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	[bookmark: cysill]Targed/Target 1 Endeavour to synthesise wider background research into your writing to aid the support of your key points.

	When gathering researching I have synthesised key similar points into one argument.
	In the literature review and the methodology when discussing views on peer assessment, interviews, and questionnaires. 

	Targed/Target 2 Ensure to elaborate in detail when offering the opposing view/ aspects to be cautious with and limitations whenever possible.
	The writer has included arguments with opposing views and limitations when discussing about the different research tools used.
	In the literature review, methodology and the findings and discussion.  



Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice. 
This study will examine the perceptions that learners and staff have on peer assessment as an assessment for learning (AfL) strategy. AFL is defined by the national school of healthcare and science (2021) as a method of teaching and learning that produces feedback for the learner that is then utilised to enhance performance. By detecting, reflecting on, and comprehending group development over time to reflect on practise, assessment permits the learner advancement from continuing, and daily assistance of learners (Hwb, 2020). The Curriculum for Wales 2022 outlined an ambitious new vision for education (Sinnema, C, et al. 2020). The Welsh Government (2022) entails that assessment is key as one of the four purposes suggests learners need to be ambitious, capable learners who need to be questioning, and explain the ideas that they have learnt (Welsh Government. 2021). Professor Graham Donaldson’s recommendations for Wales’s 2022 curriculum ‘successful futures’ Donaldson implies that good assessment needs clear knowledge of what is to be learned and techniques of gathering data on achievement. Donaldson further indicates that involving children and youth in evaluation encourages them to take more responsibility for their own learning and recommends schools should be research driven to improve upon certain aspects such as assessment (P.G. Donaldson. 2018; Welsh Parliament. 2021).
[bookmark: _Hlk134716669][bookmark: _Hlk134965760]The purpose of this study is to discover if peer assessment (PA) is an effective AfL strategy in school A (School A, 2023). The research question is ‘What perceptions do staff and year 6 learners have using peer assessment as an assessment for learning strategy in the classroom?’ The writer decided to explore PA from experiencing it on placement in school A, (School A, 2023) it was observed that PA was one of the most used elements of AfL and had an effective impact on the learners. The writer has hypothesised that learners and staff both had positive perceptions of PA, prefer marking their friends work, only use one method of PA and that staff prefer using formative assessment to summative assessment. 
The implemented research tool is the Mosaic approach which includes a mixed method approach using an interview and questionnaire collecting the data. Alison Clark (2005) and Nicole Brown (2015) imply the Mosaic approach was created in research setting but later conversations with practitioners have resulted in its utilisation by early childhood professional and that data is gathered by researchers using a variety of techniques, allowing separate components together to create a larger image. Furthermore, Clark stresses the importance of teachers as researchers as it helps gain knowledge from learners in education (Clark, A. 2005; Clark, A 2011; Brown, N. 2015). Therefore, using the Mosaic approach will provide a bigger picture of different perceptions of PA to put together.
Research is an important aspect for practitioners to ensure that they are aware of their learners’ knowledge and abilities. AfL is frequently instantaneous and informs adjustments you may make right away to your class to make it more effective and is a method of instruction that produces feedback that students may utilise to raise their performance (Steele, A. 2019). Sally Brown (2005) implies that assessment is the most significant thing we can do to support student learning, suggesting that researchers need to consider not just what they are assessing but how they are doing it (Brown, S. 2021). The four elements of AfL are sharing success criteria with learner, feedback, questioning and peer and self-assessment (Taras, M. 2010). PA can be used in several different ways such as anonymous feedback, share with another pair, two stars and a wish, a shared success, and several others (Twinkl. 2023). The RSC (2023) imply to build PA, one needs time, perseverance, and dedication. Therefore, suggesting teachers may struggle to implement more strategies to ensure PA is being used by learners. 
There are two types of assessment formative and summative. Formative assessment is a continuous evaluation of student learning that takes place throughout the course, assessing how someone is learning the information and offers suggestions to make the process better. Whereas summative evaluation is an evaluation of learning that takes place at the conclusion of the course (Surbhi, S .2017; Zook, C. 2021). Much of the theoretical support for this paradigm comes from Black and Wiliam's previous work (Taras, M. 2010). Black and Wiliam (2010) indicate that PA has been established as a means of increasing formative assessment in many successful innovations, and such work has had some success with students from age 5 and above. Wiliam (2004) further implies doing formative assessment more frequently results in higher-quality learning, this could suggest that formative is a more effective form of assessment for learners (Wiliam, D. et al. 2004).
