responsibility placed on the school’s role in designing a curriculum and assessment arrangements that best meet the needs of learners in their context, provided by the Curriculum for Wales (CfW) (Welsh Government, 2020). The defining driver of the curriculum reform is the four purposes for children and young people in Wales to develop towards through their education (Donaldson, 2015). The CfW framework promotes greater flexibility for schools and settings and provides practitioners with greater agency to progress learners towards this aspiration (Burgess, O’Prey and Griffiths, 2019). Ko and Sammons (2013) highlight that for effective teaching, there is a requirement of criteria for effectiveness. This criteria is characterised by the Twelve Pedagogical Principles set out in the CfW, which outline the objectives of good teaching and learning (Donaldson, 2015). 

The purpose of this assignment is to critically reflect on my progress in planning, preparing, and teaching lessons that incorporate the pedagogical principles of CfW, and to identify areas for professional development and next steps in my practice. The Welsh Government (2018) recognise a reflective practitioner as an individual that seeks opportunities for critical and honest reflection on current practice and invites the views of others to inform how practice can be improved and developed. To provide context to my reflections, I have considered my practice across previous Professional Teaching Experiences (PTE) to inform areas for my development in preparation for my final placement and looking ahead to my Newly Qualified Teacher (NQT) Year. Through my reflections, I engaged with Successful Futures (Donaldson, 2015) to identify the factors for the curriculum reform. A recurring theme throughout was that the national curriculum had become overloaded, narrowing opportunities for learning to be applied holistically through real-life situations, and for learning to be used creatively in addressing issues that crossed subject areas. During my previous practice, I have had regular opportunities of planning for cross-curricular responsibilities, as engagement with the Literacy, Numeracy, and DCF frameworks are encouraged by Yr Athrofa during the planning process. However, I considered through my teaching an emphasis on discrete area planning, instead of making links between Areas of Learning and Experience (AoLE). Consequently, the pedagogical principle (Donaldson, 2015) I am going to focus on is “Good teaching and learning ranges within and across Areas of Learning and Experience” (p.68), however, I will touch on the principle of “Good teaching and learning creates authentic contexts for learning” (p.67) due to the links highlighted between the two through engagement with literature. 
Critical discussion 
Greenwood (2013) defines cross-curricular as a method of curriculum design, frequently enquiry based, that combines the thought processes, skills, and dominant values of various subjects under a common theme. Through engagement with relevant literature (Holmes, 2010; Kerry, 2015), the terms ‘integrated’ and ‘thematic work’ are used to imply similar ideas to that of cross-curricular. They can be understood as approaches to teaching and learning that across the same unit of work, aim to bring together aspects of different disciplines, which are taught together and to progress in a meaningful and natural way towards the unit’s whole. Rowley and Cooper (2009) describe cross-curricular as a connected curriculum. This can be supported by Wortham’s (1996, cited in Greenwood, 2013, p.444) view that the purpose of an integrated curriculum is to form meaningful bridges showing the connections in learning and development. This is recognised through the design of the CfW framework in supporting teachers in developing an integrated approach to learning through the statements of what matters. Statements across the six AoLE incorporate familiar disciplines and encourage strong links between them. The process of exploring and building on these statements allows students to develop deeper knowledge across the learning continuum and to advance to a sophisticated understanding as they move through the progression steps (Welsh Government, 2021a). The notion of a connected curriculum can also be identified as connecting new learning to learners’ prior experiences; This can be through forming explicit links to knowledge and skills in different contexts and transferring this knowledge across contexts (Greenwood, 2013). It can be considered that a constructivist school of thought (Dewey, 1938; Piaget, 1954) would agree with this, however, extend that this is promoted through a meaningful context that incorporates the real-world into the learning environment. 
