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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson) in an integrated, cross-curricular approach.

For this assignment, ‘Goldilocks and the Three Bears’ will be the chosen traditional tale for the cross curricular activities mentioned throughout this essay. This chosen tale has many key moments that provide various different activities that will help children develop skills from across the curriculum. Russell Grigg (2015; p. 62) states that stories, “stimulate thought and satisfy the full range of human emotions”. This will allow opportunities for Personal and Social Education to take place which is becoming more of a priority in Professor Graham Donaldson’s new curriculum as he states, “In discussions for the Review, many children and young people felt that these were some of the most important issues that they needed to learn about in school” (Donaldson, 2015; p. 45). Denis Hayes (2010) suggests there are ten types of cross-curricular approaches such as a “sequenced” approach which shows that similar ideas are taught but subjects are separate. However, Grigg (2015; p.48) and Donaldson (2015; p.83) both suggest a holistic and realistic approach to learning which Richard Byrne (2017) agrees with as he believes, “we apply diverse knowledge and skills to problems in our lives on a daily basis. Yet too often we teach skills in narrowly defined subject areas” suggesting that a cross-curricular approach should integrate the areas of learning in a way that is recognisable to children in their everyday lives. The activities shown will be targeted towards Year 4 pupils and will promote different aspects of Donaldson’s (2015; p.39) three cross-curriculum responsibilities which are Literacy, Numeracy and Digital Competence whilst integrating some of the six Areas of Learning and Experiences to achieve the Four Purposes of the new curriculum.
The first activity will encourage children to become “Ethical, informed citizens who understand and consider the impact of their actions when making choices and acting” (Donaldson, 2015; p.30) through combining English, Art and Design and Personal and Social Education (PSE) in the introduction to the theme, ‘Goldilocks and the Three Bears’. One of Barnes’ eight approaches to cross-curricular teaching and learning is theme-based. Barnes (2015b; p. 69) suggests, “A relevant and authentic theme may be used to generate learning in a wide variety of subjects” which can be seen in the following activities as the traditional tale theme is a suitable resource for this year group because the children will know the story well and will be able to focus on the morals of the story whilst developing the childrens’ skills from each subject. This contradicts Lois Kelly’s (2013; p. 5) research which states, that cross-curricular teaching “lacks rigour and pupils may not develop essential subject-specific skills”.  For this activity, the class will get split so half of the children will think about the story from Goldilocks’ point of view and the other half will think from the Bears’ point of views.  Barnes (2015a; p. 269) suggests that emotional framing is a good link to cross-curricular thinking. Therefore, the children will choose a frame that has an emotion on it and describe where they wish to place it in the story. Grigg (2015; p. 48) suggests that cross-curricular learning can create “Opportunities for a more creative curriculum, tailored to the interests and needs of pupils”. This can be shown as the emotional framing could lend itself to an Art and Design exercise where they draw the picture they chose to develop their observation skills through applying their own work to what they have collected from books (DCELLS, 2008a; p. 12) This activity will also develop childrens’ skills to “empathise with others’ experiences and feelings” (DCELLS, 2008d; p.19b). The Welsh Government (2017; p. 2) state, “In the new curriculum learners’ competence in literacy and numeracy will continue to be a priority, as a cross-curriculum responsibility for all teachers”. Therefore, the children would then express the feelings they have reflected on in a written letter of apology, encouraging them to “choose and use words from an increasing range of imaginative vocabulary” (Welsh Government, 2016a; p. 11) This activity enhances different subjects through thematic learning whilst abiding to Donaldson’s (2015; p. 39) wish that “Individual teachers, including specialist teachers in secondary schools, will draw upon the different Areas of Learning and Experience in their planning” such as ‘Health and Well-being’ and ‘Languages, Literacy and Communication’ for these activities. 