[bookmark: _Hlk134887800]Moreover, Paul Chin (2007) and Keith J. Topping (2009) both agree that there are benefits to using PA as learners get to work collaboratively when using peer assessment, learn through social interaction, further improves learners’ self-confidence, helps identify their strengths and shortcomings, and develop cognitive abilities and other personal and professional abilities (Topping, K.J. 2009). Panadero and Brown (2016) similarly suggest that PA has a variety of benefits, including bringing out the best qualities in students, exposing students to a variety of student's opinions, enhancing writing and grades, and assisting students in developing respect for others' opinions and the ability to provide feedback. They further indicate that students may get a deeper grasp of the criteria to apply that understanding to enhance their own work.
Despite these favourable perceptions of PA Yan Zou (2017) and Tijs Rotsaert (2017) both have similar views on negative attitudes from students towards peer assessment. Yan Zou (2017) suggests the concerns around PA participation rates. Implying not all students finish their peer review marking, as is the case with any in- or out-of-class activity. Some students may not receive any feedback if participation is particularly low, while others may not benefit from peer assessment's educational effects. This can imply that peer reviewing other people's work takes too much time and results in incomplete grading, which affects the learning of the students. Tijs Rotsaert (2017) correspondingly indicates the relationship between the peer assessors can have a significant impact on the marking such as potential reciprocity effects, unfavourable emotions brought on by the personal relationship including friendship marking because of links of friendship, fear of looking bad while providing poor evaluation, and mistrust in one's own and other people's evaluating abilities. Since the pressure students face during the process may have a direct influence on how they perceive the value of peer evaluation, it is crucial to acknowledge the existence of interpersonal factors in peer assessment. This could perhaps suggest that have more anonymity with peer assessing would be more beneficial for the learners to have more positive perception of peer marking and learners would feel more at ease when using peer assessment. Rotsaert (2017) further suggests students might be more motivated to undertake PA if they believe they are improving as peer assessors. Rotsaert’s (2017) study may suggest that students may want further instruction in various peer evaluation techniques to assist them get more confidence and a better knowledge of why to use them, which may help them feel more comfortable marking their own work in the future. Furthermore, assessors can become more familiar with the evaluation criteria and gain insight into what high-quality work looks like by evaluating and commenting on the merits and faults of a peer's work. However, because providing high-quality feedback demands complex cognitive processing, it cannot be assumed that all students will do so. Students must be able to manage certain evaluation criteria in order to evaluate a peer's performance. This suggests that learners with different ability levels may struggle marking a different ability learners work which could lead to incomplete marking.
Furthermore, Panadero and Brown (2016) also agree with Rotsaert’s (2017) views on the impact of friendship with PA suggesting that students are unwilling to criticise their friends work because they do not want impact their feelings and that Learners might not be proficient enough in an area to judge another student's work's quality with any degree of accuracy (Panadero, E. and Brown, G.T.L. 2016). These findings show that the frequent use and training from staff of using PA may be more beneficial for students being truthful and may increase the use of PA from teachers. 
The purpose of this study was to investigate how staff and students perceived PA using the Mosaic approach including an interview and questionnaire (mixed methods). It was created by Alison Clark and Peter Moss to use with young children in early years environments, to better comprehend the views of children on their early-childhood environments. It acknowledges that some methods will be more appropriate to employ with specific children than others, but it also presumes the value of all children's opinions and experiences. Furthermore, researchers are free to use their own creativity when constructing the individual tiles and are not constrained by, example, questionnaire limits (Anderson, B. 2012; Browne, N. 2015). 
Research ethics are moral standards that guide researchers in doing and reporting research without dishonesty or the purpose to hurt study participants or members of society, whether consciously or inadvertently. Following ethical norms for doing and reporting research is critical for establishing the validity of your findings (Bhandari, P. 2021), refer to appendix A.  The BERA (2018) guidelines were prominent throughout this research both learners and staff understood that they had the right to withdraw at any time, that the research was to be kept in confidentiality, anonymity and was for research purpose only. To gain consent form the learners the writer asked for the learners’ to give a thumbs up to show that they consent to the interview. Furthermore, a consent form (Appendix B) and an ethics form (Appendix A) was signed to allow the writer to conduct research.
