	






	Managing Behaviour and Supporting Learner Engagement








	

	Lee Richards: p149987

	Module number: ECPT6005 

	Word Count: 2675

	

	





Part 1
Effective learner engagement can only be engaged and enforced when useful behaviour management inside the classroom is taking place. Educators need to take responsibility for the various methods of teaching and instruction in the classroom, but students also need to take ownership and responsibility of their learning to promote a comfortable learning environment for themselves and others. This equal responsibility shared between the educators and students ties into the transactional analysis theory. The theory explores how to understand the behaviour of the student and educator to determine the ego state of both during social interactions. There are 3 ego states which are parent, child, adult, or the simple version called PAC. In higher education the educator should use the adult state rather than the parent with students who should also be using the adult state rather than a child. As they are being treated and respected as an adult.  Otherwise, if the teaching is, “classified to be in the parent ego state. The danger of this is that transactions will be directed at the child ego state which produces a corresponding childlike response.” (Reece and Walker, 2003, p.289). Therefore, using adult to adult ego state teaching helps result in equal respect with the further aims to build longer and positive professional relationships in the classroom to help develop positive behaviour management as well.

For the academic advantage of their pupils, educators are obligated to establish secure, courteous, and inclusive learning environments. This secure learning environment is created through a variety of character qualities, including but not limited to kindness, empathy, humour, and understanding encourages learning and gives teachers a chance to engage with each student personally. Which fits into Maslow’s hierarchy of needs in the sense of that for a student to reach the final fifth stage of self-actualization, the four other stages must be fulfilled. Which educators can help fill and help the student achieve in their classroom through supporting there learning. To do this they can ask the questions seen in figure 1 below. Both teachers and students must cooperate and work together in a setting that respects individual diversity and encourages an interest in others. 
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Figure 1, Questions for teachers to ask themselves – based on Maslow’s hierarchy of needs (Robinson, 2019, p. 45)

Professionalism in thinking, behaviour, and communication is a non-negotiable expectation and obligation of educators in their job as educators. Every day, educators serve as role models for the ideal and proper ways to interact with their co-workers and students since everyone watches and picks up on their actions and inactions, as well as their replies and negotiations. Student behaviour is reinforced and expected by teacher behaviour. This professionalism is also affected by how the educators set out the procedures for their lessons and how prepared they are for these procedures to take place. A lack, ‘of procedures also leads to students acquiring undesirable work habits and behaviours”. (Wong & Wong, 2009, p. 168).  For example, if instructors are unprepared, tardy, and disorganised in the classroom, they cannot expect their pupils to behave differently if this is how they themselves behave as, “students must know from the very beginning what they are expected to do in a classroom work environment”. (Wong & Wong, 2009, p. 243).  

Communication and learning are two-way active processes, with learning necessitating a need for communication skills from both teachers and pupils. When instructors begin dialogue and encourage students to speak out, they gain vital insight into how pupils think and what they already know which is important as it can be, “difficult but possible to train our ear to hear what kids are saying instead of how they are saying it.” (Curwin and Mendler, 2007, Introduction section). When students take on the role of communicator, they employ turn-taking tactics, verbal and nonverbal communication, and turn-taking strategies to lessen the social gap between themselves as pupils and the instructor, boosting understanding of knowledge rather than merely obtaining it.

Both teacher well-being and academic progress depend on efficient behaviour management strategies. In order to guarantee that learning is successful, a positive learning environment in the classroom must be carefully balanced with rules, engagement, and exploration as, “student off task behaviour results in an average loss of 15 to 25 percent of instructional time.” (Curwin and Mendler, 1984). Although discipline is a component of classroom management, it is ideal to have strong teacher leadership and careful preparation that aims to avoid or reduce misbehaviours from happening.

Preventive measures include having a comprehensive awareness of the laws, customs, practises, and penalties. The same holds true for lesson plans that integrate successful teaching with student motivation and engagement. These include active and collaborative learning, the use of motivational methods and the provision of different platforms for representation and expression. While preventative measures are essential for reducing inappropriate behaviour, instructors must also be skilled at creating and implementing the proper remedial measures when called for. Furthermore, the use of a social contract is one option of a preventative measure. A, “Social contract is composed of rules and consequences that describe acceptable and unacceptable classroom behaviour…the teacher and students together decide whether or not to adopt these rules.” (Curwin and Mendler, 1984).

