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Introduction
This essay will evaluate a critical incident which has been gathered through non-participant observations. 
Tripp (2012) suggests that critical incidents are common events which are made critical by the valued judgement the researcher/observer produces. While Chien (2017) suggests a critical incident is an unpredicted event that occurs in a classroom. This essay will follow Tripp (2012) view that critical incidents are an interpretation of the significance of an event. The analysis of the critical incident develops reflective practice. The main purpose of this is to facilitate teachers professional development through identifying good practices, and practices that could need improvement (Richard and Farrel, 2010). 
The structure of the essay will briefly discuss the role and purpose of critical reflection within developing teaching practices. It will then give important contextual information about the critical incident, while remaining anonymity as guided by BERA (2018). The essay will provide links between the critical incident and Donaldson’s Four Purposes, specifically healthy confident individuals, ethically informed citizens and ambitious capable learners. 
The literature review will draw upon existing literature, specifically learning theories and effective questioning. Furthermore, the essay will draw upon the Welsh curriculum and QTS Professional Standards to allow for critical review of the incident and form recommendations for next teaching and learning steps.
The role of critical reflection
Dewey (1933, p118) defined reflection as “active, persistent, and careful consideration of any belief or supposed form of knowledge”. Dewey (1993) stated two characteristics of critical reflection. Firstly, we reflect when we are emotionally unsettled and perplexed. Secondly, we reflect to re-establish emotional balance. Other academic’s including Boud et al (1995), Brookfield (1987) and Swan (2004) also recognised the importance of emotion in reflection. However, Tripp (2012) suggests within the teaching environment, the cognitive response of perplexity are less common than other cognitive responses, and perplexity generally follows later. Tripp (2012) finds the need to incorporate both kinds of emotions which the previous academic’s neglect. Therefore, Tripp (2012) works with the idea that “reflective practice is a matter of maintaining an emotional awareness to guide our learning, and thereby our strategies and actions, towards maximising our sense of success.” All these studies value the importance of emotion within reflection and see it is a necessary requirement for development within professional practice. During this essay, the study will follow Tripp (2012) view as it directly relates to the teaching profession. 
Mann et al (2009) suggests that reflection enhances focused critical analysis of experience or knowledge to develop a deeper understanding. He further suggests that reflection is an essential characteristic of professional competence. Mezirow (1994) and Morrow (2009) add value to this as they suggest critical reflection can support professional development. Furthermore, Brookfield (1995) and Merrifield (1993) studies have shown that critical reflection continues to be effective for professional development. These theorists recognise the importance of critical reflection in building, maintaining, and enhancing knowledge and skills, in a holistic professional view. 
More specifically to teaching, Brookfield (2017) agrees with the holistic professional view as he suggests critical reflection is a process that identifies the accuracy and validity of ones teaching assumptions. These assumptions can be personal experiences, research, theory or work colleagues perception. Critical reflection in teaching allows for critique and evaluation of personal practice and modification of their pedagogy to benefit the students learning needs, therefore, becoming a critically reflective practitioner (Brookfield, 2017). In addition to this, engaging in critical reflection is integral to learning, which allows the reflective practitioner to challenge preconceptions and in turn develop new ways of working (Phair, 2009). Furthermore, it encourages teachers to challenge existing teaching practices, develop an environment of trust, assess personal bias, and build context for reflection for every learning situation (Shandomo, 2010). The theories all support the view that critical reflection is a valuable tool for self-evaluation, personal and professional growth. 
School & Class context
This section will give important contextual information about the PTE school that was observed, while understanding ethical considerations. 
