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[image: ]Chapter 1: Introduction
The main aim of this research project is to achieve an understanding of how play aids in developing the Literacy skills of Pupils. Within this, the research project will further identify the role of practitioners in promoting the Literacy skills of pupils’ through play.  
As agreed by Brooker and Edwards (2010) and Moyles (2010a) play enriches children’s learning and development as it provides a platform for hands-on learning, where children develop their knowledge through experimenting and interacting with the world around them. This is in line with view of Vygotksy (1978) and Piaget (1972), who believed that this allows children to make sense of their world. The breadth of research evident about the educational benefits of play, has had a direct impact on Wales’ education system, this impact was acknowledged with the introduction of the Foundation Phase which supports a philosophy of learning where play is the vehicle (Welsh Government, 2015). Research carried out by the author in previous assignments has developed an interest in the nature of play, and how as indicated by Moyles (2010b) it supports ‘child initiated’ learning. The emphasis of the importance of play was also experienced within a school setting; due to this the author deemed play an important area to strengthen their knowledge in, in order to put this knowledge in to practice in future teaching.
In previous years, education in Wales has focused on improving the Literacy skills of pupils, as indicated by the Education Endowment Foundation (2016) quality Literacy skills provide us with the foundations for not only success within education, but also for rewarding careers and lives. It was this recognition of the significance of good Literacy skills for life success that influenced the authors decision to research through this project how play can be used to develop the Literacy skills of pupils’. Furthermore, in order to be able to use this information in further teaching practise the author deemed it essential to investigate the way in which practitioners can aid in developing these skills through play. Initial research in to play and how it can be used to develop the Literacy skills of pupils brought attention to authors such as the Welsh Assembly Government (2008a) and Moyles (2010a), they indicated that play is essential for Literacy. Further research into the question throughout this project will indicate more specifically how play can aid the development of pupils’ literacy skills. 
Research in to the definition of play demonstrate that it is difficult to define. Smidt (2011) defines play as ‘what children and young people do when they follow their own ideas and their own interests in their own way.’ While Sutton-smith (1997, quoted in Eberle, 2014, p.219) suggests play uses childrens’ imagination about reality, where they can put their imaginative ideas in to action. However, the Oxford English Dictionary (2019) defines play as ‘activity for enjoyment and recreation rather than a serious or practical purpose.’ Evidently, the definitions have some  common elements between them, one being that the child is open to following their own instincts or ideas and secondly, the child gaining some enjoyment out of the activity. When using the term play within this research project aspects of all definitions will be taken in to consideration. 
Barton and Hamilton (1998, p.3) define literacy as ‘an activity, located in the space between thought and text’ However, Tsao (2008, p.3) indicates that literacy is ‘the ability to interpret and understand messages relayed from others as a means of communication’. Considering these definitions of literacy, as indicated by Cambridge University Press (2018) literacy definitions should include reference to Oracy, Reading and Writing, these are indicated in the Foundation Phase Framework (2015) as skills that should be developed through Literacy. When referring to the development of Literacy skills through play in future sections of this research project, they will be explored under the titles Oracy, Reading and Writing.  
The Welsh Government (2008b) indicates that children participate in different types of play. Bower (2014) provides the types of play as: 
1. Exploratory play: As indicated by the organisation Aistear (2009), this type of play is where a child explores and experiments in order to become familiar with their surroundings. Smilansky (1990, quoted in Feinberg, 2010, p.267) extends this by adding that it allows children to develop an understanding of the purpose of objects that they encounter. 
2. Directed play: Bower (2014) suggests this type of play is guided by adults. As further explained by the ATL and Chilvers (2016), they explain that this type of play allows practitioners to promote expectations for the play whilst encouraging children to follow their interests.
3. Free-flow play: Davis (2011) suggests that this play encourages children to make decision and include other children within their play. Bower (2014) communicates that free-flow play includes children making use of their life experiences and re-enacting them through their play.
Throughout this research project, these stages of play will be referred to when establishing how each stage contributes to the development of childrens’ literacy skills.
It is the author’s view that play within the education setting is currently being used to develop children’s literacy skills, however the significance of how beneficial play can be in supporting children’s literacy development is undervalued. As indicated in research by Blatchford and Baines (2006), despite the research of the benefits of play, the time children spend playing within school is decreasing. The author suspects that this may be due to many barriers to play which appear within the school system, these will be further explored through literature and research. 
The research methods chosen by the author to investigate the question are: 
- a questionnaire completed by Foundation Phase practitioners.
-  an interview of 10 pupils within a reception class. 
 	- Observations of children at play within the classroom environment, also observation
  of practitioners’ interaction with children during play.

