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How can we improve involvement in oracy activities by using group roles and/or oracy prompts?
Aim, focus and purpose:
The purpose of this research is to look at strategies, group roles and oracy prompts, which support and inspire pupil’s involvement. The research was chosen to look at oracy as it has been highlighted of importance in key curriculum documents such as Rose (2009) and Donaldson (2015), with Donaldson believing developing oracy has the “the capacity to develop and express ideas through speech – is of central importance to both thinking and learning” (Donaldson, 2015:48). 
The use of talking roles and oracy prompts have been found to support students develop their quality and structure of talking such as discussions and debates as well as also encouraging participation (British Council, 2019) with this in mind the aim of this research is to observe whether the use of group roles and prompts in oracy activities to increase pupil involvement particularly with lower ability literacy pupils and English as an additional language (EAL) pupils.
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Research Context:
The research took part in two contrasting schools, School A and School B. Both schools are located in the South of Wales and are both in partnership with UWTSD.
School A is located within the outskirts of the city centre in Swansea, the school is a pioneer school for new curriculum development within Wales. The school caters for pupils ages 3 to 11, it has around 550 pupils on role. The school has a low EAL percentage of 14.7% as well as a low percentage of Free School Meals (FSM), 8.7%. There are also 3.4% of children with statemented Additional Learning Needs (ALN) (Estyn, 2013; My Local School, 2018a) The research took place within a Year 5 class within the school.
School B is located within the city centre of Newport. The school caters for children aged 3 to 11, it has around 500 pupils on role. The school has a high percentage of EAL pupils, around 84.7% as well as 23.3% of pupils eligible for FSM. 3.8% of pupils within the school are statemented ALN.  90% of the pupils are from an ethnic minority background, 32 different ethnic groups are within the school within around 26 different languages are spoken. (Estyn, 2016; My Local School (2018b) The research took place within a year 6 class within the school.
With these two contrasting schools it will be able to be explored effectively how oracy can be used within classrooms as how pupil involvement can be improved through the use of oracy prompts and activities.
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Literature review:

Methodology:
[bookmark: _GoBack]The method in which this research has taken place was through the method of Lesson Study. A lesson study is “a highly specified form of classroom action research focusing on the development of teacher practice knowledge… Lesson study involves groups of teachers collaboratively, planning, teaching, observing and analysing.” (Dudley, 2014; Lim et al, 2005) Lesson study mixes all features of professional learning that improve learning and teaching (Dudley, 2014). Cordingley et al (2014) highlights these features include of; professional learning happens over a long period of time, it is a real-life experience, involves collaborative enquiry amongst teachers which are wanting to improve an approach. Lesson study is carried out using a mixed methods approach of qualitive and quantitative methods, which is underpinned by the paradigm critical realism, “it is the link between assumptions about the existence of the world and society, the idea of how knowledge is the possible and of what and the choice of methodological approach is of major importance” as suggested Zachariadis et al (2013:856).
During the lesson study, the methods in which will be used are Observation, Semi-Structured Interviews within Focus Groups (which were audio recorded, notes made and then deleted) and Questionnaires.
The method of observation was used 
The second method within the lesson study was Semi-structured interviews, Holstein and Gubrium (2003) indicates that this method can generate data by asking people to talk about a specific topic. This enabled the ability to get the participants views on whether the strategy used within the lesson study was able to improve oracy involvement or not. The semi-structured interviews were using open ended questions which allowed the participants to expand on their ideas and opinions further as well as 
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Ethical considerations:
Ethical considerations have been considered throughout the whole process of this research study. The UWTSD – Research Ethics and Integrity Code of Practice (2017-2020) has been used throughout the ethical considerations as well as BERA (2018) which has stated there are three fundamental principles which underpin ethical research. These are Informed Consent, Anonymity and Confidentiality and Protection from Harm. These three principles should underpin any form of research and ensure that the research adheres to ethical considerations which may disrepute the research. 
Informed consent was sought from both the children/participants involved within the research study, as well as also the gatekeepers (the schools in which the research was taking place) and parental/guardian consent. This was to ensure that all parties involved within the research were aware of what the research involved, how the research was going to be carried out as well as the results and findings of the research and who will have access to this (see appendix for participant information sheet). The participants and parents/guardians also were allowed to withdraw from the research at any point in time they wished and were aware that their results would be destroyed and not taken any further within the research.
Protection from harm will be upheld throughout the whole of the research as well, this has been considered throughout. The participants will be protected from harm throughout the research, this includes physical, mental, emotional and personal harm. This has been prevented by the participants are allowed to withdraw from the research at any time they want to as well as not answering questions they do not feel comfortable with as well as letting them take needed breaks from the interviews when needed. If a person feels distressed at any time within the research help will be sought after in the first instance of the class teacher or any other suitable member of the schools teaching staff. It is appropriate for all participants to feel comfortable within this research so it is vital that the participants are aware that no harm will come of them and awareness of the questions and or answers will be made explicate to them prior to interview within the focus group.
The final principle BERA (2018) highlights is anonymity and confidentiality, this is vital within ethical guidelines to follow as it is protecting the participants identity and their responses as well as their location and other vital details. This has been upheld by ensuring all participants have been given code names such as child a or school a and so on within the research. The participants will also be aware through their informed consent where their anonymity and confidentiality will only be broken is if a safeguarding matter maybe disclosed during the research timeframe and this then will be passed onto the appropriate adults such as the safeguarding lead at the research schools or the university safeguarding lead where the issue will be taken further. 
