As part of my personal learning development, I have been requested to lead upon 6 supervision sessions. These sessions will consist of 6 supervision sessions with a trainee youth worker at level 4. Each session will look at a single topic of a supervision process, and will be reflected upon, by looking back on these supervision sessions effectively and by me the supervisor, gaining relevant and hands-on knowledge of supervision. Prior to the supervision meetings a supervision contract was discussed and agreed upon by me and the supervisee. The aims were introduced and the expectations on conclusion were identified. Our individual schedules and working life commitments/balance had also been discussed. Initially I was apprehensive about the schedule meeting times, agreeing and committing to a certain time, due to me having parental commitments and being a single mother, however, during discussions I shared this view, and the supervisee was able to kindly work around my schedule. Tuesday afternoons at 3pm for 6 weeks were the days and times agreed upon for the supervision meetings via teams. The supervisee and I established a supervisory relationship and contract via teams. Due to the COVID-19 restrictions, we were unable to meet face to face. I personally found this to be a challenging way to hold supervision meetings and to effectively supervise a supervisee, as I felt vital opportunities were missed however, I feel that a supervisory relationship has been formed quite quickly, Millar, (2014), believes that it is imperative that a good supervisory relationship is established at the beginning of supervision in order to build and maintain a strong, trusting and effective relationship.
The aims of the supervision meetings were to help support the supervisee by listening to any concerns or worries the supervisee may have, by actively listening and supporting a supervisee, it can help a supervisor better to understand the supervisee personally, which can help to build a positive relationship with a mutual ground and trust between supervisor / supervisee. A good supervisory contract will include the aims of a supervisory relationship, we discussed the aims of the supervision meetings prior to the meetings in order to save time on unnecessary topics or from irrelevant discussions from occurring, which helped us the supervisor / supervisee gain early progress in communication towards relevant targets. Topics were discussed / eliminated, and personal life experiences were discussed, the importance of each other having our own opinions and expressing them in a safe open environment with opinions being respected and valued always. Both our roles as a supervisor / supervisee were thoroughly discussed and time for relevant questions would always be available. I advised the supervisee of how I would always guide and support them and be open minded and approachable throughout the supervision sessions. I reminded the supervisee of how important their attendance and commitment to the sessions are, and on how vital these approaches are for gaining an effective supervision process. Confidentiality was discussed, and both me and the supervisee agreed on keeping all sessions confidential, apart from our lecturer Emma, receiving all the session information, if she requested to. Scie.org, (2014), believes that a supervisor needs to value a supervisee time in sessions and be committed and open to readily help to support challenging / difficult issues that may be of concern to a supervisee, without judging or criticizing the supervisee. Also, the supervisor must create a positive supervision environment were a supervisee gets relevant opportunities to effectively learn skills and knowledge to help them tackle current issues appropriately. This approach will help build an effective supervisor / supervisee relationship (scie.org, (2014). Equal rights and responsibilities were discussed by the supervisor / supervisee always giving each other the same rights and being clear of their roles during this supervision process. Both the supervisor and supervisee need to always maintain the supervision agreement. The supervisee will have the right to constructive feedback after sessions. Conflicts of both supervisor / supervisees need to be open minded, understanding, with both parties appreciating the learning opportunity to effectively reflect on supervision sessions and remain focused on the aims of the sessions.       