Conducting research involving individual's requires ethical consideration. Honesty, confidentiality and anonymity with participants names will also be maintained throughout the entirety of the essay (Terrel, 2012). The researcher will follow the British Educational Research Association (BERA, 2018) guidelines throughout the assignment to ensure anonymity is maintained. Therefore, the school the researcher attended will be referred to as School A, the teacher will be referred to as Teacher A and the student will be referred to as Student A and Student B. This is to minimise the possibility of participants being identified. 
School A is an English medium 11-18 comprehensive school with over 1000 students including 112 sixth form students (Estyn, 2015). 25% of students are of other ethnic groups with 12% of students who speak English as an additional language. Furthermore, there are over 40 languages spoken within the school (School A, 2020). In addition, 22% of students have Additional Learning Needs (ALN) (Estyn, 2015). 
26% students in School A are entitled to free school meals with a proportion of the these being eligible for a uniform grant (School A, 2020). In comparison to the national average of 19.7% of students were eligible for free school meals at October 2020 (Gov.uk, 2020). School A has a significantly higher proportion of families on low income to be eligible for free school meals. 
Critical incident linked to Donaldson’s Four Purposes
As part of the curriculum for Wales, developed by Professor Graham Donaldson, schools are working towards creating a holistic teaching environment, with a focus on how pupils can be supported to achieve the skills within in the Four Purposes (Donaldson, 2015). This section will provide connections between the critical incident and the Four Purposes. 
The lesson observed was a year 9 mixed ability Mathematics class, which took place lesson 3, directly after break. The class queued outside the classroom as the teacher allowed them in 1 by 1, while spraying disinfectant gel on their hands. This is due to covid policies set in the school. 
As they entered the room, they sat in their seating plan which is compulsory (set by Senior Management). The students started the starter task on a PowerPoint without direct instruction, while the teacher took the register. The students showed an understanding of what is expected from them, which would suggest that this particular behaviour is learnt. This allows for further investigation into learning theories and the impact on classroom management. 
The starter had 20 questions, with the expectation they would get as far as they could in the allocated time. The students were allowed to discuss in pairs, but most chose to work independently. Teacher A also walked around to ensure all were working and to help anyone needing help. This links to the Four Purposes (Donaldson, 2015) by encouraging healthy, confident individuals. By Teacher A providing choice of pair or individual work gave the students the option of communicating their thoughts and work collaboratively with their peers. Furthermore, it links with the Health and Well-being, one of the Areas of Learning Experiences (AoLE). For students working in pairs, it is developing important skills for successful participation in work (Welsh Government, 2021).
Once the allocated time had passed, Teacher A went through the answers and cold called students to gather answers. Student A struggled with the question, they replied with “I dunno”. The teacher was persistent and broke down the question further for Student A. At which point Student B shouted out an answer. Teacher A responds with “I did not think your name was Student A”. Student B apologised as they “thought the teacher was talking to the room”. Teacher A also apologised for not being clear enough. This is further evidence of learning theories and could also be suggested that this links to ethically informed citizens (Dondaldson, 2015). Student B is learning general manners and is being taught how to conduct themselves in a professional setting. 
Teacher A then went back to questioning Student A to probe the answer at which point Student A understands and answers correctly. This process of questioning has highlighted an area of further research into effective questioning. Wong (2020) suggests questions help student promotes thinking, which can lead into better engagement. Furthermore, Fletcher-Wood (2016), suggests that students need to be engaged which can help challenge. This form of questioning in the critical incident links to the Four Purposes as it supports students to be ambitious, capable learners (Donaldson, 2015), as the teacher actively challenged Student A which resulted in the correct answer and a greater understanding of the topic. 
This critical incident has highlighted learning theories and effective questioning as areas fo research. 
Literature Review