As well as these key principles of ethical consideration it has been noted of other considerations which have been upheld within the research such as storing of data, adverse outcomes within the research, risks to investigators, risks to participants and feedback which can be given to the schools involved within the research. Full details of this can be found within the appendix (Appendix A: Ethics form)
These ethical considerations have also been upheld throughout the research and will continue to be upheld until the date, 31st July 2019, where all data and information will be destroyed appropriately. 
The UWTSD Research Ethics and Integrity Code of Practice (2017-2020) and The BERA (2018) have enabled the upholding of ethical considerations within this research and has mitigated the risks associated with research with children. 
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Analysis of results:

Discussion of results:
The results of this lesson study showed that the oracy prompts can help to improve pupil involvement. This however showed that they are somewhat not effective if not used regularly throughout variety of lessons. It was felt that prior to research being carried out within the lesson study, the use of different prompts and strategies could have been used prior to implementing them in the research, so that the children were more aware of how these prompts worked. Which would have enabled the research to be more effective and reliable. 
It was also found that the oracy prompts could have been more easily adapted for the second lesson study, this would have made an impact on the improvement of involvement within the oracy activities. This eased our concerns of them being to rigid and structured for the children’s individual and class needs. This is hugely important as the schools and children were in high contrast so creating suitable resources was important for the children to be able to access these lessons appropriately. 
Another point was highlighted within the research that the Talk Towers were more effective within School A, this could have been down to multiple factors, but it seems that as we were able to adapt it after implementing it first in School B it was more enabling for the children. In School B, it was felt that it could have worked better if it had been used as a whole class resource or even a bigger group discussion. This was due to the modelling of the resource was not demonstrated appropriately or whether the language needs of the children within School B were a small barrier of understanding what was asked of them within the strategy of Talk Towers.
However, there are many strengths in the data collection methods, where the semi structured focus group interviews, this allowed the researchers to capture the pupil voice and listening to them express their views and opinions. As well as decision making contributing to their own learning. This is a right of the child, set out but The United Nations the Rights of the Child (UNCRC) which highlights it is the child’s right the express their own opinions and voice. (United Nations Convention, 1989) The focus group semi-structured interviews worked well as it enabled the children to openly talk and discuss their own ideas with a familiar adult, the student teacher within their PTE school carried this out. The participants expressed their own opinions of the lesson, what they liked/disliked, how the lesson could have been improved, how would they have changed the lesson, how would it have been more engaging. These were all questions answered by the children. 
Although the lesson study was successful, it was shown that the presence of an observer within the lesson could have altered the children’s behaviour. This then means that the observer could not get a true reflection of the children’s natural behaviour and/or involvement while the research was carried out with the understanding the Hawthorne Effect may have taken place (Payne and Payne, 2004). 
One final reason in which could have affected the research could be that the researcher/observer could have blindly put their own attitudes and beliefs into the participants responses within the interview. This could have clouded their judgement as responses, this could have been done by subconsciously/consciously bringing any prior knowledge to the participants attention. During this study it was minimalised hugely by minimally explaining what the lesson study entailed as such of activities wise, but the children and parents/carers were fully aware of what the research entailed. It was also minimised by creating a devised checklist of agreed oracy behaviours in which the children would be observed from.  
Overall, the research found strong evidence that prompts, and strategies enable to the improvement of oracy involvement within the classroom. 
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Conclusion:
This research has looked at how the use of oracy prompts and strategies help to improve involvement within oracy activities. The lesson studies found that oracy prompts can be used to support and improve involvement within oracy activities as well as using different strategies to enable oracy development as well. 
Recommendations:
The research highlighted that the prompts within each lesson study did encourage pupil involvement. However, the prompts had different effects on the two research schools. This was highlighted very clearly within school B, where the visual prompts using a picture book which enabled the children to discuss freedom created more engagement and involvement compared to the talk towers and talk tokens within this lesson study this compared to the visual prompts within school A’s lesson study where the talk tower enabled more discussion and engagement and the picture/worksheet prompts were only used as an aid for discussing. However, it was also highlighted that in school A the participants did not have as much confidence when discussing as whole class compared to in smaller working groups compared to school B’s sample of participants.
If the research was to be carried out again with this lesson study, I would suggest that the lessons need to be more refined especially the focus area in which they are researching especially particularly the oracy behaviours in which they wanted to observe within the research. this could also be improved by using videoing such as iris, could be more beneficial as it can allow relooking at each individual participant again as during the research it was hard to observe four participants in one go as well as gathering detailed observations. Another step that could be taken if this research was going to be carried out again is to ensure that prior to starting the lesson the children came up within the whole class discussion rules similar to a success criteria which could have helped many of the participants within their discussions and helped them focus on task a lot more. I would also be recommending adapting the research question to making it more specific to both research settings as well as not being to broad or vast as a question.
I would also recommend using similar oracy prompts and strategies within lessons prior to introducing new strategies especially if this isn’t something children aren’t used to as found in school A, where discussion and oracy wasn’t apart of their everyday schooling compared to school B where it was a school more based around discussion as it was a high EAL school. This again links back to ensuring the research question needing to be more defined. 
It was found that the talk tokens, talk towers and decision ally worked well within these lesson study lessons but to push the children further in their involvement and engagement within oracy it needs to be used continuously throughout their schooling to ensure their potential is met. These prompts and strategies worked well within debating lessons, but it will be interesting to see how these could be adapted and implemented within different types of lessons further.
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