                                                                         
During these supervision sessions, the supervisee and myself met via teams at an agreed day and time to conduct supervision sessions. Online communication due to the pandemic COVID-19 and local restrictions which were set in place at the time of these supervision sessions. Due to the restrictions the supervisee and myself both came to a mutual agreement of holding the supervision sessions via teams going forward in order to protect both parties and follow the important restrictions / guidelines that the government had proposed. By discussing and agreeing on a safe and suitable environment to meet, it gives both parties their understanding of commitments to the supervision sessions, and time to decide relevant discussion topics and aims online rather than face to face, as online supervision can be different to face to face supervision. Difficulties such as I felt I weren’t able to properly connect with the supervisee as much as I liked, I believe that had me and the supervisee had the opportunity to meet face to face in a more warming / inviting environment, such as, the university library or a local coffee shop, it would of given me more opportunity to connect better with body language, or eye contact or a feel of a person, I believe the supervisee could open up more about worries / stresses that are concerning them. I feel face to face meetings form a friendly environment where the supervisee can be open and address concerns with the hopes of them concerns being reduced / eliminated more effectively. I personally feel more comfortable being physically present than cyber present, interacting in a shared space, I feel relevant and important information and feedback can get missed in virtual supervision sessions, Altekruse & Brew, (2000), believes online supervision causes limited opportunity for an effective supervisory relationship to form. Remote supervision can be complex and can delay trusting relationships and set boundaries straight off. Virtual supervision is very interactive and can easily become cold if the focus and commitment is not there, with engagement being off, and moments being missed it can affect active listening by both parties, as being and remaining focused can be challenging. However, advantages of virtual supervision are the need for travel is irrelevant which can help supervisors / supervisees who have not got transport or who live in remote areas, if the supervisor or supervisee is shielding due to COVID-19, and that both parties are following government guidelines and social distancing properly. Also, other benefits of virtual supervision can be that maybe due to location barriers a supervisee has not had the opportunity to have the preferred supervisor, a virtual platform can offer this, Olson, Russell & White, (2001), believe the use of online supervision is a great advantage, by being cost and time effective on travelling to and from supervision meetings. I believe that forming an appropriate supervision environment is key on getting the best / relevant information / aims out of a supervision process. However, although challenging I feel that the supervision sessions have helped to form a relationship on respect and mutual ground, I feel the supervisee has opened up to me about past experiences, their reasons of wanting to train in youth work, and on their aspirations in youth work. Due to the current pandemic covid-19 and the government restrictions I am incredibly grateful for virtual learning platforms, I feel these platforms are an advantage in such a challenging time and can be a great tool in helping to support, guide and form safe supervision environments and effective relationships going forward in unprecedented times. I feel a more appreciative and acceptive view is needed for virtual learning and adaptability from both supervisors / supervisees going forward is needed to achieve an effective supervision process out of a virtual learning platform. I feel that the new way of supervising virtually can help both the supervisor and the supervisee to adapt in different ways in order to help successful supervision processes in future. I believe I have effectively helped to form an appropriate / safe environment for supervision meetings whilst virtually supervising a level 4 student, I have listened effectively to any concerns, and believe that the supervisee has shown real commitment and focus through the sessions so far through these new ways of supervision. However, going forward I look forward to supervision sessions being face to face in a warmer and more appropriate environment.






























Reflecting on my supervision sessions I have recognised the importance of identifying the functions of supervision Inskipp & Proctor, (2001), identifies 3 functions of supervision, restorative function, normative function, and formative function. Defining supervision can be challenging as it has different meaning for different people, for example, the British Psychological Society BPS, (2007), describes supervision as a process of a relationship for the purpose of future action, a relationship that is built on mutual trust and bounded by a contract.  Ellis & Ladany,(1997), believes, to truly understand the purpose of supervision one must consider the history and evolution of supervision. I identify supervision as a supervisor creating an appropriate environment where the supervisor is seen as someone who is respected, which will enable a supervisee to co-operate effectively and follow the supervisor guidance which can help form a mutual relationship. A supervisor should be seen by their supervisee as someone who has knowledge on relevant topics, someone who can support them to achieve performance goals, however, some goals cannot be met without relevant resources / tools, it is an important function of supervision for a supervisor to provide adequate resources to help support a supervisee, by a supervisor working to this standard they can expect effective supervision results, (accountlearning.com),2020). Supervision sessions provides an outlet for supervisees to be heard, supported, and gives vital opportunities for growth with both parties. Supervision is essential and needs to be used for supervisee development, training, and learning, (Christian & kitto,(1987). For supervision to be effective the supervisor must be appropriately trained and have the ability and skills to professionally supervise. Carroll & Gilbert, (2005), believe that learning is the heart of supervision, reflecting on practice supervisors use many methods to help a supervisee to learn, such as, teaching, training, self-awareness, and feedback. All supervisee learns in different ways an effective supervisor would be able to customize appropriately each supervisee. Choosing the right supervisor can be a challenging task as the supervisee may prefer a more experienced supervisor, who can push them, challenge their weaknesses. The Agency model of supervision was introduced by Alfred Kadushin (1976), Kadushin believed that supervision is delegated to a manager / leader to directly coordinate and enhance performance of the supervisee, kadushin approach to supervision is about following rules and procedures and promoting high standards always, (kadushin, A. (1976). There are 3 functions of supervision, my understanding of these functions are, : Formative function, which focuses on supervisee development, which sees supervisors concentrating on supervisee training and being highly skilled, having the relevant abilities. The Restorative function of supervision has a more holistic approach to supervision, with a supervisor focusing on relieving stress, worries, and pressures off the supervisee. This function is known to improve work performance and relationships, due to the restorative function approach, which allows the supervisee to be in a creative and solution focused zone. The model is also known to reduce stresses at work which enables a supervisee to be more focused, improves performance and overall well-being which in turn makes the supervisee feel more appreciated / valued, which helps them to better manage their job role effectively. I feel that at my practice placement at an alternative learning project for youths, that I witnessed a supervisor using a restorative function approach. During my time at placement, I was kindly welcomed into a supervision session with all parties giving consent for this. I believe that the supervisor was having genuine concern and empathy for the supervisee worries, the supervisor showed that by using a caring and supportive approach, the supervisor by the end of the supervision session relieved the supervisee of relevant worries, by sharing a solution for the concerns, I feel the supervision went extremely well. The supervision process and the relationship between supervisor / supervisee was a great opportunity for me to have witnessed for my learning and practice in the future. I feel all the functions of supervision do get used in a supervision process, as we all learn and reflect differently, however, supervisors using these approaches during supervision must ensure they support their supervisee through all the stages of development for as long as they are needed, as the purpose of supervision is to provide the supervisee with the opportunity for self-development.