This section will critically review literature surrounding learning theories and effective questioning. 
Learning Theories
Learning has had differing definitions by many theorists, researchers and educational practitioners. While they all differ, many share employ common elements. Schunk (1991) suggest learning is an enduring change in behaviour, which results from experience and practice. Buchanan and Huczynski (2010) argue learning to be the process of acquiring knowledge through experience which leads to a lasting change in behaviour. While the definitions differ, they can agree that learning is caused by behaviour changes. 
Behaviourism 
Throughout the critical incident there is evidence of learning theories, both Behaviourism and Constructivism. Alnahdi (2015), argue that these are the two main perspectives of teaching. Miltenberger (2001) says that behaviour is what people say and do. Behaviourism concentrates on the study of behaviours that can be observed and measured (Good and Brophy, 1990). While Constructivism is the theory that people construct their own knowledge and understanding through experience and reflecting on those experiences (Jonassen, 2007). Alnadhdi (2015) further suggests that effective teaching in the classroom integrates concepts from both perspectives.
Behaviourism has a number of key academics researching the area, whom have built on one another. Early studies by Pavlov indicated that canines could be conditioned to respond to external stimuli, which prompted his view that humans could also be conditioned to respond to a similar stimuli (Windholzm, 1995). Watson (1913) developed on Pavlov study and concluded the process of conditioning can build a set of stimulus response connections, and through building up a series of responses, more complex behaviours can be learnt. Thorndike developed this and suggested that this learning is the process forming bonds or associations, connecting certain acts with certain situations (Hergenhanh and Olson, 1997). It could be concluded that it is the external factors that can influence our behaviour. This is further supported by Muijs and Reynolds (2018), who view that that learning is a process in response to external stimuli.
Skinner (1974) further identified behaviourism being based on the relationship of stimulus and the response to that stimulus, which he referred to as ‘Operant conditioning’. Ng'andu (2013) suggested that operant conditioning is developed when behaviour results in reinforcement, which increases the chance of that behaviour to be repeated, or punishment, which decreases the chance of the same behaviour to be repeated. Good and Brophy (1990) further support this as they suggest concepts of operant conditioning include positive reinforcement, negative reinforcement, reward, or punishment. School A follow this positive reinforcement where students are reminded of achievement for good behaviours and widely praised throughout the school. Furthermore, there is school policy for positive reinforcement, removing all negativity from behaviour management. Howard et al (2017) suggested a whole school approach is required to safeguard students well-being, whereby school staff use school-based strategies to provide a holistic approach. This holistic approach should provide guidance, support, and leadership by establishing rules and consequences (Dreikurs, 1968), this gives students the knowledge and choice of their actions. While this links to Donaldson’s four purposes, it is also supported by School A as they have produced a number of documents that the school abides by, including but not limited to, achievement, antibullying and safeguarding. 
Challenges or limitations of behaviourism is that human behaviour and motivation are complex, they can differ from behavioural beliefs held by an individual to facilitating conditions (Triandis, 1977, Ajzen, 2002). The complexity of both internal and external factors affecting a student’s choice to perform an act can vary massively. Heimlich and Harako (1994) suggest that when addressing behaviour it is important to understand student individual motivations, and therefore is important not to assume definitive right or wrong behaviours. This adds difficulty for teachers as they need to tailor their approach to students and a singular approach will not suit all students needs. 
Furthermore, behaviourism has large emphasis on reinforcement. While Morin (2017) suggests that reinforcement is the most successful and effective tool to use in the classroom, there are negatives associated with it. A real-life study suggested that action is only sometimes rewarded which is called partial reinforcement (Stangor and Walinga, 2014). This would suggest that it would not be sensible to positively reinforce students continually as it would not necessarily best prepare them for life in the future. Some academics believe that the lack of continual reinforcement of the conditioned response can weaken and even remove unconditioned responses. Based on this, there are additional challenges, one of which to find the correct balance for reinforcement. 