In summary, the main aims of this project are: 
· To gain an understanding of the ways in which play promotes the development of literacy skills. 
· To understand how practitioners can supporting children’s play to encourage the development of literacy skills. 
· To understand the challenges practitioners face when using play as means to developing skills. 
· To acknowledge the views of practitioners on how literacy can be developed through play, and how play can be used successfully to develop childrens’ literacy skills. 
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Oracy
Millard and Gaunt(2018) states that oracy can be seen as an outcome by which pupils learn to talk ‘confidently, appropriately and sensitively’. Furthermore, Wallace (2009) indicates that this also includes pupil’s ability to comprehend the spoken word of other pupils. As acknowledged in the Foundation Phase Framework (2015), oracy development and learning should encompass both speaking and listening. 
The Welsh Assembly Government (2008a) considers speaking as pupils’ ability to produce sounds, having an understanding of the use of language and the ability to speak appropriately based on their audience and purpose. Vygotsky (date unknown, quoted in Smidt, 2011, p.9) acknowledged the importance of language in developing children’s understanding. The BBC (2011) reveals that listening is ‘an active process’ and that when we listen ‘we take meaning from what has been said’. The Welsh Assembly Government (2008a) emphasises that children should experience opportunities to listen through spontaneous activities, therefore promoting the use of play as a means of developing listening skills. The University of Cambridge (2014) highlight that some children lack the fundamental oracy skills as they enter formal schooling, hence the importance of giving children opportunities to develop their oracy skills within the school environment. 
Wood’s (2013) highlights that play offers pupils’ opportunities to practise and develop language as it encourages children to work alongside, and with other children. Andresen (2005), indicates that play undertaken in the role-play area has significant benefits in developing vocabulary. Moyles (2010b) emphasises that this type of play is also called socio-dramatic play, and is where children draw upon their life experience and act it out. Bower (2014) indicates that as children act out during this area, they develop their knowledge of lexical sets relating to real life vocabulary which is essential to literacy development. Ofsted (2012) highlight that in effective schools, the teacher is an active participant in play provision. Moyles (2010a) emphasised that practitioners can encourage and motivate the children to persist by asking questions which maintain childrens engagement, as discovered by the author there was limited research regarding the types of questions appropriate for teachers to ask to support engagement in play activities. As suggested by ICAN (2016) more subject specific vocabulary can be introduced through play. This is agreed by Cowdray (2012) and Broadhead (2004) who emphasises that when playing in the sand and water area children are exposed to language associated more closely with Mathematical Development or Knowledge and Understanding of the World. Cowdray (2012, p.73) emphasises that children for example, talk about the weight using words such as ‘Heavy’ and ‘Light’. Bennett, Wood and Rodgers (1997) suggest that to promote the learning of new and appropriate language educators play an essential part in modelling the specific language. Estyn (2018a) stress that using play to encourage the learning of new vocabulary is considered good practice and has a significant impact on Literacy development. 
Palmer, Bayley and Broadbent (2013) state that social activities such as play, provide opportunities for children to learn social skills relating to speaking which include turn-taking. As suggested by Feinberg (2010) the communication between children during play, develops metalinguistic awareness. As emphasised by Yopp and Yopp (2000) this encourages children to think about their language, extended by Edwards and Kirkpatrick (1999) it allows children to become more informed of their listeners and be knowledgeable about the effect this has on their language. This links to the speaking skill displayed in the Foundation Phase Framework (2015) where children are expected to develop appropriate and relevant vocabulary for play. Despite this evidence, Cambridge University Press (2018) suggest that relevant vocabulary and social skills are learnt best in formal teaching governed by curricula objectives which result in a more purposeful outcome. However, Brooker and Edwards (2010, p. 157) state that ‘children should be free during play….not bound by goals or results set by teachers, which limits the outcomes.’, this agrees with Bruner’s view of play (date unknown, quoted in Moyles, 2010b, p.99) which suggests that play should allow for freedom of thought in every aspect. However, providing children with space for freedom of thought highlights a barrier to play experienced by teachers. This being the pressure upon teacher for children to evidence a certain amount of work in childrens books, as shared by Millard and Menzies (2016). 
Emphasised by Johnson (2019), play aids the development of listening skills, as agreed by Palmer, Bayley and Broadbent (2013) who suggests that the reason for this is that during play children engage in conversation which requires listening in order to participate. According to Smith (2012) the role play area is a highly appropriate place to engage childrens’ listening skills, as agreed by the CCEA (2008) who add that this is due to the fact that as children act within this area they have to listen to and then respond to the spoken language of others appropriately. Spotlighted by Cowdray (2013) practitioners often forget that children have to be taught to listen. Smith (2012) indicates the practitioners role in developing childrens’ listening through play is to play alongside children, demonstrating good listening skills. The British Council (date unknown) suggests that this can be done by demonstrating and modelling good body language such as good eye contact which can indicate when someone is listening. Research on developing listening skills through play was significantly less that that of developing speaking and writing skills, therefore this is an area the author deemed to be important in gaining more knowledge on in personal research. 
Reading
Leipzig (2001) suggests that ‘reading is a multifaceted process involving word recognition, comprehension, fluency and motivation’. However, Cox (1991, p.133) argues that reading is more than recognising and understand words on a page, it requires understanding the words and being an ‘active participant’ in a process. The One World Literacy Foundation (2013) emphasises that being able to read is of vital importance to be able to participate in todays world. 
