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A referral form from a member of staff was submitted regarding a girl in year 9 (14 years) who was displaying self-esteem issues. An email was sent to all members of staff for feedback through observation regarding the child. This enabled holistic observations to be made in all areas of learning for the child. Observation is an essential tool in the process of understanding how the child is progressing and how the environment or situations the child faces impacts on their emotional wellbeing, as well as their academic learning (Bruce, Louis and Mc Call, 2014). Observations allow practitioners to see areas of development that need to be addressed (Bruce, Louis and Mc Call, 2014).  If concerns are highlighted, and in this case the child was displaying concerns with social withdrawal, anxiety and lack of social skills and self-confidence causing the child to have outbursts of sadness and anger; then steps can be implemented to support the child. As stated by Mind (2020) “Self-esteem is how we perceive and value ourselves. It is based-on opinions and beliefs about ourselves”.  This report will highlight the areas of concern and how the activity chosen will help support the child in gaining the skills to have self-value and belief in herself. The session will evaluate how effective the activity was over a period and how the wellbeing of children links to the National Curriculum in Wales and the Rights of The Child.
Within the school there is a specific classroom that has been designed to hold sessions to support children with emotional support. It is a room where the children know that they cannot be seen by other students and everything that is discussed in the sessions is confidential. Confidentiality must always be kept and anything that is recorded can be accessed by the child under the Data Protection Act1988 (United Kingdom (UK) Government, 2020).  Confidentiality in schools is a legal requirement as practitioners must sign a confidentiality form stating that they will not share information on children unless necessary to protect the child’s wellbeing (UK Government, 2020).
The activity chosen was board game where two or more people are provided with two forms of cards and answer questions on the board that is landed on. For example, if the person lands on a question like ’A time you were happy’ they must talk about a time they were happy and give an example. One set of cards is affirmation card; they must read out loud if they land on and affirmation place.  The child must explain what the card means if they can and if not, then the other person can explain to them. For example, if it lands on a card saying ‘brave’ the child explains their understanding of the word ‘brave’. The child then needs to say if they it describes them, whether they agree and if they can give an example.  They then continue around the board throwing a dice and taking turns. The other set of cards are ‘Character’ cards; these have statements on that the child must read out loud and if they agree with the statement about themselves then they write down the statement.  For example, if the statement says ‘I share my things’ and they agree that they do then they write it down. The aim of the game is to have 5-character traits that they agree with. This teaches the child all the positive traits they have so they can focus more on their good traits rather than the bad. 
On this occasion the activity had to be differentiated as the child was year 9 but had a low academic level.  The cards had to be adapted for child S to be able to understand the language being used. Differentiated means “Anything which a teacher does which helps in personalising learning”. For example, providing sentence starters is differentiation (Cambridge Dictionary, 2020).

Rationale for the activity
This helps children to build on their positive self-image, which as suggested by Roberts (2006) are the ‘key factors’ to a child’s well-being and learning outcome. The Foundation Phase and National Curriculum frameworks both have aims to support children with their well-being (Welsh Government, 2008). The activity is to help support the child with their emotions and well-being, enabling them to build positive relationships and encourage her to believe in her abilities to achieve her goals.
The session will last for an hour, keeping a copy of the 5 traits the child obtains after each session for the child to reflect on in the final session. Reflection is important when working in a classroom for the teachers and pupils.  Reflection allows you to reflect and evaluate what went well and how things could be in the future (Hallet, 2013). 
Self-esteem is learnt through experiences, which a child sees as successful.  If a child only has negative experiences this results in feelings of incompetence (Roberts, 2006) However Brooker and Broadbent (2003) argue that self-esteem is what children would like to see themselves as, rather than how others see them. Research has found that even children from difficult backgrounds, who are encouraged to succeed and are praised for their effort, succeed against the odds (Blatchford, 2010). Children from supportive families and schools are taught that their efforts would be rewarding to them in their future through successful jobs, for example. This gives them the self-belief that they will achieve whatever they want and believe in their own abilities. (Blatchford, 2010). Children need to gain resilience as it is a vital skill a child needs to be able to cope with everyday life.  Adversities in life are almost certain; being able to gain mental health and adapt to a new experience helps gain resilience (Curtis and Nelson, 2003). 
How to do the activity and its aims
Holding sessions within a room that is away from other classrooms is important.  Children will sometimes feel conscious of other children knowing that they are having extra support and refuse to attend the sessions. The rationale for the activity was to work on self-esteem, resilience and supporting Child S in self-belief and self-importance. Child S looked particularly upset coming in this morning’s session with a very angry look on her face. When asked how Child S was, she expressed that she was very anxious and angry today, as Child S was due to have her year Nine exams the next week. At the beginning of the session it was discussed how she was feeling about the exams and what was particularly worrying her, She explained that she wants to be a nurse and feels that if she does not achieve good grades then she will fail at life because school said that GCSEs are very important for future carers.