Constructivism 
Constructivism has two main academics, Piaget and Vygotsky, who viewed learning as a search for meaning. They believed that knowledge is constructed by the learner and that the learner develops their own understanding (Rummel, 2008), this could be through active participation in their learning. While they share the same assumptions of how children learn, Piaget believed that cognitive development was a result of the mind whereas Vygotsky saw it  it as a social development, specifically through interactions with more “knowledgeable other” (Rummel, 2008, p. 80). Furthermore, in Piagets theory, teachers play a limited role whereas in Vygotsky’s theory, teachers play an important role in the learning process. However, it could be argued that there is a place for both models within a classroom, depending on the specific needs of the class and content being taught. 
According to WhiteClark, DiCarlo, and Gilchriest (2008), the constructivist approach reduces teachers’ power and allows students to have greater control and responsibility for their individual learning. Furthermore, Kearsley (1994) identified that constructivism incorporates cooperative learning and problem solving, to develop individual learning, through active participation. It could be argued that constructivism is effective in assisting teachers to improving student achievement through a more inclusive learning experience. 
Many constructivist educators assume the best way to encourage learning is to have students attempt to discover new knowledge or solve problems without direct guidance from the teacher (Clark et al, 2012). Riley (2014) warns that limited guidance often assumes that students are sufficiently equipped to make sense of new information. This would suggest that students’ prior knowledge varies. One of the challenges of the constructivist approach is to know what kind of guidance and how much to give students (Mayer, 2004). Furthermore, Mayer (2004) also suggests there is often a need to tailor the guidance depending on the learning objective. 
In addition to the varying prior knowledge, another disadvantage is that students do not always accurately construct meaning and build an appropriate knowledge composition (Merrill, 1991). While some students may incorrectly develop knowledge, other students will not be able to at all. Merrill (1991) suggest that students may not be able to form abstractions, transfer knowledge or skills into a new situation which leads to confusion and frustration in early stages.
Effective Questioning
Using questions to teach is an historic practice and has been argued that they are the cornerstone of education (McComas and Abraham, 2004). The use of questions is to recall prior knowledge, engage comprehension and promote critical thinking. Within teaching, teachers ask questions to assist student discover what has been learnt, explore the subject and develop discussion or encourage collaboration (Christenbury and Kelly, 1983). More recent research by Cho et al (2012) also recognised the high use of questioning in everyday active teaching. Furthermore, Wang, Chai and Hairon (2017) see questions as a crucial aspect of teaching. 
Questions can be characterised into two main areas, convergent and divergent. A convergent question, typically a closed question, aim to get a specific response. A divergent question, typically opened ended, aim to get a wide range of responses, and stimulate exploration (McComas and Abraham, 2004). Further characterisation can be through complexity of the cognitive level. A hierarchal approach to cognition level was originally described by Bloom (1956) and modified by Anderson and Krathwohl (2001). It was proposed that questions can address different levels of cognition, from recall of facts to activities that require deep critical thinking (Wilen, 1991). Therefore, questions can directly focus on different cognitive domains with the sole purpose of achieving specific learning outcomes. 
An area of effective questioning can be for assessment for learning. William (2011) suggests that through assessment, we can identify whether an activity has met the set learning outcomes. William (2011) also says using a starter is a form of assessment for learning, that enables the teacher to assess student’s prior knowledge and make a formative assessment. However, Pearson and Webb (2008) evidence the importance of developing appropriate activities to allow for questions to be answered, which the starter in the critical incident allows for. Furthermore, this starter, a form of assessment activity, could be used to assist the learning process if it provides feedback that both the teacher and the student can use (Wiliam, 2011). This feedback can allow both parties to develop next teaching and learning steps. This can be linked to the learning theories above. Specifically looking at the constructivist approach, which is learning as an interactive process, whereby new learning is building on existing learning (Gray and MacBlain, 2015). Furthermore, this feedback can allow Teacher A to develop structured questions to ask during class. 