	As suggested by the Welsh Assembly Government (2008a) prior to reading children need to show readiness-they extend this by suggesting this includes childrens ability to hold a book correctly and turn the pages in the appropriate order. When deciding when a child is ready to read, observations need to be undertaken,  this is another role of the practitioner during play as stated by Saunders (2015). Suggested by Gross (2013) this is because it provides beneficial opportunities to assess childrens abilities. As indicated by Spodek and Saracho (2006) as children play they are provided with opportunities to develop skills required for formal reading. In line with this, Drake (2005) exhausts that through play children can independently access a variety of resources which include print. Although Drake (2005) emphasises the need for children to access print independently in the provision, research by Neaum (2018) showed that in child-initiated learning, there was almost no child engagement with print; this established the question whether development of literacy through play is successful in non-adult initiated activities. As Wragg, Wragg, Hayes and Chamberlin (2012) states, being able to access print in play provision develops children’s awareness of print and their idea of what print looks like within sources as they experiment, Evans (2012) enhances this by adding that this helps children begin to establish the view of themselves as emergent readers, which asserted by Mielonen and Paterson (2009) builds pupils’ confidence. Larson and Marsh (2015) stress the teachers role as a provider of suitable resources which include print, which should be accessible in the play provision. 
	The Foundation Phase Framework (2015) shows that children are expected to understand that print carries meaning. Leeds Community Healthcare NHS (2013) indicate that this can include developing symbolic representation. As explained by Macintyre (2001) this is the ability to use one object to represent another, claimed by Graham and Kelly (2012) both reading and writing development require the development of this skill. Bialystok and Luk (2013) explain this is because it can develop meaning for children when reading words, relating their mind to its associate object. Wellhouse and Giles (2006) note that symbolic representation can be developed when children are participating in playing with blocks, as they use the imagination to turn a block in to an object and name it appropriately. Mcmanis (date unknown) suggests that this symbolic thought can also be promoted in the role play area, as agreed by Graham and Kelly (2012) who add that entering the world of book through this means is not far away from entering the world of role-play or imaginative thought in the role play area. Smith (2012) argues that to be fully engaged in symbolic play, children need time. However, as pointed out by Millard and Menzies (2016), a lack of time allocated to play is a barrier experienced by teachers due to them having more pressing priorities. 
Writing
Coulmas (2012) states writing is a process of recording language by using ‘visible or tactile marks’. However, The English Club (2019) defines writing as a process which uses symbols in order to communicate. These definitions both suggest that writing is a process of recording language. In line with writing being a means of communication, Daffern, Mackenzie and Hemmings (2016) emphasis the importance in learning to write as it is able to offer many opportunities, they suggest it can aid not only in providing a means of personal reflection but a vital means of communication used through media in our modern world. The importance of teaching children skills to be able to meet the demands of the future is reflected in our future curriculum where one of the aims indicates that we must provide children with essential skills in order for them to be independent adults (Donaldson, 2015).
	Play aids children’s literacy skills by providing opportunities to advance their pre-writing skills. Huffman and Fortenberry (2011) believe writing is dependent on the development of fine motor skill. Stoeger and Ziegler (2013) explain fine motor skills as the coordination of small muscles within the hand, As extended by Palmer, Bayley and Broadbent (2013) children need to develop their fine motor skills in order to be able to make the movements with their hands needed for writing. A document by Bridgend County Borough Council (2016) asserts that many children are delayed in writing due to a lack of opportunities to practice and develop these fine motor skills, which can be developed in the play provision. Huffman and Fortenberry (2011) assert that play within the water tray can develop these skills as children hold and pour water from one container to another. Isbell (2012) also points out that the use of scissors and staplers in the arts centre can provide practise and development of these skills, as children use their muscle to move the scissors and squeeze the stapler. It is the role of the practitioner during these areas to not only provide a variety of materials for children to practice their fine motor and writing with as stated by Smidt (2011), but to provide encouragement as spotlighted by Drake (2005). 
	Whitehead (2011) suggests that as children draw and paint in play activities they will try to make print like marks, during pre-writing stages the Foundation Phase Framework (2015) indicates this as an expectation. Anning (2004) reveals the importance in encouraging children to draw in their journeys to becoming literate, Smidt (2011) asserts that this allows children to begin recognising marks they make that might represent real things such as letters. Drake (2005) suggests that for a high-quality experiences which develop literacy  through play, adults need to model and support children when engaging in experiences such as mark making. Using this method where the adult is a scaffolder of the learning links with Vygotsky’s theory of the ‘Zone of Proximal Development’ which as stated by McLeod (2019) is the theory that children can attain more in their learning when supported by a more knowledgeable other, until that goal can be achieved independently. This is promoted in research by Stephen, Martlew and Ellis (2011) who indicates that with help from a more supportive adult during play, childrens engagement is heightened. However, ATL and Chilvers (2012) indicate that modelling in play activities and deciding which child needs more support is a barrier experienced by teachers in providing the best possible progress through play, this is due to a poor adult to child ratio and large class sizes which make it difficult for teachers to support everyone during the play experience.  
	Estyn (2013) suggest that inspectors look for planned opportunities to develop writing during the continuous provision, highlighting the importance of providing writing experiences through play. As indicated by OFSTED (2012) and agreed by Myhill and Jones (2009) the role play area provides a good opportunity to provide a more meaningful context for writing. This agrees with Oxfordshire City Council (2015) who suggests that providing a more meaningful context ensures that children are more engaged in their writing as this they use their experience to inform their writing.
[image: ]Chapter 3: Methodology and Research Design.  