In practice, Students who actively participate in their management not only feel more in control, ownership, and self-determination, but they are also more likely to adhere to behavioural norms.  However, when these rules are broken the “teacher determines consequences without student input…if consequences are not enforced, students will not believe in the rules.” Which can lead to a power struggle which will undermine the learner engagement of the class. (Curwin and Mendler, 1984).

By engaging students' interests and pressing real-world situations, teachers may change disengagement into student engagement by giving students the chance to choose how and what they study. As students start to perceive the learning activities as meaningful and intrinsically valuable, their motivation rises, and their disruptive behaviours diminish.

As according to the Locke Goal theory, to achieve efficient motivation in students they must have clear goals and objectives. These goals will be demanding and require a large amount of work but the specific reason for that goal is to provide the energy and attitude to achieve the desired outcome. Educators can support this determination in higher education by reminding them that they are most likely in a particular chosen course to achieve that goal and outcome which aligns to professional higher education standards of being able to, “support and guide learners and promote engagement in learning and equity of opportunity for all to reach their potential.” (Professional Standards Framework for teaching and supporting learning in higher education, 2023). Which will help fuel that motivation to keep going which can also be enhanced by giving feedback, when necessary, on work. However, educators must also be aware when students’ motivation is decreasing which can be because of internal factors such as state of health or external factors as well. Therefore, to help improve and keep motivation educators need to individually know their students, as motivation is an essential part of achieving effective teaching and learning. Which Creates a more positive sense of well-being and then more positive behaviour.

When a student’s motivation is dropping sometimes further steps can be taken to help that individual achieve their maximum potential. Either, in the shape of coaching and mentoring. Coaching is the process of supporting others in their learning, encouraging them to grow and elevate their performance. Having a suitable coach on board is necessary for learning to proceed at a high level. 

In addition to serving as a teacher and mentor, a coach may also serve as a thought partner, a source of criticism and guidance, a motivator, and someone who can bring out the best in students. The person-centred approach to coaching developed by Carl Rogers states that the purpose of coaching is to encourage the student to come up with their own suggestions and ideas as, 

People are intrinsically motivated to grow and develop in the direction of becoming more optimally functioning, when the right social environmental conditions are present. The aim of the client-centred coach is to create facilitative social--environmental conditions, within the context of the coaching relationship, that will enable the client to evaluate experiences organismic ally, which, put more colloquially, is to hear one's own inner voice. (Cox, Bachkirova and Clutterbuck, 2014, p. 69)

Therefore, the coach is to aid the student in the exploration and discovery of his or her own inner resources which also helps, “demonstrate commitment to learners, their learning, safety and well-being by supporting learners to identify their learner needs and aims”. (Professional standards for further education teachers and work-based learning practioner in Wales, 2017). Furthermore, as according to UWTSD, 

 The University is keen to foster a culture where all are expected to behave appropriately and to provide an inclusive, supportive, and safe learning environment in which all students and staff can flourish and are able to fulfil their personal potential.
                                                                                           (SE1 Code of Conduct, n.d)

The code of conduct is a binding set of rules for students which must be followed and can result in major or minor student misconduct being sanctioned with a range of disciplinary actions including but not limited to expulsion and formal warnings. This links to behaviour in the classroom as obstructions to operations include, “disruption of the functions, duties or activities of any…employee.” (SE1 Code of Conduct, n.d).  However, before significant steps are taken towards the use of sanctions, academic staff can use the Support for study Guidance for staff. The “purpose of this guidance is to assist staff in supporting students where there are concerns in relation to their fitness to study.” (Support for Study Guidance for Staff, n.d).

A student's ability to participate completely and satisfactorily in their academic work and in student life in general at the University is referred to as their fitness to study. The goal of the Assistance for Study Policy is to assist students who are having substantial difficulties in choosing the best course of action to enable them to finish their studies in the future or before facing sanctions. 



















