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The experience provided in part 1 of the portfolio involved children playing in a Beach environment with a choice of natural resources, Recycling resources and loose parts. The plan was created to develop an interesting and stimulating child led natural learning environment encouraging children’s physical movement and health. Use of loose parts and opened ended play.
[bookmark: _Hlk71477768]According to Helen Tovey (no date) Play outdoors offers Rich, sensory first-hand experience which is essential for growing minds. Engagement with the wonder and mystery of the natural world Space and freedom to try things out, explore, experiment and investigate how the world works. Space for whole-bodied, expansive movement. Engagement with key concepts such as gradient, gravity, speed and energy or such things as life and death. Opportunities for adventure, risk and challenge. Opportunities for meaningful learning in all areas of the curriculum. All these aspects are interrelated and connected. Each impacts on the other. However, Froebel (cited in Tovey) as Froebel emphasised, movement is part of children’s very being and it is spontaneous play and exploration that motivates children to move not exercise or keeping fit. Froebel believed that simple, open-ended materials help children to represent their ideas, feelings and experiences. They allow children to explore different areas of meaning. Froebel called these ‘forms of knowledge’, ‘forms of life’ and ‘forms of beauty’. Outdoor play is about potential – the potential of spaces to engage children’s imagination, curiosity and creativity and foster their health and well-being. Outdoors is not just a place for doing, it is also a place for thinking and feeling. Children should become aware of their own thinking and feeling so that they ‘know’ something in a deeper, more reflective way. Similarly Dewar (2019) highlighted children can reap many benefits when they play outdoors, including a reduced risk of myopia, or near-sightedness; greater exposure to bright light, which enhances health and mental performance; increased activity levels, and greater freedom to run, jump, and climb; opportunities for hands-on learning about physical forces and concepts; reduced stress levels, better moods, and improved concentration; more naturally-attuned sleep rhythms; and enhanced opportunities to learn social skills, overcome fears, and develop a lifelong connection with nature. Brosterman (1997) also highlighted Simple playthings that allow children to feel and experience, to act and represent, and to think and recognise’. Furthermore Research by Burdette and Whittaker in (2005) discovered, that outdoor imaginary play encourages the brain to mature at a considerably faster rate, than those children who play indoors. Pica et al, and Moore et al  Also said While playing outdoors a child is likely to encounter opportunities for decision making that stimulate problem solving and creative thinking because outdoor spaces are often more varied and less structured than indoor spaces. This was also highlighted by Robson (2017) Research suggests that child-initiated play, particularly pretend, collaborative play outdoors is a powerful context for creative thinking. 
Tovey (2015) said Outdoors can be a source of surprise, curiosity and adventure for young children. Tovey (2012) The willingness to take risks is an important characteristic of an effective learner. It can help develop a disposition to ‘have a go’, persist at something and see challenges as problems to enjoy rather than things to fear. Small mistakes and minor accidents can offer some protection against the negative effects of future failure. Such play can develop children’s resilience and help them to cope physically and emotionally with unexpected events. However Piaget viewed play as integral to the development of intelligence in children. His theory of play argues that as the child matures, their environment and play should encourage further cognitive and language development. Learning through play, appears to be a simple notion, but has profound meaning. It helps children make sense of the world around them through discovery, allowing them to develop cognitively, socially, emotionally and physically.  Other studies also highlight the Outdoor play is one of the central themes to Steiner learning. It has been well documented around the world how outdoor play helps children to learn in a meaningful and unforgettable way. However Chipulina (2007) highlights learning through mistakes, repeated actions, manageable tasks, team building, co-operation, learning to work together in an outdoor space all this allows the children to become confident individuals, effective contributors, responsible citizens, and most important of all successful learners. Hamid (2018) also highlighted Many studies have shown that outdoor play can enhance the immune system. In fact, research suggests that children from rural areas, or those children who spend a lot of time engaging in outdoor play have the best overall general health. Playing outdoors increases children’s Vitamin D levels, provided by the sun. Vitamin D is fundamental to children’s overall health as it encourages; a better mood, increased energy levels, and improved memory. Similarly recent research by Epstein (2001) has found that playing indoors has a higher probability of encouraging Asthma than playing outdoors. According to DAYNURSERIES (2021) The Reggio approach sees the environment as a third teacher that influences the child on a daily basis. Because of its influence, it provides children with a wealth of learning opportunities that encourages them to explore, discover and problem-solve on their own. 
The writer Sandra Crosser Ph.D. states that there are tremendous benefits for children to play in the sand. It is a superb avenue for children to develop cognitive, physical, and social skills. With the right tools and activities, parents can even introduce mathematical concepts and perform scientific experiments through sand plays. Sands play is an exceptional way for children to practice using different parts of their muscles. By pouring, digging, scooping, and sifting sands, it utilities the muscles of their hands and arms, especially when they are carrying the bucket of sand and water. Since sand play involves working with many tiny details, for instance, building a sandcastle, it can bring significant benefits to a child’s hand-eye coordination. When multiple of children are having the sand play together, using limited tools and resources, it trained them to develop the social skills of sharing, compromising and negotiating. However Camellia (2012) said Children explore through various types of non-digital technologies every day. One of the technologies that children loved to use is magnifying glass. children loved exploring the world closely with the magnifying glass.
Happy Hooligans art craft play (2020) states Story stones provide a super opportunity for imaginative play, and there’s some great sensory stuff going on too: the colours are vibrant, they’re cool to the touch.
Halen Tovey (no date) states Play with a tyre offers experience of mathematical and scientific concepts of weight, height, energy, and forces. Sue Duglan (2015) also highlighted recycled materials providing stimulating and complex movement opportunities. As well as promoting physical and social development. Its open-ended nature allowed children to access it in different ways. Some naturally had the strength to pull themselves off the ground. As well as the physical benefits this skills brings, it enabled children to explore concepts of force, gravity, distance, speed and cause and effect. With repeated exposure to the swing, children became more confident and devised more difficult challenges for themselves. Changing perspective and working together to move the tyre provided opportunities for negotiation, while turn-taking and supporting each other occurred naturally and promoted communication skills.
According to ESDGC (2008) Schools need to build on the positive first steps that they are making with ESDGC such as recycling, waste awareness and water use so that learners can develop a deeper understanding and take appropriate actions. Aspects such as global poverty, rights and responsibilities, energy use and climate change are the lesser explored areas of ESDGC that need to be developed.  
According to Professor Graham Donaldson CB (2015) The curriculum for a maintained school or maintained nursery school satisfies the requirements of this section if it is a balanced and broadly based curriculum which  promotes the spiritual, moral, cultural, mental and physical development of pupils at the school and of society, and prepares pupils at the school for the opportunities, responsibilities and experiences of later life.’
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