The Welsh Government (2015b, p.21) suggests that completing research ethically includes carrying out research ‘fairly, honestly and without the intention of harming others’. To ensure this research project was carried out ethically, the author ensured it adhered to British Educational Research Association Guidelines (BERA). How the research completed in association with this project would adhere to these guidelines was displayed in an Ethics form as can be seen in Appendix 1. 
Any participants included in research were informed that data would be confidential in line with the Date Protection Act 1998, as further explained on Page 7 of the ethics form found in Appendix 1. Gray (2009) suggests that when carrying out research ethically, it is essential that participants are reminded that their information can be emitted from research or the interview can be postponed at any time. When collecting information for the questionnaire and interviews with children, as explained in Page 7 of the ethics form, children and adults were informed that this was their right. However, upon research and reflection, it is apparent to the author that to ensure participants such as practitioners that their information would be confidential which in turn the author believes would have encouraged engagement, they could have been better informed that the research would adhere to the Data Protection Act 1998 and the BERA guidelines. 
Questionnaires 
The author collected 20 questionnaires when undertaking research in the Primary School, this is a small sample size which as Orthod (2014) indicates, may not produce valid and reliable results. The author proposes that if the investigation was to be carried out again, an online platform could be used to help engage more practitioners in providing answers to the questionnaire. As indicated by Gray (2009, p.337) ‘questionnaires are research tools through which people are asked to respond to the same set of questions in a predetermined order’, emphasised by Wilkinson and Birmingham (2003) a questionnaire is an efficient method in order to retain peoples thoughts or opinions on a subject, hence the use of questionnaires during this research project of which an example can be seen in appendix 1. As stated by the Welsh Government (2015b), questionnaires can have both qualitative and quantative questions, this is evident in the questionnaire created by the author. Indicated by Kelley, Clark, Brown and Sitzia (2003) answers to qualitative questions, which are open questions, provide a quality insight in to a topic. However as suggested by Cohen, Manion and Morrison (2011) open questions can lead to irrelevant and redundant information based on different interpretations of the question by participants; Bell (2010) reveals the importance of ensuring questions are worded appropriately to avoid this occurring. Mathers, Fox and Hun (2009) implies that quantative data, where questions are closed, produce rich data for research as they are focused. The questionnaire used by the author, has many quantative questions allowing for reputable data, the author also understands that these questions would take less time which considers teacher work load. 
Pupil Interview
The author carried out 10 interviews with children at the Primary School, which involved children within a reception class, the questions asked in the interview can be seen in appendix 2. Moser and Kalton (1971,p. 271, quoted in Bell, 2010, p.161) suggests that interviews are ‘a conversation between interviewer and respondent with the purpose of eliciting certain information from the respondent.’ Punch (2014) suggests that interviews are a good way of obtaining peoples’ views on matters and how they see reality also their perceptions of a situation. Hence, the use of them by the author in research to gain childrens’ perception of play in their environment and if they recognise how it helps their literacy development. Keller-Hamela (2016) explains that when carrying out interviews with children it is important that the child feel safe and comfortable, this was considered by the author when carrying out the interviews, the children were interviewed in class a setting they believe to be safe. Further, mentioned by Newby (2014) and agreed by ESOMA (2009) the maturity level of the child must be considered, within this the appropriateness of the subject and language of the questions must be examined; as considered by the author when carrying out the interview, who rephrased questions to develop understanding. Nevertheless, Newby (2014) alleges a limitation to interviewing children is that their answers are influenced by a variety of aspects, one being mood, therefore we should consider the validity of the answers given carefully. 
Observations
Throughout the authors experience in a primary school to gather research, there were various opportunities to observe children and teaching practitioners engaging in play. Smidt (2015: Vii) defines observation as ‘watching what other do and listening to what they say’ as indicated by punch (2009) this type of observation is ‘naturalistic’ this is where the individual observing does not intervene or affect the behaviour of those they are observing; this aligns with the way in which the author observed children within the classroom setting. Cohen, Manion and Morrison (2011: 456) spotlight the benefit of observations in gaining ‘live’ data, which is first-hand and therefore, more reliable as indicated by Robinson and Hall (2002). Contrary, Gray (2009) questions the accuracy of observations, as detailed and extensive notes are usually difficult to write at the time of observation, however as the author observed play from a distance this was not an issue experienced. Whilst in the school setting the author had opportunities to document the environment provided by the practitioner for children to play, through the means of photographs, in order to do this the author had to gain permission from the headteacher which was completed on school experience. As suggested by Miller (2015) using photographs to document research finding allows the researcher to document things that would be hard to explain using words. Diversely, Holm (2008) suggest that photographs can be set up by the researcher, to suit a purpose and therefore, they may not be a reliable source; this however, was not the case for the author who through photographs aimed to capture a true representation of the play environment. 
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This chapter aims to describe the findings carried out by the author for this project, it will look at the data collected via the questionnaire, interview with pupils and observations and begin to identify if the research collected correlated to the literature findings. It will also aim to identify and discuss any new information discovered through research. 
Questionnaire 
The questionnaire given out to participants as can be viewed in appendix two, has two sections. Section A looks at acquiring research about the role of practitioners in supporting literacy development through play, Section B looked at obtaining information about how knowledgeable practitioners are about how play can be used to promote pupils’ literacy skills.  