This research was conducted in a Christian school of up to 180 pupils, it has been referred to as school A for ethical reasoning. The study involved pupils from ten to eleven years old and is a deprived area in Swansea with 26.4% of pupils on free school meals compared to the national average which is lower (WG, 2022; School, A. 2023). The interviews were conducted face-to-face on a one-to-one basis in a school corridor with eight pupils, the data collected (qualitative) has been transcribed (Appendix E). The writer was unable to take two focus groups of four learners out of lessons due to space in the school. One issue with this were other pupils distributing the interviews by walking through the school meaning that interviews took longer to complete. The interview was semi-structured as it includes follow up questions for the learners, Mildred Patterson (2016) suggests semi-structured interviews are beneficial as they help gain additional information by using follow up questions. It is important to take in the interviewee body language as it is an indicator of showing their emotions if they are wanting to take part and if they are engaged. To add, due to the perception that children and adults have different power differences, interviewing young children can be particularly difficult. Therefore, interviewers' questions and body language either promote or discourage kids from sharing their memories (Ponizovsky-Bergelson, Y., et al. 2019). As the UN Convention on the Rights of the Child (UNCRC) states in article 12 that Every child has the right to voice their opinions, feelings, and wishes in topics affecting them, as well as the right to have their opinions taken into consideration (UNICEF. 1989). 
Hamza Alshenqeeti (2014) indicates the importance of interviews suggesting that interviews allow people to be heard in their own voice and communicate their own thoughts and emotions and creates an in-depth snapshot, evaluates words, and reports specific opinions of informants. They further suggest that interviewers need to create a comfortable environment for the interviewees so that they are at ease and able to speak more freely, which the writer ensured on the research as it is important that every learner feels comfortable. Frederick Leong (2005) indicates interviews have many of the same characteristics as questionnaires in that the researcher may utilise a series of items to acquire information. However, using interviews, it is feasible to probe and offer information on the responses of the respondents that a questionnaire cannot supply. 
The online questionnaire (Appendix C) was sent out to staff members in key stage two to four members of staff on the research day, through Microsoft forms as using online questionnaires are easily accessible for all staff members, and it allows them to complete it at their own pace. The research focused more on qualitative data than quantitative due to the structure of the questions as you can obtain a unique level of information using qualitative approaches that is tough to achieve through a closed-question survey. Respondents are allowed to openly communicate their experiences, opinions and feelings without limitation. Although the statistics produced by quantitative research are unquestionably helpful, you are frequently left wondering because those statistics were given (Almeida, F., et al. 2017). All the questions given were designed to flow in order in the interviews and questionnaire to help guide the reader and interviewee. Clive Seale (2012) and Steve Jones (2008) imply that questionnaires are useful as it is economical as they are cheap, quick and allows a larger number of responses to be gained on the spot. Adding that questionnaires are a well-established form of gathering data, which comes with weaknesses and benefits which has been debated (Patten, M.L. 2016. Pg 7).
When constructing interviews and questionnaires as research tools it is important to acknowledge the limitations that may occur. There are several weaknesses with using interviews as a research tool such as it can be challenging not to include leading questions, can be time-consuming and gather unclear answers. Furthermore, interviewers can be prejudiced, which can influence the dependability of replies. Such bias could originate from the method in which questions are phrased, or in the personal traits of the interviewer, or in respondents' motivation to produce socially desirable replies. (Seale, C. 2012) Mildred Pattern (2016) suggests there are limitations with questionnaires such as a low respondent rate as people are quick to disregard a survey and they feel is impersonal as they may not know the person personally. Pattern (2016) further implies that questionnaires only offer a snapshot as it may not gain in-depth information that a semi-structured interview can as it allows the interviewee to explore their emotions. As there was only one response from a member of staff for the questionnaire the data is already very limited which loses reliability. RTG (2018) suggests that staff have other emails that need to be read, online surveys can sometimes be tedious, and staff may disregard survey invites, which leads them to dismiss all invitations. Furthermore, there are less questionnaires than interviews which could suggests interviews are a more sufficient way of gathering data as interviews can be more intimate and can be more illuminating than questionnaires, as you may not receive many responses online due to technological issues or time availability (Wei, L. and Moyer, M.G. 2009). To improve on this next time perhaps the writer would give a questionnaire to pupils to gain a bigger picture and more reliability for the research question.
From completing the research data using the interview schedule and questionnaire, it gave the writer an in-depth explanation of the research question on PA. It showed that learners and staff both had similarities and different perceptions of PA that could be put together to view a bigger picture, linking to the Mosaic approach (The learning partnership Wales. 2022). As the writer had both learners and staff perceptions it added more credibility to the research as it shows more than one view on how effective PA is.  
Reviewing the interviews, referring to appendix E, the year six learners were all mixed ability groups and were interviewed one-to-one for ten to fifteen minutes. From question one all the pupils agreed that PA was good for the learning as they receive feedback on how well they have done, how they can improve from their peers and helps them learn how to mark work. This displays that learners feel that PA is an effective form of assessment. Linking these findings with Chin (2007) and Topping’s (2009) view on PA they agree that it helps students detect their greatest assets and areas that need improvement and fosters the development of cognitive skills.