Part 2
(The lesson I taught was 2nd year illustration who are designing book covers and the observations are the same lesson but taught twice to different groups).

As I think back on the lesson I taught, I would say that the students' conduct was courteous and good. They all listened attentively and participated by asking questions during the session. A few students were using their phones, which initially worried me since I assumed they were not paying attention, but it turned out that they were taking pictures. A brief video had a volume issue, which unfortunately prevented the students from engaging in the lesson as much as they may have. I did explain what was happening in the video so they could understand, but I should check the TV volume before beginning the presentation the next time. I spoke to each student individually during the tutorials and could tell that they had been participating in the project from the work they were supposed to be doing. The books I had purchased were being used by everyone, and they were all taking notes on my research and design process for the two book covers I made. Yet, I observed two students slipping behind in their work during the tutorials.  

In terms of employing Transactional Analysis, the first student used the adult ego state immediately and informed me that he had only read the first chapter of the book but was aware that he had fallen behind and wanted to catch up. I would say that I was also employing the adult ego state when I said that it was good that you were aware of your progress being slow and could admit it, but I did continue by stating unequivocally that in order for you to pass this module, I and the other staff members require that you read the book so that you can create something that is relevant. I basically had to be assertive with him so that he would understand, and after that he went on to make a list of things, he wanted to finish by the next week in order to catch up.

When it came to the second student at the start of the tutorial, she mentioned that she was not enjoying her first book she chooses so decided to change the book she was using. Which I told her was fine but then she went on to explain that she was not reading her second choice but instead was using an audio book. Which is also not a problem, but she went on further to say that she was not enjoying the module and that she did not see how it would help her in future endeavours. In a way a child ego state was present, but I reminded her of what I mentioned during the presentation that she should be seeing this module as a steppingstone to help in future studies or employment. I then told her she would not find this out unless she went through the full process, in a way I was trying to, “Demonstrate commitment by promoting positive attitudes to learning”. (Professional standards for further education teachers and work-based learning practioner in Wales, 2017). Instead of being demanding I was trying to be assertive as well while using an adult ego state. She agreed that she sees what I mean and agreed to finish the audio book in the next few days. 

For the two observations I decided to observe the same lesson being taught twice for two different groups. Reflecting on it now I think I benefitted from this as I could see how engagement from the learners can affect the pace and quality of work produced in the same lesson. In the first lesson he was very organised and ran the lesson very smoothly and constantly and engaging them to see what they thought and if they need help. About 1hr of the lesson was self-directed scratching into the plates but he made sure that they were all still concentrated by checking regularly. When it came to him working with the one student who was more motivated, I could see that he was aiming to help keep this boost of motivation going. I would argue that there was some mentoring going on as she was clear on what she wanted, and he was clear on how she could accomplish it. When it came to him handling the student who didn’t have any work, he was slightly passive aggressive but also assertive. I could see that he was slightly annoyed by this but didn’t let the student see but they both remained respectful towards to each other. The second lesson was much more simple and less eventful as only one student turned up for the entire workshop. In comparison to the previous lesson, he went for a much more one to one teaching approach and paid more attention to her sketchbook work. I could see that this was him keeping her as motivated as possible. However, when it came to the two students who turned up late, he did engage in an adult-to-adult conversation with them, but I could see that he was frustrated with them in terms of their behaviour on turning up late. From this lesson I would say that I need to approach each student individually when it comes to managing the learning but also need to keep the levels of motivation high as possible at all times. In terms of how these observations could help me manage behaviour I would say that an adult egos state is always the best option and helps keeps a mutual respect between the staff and student so that I am, treating all learners…equally and fairly, ensuring all have an equal opportunity to be heard and behaving professional at all times”. (Professional standards for further education teachers and work-based learning practioner in Wales, 2017).







Reference list
	· Reece, I. and Walker, S., 2003. Teaching, training and learning: a practical guide. 5th ed. Sunderland: Sunderland 

	

	· Wong, H.K. and Wong, R.T. (2009) The first days of school. Mountainview, CA: Harry K. Wong Publications. 