        Figure 1 





An interesting finding acknowledged when analysing the questionnaire data can be seen in figure 1. Recognised within the Literature Review of this assignment and asserted by Gronlund (2010) when playing, the practitioner should act as a guide to enable children to develop aspects such as more specific vocabulary. Despite this, as can be seen in Figure 1 which displays the results from question 2 of section A, only 55% of people declared that they sometimes guide children to promote the development of literacy skills during play. In line with this, a further 10% of practitioners stated they rarely assist learners during their play. Appendix 3 displays the written answer of one of the participants who answered that they rarely guide children within their play. They state that the guidance they provide children is only within the initial introduction of play activities; this correlates with observations of the author, who as seen in notes shown in appendix 4 witnessed this within a foundation phase classroom. Further, this links to research by Saracho (2001) who said that often teachers directed children to play areas, and then carried on with other tasks. As indicated by Bennett, Wood and Rodgers (1997) although children may be able to carry on with play activities independently, without guidance from a teacher during play, the learning may be limited. The results of this question may suggest that teachers do not fully understand how their participation in play activities can benefit the literacy learning of pupils’. An reason for this may be due to the limitations of developing literacy during play communicated by practitioners in Section B of the questionnaire. In the results for  question 16, which asked practitioners to indicate the barriers, 12 out of 20 practitioners noted about limited time to play, with one participant as can be seen in appendix 5 stating about not having enough staff to support play, this correlates with research found within the literature review. 
	As described by Egenfeldt-Nielsen (2006) an essential role of the teacher during play is the facilitator. Question 1 of section A within the questionnaire, asks facilitators how much they allow the children to follow their own interests during play. The results for this question indicated that 70% of practitioners stated they always allow children to follow their own interests during play, however 30% of practitioners said sometimes they allow children to promote their own interests during play. According to OFSTED (2012) children are more engaged in play which follows their interests as also acknowledged in the literature review, new information provided by a practitioner in the questionnaire as can be seen in appendix 6 indicates further that this can be used in order to motivate and promote children learning of Literacy in formal lessons as it ‘sticks in childrens memory longer’, this was not discovered through initial research displayed in the literature Review. Research at this stage revealed that this is considered good practice by Estyn (2018b) who suggested that when role-play was used to inform childrens writing, children’s writing improved, this is agreed by Ihmeideh (2015) who also acknowledged a positive change in childrens attitude towards writing. 
	Section B of the questionnaire aimed to look at perception of how play aids in developing childrens literacy skills. Question 11 of the questionnaire, discusses how practitioners believe play develops the oracy skills of pupils. As found within the literature review, play was seen to be very influential in developing childrens’ language. All practitioners, within the questionnaire acknowledged this importance answering that they ‘strongly agree’ that play  is important in developing the oracy skills of children. Despite this, one practitioner outlines a limitation within question 16 of the questionnaire this can be seen in appendix 7. They express that it is challenging to change provisions on a regular basis ensuring children are engaged and that the provision offers appropriate literacy opportunities suitable for the age group. This highlights a limitation which was not  discovered in initial research, further research about teachers training within play, as indicated by Millard and Menzie (2016) shows that in particular teachers do not regularly receive training on how to improve teachers oracy skills in provision; this training may result in practitioners having more informed ideas of how to arrange provision to encourage oracy and literacy in general. 
	As previously discussed, Question 16 of the questionnaire discusses the limitations practitioners experience in regards to developing literacy through play. An interesting answer as shared by one practitioner which can be seen in appendix 8,  explains how children struggle to play with others, as their imagination is hindered due to them spending too much time using Electronic devices. This correlates with observations made by the practitioner shown in appendix 9, where a note was made that some children did not engage with symbolic/ dramatic play but were more interested in activities with opportunities to use ICT. Vygotsky (cited in Smidt, 2011, p.9) talked about play as imagination in action, as further stated by Macintyre (2001) this imagination developed through play encourages children to develop social skills along with vocabulary as they describe, delegate and listen to others. With this in mind, it can be assumed that promoting activities in play, where children are encouraged and supported to be imaginative are essential if they are to develop their literacy skills through this means. 
Pupil Interview
