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	[bookmark: cysill]Targed/Target 1
Read even more relevant and peer reviewed books and journal articles as well as websites when researching.
	I researched books on the university online library, and I used google scholar.
	My reference list shows a variety of books and journal articles.

	Targed/Target 2
Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I ensured to find the opposing view, even though there was not much negative research available.
	I spoke about the possibility of the children feeling out of their comfort zone when having to do a PowerPoint.

	Targed/Target 3
Ensure greater elaboration of recommendations for pedagogy development when discussing counter arguments.
	I read the curriculum documents that are available on HWB, whilst also finding information from Donaldson’s report.
	I discussed the language, literacy and communication area of learning and experience from the curriculum documents. I also discussed health and wellbeing from Donaldson’s report. 
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Bronfenbrenner (1992) underpins the importance in involving communities in the life of children during their school years, as these relationships strengthen the child’s mesosystem, therefore aiding their holistic development. In agreement is Sanders (2003) as she suggests that community involvement in schools can enhance the achievement and well-being of the children, in addition to building strong relationships with the community. This assignment will be focused on developing a school project to involve the communities, resulting in the children’s holistic development being improved. The project will involve Year 5 children, aged 9 and 10, leaving the school for one morning a week to attend a nearby retirement home and read to and with the residents.

In addition to the above, Blank et al (2003) implies that involving communities in schools have become important solutions in improving the learning of the children. They suggest that involving communities provides a depth of learning opportunities to the children, including academic and non-academic skills, those being, learning to interact in social situations and respecting the rights and needs of others. As a result of the children learning these vital life skills, it will encourage them to become ethically informed citizens as they begin to understand the need for continuously respecting the needs and rights of others (HWB, 2022). 

The school I attended for my teaching practice will be named School A for the purpose of this assignment, in order to maintain confidentiality. School A has a total of 228 pupils and is in a village within the city of Swansea (My Local School, 2022). This school has made links with the local community in recent years, with allowing the children to visit a local café and purchase items, providing them with real-life contexts. However, the school has failed to create close relationships with those from the older generation, therefore disallowing the opportunity for intergenerational experiences (Estyn, 2016). 

Furthermore, the school development plan (SDP) celebrates their success in involving the families of the children in their learning, by running workshops and clubs for the families to attend (Tre Uchaf Primary School, 2021). However, the SDP has no mention of the children being involved in the wider community, which as suggested by Bronfenbrenner (1992), improves the holistic development of the children. Although the SDP illustrates that the school have previously failed to involve the wider community, there is a focus on aiming to improve on their visits within the community, therefore highlighting the need for this community project. 


Moreover, School A understands the need of involving the community to progress the learning of the children, as one of their aims is to encourage the children to learn about and contribute to their local community (Tre Uchaf Primary School, 2022). This aim coincides with one of the four purposes of the curriculum, which states that children must become ethical and informed citizens by learning about their community and effectively contributing to it (HWB, 2022). HWB continues by suggesting the importance of encouraging children to become healthy and confident individuals who have the confidence and ability to participate in different social settings, which this project allows. 


To continue, this project, named Special Stories, involves the children attending a nearby retirement home and reading stories to the residents, with the residents also taking part in this reading. As a result, the children will have the opportunity to meet one of the ‘what matters statements’ that has been proposed for the Language, Literacy and Communication (LLC) Area of Learning and Experience (AoLE) in the curriculum. The specific ‘what matters statement’ met is focused on providing an opportunity for the children to understand languages in different forms and genres, resulting in understanding the wider world. This project provides this opportunity to the children as they will be reading and listening to a range of books from different genres, providing them with an insight into how complex language can be (HWB, 2022).

Additionally, a second aim of School A is to enable the children to gain confidence in their basic skills of speaking and reading (Tre Uchaf Primary School, 2022). The curriculum clearly states the progression steps for the LLC AoLE in the curriculum, of ensuring the children can develop their vocabulary through both listening and reading (HWB, 2022). By providing the children the opportunity to progress in their learning, it enables the learners to further develop towards displaying all four purposes (HWB, 2022).