	

	· Mendler, B., Curwin, R. and Mendler, A. (2007) Strategies for Successful Classroom Management. 1st edn. SAGE Publications. Available at: https://www.perlego.com/book/1005561/strategies-for-successful-classroom-management-helping-students-succeed-without-losing-your-dignity-or-sanity-pdf (Accessed: 10 February 2023).

	

	· Curwin, R.L. and Mendler, A.N. (1984) ‘High Standards for Effective Discipline’, Educational leadership, 41(8), p. 75–.

	

	· Professional standards framework for teaching and supporting learning in higher education. (2023). [online} Available at: https://www.advance-he.ac.uk/teaching-and-learning/psf#psf2023 (Accessed: February 14, 2023)

	

	· Professional standards for further education teachers and work-based learning practitioners in Wales. (2017). [online] Available at: https://hwb.gov.wales/api/storage/460a740a-7bf1-4c7b-b4ae-348ae380879b/professional-standards-further-education-teachers-work-based-learning-practitioners-wales.pdf.

	

	· Support for Study Guidance for Staff. UWTSD. Available at: https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/misc-forms/Support_for_Study_Staff_Guidance_2022-23.pdf (Accessed: February 15, 2023)

	

	· SE1 Code of Conduct. UWTSD. Available at: https://uowtsd.sharepoint.com/teams/OutreachTeamSCA_GRP/Shared%20Documents/General/SE1%20Code%20of%20Conduct%2003.17.pdf  (Accessed: February 15, 2023)

	

	· Robinson, D. (2019) Classroom behaviour management in further, Adult and vocational education: Moving beyond control? London: Bloomsbury Academic. 

	

	· Cox, E., Bachkirova, T. and Clutterbuck, D. (2014). The complete handbook of coaching. Los Angeles: Sage. 


‌
‌




















































[bookmark: _Toc48127143]Appendices
Teacher Observation Form 
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	Teacher

	Peter Spriggs

	Date
	01/02/2023


	Group
	Illustration yr. 1, group 1.      9:00 – 11:00


	Topic/Context
	
Introduction to dry point etching

	Notes on the lesson:

	1. Lesson started at 9 and 6 of the 8 students turned up on time.

3.They didn’t arrive after 5 minutes, so he started.



5. Past around examples of traditional copper plates and explained that the image is scratched into the surface and that the ink sits inside them.


7.Explains that due to health and safety and workshop shop improvements they won’t be doing this till next year but will be doing dry point etching instead.

9. Shows a range of etched printed work.


11.Asks the students what they notice about both.





13.Next, he asks If they all have an image or work, they want to use as reference for the scratching stage.
15.Explained how to use the scratching tools in a safe way. Hold them like a pen.



17.Students then proceeded to sit back down and begin scratching the etching plates







19.He continually keeps checking on the students and checking to see if they all need any help or guidance.



21.He answered these enthusiastically and provided her more examples of different prints using the etching process.




23.For the final hr he kept checking and answering questions.


24.At the end of the lesson he collected the tools back in (except the one borrowing the tools)









	2. Told them all that they will wait 5 minutes for the rest of the students.

4.  explained that they will be looking at etching and explained the similarities of it to the previous print workshop they did (Lino).


6.Explains the full process in simple steps (polish surface, place a barrier such as wax, scratch the image and lines in the wax, dip in acid.



8.Shows examples of two options plastic and carboard and passes around examples.



10.In the work he shows he has examples of prints from the same plate, but they are different.

12.Explains that when it comes to wiping the plates with ink in the next lesson you can change the overall atmospheres and tone of the image. Asked them to look at examples such as Rembrandt by next lesson to help with ideas.


14. One student didn’t but said that he will help her come up with an idea after the introduction was over
16. Gave the students the choice between the plastic and cardboard and explained the pros and cons of each.


18. Next he explained to the student who didn’t have an image that it’s not a problem but at this stage of academic year that she should always have at least a sketch book on her at all times while in university as then she would be somewhat prepared at all times. (She managed to print an image from the computer to use).


20. One student seemed more motivated and curious about what could be produced using this method and was asking him a lot of questions.



22. While himself and the student were looking at her sketchbook, they eventually agreed that she could produce five different prints and allowed her to borrow the scratching tools to complete the scratching at home.








