Rhan / Part 2: (An example of what to include)
	What is reflection and reflective practise?
Reflective practice is a commonly used concept in various fields, particularly in education and healthcare, and is recognised as an essential method for professional development. “Reflection is a natural part of our daily lives but can also be something we choose to do deliberately. The process involves an exploration of thoughts and actions and provides the opportunity to evaluate events.” (Thompson, 2021, P.5)
It involves a purposeful and structured approach to self-evaluation, analysis, and critical review of a person’s experiences, thoughts, and actions. Through reflection, individuals can develop a deeper understanding of their practice and identify ways to improve future performance. The main aim of reflective practice is to enhance self-awareness, promote continuous learning, and support more informed and effective decision-making at both personal and professional levels, benefiting individuals, teams, and organisations.

Finlay describes reflective practice as learning both through and from experience in order to gain new insights into oneself and professional practice. (Finlay, 2008)

Reflective practice can be further divided into several key components. Reflective thinking involves examining ideas, which may be positive or negative, and considering how these influence actions and areas for improvement. Reflective learning allows practitioners to draw on past experiences, both individually and collaboratively, gaining different perspectives and learning through trial and error. Finally, reflective action focuses on proactively implementing changes in practice and evaluating their effectiveness to support ongoing development.




	Why is reflective practise important to EY practise?
In early years education, practitioners use reflective practice to improve their teaching and to enhance meeting the needs of children. Reflecting on practice helps practitioners understand what has worked well and what needs to be improved, which leads to more effective and engaging learning environments for young children.
“One of the benefits of reflection is its impact on professionalism. Through reflecting on our practice, we become more aware, more in control, more able to see our strengths and development needs.” (Tarrant, 2013, p.2)
Reflective practice also helps practitioners build positive relationships. By thinking about how they communicate and interact with others, means they can improve their relationships with children, parents, and caregivers, building strong partnerships. In addition, reflective practice helps practitioners to ensure3 their approaches reflect current guidance and best practice.
Reflective practice supports ongoing learning by improving knowledge and understanding, which helps practitioners provide high-quality care and education. Brock states “The development of new knowledge thinking policy and practice occurs constantly, and practitioners operate within the context of where and with whom they work with, accepting and adapting to change.”  (Brock, 2014, p.47) The ability to reflect and adapt is essential to effective practice in early years education and care.













	The theory of reflective practise:
Reflective practice is based on the work of several important educational theorists. Although there is no single theory that fully explains reflective practice instead, it draws on a range of educational and psychological ideas that help professionals reflect on and improve their practice. 
Dewey considered reflection to stem from doubt, hesitation or perplexity related to a directly experienced situation. For him, this prompted purposeful inquiry and problem resolution (Dewey, 1933)  
Another important theorist that had an impact on reflective practise was Donald Schön who developed this idea by introducing reflection-in-action and reflection-on-action. He explained that professionals reflect while they are working while doing and after an activity has finished. This helps practitioners respond to situations as they happen and improve their practice over time.
Overall, reflective theories highlight the importance of self-awareness, learning from experience, and being able to adapt. Although there is no single theory of reflective practice, these ideas guide educators in developing effective reflective skills.




	Gibbs’ model
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	Analysis of models – compare/contrast/pros/cons:

Reflective practice models can vary depending on the context and intended outcomes; however, their main purpose is to develop self-awareness, improve professional performance, and support continuous learning and development. Two widely used reflective models are those developed by Gibbs and Rolfe, which are commonly applied across education, healthcare, and professional development to guide individuals through a structured process of reflection on their experiences.

Both models provide a systematic framework that encourages individuals to explore their experiences, actions, and emotions. Gibbs’ reflective cycle is particularly valued for its clear and structured approach, making it easy to follow and adaptable across a range of professional settings. Its step-by-step approach supports thorough analysis and helps individuals identify areas for improvement. The inclusion of an action plan stage is especially beneficial, as it encourages the application of reflection to practical changes in future practice.

Rolfe’s reflective model, in contrast, is designed to promote deeper levels of reflection through open-ended questioning. The final stage, “Now what?” ensures that reflection leads to clear outcomes and achievable action plans. However, Gibbs’ model may oversimplify complex experiences and can be seen as overly prescriptive, potentially limiting deeper critical reflection in some situations. Conversely, while Rolfe’s model encourages critical thinking, its simplicity may not provide enough guidance for individuals who require more structure. Additionally, the open-ended nature of its questions can result in varied interpretations, which may be challenging in group reflection.
Overall, both reflective models have strengths and limitations. Selecting the most appropriate model depends on the needs of the individual and the professional context, ensuring the reflective process is meaningful, practical, and supportive of professional development for both the individual and the workplace.





	Conclusion 

In summary, reflective practice is an essential element of effective early years education. It involves evaluating what has worked well and recognising what could be improved. Reflective practice supports the continuous professional growth of educators, enhances learning experiences for young children, and contributes to the overall quality and success of early years provision. Through ongoing reflection, educators can progress from being novices to confident and skilled practitioners with adaptable and well-considered practice. For reflective practice to have a meaningful impact, it must be an ongoing and continuous process within early years settings.
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