Bruner (1984) provides an insight into Vygotsky’s Zone of Proximal Development (ZPD) and suggests that this learning theory can be observed in a classroom setting, or alternatively, somewhere where the child can develop new skills. Bruner continues by recommending the strategies that can be implemented for effective learning to take place. A key strategy is implementing social interactions to allow the child to improve on their skills and abilities, which can be administered through supportive activities. Special Stories allows for these strategies to take place by encouraging the children and residents to alternate reading, with the child reading two pages and the resident reading the next two, until the book has finished. This fosters a supportive environment as both the child and the resident can provide guidance to one another throughout, by also giving the child an opportunity to understand the story by both reading and listening (HWB, 2022).

This project aims to not only improve on the LLC skills of the children, but to also improve on intergenerational experiences for each child. There is an understanding throughout the year group that some children do not have elderly relatives, therefore they lack in experiences of communicating with individuals of this age range. Estyn (2020) state that involving children in community projects with individuals from older generations can provide them with the skills to have a deep understanding of different backgrounds, allowing them to develop respect for others (HWB, 2022). 

Similarly, a second Estyn report focuses on children visiting a care home, which is similar to Special Stories, where the children sing different songs and nursery rhymes. This report highlighted the positive impact this had on both the children and the community, by stating that all those involved developed their self-confidence. It was found that the children gained confidence in communicating with others and the residents who did not previously socialise with others, began looking forward to the visits with the children, resulting in an improved sense of wellbeing (Estyn, 2019).

In agreement with the improvement of wellbeing is the NSW Government (2023), as they imply that community engagement is a critical factor for improving children’s achievement, progress and overall wellbeing. They believe that if we allow children to engage in intergenerational experiences, they learn how to develop positive connections with others and thrive in their emotional wellbeing, resulting in their social interactions improving. Social development must be at the forefront of children’s progression, as HWB (2022) suggests that the way in which children socially engage with others, directly affects their health and wellbeing. 

To provide further viewpoints of intergenerational experiences, Springate et al (2008) believe that there are three main outcomes that are experienced by both children and the elderly when implementing intergenerational practice, those being, an increased understanding, friendship and enjoyment and confidence. Immediately this illustrates that Springate et al (2008) are in agreement with Estyn (2019) in stating that both parties gain confidence from undertaking these activities. 

In relation to developing friendships, it was found that when spending an extended period of time together, children and the elderly begin to form trusting relationships with each other based on mutual respect (Robinson et al, 2006). Implementing intergenerational experiences also encourages young children to have more interactions with the older generation in their daily life, as they no longer fear the elderly (Whitehead et al, 2006). In addition to the improvement of children interacting with the older generation, it has been suggested that after undertaking intergenerational activities, the older generation have found it easier to interact with others in the community, thus improving community cohesion (Granville, 2002).

Although there have been clear explanations in what intergenerational activities can improve for the child, the project’s main aims are to improve on the literacy and social skills of all children, in addition to aiding in positively developing their wellbeing. Donaldson (2015) provides clear explanations on the importance of developing each AoLE, and states that having a depth and breadth of knowledge in language, not only enables effective communication, but allows for deeper learning and understanding of the world. Donaldson continues to imply that exposing children to different literature extends their understanding of language, and the power it holds. It is seen that not only does reading allow for a deeper understanding of language, but it stimulates the child’s imagination, encouraging them to become creative contributors (HWB, 2022). 

In regard to improving the social skills of all children, Donaldson (2015) suggests that there must be an improvement in how school’s encourage positive relationships to form, with a focus on developing communication skills. Special Stories will aid in this development as the children will gain necessary experience and skills to interact effectively with others, whilst building a strong relationship with their designated resident. Magliano (2017) supports this opinion as he suggests that if social skills are developed from a young age, children are more equipped to progress in their learning throughout their life. Similarly, Jones et al (2015) suggest that having strong social-emotional skills aid children to effectively seek help when they need it, therefore ensuring they succeed. 