The questions asked by the author to pupils can be viewed in appendix 2. Question 8 of this interview asked pupils if they believed play helped them in improving in their writing, 90% of the pupils said that it did, extending with suggestions where they practise, with only one participant answering with ‘no, I don’t think so’ as can be seen in appendix 10. Highlighted in the interview with participants was their recognition of the ability play has in providing opportunities to practice their writing skills, in particular writing for different purposes which is a skills children must develop as indicated in the Foundation Phase Framework (2015), this was not recognised within research for chapter 2. As can be observed within appendix 11 and 12 which shows 2 completed interview answers, one pupil indicates that they liked to order flowers using the florist order forms, as can be seen in appendix 13 which also shows indication of emergent writing as discussed in chapter 2. Another pupil commented saying they like to practise writing postcards in the writing area. Ofsted (date unknown, cited in Saunders, 2015, p. 221) suggests that this is good practice as children need to be encouraged to write for various reasons, Hall and Robinson (2002) share this view, adding that this exhibits to children the vast reasons they can use writing for. 
	When asked if play is used by the teacher for children to learn about talking, reading or writing, 7 of the 10 children discussed the fact that their teacher incorporates challenges in to the play provision that they must complete. When further questioned about these challenges many children added that they were encouraged through these challenges to make their name or different letters in play dough or as shaving foam as can be acknowledged in appendix 14, this demonstrated the awareness of children that they are learning their letters through play. As asserted by Pinnington (2018) this is effective as research shows children learn letter shapes more effectively when they have ‘sensory feedback’. However, Brooker and Edwards (2010) debates whether this can be considered learning through play as they consider play to be an activity that is not motivated by educational goals as further discussed prior in the literature review. 
	Through interviewing pupils, it was evident that there was little awareness of the benefits of play in developing Oracy and Reading. Just one participant acknowledged the learning of ‘new words’ as can be seen in appendix 11, with the same participant acknowledging the access to books available in the play provision. If the author was to carry out further research it would be interesting to find out if the acknowledgement of developing vocabulary and reading in play activities by children would increase their success in developing them through play activities. 
Observations
As indicated in notes show in appendix 15, the author observed children playing games such as snap provided by the practitioner in the play provision, this was without personal recognition of the literacy benefits these games contain. As shown in question 15 of the questionnaire, one practitioner indicated that this game is important in providing children with pre-reading skills as can be acknowledged in appendix 16. Further research in to this indicated that snap can aid the development of visual memory skills needed for both reading and writing. As indicated by Leicester Partnership NHS (2013) Visual memory is ‘is the ability to store and remember information after seeing pictures or activities’ Evans (2016) highlights that activities to enhance these skills are often supported in the play provision, she further suggests providing games such as word bingo to support the development of this skill. This knowledge will be used in future practise by the author to inform the play provision in the classroom. 
	Observed in the role-play area was the development of appropriate language as discovered by wood (2013) displayed in Chapter 2. This information is also concluded by Paes and Ellefson (2018) who suggests that there is also a significant value in role-play and play in general in developing the language of English Second Language (EAL)  pupils; this was observed by the author who witnessed a EAL pupil who would not communicate within formal situations, develop language in a less formal setting during play. As observed in the role-play area, children would often retell stories they had been read within class, being able to retell familiar stories is a skill children should develop as informed in the Foundation Phase Framework (2015); this observation correlates with research by Prenevost (1995) who shares that retelling a story through roleplay is also beneficial for childrens language development. 
	As evident in the literature review, information regarding the development of listening skills was not as sizable as that which looked at reading and writing. Despite this, observations of children within all areas of the play provision conveyed that the development and practising of listening skills were evident. The author found that the most significant demonstration of this was the children’s ability to listen to others and ask questions based on what the other child had said. Research by Clarke (date unknown) suggests that this may be due to the environment play creates in pressurising children to gain information from others about their role in the game or role-play scenario. 
Limitations of the Research
Analysing the questionnaire allowed recognition that some of the questions were structured in a way that were open to interpretation, such as question 14. The author acknowledges that awareness of certain aspects in regards to play were not developed at the stage of developing the questionnaire, the result of this may be that some of the questionnaire results are not reliable. In future the author would aim to define on a questionnaire what they mean by certain phrases so narrow the margin for interpretation and ensure a greater reliability of results. 