	What I have learned:

	
Help students to keep motivated and help them to challenge themselves when possible. 








	

	Targets to improve my own practice (mapped to professional standards):

	Demonstrate dignity, courtesy, and respect towards others by acting as a role model for respectful behaviour and also using a range of media, teaching strategies to help motivate students to achieve their potential.

	






































Teacher Observation Form 

[image: Text

Description automatically generated]

	Teacher

	Peter Spriggs

	Date
	
01/02/2023

	Group
	
Illustration yr. 1 group 2.  11:30 – 1:30

	Topic/Context
	
Introduction to dry point etching


	Notes on the lesson:

	

1. Lesson started at 11.30 and only one student turned up out of eight.
2. Waited 10 minutes but on one else turned up so he asked the student to come towards the desk so he could start the introduction.
3. Explained that she would be starting dry point etching this week and the similarities to the previous workshops.
4. As it was just one student, he asked her does he usually use pencil and pen in her work or make use of cross hatching. She said yes so, he went to explain that this method of printmaking would be quite easy for her to get to grips with as the etching tool needs to be used like a pencil or pen.
5. Showed her examples of copper plates and explained to her the process but also that won’t be able to use traditional methods until next year due to health and safety.
6. Proceeded to explain dry point etching is what she will be doing instead.
7. Showed her examples of plastic and cardboard plates and to feel the depth of the scratches.
8. Explained the deeper the scratches the darker the lines will be in the print.
9. He next showed a bunch of examples of prints and explained how wiping ink can affect the image when printed.
10. She was quite intrigued by this, and he showed an example of a portrait and how the scratches made were simple, but the wiping added the tone and shape to the print.
11. He then asked her what work she had with her to use as a guide for the etching.
12. She had brought her sketchbook which both of them looked through.
13. They both agreed that one particular page of mice drawings would be a good reference to use.
14. She then proceeded to start etching.











	15. He continually checked to see how she was progression and if she needed help.
16. She managed to complete the etching stage very quickly.
17. he didn’t plan for this as he was expecting more students, so printing was meant to happen next week.
18. However, he then gathers the materials to show her how to ink the plate.
19. Then he set up the printing press.
20. When she was ready to print, he then talked about health and safety when using the press. Especially about tying long hair back.
21. About 90mins into the lesson two students turned up.
22. After chatting to them they were sorry for being late which is he said was fine but considering it’s only a two hr lesson that they need to make the most of their time.
23. Furthermore, turns out that they also didn’t have any work or images with them to use.
24. Told that he would explain the process and how to scratch but that they won’t have enough time to start today but would have to catch up by next lesson.
25. The other student managed to print 3 prints and she seemed pleased with what she managed to produce in the one lesson.
26. He then showed her how to clean up and collected the tools back in.

	What I have learned:

	



Need to be assertive and have an adult ego state when dealing with poor learning engagement.





	

	Targets to improve my own practice (mapped to professional standards):

	
Demonstrate commitment to learners, their learning, safety, and well-being by promoting positive attitudes to learning by practising being more assertive.
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Lesson Plan

	Topic: Penguin book awards
	Class :2nd Yr. illustration


	Date:	13/02/2023

	Length of lesson:1hr
	Number of students: 25

	Resources required:
Prepared PowerPoint, books for research, past work, past research work.

Students work so far for tutorials.



	Aim of Lesson

Help students with research ideas and experimentation ideas.

Check students’ progress so far for this module.





	Learning Outcomes – The Learners Should Be Able To:

use guidance from tutorials to improve their work. 





	Previous student knowledge required for the session:	

Work developed in previous lessons.





	Anticipated difficulties (if applicable):
Turning up late to lesson

Haven’t read the chosen book.

Students not bringing their work.




	Professional Standards (where are these being met within the session)

During the tutorials will be demonstrating commitment to learns, their learning, safety, and well-being by supporting the students to achieve their potential by identify their learner needs and aims.























Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction


Start the PowerPoint


Layout of a cover


Past winners



Simplicity




Chip Kidd



My past work, Norwegian wood


Night manager



Other examples



Other ideas




Where this project can take you


Development 

Start tutorials.