As explored, the overall intended outcome for all children involved is to improve on their literacy and social skills, with a focus on their wellbeing. This corresponds with the aims of School A in their prospectus, as they are focusing on improving the speaking and reading skills of all children. The ‘reading’ mentioned here would be focused on reading stories aloud and silently, to improve on their knowledge of the different uses of language in a range of contexts and genres. I experienced School A’s love of stories during my teaching practice, as each day, every class would read a different story, in an attempt to encourage all children to enjoy reading and listening to stories. School A have proven their passion for storytelling by providing 31 different stories on their website, with a video link to hear a teacher reading each story (Tre Uchaf Primary School, 2023). 


Due to the passion the school has for storytelling, it is clear that using the project ‘Special Stories’ is relevant to the school’s philosophy of teaching. There is clear evidence that suggests the positive impact storytelling can have on children’s learning as well as their overall wellbeing. The Department for Education (2016) provides evidence from a previously conducted study, that illustrates how children can positively impact from storytelling. They state that the children gain the opportunity to widen their imagination, encouraging them to become immersed in a story and developing their creativity to enable them to become creative contributors (HWB, 2022).

Moreover, the Department for Education (2016) continues by suggesting the wider impact storytelling can have on all children, regardless of their background. It is thought that encouraging children to read and listen to stories, provides them with a greater advantage than children whose parents have a degree. It is important to recognise this fact as 26.1% of School A’s children are eligible for free school meals, which suggests they come from a deprived background (My Local School, 2022). The point raised by the Department for Education demonstrates that the social and economic background of the children have no correlation on whether they can succeed in their life, if they undertake storytelling activities. 

Zabel (1991) believes that storytelling should be one of the main focuses of the teacher in each classroom, as storytelling allows for the children to develop their language skills in addition to gaining confidence in speaking aloud for others to hear. In addition, Aina (1999) stated that storytelling encourages children to become life-long learners and improved readers throughout their education. This viewpoint by Aina recognises one of the four purposes of the curriculum, to encourage children to become ambitious and capable learners who can continue to learn throughout their lives (HWB, 2022). Recognising the links between the aims of School A and the benefits of storytelling is a key reason why this project was chosen, as it ensures to meet the needs of the school and the learners together. 

As previously mentioned, the Year 5 children will attend the retirement home on one morning each week to read to and with the residents. A focus of ensuring that this project could be implemented in the school was keeping the costs to a minimum, therefore ensuring the school could afford the project in their budget. In regard to this, the retirement home is a 12 minute walk from the school, with wide pavements the entire way. As a result, there is no need to hire a minibus to and from the school each week as the children can walk back and forth safely. In addition, a risk assessment would be carried out before implementing the project to ensure the overall safety of each child. There is a requirement that each child in the school brings a coat on wet days, but failing this, the school have a supply of spare raincoats if there is poor weather on the day. Additionally, the school have a stock of hi-vis coats for the children to wear, to maintain a high level of safety throughout the entire walk. Allowing children to take part in walking to and from the retirement home with encourage them to become healthy, confident individuals by taking part in physical activity and being safe from danger (HWB, 2022). 

Furthermore, there are 24 children in the class, resulting in the need for 2 adults to ensure that the correct ratios are maintained (National Education Union, 2020). As a result, only the class teacher and the class teaching assistant need to supervise the children during this project. This is a positive to implementing the project as there is no need to request support from any other member of staff in the school, only the staff already involved in the Year 5 class. 