[image: ]Chapter 5: Conclusion
It is evident through research carried out for the literature review and by evaluating the research carried out by the author including the questionnaire, observations and interviews, that through play children can and do develop their literacy skills. 
When considering the aims of this research project, the literature review and the results and discussion chapters, they clearly acknowledge the ways in which play promotes the development of literacy skills. They indicate how play can develop skills such as subject specific language found in the literature review, also the development of narratives and language in role-play which can present exciting links to formal literacy lessons, as found in the questionnaire results. Additionally, the value of providing a meaningful context for learning which promotes the development of writing skills and as shared by Estyn (2018) increases writing levels should not be forgotten. It is through this research that the author has gained knowledge on activities in the play provision, that ensure rich opportunities for language learning which can be used to inform future practice and planning within the school environment. 
Research carried out by the author and discovered through research for the literature review, indicated many limitations to using play in order to develop the literacy skills of pupils such as, time allocated to play, a low staff to pupil ratio which results in a lack of support during play, also the more surprising answer of practitioners feeling children are not as imaginative due to their dependence on electronic devices. 
The questionnaire suggested that practitioners were aware of the importance of play in developing the literacy skills of pupils and how play can promote the literacy skills of pupils. However, the questionnaire did indicate that some practitioners had a gap in their knowledge regarding the role they should play in supporting children in play, which as emphasised by Drake (2005) and Stephen, Martlew and Ellis (2011) is to facilitate, support and encourage pupils. Future research could focus on the types of training available for practitioners to develop the appropriate skills to support pupils within play. In future practise, this information will result in the author being able to support pupils’ in the various activities within the play provision suitably. 
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Appendix 2
Interview questions

1. What is your favourite thing to play? Why?
_________________________________________________________________________________________________________________________________________________________

2. Do you learn about or how to do anything when you play?
_________________________________________________________________________________________________________________________________________________________

3. What do you do in the role play area?
_________________________________________________________________________________________________________________________________________________________

4. Does playing help you understand your school work?
_________________________________________________________________________________________________________________________________________________________

5. Does your teacher use play to help you to learn?
_________________________________________________________________________________________________________________________________________________________

6. Does play help you practise your writing?
_________________________________________________________________________________________________________________________________________________________
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Class: Reception Class

Ouration: 45 minuted

Observations:

- The children engage in the introduction of the lesson.

- Once the children have been introduced to the
lesson the teacher tell the children the play areas
available to them.

- The children play independently in the play areas,
many of the children engage in play within a cinema
areas, however find it difficult o share objects such
s the popcorn.