Other uses of effective questioning can be to check the level of understanding or misunderstanding during the class. Questioning also allows for student engagement through active participation, peer to peer discussion and often classroom management (keeping students on task), (Brualdi, 1998). Another use of questioning is that when questions are effective, they can encourage comprehensive exploration of the topic and stimulate critical thinking (Tofade et al, 2013). This also links to the curriculum for Wales and Donaldson 4 purposes, to engage in critical thinking and to create capable ambitious learners (Donaldson, 2015, Welsh Government, 2021). This literature suggests a wider use for questioning, it allows teachers to question students conceptual understanding, increase engagement and also aid classroom management, therefore suggesting questioning is a useful tool within teaching. 
However, there are number of weaknesses around each type of questioning. McComas and Abraham (2004) suggests low cognitive question yield students’ responses to the question with memorised information, and limited understanding. On the other side, the high cognitive questions can lead to digressions in lesson plans, answers are longer and need greater explanation. These types of questions can often lead to increased teacher interaction which can be more energy intensive, both during the lesson and lesson planning (McComas and Abraham, 2004). Furthermore, Chin (2007) would add value as they suggest, if questions are poor it can hinder learning by creating confusion and possible intimidation. This would suggest that there is huge emphasis on planning for questions to make them effective.
Reflection / Evaluation & Next Steps
This section will reflect and evaluate the critical incident and identify next steps, including those that I will take forward into my own professional and personal development. Reflection is not just a concept of thinking but is about adding new thoughts, knowledge and meaning (Moon, 2004). Reflection is often an individual experience and therefore, this part of the essay will use the Kolb (1984) learning cycle model. Kolb’s reflective model is referred to as experiential learning. The aim of the model is to review, analyse and systematically evaluate our experiences. Once this process has completed, the new experience will be a new starting point for another cycle and therefore having continual growth. 
[bookmark: _Hlk85289942]There was evidence of Teacher A adopting both learning theories, Behaviourist and Constructivist. Teacher A corrects Student B for shouting out and interrupting the learning of Student A. This evidence of reinforcement is effective as it occurs immediately after the behaviour. This supports the view that, a shorter time between a behaviours and reinforcement makes a stronger connection between the two (Cherry, 2021). The researcher noticed that this act was not stern nor aggressive, but a more light-hearted correction by Teacher A. As suggested by the Welsh Government, it is important to build positive relationships with students (Welsh Government, 2010). In this case, Teacher A was able to challenge the student’s poor behaviour through a light-hearted comment. This shows evidence of trust and respect from student to teacher. Whilst the literature suggests that behaviourism can limit students’ choice and prevent creativity, the strengths of it showed that most students benefited from having a structured set of rules as it give students meaning, which Thornberg (2008) concluded students value. Therefore, following key rules and guidelines, set by the school and the curriculum, will be an important objective in my teaching practice. This will help the student achieve each of the four purposes set by Donaldson (2015) and also individual pedagogical principles set by the Welsh Government (2020). Furthermore, to ensure the best implication of the principles, it will be an objective to build strong relationships with the students. 