Through combining Design and Technology, Mathematics and Science, an activity where the children will make and experiment with porridge will touch upon three of Donaldson’s Area of Learning and Experiences to allow children to become “Healthy, confident individuals who apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives” (Donaldson, 2015; p. 30). The children will measure the ingredients and make three bowls of porridge at different temperatures, like from the story, and then add fruit to the top and will be able to eat the porridge afterwards to help them become ‘Ethical, informed citizens’ (Donaldson, 2015; p. 30) as well as teach them the Education of Sustainable Development and Global Citizenship (ESDGC) as they will learn and understand “the basic ingredients of a healthy lifestyle” (DCELLS, 2008b; p. 30) . The DCELLS (2008f; p. 13a) documentation shows that children should have “a consideration of what waste is and what happens to local waste that can be recycled and that which cannot be recycled” which they will learn through putting any leftover porridge in the food waste bin.  Kelly (2013; p. 4) shows that various research reports have confirmed that “learning in science is most effective when children are able to see the relevance of the science they are learning and when it is meaningful to them”. However, Grigg (2015; p. 48) suggests that cross-curricular learning “lacks coherence and depth”. Many of the children will know what porridge is and may also have it as their breakfast and may seem that it lacks depth but will actually develop many skills from the curriculum in a discrete and ‘hands-on’ approach, abiding to Piaget’s theory that “children learn best through doing and actively exploring” (McLeod, 2018). Barnes (2015a; p. 260) states that ‘The world beyond the classroom is cross-curricular” agreeing that cross-curricular learning should be realistic for the children so they can apply what they have learnt into their everyday lives. The children will have to use their thinking skills to discover how to make three types of porridge, ‘too hot’, ‘too cold’ and ‘just right’ and use their mathematic measuring skills to “take temperature readings using thermometers and interpret readings above and below 0°C” (Welsh Government, 2016b; p. 7). When referring to the numeracy cross-curricular responsibility, Donaldson (2015; p. 40) states children should “use their numeracy skills in different contexts” Therefore, through measuring the porridge oats, water and temperature of the porridge, the children will develop many of their numeracy skills through a more natural context in the form of a food technology lesson. Gareth Pimley (2011) states, “The best primary practice includes a blend of rigorous, discrete subject teaching and equally effective cross-curricular links” which will be used in this activity as the children may believe that the lesson is just a Design and Technology lesson. However, they will discretely be developing their mathematic and scientific skills. Grigg (2015; p. 48) suggests “Theme-based work is not always properly marked and comments are not subject-specific enough”. However, although this activity is theme-based on ‘Goldilocks and the Three Bears’ tale, this “Hierarchical cross-curricular teaching and learning” method from Barnes (2015b; p. 66) uses the Mathematics and Science curriculums to enhance the Design and Technology based activity. This allows the teacher to assess the children’s work after they have created the three different types of porridge as the teacher will be able to assess whether the children can use a thermometer correctly and improve on their results if they do not get three different temperatures. 
The final activity will be based on the “Expressive Arts” Area of Learning and Experience from Donaldson’s (2015; p. 39) new curriculum through a Physical Education (PE) lesson that is supported with Music. Barnes (2015b; p. 72) shows the “Inter-disciplinary cross-curricular teaching and learning” approach which will be presented in this activity as “Inter-disciplinary cross-curricular methods aim at progression in two or more subjects, and the promotion of creative thinking” (Barnes, 2015b; p. 72), shown through combining PE and Music. Firstly, the teacher would conduct a discussion about the contrasts of movements available to the children such as fast and slow and get the children to pinpoint these ideas to different sections of the story. The children will then be divided into groups where they will be given a key part of the story and will “recognise the principles of simple composition and choreography in order to use them to plan sequences and a range of movement patterns” (DCELLS, 2008e; p. 13) to reflect their section of the story. Once the children are confident with their sequences, they will show them to the class and gain feedback from their peers and the teacher. They will then be asked to add a soundtrack to their sequences using a variety of percussion instruments from the classroom as well as having access to the iPads, encouraging them to ‘stimulate their imaginations in ways that engender excitement, are personally fulfilling and foster creative thinking’ (Donaldson, 2015; p. 28) enhancing their digital competency and music skills as the children will “explore, use, create, select and organise sounds for a musical purpose” (DCELLS, 2008c; p. 13). 
In conclusion, although there has been a long-standing debate on whether cross-curricular teaching is the most effective approach, it can be shown that cross-curricular teaching is very effective as I agree with Barnes (2015a; p. 275) when he states, “Cross-curricular learning promotes authenticity in teaching and learning” because I believe that one of the objectives of cross-curricular learning is to allow the children to relate their learning to their everyday lives, as Donaldson states in his four purposes that he wishes children to become “Healthy, confident individuals who have the skills and knowledge to manage everyday life as independently as they can and are ready to lead fulfilling lives as valued members of society” (Donaldson, 2015; p. 30). I also believe that Donaldson thinks cross-curricular teaching is effective as he states, “learning is shaped by much more than individual subjects and syllabuses, and that fulfilment of the purposes of the curriculum requires approaches which are more directly relevant to emerging personal, social and economic needs” (Donaldson, 2015; p.5). This suggests that the new curriculum will provide access to more cross-curricular teaching and will focus less on subject-based teaching. I agree with Kelly (2013; p. 5) when she suggests that children may not “develop subject specific skills … due to poor planning” and believe that teachers need to have extensive knowledge of the Areas of Learning and Experiences and different subject areas when planning a cross-curricular lesson as the information may get lost and children may not have a full potential to learn. 
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