- In the play provision, the children are able toisten
to music and participate in a dancing activity
individually. The child talks about the music relating
to the weather when participating.
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Class: Reception Class

Duration: 1 day

Observations:

- Inthe rotation of the lesson, 1 group s ahways playing

- The children have access to many resources in the
play provision, there is a craft area where children are
being encouraged to make their own castles.

- The play provision includes 3 florist where the
children have to fill in the order form, wrap the
flowers and sell them, receiving money.

- The play provision also offers ICT, in the form of 4
computers. Many of the boys within the class go
straight to the computers in order to play on the
games, these did not participate in the role play
during any play opportunity

- The children had opportunities to use beads and
thread them on to the string, this activity encouraged
the children to work together. -
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ot auestions

1 Whatis your fsvouite thing tplay? Wey?
Tika o play on the smart board 25 L eancolo the anmals nd.
play on games.

2. Do youlsam shost orhowr o do suything when you plsy?
Tleam sbout wriing, I practce my smal writng in the witing

3. What do you do i therole play area”

Play, ke togiveout flowers t my iends because Lam the
sorit

4. Does plying hep you mdsrstand your school sork?
Yes, Lpractisemy sitng.

5. Doss your teacher use play to belp you t lara?
‘Sometims, usualy on fun Fridsy

6. Doss play help you pracie your witing?
o, I don't ik so.
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1 Whatis your fsvouite thing tplay? Wey?
Tika o play on the smart board 25 L eancolo the anmals nd.
play on games.

2. Do youlsam shost orhowr o do suything whe you plsy?

Tleam bout riing, L practice my small wrting in the witng

3. What do you do i therole play area”
Play, ke togiveout flowers to my iends because Lam the
sorit

4. Does plying hep you mdsrstand your school sork?

Yes, Lpractisemy sitng.

5. Doss your teacher use play to belp you t lara?

‘Sometims, usualy on fun Fridsy

6 Doesplay kelp you pracie yourwiting”
o, I don't ik so.
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1 Whatis your fsvouite thing tplay? Wey?
Thiksto vt postcards inthe witng rea.

2. Do youlsam shost orhow o do suything whe you plsy?
Yes it good o share leam words in the witing area to.

3. What do you do i therole play area”

Ipick flowess and by hem.

4 Doss plaving hlpyou mderand your soo]work?
Ve, Lpractisemy reading

5. Dossyou teacher e play o bep you o leam?
Ve, we e ur callenge which we et completed n o
sy time.

6. Doss play bl you prctis your wriing?

Ves, e ca practos atersinthe wriing sres or on he st
boud
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Interview questions

1. What is your favourite thing to play? Why?
Iike to play in the florist because itis fun.

2. Do you leam about or how to do anything when you play?
Tam learning about shapes.

3. What do you do in the role play area?

1 give flowers to my friends and fill out the order forms.
4. Does playing help you understand your school work?

No.

5. Does your teacher use play to help you to leam?
Yes, we have challenges.

6. Does play help you pracise your writing?

Yes, we practise in the writing area. |
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Interview questions Interview questions =
1. What is your favourite thing to play? Why? 1. What is your favourite thing to play? Why?
Iike to play in the florist because itis fun. Ilike to play with cars
2. Do you leam about or how to do anything when you play? 2. Do you leam about or how to do anything when you play?
Tam learning about shapes. In the shaving foam I practise my letters and I draw patterns.
3. What do you do in the role play area? 3. What do you do in the role play area?
1 give flowers to my friends and fill out the order forms. In the role play area I am always the customer.
4. Does playing help you understand your school work? 4. Does playing help you understand your school work?
No. No.
5. Does your teacher use play to help you to leam? 5. Does your teacher use play to help you to leam?
Yes, we have challenges. _ Yes, me mako things when we play.

7| 6. Does play help you practise your writing?

6. Does play help you pracise your writing?

Yes, we use play dough for our words sometimes.

Yes, we practise in the writing area.
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Class: Reception

Duration: L hour

Observations:

- The teaching assistant supports the child in an arts
and craft challenge, the support assistant models
how to cut the materials and then the steps to make
the object

- The children had many games out on the table
during fun Friday activities. These include a puzzle,
Snap and pictures which are coloured by working
out the sum.

- The teacher encourages conversation within the
florist by telling the children about her favourite
coloured flowers, the children then go on to tell the
teacher their favourite colour. One child finds the
teacher 2 bunch of her favourite colour flowers

- The children were playing outdoors in the water
area. One children had 2 containers and was using.
the small container to fill up the bigger one, using.
words such as ‘bigger’‘heavier’ and ‘smaller’
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