Following the curriculum review, Donaldson (2015) recognised the need for learning to be authentic, for children to see relevance in their learning beyond the school gates, and for practitioners to forge links to that world. This is reflected in the real-life, authentic contexts Qualified Teacher Status (QTS) standard descriptor stating, “The teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience” (Welsh Government, 2021b, p. 32). This could be seen to link with Barnes (2015) who explains that everyone looks at the world and its experiences from different eyes, and these viewpoints should inform curriculum decisions. Bronfenbrenner’s (1979) ecological systems model can be used to understand the overriding significance of inner priorities that affect a child’s attitude to learning. It can be understood that children are preoccupied by relationships within the microsystem such as with family and peers, but also the frequent worry of real-world problems such as poverty, wars, and global warming prevalent through proximal processes. It is identified in the CfW (Welsh Government, 2020) that a relevant curriculum places children and young people at the centre, recognising the individual learning needs and backgrounds of each learner to foster their holistic development. This is actioned through the implementation of rich learning experiences that provide opportunities for deep-level involvement, and active engagement and are rooted in real-life, authentic contexts (Welsh Government, 2022). 
 
As mentioned previously, the pedagogical principle of “Good teaching and learning ranges within and across Areas of Learning and Experience” (Donaldson, 2015, p.68) is a mandatory element to be included in the design of the curriculum. Yet, there is choice regarding how schools decide to integrate this principle into their practice through the level of freedom provided by the provision of schools designing their own curriculum (Welsh Government, 2020). Hayes (2010) understanding of cross-curricular approaches place emphasis on a fusion of ideas across subject areas and broader life experiences, to make learning more relevant and purposeful for pupils. The curriculum reform has opened the possibility for a merge of traditional stand-alone disciplines and thematic provision across the AoLEs, to provide enriching experiential learning opportunities for students (Estyn, 2019). A thematic approach was taken during my PTE3 practice, with the topic of Frozen Kingdom as the Spring term focus. The driver AoLE for the theme was Humanities, with the aim of the project to teach about the characteristics and features of polar regions, and detailed exploration of the environmental factors that shape and influence them. Barnes (2018) notes that careful consideration should be taken when teachers decide on a theme, as one is best used when it underpins the vision and ethos of the school. Unfortunately, due my placement school trialling the use of Curriculum Maestro, an online platform supporting schools in designing a curriculum, we were limited in the choice of topics. An Estyn (2018a) good practice example highlights that to develop a rich and creative curriculum, it involves asking pupils what they want to learn, and more importantly encouraging them to think of inspiring and creative ways they would like to learn to experiences relevant. In view of this, I engaged the class with the activity of Everyone Planning in Class (EPIC) to include pupil voice in the planning process of the topic. Students independently and collaboratively identified what they would like to learn about and explore through learning episodes and activities across all six AoLEs. This activity embedded my placement school’s value of making pupils known and encouraging learners to develop behaviours that reflect Article 12 of the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 2016). Walker and Logan (2008) discuss that the inclusion of pupil voice promotes ownership over students learning, in which pupils feel valued and develop their independent thinking skills, aiding towards the development of “Ambitious, capable learners, ready to learn throughout their lives” (Welsh Government, 2020, p.11). On the other hand, Hayes (2010) describes that the opportunity for pupil voice promoted as a feature of thematic work allows for too much choice and for learners to avoid areas of work they find difficult, which installs poor work habits and attitudes. To overcome this a hook lesson was completed prior to the EPIC to provide an element of scaffolding to students' thought processes, and to provide them with a brief idea of the types of knowledge and skills we will be covering across the topic. During my practice, the EPIC boards were used as the foundations of my planning, with students' ideas directing and informing the learning. To provide an example, students identified that they wanted to know what explorers ate. This was directed into a lesson planning a menu for an explorer, taking into consideration the amount of calories they need a day and why, and the types of food that would be suitable to take on an expedition. 