Although there have been a number of opinions and studies that illustrate the positive impact that intergenerational activities have on both the children and the elderly, we must conduct research to establish what impact Secret Stories will have. A suggestion for measuring the impact of the project is to introduce journalling to both parties. Once the child and their designated resident have completed a story, they must write in their joint journal about the story. This would entail them giving a detailed explanation of what happened in the story, how they felt when they read the story and if they enjoyed it. Both the child and the resident would have an opportunity to write their viewpoints, and then engage in a discussion if they have separate views. Not only does this allow them both to express their views and communicate with one another, but it specifically allows the child to learn how to have a healthy debate, and to give their opinion without any negative consequences (Albonesi, 2007).

In addition, the above strategy allows the children to meet progression step 2 and potentially move onto progression step 3 for the LLC AoLE, as they are learning to communicate their opinions on the story, and explain why they have come to this decision (HWB, 2022). Not only will this ensure they progress in the specific AoLE, the children will also learn to become ambitious and capable learners by thoroughly explaining their ideas and the concepts they have learnt about in their story (HWB, 2022).

In order to recognise the impact Special Stories has had on the residents, a questionnaire may be handed to the residents, at the end of Year 5’s school year, where they will have a mixture of closed and open questions to provide them the freedom of answering freely. This was decided due to Mcleod (2023) suggesting that closed questions alone can lack necessary detail, with open questions alone becoming time-consuming in collecting and analysing the data. In agreement with the possible limitations of using questionnaires is Beiske (2002), as he states that there is often a low response rate from the participants. However, we will be administering the questionnaires on the last day of conducting the project and we will wait until all questionnaires are completed before leaving to walk back to the school. This will ensure that all questionnaires are answered and any questions the residents may have can be cleared.

The purpose of establishing the impact the project has on the residents is to ensure that their wellbeing is having a positive outcome. As previously stated by Granville (2002), implementing intergenerational activities allows the elderly to gain confidence in communicating with other individuals in the community, resulting in friendships being made and their wellbeing improving. It is essential that we understand how this project has impacted the elderly, as if the project is successful, as it is believed to be, the project can be continued throughout the school using a legacy approach. This can be done when each class reaches Year 5, to ensure all children in the school now, and future children, receive the same opportunities to engage in intergenerational activities and reap the benefits as mentioned. 

The Oxford Owl (2023) suggest that by ages 9 to 10 (Year 5), children should be encouraged to read a wide range of books, to ensure they learn the different uses of language and different types of language and writing. This coincides with progression step 2 of the LLC AoLE in the Curriculum for Wales, as here it is stated that children should have the ability to recognise the different types of literature (HWB, 2022). This therefore provides an explanation as to why the legacy of attending the retirement home will be carried out when the children reach Year 5, as there is an expectation that most children will have the ability to read and understand different contexts. 

Implementing digital competency in the curriculum is a mandatory requirement for schools in order to ensure the children are having the ability to undertake cross-curricular work (HWB, 2022). Due to this, a final way in which the impact of the project could be measured is by encouraging the children to create a PowerPoint to present to the class, by choosing one of the stories they have read and giving key points of the story, in addition to providing their opinion. Although it is a positive to give children the opportunity to improve on their digital competency skills, Barot (2023) has found many negatives of demanding that children speak in front of the class. Barot found that doing so can result in the children losing confidence, which is the opposite of what is intended in doing this. However, Brown (2008) believes that children should be encouraged to stretch themselves and move beyond their comfort zone, to expand their skills and knowledge and gain the confidence to participate in variations of performances (HWB, 2022).

A potential threat of implementing this project is it becoming too time-consuming, and potentially taking vital learning time away from the children, that they would have had in the classroom (see Appendix – threats). This being said, the project will only run on one morning each week, and it will be timetabled for when the children would usually have one of their literacy lessons, resulting in them not losing any learning time. Their learning time will not be lost due to them reading part of a story, listening to part of a story and ending with writing their thoughts and opinions in their journal. These activities ensures that the LLC AoLE is met, due to them having the opportunity to learn the different types of literature and its uses in different contexts (HWB, 2022). 