Within this critical incident, the researcher noticed several benefits for the use of a starter question at the beginning of the lesson. There was clear evidence of learnt behaviour, as students undertook the task without instruction, which appeared to have a positive impact on classroom management. This supports the view of Brualdi (1998). The use of a starter question also provided an effective assessment for learning strategy. The research suggested that formative assessment aids identifying learning needs and providing feedback for both teacher and student to plan the next learning objectives. The benefits from the literature and this critical incident are evident and therefore, moving forward, the use of starter as a form of classroom management and assessment for learning will be adopted in future teaching practice. 
The critical incident highlights the importance of effective questioning. The literature suggests several benefits, one of which to stimulate thinking and topic exploration. The combination of the starter question and the specific cold calling technique highlighted a student’s area of challenge. Cold calling is when the teacher randomly calls upon a student to answer a question or carry on a discussion (Kollat, 2018). Furthermore, cold calling can often create higher engagement and a tool to challenge students (Kollat, 2006). The student response of “I dunno” shows initial discomfortable, perhaps due to their lack of understanding of the question. Teacher A used divergent questions to stimulate thinking and convergent questions to guide the student down a specific path. This would suggest a combination of behaviourism and construction as the student is both building on their previous knowledge but also Teacher A acting as a more knowledge other. 
The researcher also noticed the teacher asking easier questions, which relating to the literature, would appear to be lower cognitive questions. This type of questioning encourages simple recall of memorised of information. This supports Wilen (1991) view that questions can be tailored to the cognitive needs of the students. However, there needs to be a consideration into types of questioning as asking lower-level cognitive questions does not effectively stimulate critical thinking (Saeed et al, 2012). It is evident that Teacher A had taken this into account as Teacher A used a combination of divergent and convergent questions. Teacher A recognised the need for lower cognitive questions to stimulate active recall. Once student A had done this, Teacher A encouraged exploration and critical thinking of the memorised information through divergent questions, to answer the original question. 
Moving forward, effective questioning to challenge, guide and stimulate critical thinking will be adopted in future teaching practice. The critical incident was a good example of well-planned and well-structured questions. This is important to understand as poor questions can hinder the learning experience and cause unneeded confusion. 
Conclusion  
To conclude, this essay evaluated a critical incident which was gathered through non-participant observations. 
Deeper analysis into the critical incident uncovered areas of interest, including learning theories and effective questioning. The literature review highlighted two main approaches to learning, behaviourist and constructivist but concluded there needs to be a combination of both to meet learning objectives. The literature review also highlighted the use of questioning and emphasised the importance of planning for needs of the students, content and learning objectives. 
The critical reflection highlighted key elements that will be taken forward into my teaching practice. I will use an engaging and challenging starter, this will allow me to assess students learning but also aid classroom management. It was concluded that poor questions can lead to confusion and therefore another objective was to ensure I plan engaging questions for the needs of the class. Lastly, I will aim to build positive relationships with students as not only does it create a more pleasant environment to work in, but it builds trust and respect between myself and the students. 
The purpose of reflective practice in this essay has been to highlight good practices, bad practices, and areas to consider when moving forward into my personal teaching practice. This process has been important in my professional development and links with the new professional teaching standards for Wales. The process has involved collaboration with School A and through reflective practice, I have been extending my skill and knowledge, which links to the professional learning standard (Welsh Government, 2021). It has also enabled me to consider how students can achieve the Four Purposes and the Welsh Curriculum when creating a unique learning experience. 
Finally, I believe the critical incident to be a positive experience for myself as a researcher. The deep analysis into reflection, literature and the incident has allowed me to already develop my teaching practices. 
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Date and time, year group: 22/10121 Year 9 Lesson 4.