 
Engagement with literature has highlighted disagreements in opinion of the practicality of planning and implementing a cross-curricular approach. Roth (2001, cited in Barnes, 2018, p.23) discusses that poor planning of cross-curricular teaching can result in a bland broth of weak, structureless, and non-transferable learning. It is recognised by Estyn (2018b) the difficulties that school across Wales are facing through the implementation of an integrated curriculum, reporting that although schools are moving towards planning for real-life contexts and forming connections between learning experiences, there is still an emphasis on detached projects or added on elements rather than a fully integrated approach to curriculum planning. This acknowledgement may be thought of as token connectivity, a concept devised by Barnes (2018); These are methods that look like cross-curricular learning but only develop knowledge and skills within one subject area. A foundation subject is used to enhance learning in another core subject; However, genuine connections are not expressed between the two areas and educators do not plan for development in the secondary subject. A potential cause for this is highlighted by Hayes (2010) discussing that some links between subjects occur more naturally than they do between others. Gardner (2004) and Hirsch (2006) agree on the importance of learning the discrete knowledge and skills of each subject discipline. Hirsch extends on this arguing the need for clearly defined boundaries, with subjects being taught in continued separation. It can be questioned whether Donaldson (2015) disagrees with the authors' views through his realisation that the structure of the previous curriculum was defined by the teaching of subjects distinctly, which adversely resulted in narrow and repetitive learning experiences. Holmes (2010) emphasises that separation and discreteness of subjects can establish artificial barriers in the minds of young people, making it difficult to form secure connections between the knowledge components. I can apply this to understand the difficulties faced by students in connecting knowledge and skills across AoLEs on previous placements. Apparent in both my PTE1 and PTE2 school was the discrete teaching of Mathematics and Numeracy, and Languages, Literacy and Communication (LLC) in the morning, with thematic teaching restricted to the afternoon, with no crossovers. To aid in developing my practice, in line with Fogarty (2007) stating that by teaching the curriculum as an integrated whole, children’s view of learning is likely to be holistic, through the theme of Frozen Kingdom I planned and taught across all AoLEs. For examples of delivered lessons, see Part 1 – Frozen Kingdom. 
Through engagement with the topic, opportunities for authentic learning were revealed through the adoption of life skills such as cooking, looking at budgets, and contributing to healthy debates surrounding the use of animals for work purposes. However, Boyd and Watson (2006) highlight that the complex demands, and challenges individuals face in the context of everyday life should be at the forefront of authentic learning contexts. Taking this into account, I planned and delivered lessons surrounding issues that were taking place in my PTE3 classroom context, fulfilling curriculum requirements of responding to the needs of learners (Welsh Government, 2021a). In the Year 6 class, there were problems amongst students regarding bullying. These issues took place during breaktimes and outside of school, yet they impacted children’s readiness to learn when in the classroom. By taking a learner-centred approach, I collaborated with parents to plan and deliver two learning episodes, for students to take ownership and responsibility for the problem at hand. It is recognised by Fogarty (2007) that the brain learns best when the child is actively involved in exploring to answer questions that it actively craves. Using a real-world problem, mini activities were designed to guide students through discovery, make decisions and contribute to healthy debates, to provide a solution and raise awareness of the problem. Through conversations, students were able to stretch the learning beyond the walls of the classroom to discuss their own experiences, and share this knowledge with peers (Donge, 2018). An Estyn (2018a) good practice example highlights that an authentic learning context encourages teachers to take risks to put the wow factor into learning experiences. This highlights a potential consideration to be mindful of when planning and delivering lessons on a difficult topic. From discussions with my class mentor, I had been informed that students in my class had previously been upset from talks with the Police regarding the issue of bullying. When approaching lessons, it was made aware to students that the focus was to understand how bullying affects an individual and to increase awareness amongst the school community of what we can do to put a stop to it. Even so, Hipkins (2005) discusses that authentic learning takes place in contexts that are challenging, have relevance to students, and require active involvement with problems. In response to this, powerful activities were designed to have a lasting effect. See Part 1 – Bullying and conflict, for example activities. 