Introducing this project will ensure that all children and residents are receiving the opportunity to develop their social confidence in addition to their reading confidence (see Appendix – Strengths). Blais et al (2017) agrees with this statement as they have found that intergenerational interactions enabled the children to develop new communication skills, and improved on the communication abilities of the elderly. This corresponds with the research found by Springate (2008) where it was stated that one key benefit of intergenerational activities is the development of confidence and communication between both the children and the elderly, resulting in their reading confidence having an improvement.

However, although the communication and confidence skills will be built throughout implementing Social Stories, the children may begin the activities struggling with their reading ability in conjunction with lacking the confidence in reading to others, due to being shy (see Appendix – Weaknesses). Bruner (1984) suggested the use of Vygotsky’s ZPD to improve on essential skills, one being the ability to socially interact with others, as firstly developing these skills may improve on the lack of confidence that the children begin with. Furthermore, Mcleod (2023) expands on Vygotsky’s theory by stating that a child can move through the ZPD when being paired with a more knowledgeable other. The child could be paired with a resident who is skilled in reading, in order to provide them with the necessary support to progress in their skills (HWB, 2022).

Furthermore, this project will allow for the children to improve on their social and literacy skills (see Appendix – strengths). This is as a result of the children having the opportunity to read aloud with their designated resident listening to them, which in turn will develop on their social skills as they feel that they are being listened to (Zabel, 1991). In addition to reading aloud to the residents, the children will have the chance to have conversations with the residents, resulting in them learning how to interact with others by following the simple rules of interactions as stated by Blank et al (2003). Becoming aware of these rules allows the children to become ambitious and capable learners as they are learning how to effectively communicate (HWB, 2022). As previously mentioned, the children will be reading a range of books from different genres, which will ensure that they learn to understand the uses of language in different contexts, consequently improving on their literacy skills (HWB (2022).

There has been a discussion on the positive outcomes of this project, one of those being the community engagement and the trusting relationships being formed between the children and the residents, presented by Robinson et al (2006). Forming these relationships encourages the children to become ethically informed citizens as they begin to learn about their community and the older generation (HWB, 2022). However, a potential threat of this project is the lack of engagement from the residents at the beginning of implementing the project (see Appendix – threats). This may be an issue due to the residents not understanding the need for the project, or their wellbeing being at a low state and not wanting to become involved. A way in which the engagement can be maintained is through beginning the project with reading a story the resident wants to read, by allowing them to choose from a selection the child would have. This would ensure that the resident feels as though they have been listened to and would hopefully engage in the task. Once the resident begins to engage, Granville (2002) found that they gain the ability to form new friendships with the children but others in the community, in addition to an improvement in their wellbeing. 

On the whole, the research conducted on implementing an intergenerational community project has been successful in saying that there are benefits in doing so for both the children and the elderly. Bronfenbrenner (1992) highlights the importance of involving the community in the children’s learning, in order to allow them to progress throughout their life. Involving communities in children’s education allows for an improvement in wellbeing for both the children and the community, as they build strong long-lasting relationships with one another (Sanders, 2003).

In order to become a successful teacher, one must ensure that relevant professional standards are being met to help aid in the progression of the learners (Moodle, 2023). A professional standard I feel that I have met while researching and planning this project is ensuring learners have blended learning experiences. This is due to allowing the children to have opportunities to explore literature in different ways, other than sitting in the classroom and reading to the teaching assistant. I believe that this project will aid the children in becoming ambitious, healthy and capable learners who learn throughout their life (HWB, 2022).
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	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· This project provides the opportunity for the pupils to develop on their literacy and communication skills.
· As well as the above skills, the pupils’ overall social skills will be developed.
· Improves confidence in both the children and the elderly.


	Weaknesses

· The pupils may struggle with their reading ability.
· May lack confidence in reading to the residents, due to being shy.

	EXTERNAL 
(outside the school)
	Opportunities

· The four purposes of the curriculum will be developed.
· The relationships between the school and the community will become strengthened. 


	Threats

· Lack of engagement from the residents.
· Time-consuming project.


Appendix