‘Where and When: Context of the observation — sublect/AOLE, general cassroom context
Drama

12 students sat in a semi-circle due to half the class absent (COVID).

One of the Drama rooms within the school but no special equipment

‘What happened: = detailed description of the critical incidentlthe more detail the better to refer
toin your later work)

Class starter with an active and engaging starter.

The class also did run through of the play with the Teacher.
The activity involved students separating into groups of 3 and a
read through s a class.

Each group, had to select roles/characters, use props, and add in freeze frame/siow
motion to emphasis the turning point of the scene.

g out the play they just

‘Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

Learning theories - Humanist approach
Socialist approach learning from peers — (Yigotsky)
Positive Reinforcement

Classroom Management

Notes: any etails you can note (s it 2 busy environment, s it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)
Very active class, the teacher needed to constantly use classroom mangement
techniques to quiet down the class.
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Date and time, year group: 22/10121 Year 9 Lesson 1

‘Where and When: Context of the observation — subject/AOLE, general classroom context
RS Lesson
Teacher had been off for the last 3 lesson due to liness.

‘What happened: 2 detailed description of the critical Iicident{the more detail the better to refer
toin your later work)

Teacher challenged what they had learnt that week as a starter. He then recapped for
anyone who was missing or had forgotten.

He asked a specific quesion to an individual “what do you call someone who doesn't
believe in god? The student replind ‘| am not sure”. To which the teacher opened it to the
class,

He then set an individual task to which a student replied “l don't get t, | was not here last
week” The teacher made sure the rest of the rest of the class was happy before
returning to the student. (maybe because he knew this would be time consuming and
needed time)

Student was shouting in the class but the teacher ignored and continued with his
explantion

‘Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

Learning Theories

Effective Questions

Behaviour Management

Notes: any detalls you can note (1 t 2 busy environment, i it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)
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'ASYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR'S COHORT

Date and time, year group: 23110121 Year 8 Lesson 3
Here are some examples ofincdents from a 3-19 range, made criica by some students and the areas of

Where and When: Contex: of he observation ~ ubject/AOLE, genral Gassraom contax further study hs e them towards i thei assgaments.
Wiaths Lesson

Seating Plan set my management 1 The rescarcher observe a adul speaking frmiy 0. chid at  wble set out for an indiidual task
Wodern sh class rooms Voulre ot lstening, you need o lsten, you need t earntofsten sid the ault. The i satin
What happened:a Getailed descrpion of the rCcal ICGERT[The more detal e beter o refer “quiettears. Later the esearcher sked the child why they viere there. I go t wrong’ was the
toin youraterwork) repiy. Analysis o thisncident ed fo further sucly of how the se of AL might serve o understand
The class queued outside the classroom as teacher allowed them in 1 by 1 (spraying and avoidsmilr incident i persona prctice. Tne esearcher also studed how approaches o
diinfected gel o thei hands). Healthand Wel-being might usefully relateto the issues rased by th incident.

s they entered the room, they said n their seating plan which compusory (Set by Senior

Wanagement) 2 The researcher observed 2 pupl initially disengage, playing with 2 pencil case and swinging on the.
Thers s atat exercise o the boardfoundin o whol numbers (a ecap of st back legs o the char. Wihen the pupi sow th teacher strta practicl actiiy inuohing indiicucl
lesson

Whiteboards, the beahviour ceased and the pupil became highly engaged. The researcher observed
They sat down quietly and started the task without nstruction, while the teacher took the s enjoyment of practical engagement at sveral diferent cmes throughout the day. This led to,
tegister. The teacher also walked around to ensure allwere viorking and to help anyone e ot e e the theon s Unaerpin s of seafrting oe o
s o deper gy b gement and the theoretical underpinnings of scaffolding

‘The teacher breaks down the equation and cold calls students to gather answers. One pedagogic technia

student struggled with the question, replied vith ‘| dunno’. The teacher vias persistent

2nd broke down the question further fo the student. Af which point another student 3 Achild diagnosed with Autistc Spectrum Disorder (ASD) was observed with a 1:1 support TA rying
‘Shouts out The teacher responds with * id not think your name vias ¥, the student 0 engage him apart rom the other learners i the class. As the child was not engaging at ths time,
apologised as he thought the teacher vias talking to the room. The teacher also it rased questions in the researcher's mind a5 0 the purpose of the pupi being in the mainstream
apologised for not being clear enough setting. This led to further sucly of what learning theories might tell us abovt developing confidence
“The teacher went back {o the original student to encourage them to give the right answer. and sociaisationskis n ASD pupls and a deeper analysis of the usefulness of scafolding as a

pedagogic technique.

‘Areas of possible exploration: what you think could be” Under the nood” n these incdents?

What avenues of research could you consider? 4 A pupil was observed arriving lte and joining a group involved i a shape cutiing task. On arrival
Repeition /Rout of Leaming the pupil cut paper randomly and when asked offered some help before agein becoming distracted
Making their ovn judgement — individual then when the teacher asked questions, back into random cutting. An aduit arived and engaged the pupil gently n discussion. Soon the
oapslhy. the teacher is more knowledgeable other. pupil efoined the others and compltad the learning task. Later the researcher asked why the pupil

‘Assessment for Leaming

Effective Questioning

Leaming theories — Behaviourism, Consiructivism

Assertive Discipiine.

Coanitive Load

Notes: any detais you can note 1 1.3 busy environment, i it afte 1unch, are there 0% of
distractions,are directions made explicit - the more you can refer 1o the better here)
Students start the starter without instruction and in silence

Was late and was Informed that he was returming fom a support session vith the Emotional
Learning Support Assistant (ELSA. Ths led to further sudy on emotional wel-being and relevance
of earning theories (with an emphasi on holistic theory)to future personal pracice.
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