The session began by asking her to look on the table and pick a card that she felt related to how she felt coming into the session. She picked the ‘I am angry’ card and said, “I am too thick to pass”. A discussion was had about why she thinks she feels so angry and that it was o express herself this way. Through encouragement it was highlighted how she should be proud of herself, as even though she was angry she still came to the session and was controlling her anger well. Child S started to relax and engage well as the session continued.
The session then moved on to the start of feelings work. A timer was set so the session could end with reflection on how the session had gone, looked through the feeling’s cards, which was part of the board game. Reading and discussing about the feelings. Child S found naming basic feelings challenging as she could not express what they were.  This helped to identify what we needed to work on in the next session. Child S was happy to continue with the game.  The ‘feel good’ game was a great way for Child S to see the many positive attributes she had such as that she was a loyal person, ambitious as she wanted to achieve successful grades in school and that she must be a caring person to want to be a nurse. Each positive trait that occurred was discussed and decided whether they applied to us or not.  By the end of the game Child S had five-character trait cards these were I am: trendy, cool, funny, sociable and polite. Child S landed on 3 affirmation places on the board, which helped her to choose cards that best described her.  She picked ‘I love my friends’, ‘I try my best’, ‘I am caring’. Through discussion about the importance of the cards Child S gave examples of a time when she felt she had been a good friend, tried her best and showed she cared about something. The examples given were documented and given to Child C to take away and when she was feeling low to look at them and reflect. Child C was very keen to do this as she said, “thank you for always making me feel better. At the end it was important for the session to end reflecting on how the session went. Reflection is important as it allows the practitioner and the student to look at what went well and what can be done to improve. It helps to highlight any further issues that may have arisen and how best to run the next session, making sure the practitioner understands the needs of the person (Paige-Smith and Croft, 2011).
Evaluation
The session did not go to plan as Child S came to the session very upset and frustrated.  We had to adapt the session by putting the planned activity later in the session.  Child S discussed her frustrations and worries, discussing the best way forward. The session did continue as planned but there was less time to do the activity fully.  For future sessions it will be beneficial to have a session planned, but if Child S is particularly upset that day then we could look to rescheduling the session or adapt the session so we have a conversation about the challenges Child S is experiencing that day.  That would enable a more constructive session than trying to encourage Child S to do something that could escalate her emotions negatively. 
Theorists and how to apply them to activity
When discussing children’s education and development it is important to understand the theories behind the practice. Many theorists have influenced the way that children are taught today. Theorists worked on philosophies on how they thought children’s development should be supported.  Theorists such as Jerome Bruner and Lev Vygotsky believe that children should be able to learn through hands on experiences and not by sitting at a desk and that Bruner’s theory of ‘scaffolding’ was base for all children’s learning (Macleod-Brundenell and Kay, 2008). Bruner and Vygotsky believed that children should be supported and taught by adults, but once they learnt the skill then the adult would withdraw support (Macleod-Brudenell and Kay, 2003). Likewise, Montessori methods are being implemented within many schools and nurseries worldwide as she believed that children should be active participants in their own learning (Waller and Davis, 2014). Through the activity the scaffolding approach is identified as important.  For Child S to develop the skills to know about her feelings and emotions she needs to identify them herself.  By going through the activity Child S is learning to understand why she feels the way she does. The emotions help Child S to understand them and build resilience.  This will develop her self-esteem and learn to deal with different situation. According to Bruner and Vygotsky once Child S learns these basic skills the sessions should stop and learn to deal with her emotions independently.   
However, Jean Piaget believed that children should be responsible for their own learning this is where he referred to them as lone scientists (Waller and Davis,2014). Piaget believed that children learnt through the environment independently. There is much research and literature to support that theorists like Vygotsky and Piaget have led to the development of the Foundation Phase and National Curriculum. 
As a learner support assistant, it is an important role to support children with well-being and positive outcomes through their education. This is done by following the guidelines set by the government through the early year’s curriculum and National Curriculum within Wales. The learning outcomes for all children set by the Welsh Government (WG) are outlined in the framework’ Personal and Social Education for 7 to 19 years in Wales’ set in 2008. It is the key guidelines followed by schools and colleges in Wales. The Welsh Government use it to “develop existing personal and social education (PSE) provision to ensure they plan and deliver a broad, balanced programme of PSE to meet the specific needs of learners” (WG, 2008 Pg. 3).  This framework outlines the importance of the health and well-being of learners and to help maintain their emotional and physical needs for them to grow independently.
The session was designed to help a student who has Self Esteem issues.  Within the PSE there are aims outlined which prepare learners to “ be personally and socially effective by providing learning experiences in which they can develop and apply skills, explore personal attitudes and values, and acquire appropriate knowledge and understanding”(WG, 2020 pg. 6). The aims help learners to build self-esteem and teach them how to become responsible for the own actions.  It supports learners to learn the skills to live healthy and safe lives through education of healthy lifestyle choices. Having respect for themselves and other is an important aim of the framework as it prepares the learner to function within all communities.  We live in a diverse world and it is important learners respect other religions and cultural backgrounds and celebrate these.  The framework specifically wants to support all learners to become strong, independent and resilient young people, ready to go into adult life (WG,2020). Within the session many of these aims were worked through with Child S to support her to learn these vital skills.
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