Reflection and conclusion  
Reflecting on my use of cross-curricular during my PTE3 practice has highlighted the importance of planning for progression. In the CfW, progression is a continuum of the increased sophistication and expertise of knowledge and skills as children move through the progression steps (Welsh Government, 2020). It is recognised that the pace of progress differs from learner to learner, hence the progression steps broadly corresponding to age expectations (Welsh Government, 2021). Kerry (2015) explains that the successful implementation of cross-curricular teaching and learning ensures that activities are objective led. At the start of the Frozen Kingdom topic, I was overwhelmed with ideas of different activities that could be taught within the theme and was not considering the links between activities. Understood in progression is the concept of flow and consistency; Learning is not seen as a discrete event but as a course of developing and connecting knowledge, skills, and concepts (CAMAU, 2018). Through planning collaboratively with my class teacher, I was able to develop in this area through questioning what I wanted the final product to be, and what activities will aid learners in achieving this. I referred to the group work element of the ECAD6008 module to aid the process of breaking down the progression step into smaller, more achievable tasks (Sharpling, 2021). To narrow the focus, I planned lessons from the view that we as the class were explorers, preparing to go on an expedition to Antarctica. The end product of this being that students have acquired all the necessary skills and knowledge to go on an expedition.  

As well as the regular discussion of cross-curricular teaching and learning within the CfW (Welsh Government, 2020), also outlined is the significant role that individual disciplines play, particularly regarding learners' progression and the refinement of specialist skills. Rowley and Cooper (2009) consider that an integrated curriculum is one that ensures children have regular opportunities to gain fundamental knowledge and skills in core areas. This is demonstrated in practice in Wales through Local Authorities rolling out compulsory Mathematics and Numeracy, and LLC objective-led schemes of work. When planning a cross-curricular approach, I found difficulty incorporating links to core maths content outlined in the scheme of work, due to the unnatural links to the theme (Holmes, 2010). Donaldson (2015) discusses that artificial links can make for meaningless exercises, but powerful connections between AoLEs are likely to improve and reinforce learning in the individual areas. In preparation for the rollout of CfW, my placement school was keen to explore natural links that stemmed from topics. Some examples of links I identified and taught were looking at minus numbers through temperatures in Antarctica, orienteering, and weighing ingredients. However, discussions with my class teacher informed me of the rigorous book reviews that take place in preparation for the transition to Comprehensive school, in which there is a focus on the mathematics scheme of work objectives to inform targets, which could identify the nature of Local Authorities keeping these subject areas discrete. 
Engagement with literature, Welsh Government policies, and Estyn good practice examples has developed my understanding of the two discussed pedagogical principles. Through the completion of the Professional Learning Passport (PLP) experience templates, I have been able to focus on my implementation of the principles to my practice and explain what I did, what I found out, and what can be developed going forward. These can be found in Part 1 of the assignment. Areas for further development of the use of a cross-curricular approach are highlighted by Greenwood (2013) discussing that an integrated approach to the curriculum requires educators to have a high level of knowledge in terms of the subject content and teaching methods. This is recognised as a national priority (Welsh Government, 2017) of developing a high-quality education profession through a commitment to continuous learning. This is promoted through the use of the PLP with an area allocated to evidencing how subject knowledge is being developed. Through the incorporation of authentic learning contexts based on children’s needs, I have an increased my confidence in addressing real-life problems and have recognised the quality of conversations generated through addressing these. I am keen to plan and deliver lessons that incorporate the wider community and see first-hand the application of these skills outside of the classroom environment. 
To conclude, reinforced throughout this assignment is the importance of the ‘how’ of teaching. In Wales, the pedagogical principles (Donaldson, 2015) influence chosen methods based on a thorough assessment of problems with the current curriculum. However, it is also influenced by teachers' own beliefs and professional behaviours (Coe et al. 2014). These recognise why particular practices are adopted and what they aim to achieve, but also the behaviours of teaching in reflecting and developing their professional practice. As a process of continuing my professional development, I will engage with wider reading and research findings to develop my understanding surrounding pedagogy and the planning process. To ensure that my pedagogy is well informed, I will collaborate with in-school colleagues through discussions and observations to develop my implementation of these principles by seeing how they are used effectively in classrooms (Welsh Government, 2021b). 
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