Secondly, question three (Appendix E) displays a similar theme with pupils A, E and G. The pupils explain that there could be more training using PA and that it can be rushed leading to incomplete work causing insufficient feedback to other pupils. This links back to Yan Zou (2017) where Zou emphasised the issues with pupils leaving peer marking work incomplete and some pupils may not receive any feedback, while if some pupils are still finishing their work, they would not experience the educational benefits of peer evaluation. Therefore, if pupils are suggesting that time is limited this could be showing that PA may not be seen as a necessity from staff in making sure all learners complete the tasks. 
Moreover, question four (Appendix E) displays that 100% of pupils agreed that they have only used one method of PA which was the purple pen marking scheme and was only used in literacy lessons. From the writer’s hypothesis it was predicted that only one method of PA was used within school A due to only experiencing the purple pen mark scheme on placement. Using limited methods of PA may be due to little time for staff to implement more methods or other AfL elements may be seen more encouraged than PA (RSC. 2023).
Following on to another portion of the interview, referring to appendix E, question eight. Pupils D, E, F and G had similar theme on this focus implying that they prefer interacting with close friends as they feel more comfortable telling them how they have done instead of someone you are not close to as most pupils said they would not want to hurt their feelings. Although, pupil H was the only one who enjoyed marking all pupils work saying that it is fun marking work from pupils that you do not talk to in school. Pandero, Brown (2016) and Rotsaert (2017) all emphasised the significant part of the relationship between peer assessors’ impact, suggesting that some peers may have negative emotions arise from peers and even close friends. However, the pupils mostly enjoy marking close friends as to other pupils therefore it could be argued that to improve upon this there could be an anonymity with peer assessors as they would not be bias or uncomfortable when marking. 
From examining the questionnaire from staff (Appendix F) it showed that staff thought that PA was beneficial for every pupil, and that they use mainly one method of PA which links with the writer’s hypothesis before the research was conducted. However, question 8 (Appendix F) shows that staff imply peer assessors are randomised which comes into question as looking at the interview schedule (appendix E) it displays that pupils mostly mark their friends work, this could be due to seating plan of the classroom or staff are unaware of peer assessors’ relationships. 
Referring to question ten (Appendix F) staff emphasised the issue of pupils not understanding the success criteria of the lesson impacting them not knowing what makes a great piece of work. This links to Rotsaert (2017) as they further highlighted pupils should have more practice of using different techniques of PA such as how to assess and comment on the merits and flaws of a peer’s work, which can allow them to get familiar with the assessment criteria and acquire insight into what high-quality work looks like. Lastly, question seven (appendix F) shows that staff suggest summative assessment is more effective than formative as summative can give a bigger picture with more range and a combination of assessment. The writer was surprised with this answer as the writer hypothesised that formative assessment would be seen more effective from staff as the writer observed it more on placement in school A. Black (2010) and Wiliam (2004, 2010) emphasise that peer evaluation by students has been created as a way of boosting formative assessment in many successful innovations and raises the possibility that formative assessments are a more beneficial type of evaluation for students. Although, summative assessments display gap between students' knowledge and learning objectives, indicating the need for modifications to the programme (Harlen, W. 2020). This may suggest why staff prefer summative assessment as work can be graded showing how learners have progressed over time.
The question raised by this study aimed to uncover the different perceptions staff and learners have on PA.  From reviewing this study, the findings accompany the literature review with both sharing the same ideas that PA is effective for learners and staff as all learners found it effective. Although it does share challenges such as the issues with friendships with peer marking, how it can be time-consuming and rushed, and that pupils may need more training on PA to be aware of the success criteria of the lessons, which could suggest the need of more methods of PA implemented in school A. The writer acknowledges this study has further informed the benefits of using mixed approaches to gather data on the same issue can increase the credibility as both learners and staff found PA effective with certain drawbacks which suggests we can be more certain that the results are accurate when several research reach a similar conclusion (George, T. 2021; National Academies. 2022). To advance this study in future practice the writer would look to interview staff members as well as give questionnaires to learners to have a bigger sample size of data and perhaps look at other research tolls such as observations. 
Taking this study into consideration for the writer’s future practice the writer is aware of the importance AfL has on learners and staff in progressing learners in their education significantly. Therefore, in the writer’s future practice research will be prominent in practice as it is necessary for practitioners to research to gather data in aiding their practice. Linking this to a QTS standard ‘Wider reading and research findings’ the writer is aware it is vital to show that you have a solid, certain grasp of the theories and research in assessment, pedagogy, development, and learning that are pertinent to your planning and everyday work to aid in future practice (UWTSD, 2021). Rita Berry (2008) implies assessment must be viewed as a component of teaching and learning that is interrelated and that AfL focuses on determining where every learner is in their learning development, identifying challenges that may exist, and providing guidance to improve learning (Berry, R. 2008. Pg 5-6).
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