Plenary/conclusion

Break



	

Check to see everyone can see the screen.

Explain how to breakdown the cover. 

Show past winners so that the students can see what has been done.

Use clockwork orange to explain variations of simplicity in design.


Explain who he is and play the video.


Explain full research ideas and process.


Explain full research ideas and process.


How different media can be used.


Vinyl design and poster design. Show the books that can help with research.

Explain that it should be seen as a steppingstone.





Speak to each student check their progress and what guidance they need.



Break after 1st hr. but ask students not to disappear after the break.




	

Presentation and allow for questions as well.







































Tutorials
	Introduction 25mins








































Development
35mins





	Assessment Strategies: when and how are they included within the lesson?

During the tutorials will be checking the students work to see who is making progress and who isn’t.










	Informal reflection (to be completed after the session)



The PowerPoint went well and all the student’s paid attention and asked questions. There was a slight problem with the sound coming from the video as the volume wouldn’t increase on the tv. The books I bought in seemed to be of particular interest because as soon as the PowerPoint ended, they were all looking at the books and took pictures. A few also asked questions about the two books covers I designed previously which from what I could tell they found useful: for planning their designs.

During the tutorials most students had made process and also read the book. However, a few hadn’t, and I wouldn’t say I was demanding but I did tell them very clearly that by now they should of as the next few lessons involve how to use the text to add more depth and theory to the designs.














































Smart action plan

S
     After reflecting on my lesson and observations I want to be able to help students take more responsibility for there studying. I want to achieve this as I feel like that some of the students are taken the course serious enough by doing things such as missing entire lessons or doing the required tasks. Which is important as they are paying for the course and the lessons are designed for their benefit not mine. Particularly want to focus on the first years more as they need to get used to what is expected of them as 2nd and 3rd year will be a step up. I do have to consider that each student will have different interests and aims relating to future studies and what they want to achieve from there degree. 

      Another goal is to keep encouraging and increasing motivation in the class at all times. When there is high motivation better quality work is produced at a quicker time resulting in better use of allocated lesson times. This would involve all students I work with across my placements, but I do also have to take into consideration external factors outside the class that are affecting motivation.

M
     To measure my progress, I will keep track of who is attending the lessons and who isn’t. I will know if I am making progress if the attendance improves and therefore the quantity of work being produced.

       Easiest way to measure the motivation is to judge who is engaging more in the lesson and producing work and challenging themselves at what they can create. This should in theory be able to show who is motivated.

A
      To achieve this, I will be reminding students who turn up late or miss lessons that every lesson Is important and that its their responsibility to catch up with work. During this I will be using an adult ego state so that the respect between myself and students is still present.

      To improve the motivation, I will try to use as many examples as possible that tie into the real world, future studies and also future employment. Will also show ways of how certain workshop methods can also be practiced at home without machinery. Furthermore, will be making use of modern technology such as the iPad to show examples and work as more of the students are using the iPad to create work. I would say this is in my abilities as im also a practising printmaker and illustrator who is constantly looking to keep up with relevant technology and methods. Which therefore I can share with the students.

R
      This is relevant because they need to learn to take responsibility as they are now classed as adults. I do see the 1st years twice a week so I can defiantly keep reminding them. The 2nd years are a bit more stubborn, but I work with the programme manager while teaching them and he also agrees with me that its essential that they are ready for the step up for there 3rd year as that requires more responsibility and also motivation for self-directed work. So, he is also going to be reminding them alongside me.

     Increasing motivation will be worthwhile to the students as it should help them create work to the best and maximum of their capabilities and the illustration team and print department all work together to ensure that motivation is high at all times.

T

      In terms of time, realistically I have until the end of the academic year when they get their feedback for there final module. As at that stage we can discuss what needs improving and if by then there is still a lack of responsibility occurring then it would be a good time to really sell the fact to them that they are adults who are paying for this course and that they aren’t realising how essential it is to attend every lesson if possible.

    I can start to help increase motivation as soon as possible by using one to one and tutorials more to help guide students and to learn what they want to achieve from there degree. Which will also help me in deciding what examples and methods are work will interest them more.
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