I believe in order to have an effective supervision process, there needs to be a safe, supportive and appropriate supervision environment that comes with great learning opportunities. The agency model of supervision by Kadushin (1976), describes a supervision process as a supervisor having the authority to direct, influence and evaluate performances of the supervisee job performance. I believe supervision is a process of building a relationship based on trust, understanding and knowledge. I feel that during my time as a supervisor I helped the supervisee to increase her confidence and have a better overall understanding of her role as a youth work student at level 4. At each supervision session self-care was discussed to better understand the supervisee emotional well-being, her worries and her understanding of what is expected of her through her learning journey. Hawkins & Shohet, (2007), believe that supervision is a great tool to have a better understanding of a supervisee’s emotions regarding their professional progress and through self-reflection. I believe reflection is the most important aspect of supervision and should be approached at every opportunity. Through my process as a supervisor, I have come to realise the importance of having a discussion topic or a focus if you like throughout a supervision process, as a focus can keep the supervisor / supervisee on track to personal or relevant goals / aims. I believe the restorative function of supervision is one that is supportive as it focuses on a supervisees well-being and overall health. This function of supervision contains effectively listening to a supervisee and supporting their needs and worries in stressful times and in challenging situations. My understanding of the restorative function of supervision I feel is that it can provide a supervisee with great opportunities to discuss issues in a warm, open and safe environment to share personal worries and stresses to explore the supervisees feelings of pressure which can help to effectively elevate stress .this approach has been proven to increase well-being, reduce work sickness and absences, it can help to improve communication and helps to reflect on inner confidence and personal knowledge ( Proctor, (1988). In one of my supervision sessions, I believe a restorative approach was used, the supervisee was feeling really overwhelmed about a personal issue at home, she disclosed to me that her mother and father have recently separated and that it is having a negative impact on her emotional well-being and on her studies. I supported the supervisee by listening and trying to make her see that people split up every day, and how it is not her fault in anyway, whilst reminding her that with time, it will get easier for the supervisee. I advised the supervisee to discuss these issues with her family and to explain how it is having a detrimental impact on the supervisee’s studies, I also sign posted the supervisee to her local counselling groups and relevant online forums both of which may be able to help the supervisee with her worries. The normative function of supervision looks to help the supervisee to ensure their practice is being managed appropriately, and if they are being supervised effectively, and if policies and procedures are being followed. I believe I used the normative function approach during the process of supervision, by me asking the supervisee how their placement is managed, and if they are feeling supported at their placement. The supervisee them communicated with me how they feel supported at their placement, and how although challenging at the start has brough her many opportunities in her learning and development process. The supervisee also stated that her practice placement follows all the correct rules and procedures in The National Occupational Standards of Wales, (2012) these standards set out 41 standards of youth work and each standard is as important as the other, in order to work as an effective youth work practitioner. I understand the formative function of supervision to be about the development of the supervisee, by the supervisor discussing the skills, knowledge and confidence of the supervisee. I believe I used the formative approach of supervision whilst asking the supervisee if they feel confident at their placement, discussions around the supervisee confidence were often talked about due to the COVID-19 outbreak, the supervisee had stated that she did not feel 100% confident as the pandemic had prevented the supervisee to get the best opportunities as if there were not a pandemic. However, after reflecting the supervisee shared how their practice placement has given them relevant training opportunities and needed feedback, (Schon, (1983).






























Prior to the supervision process and the requirement of my academic training to supervise a level 4 youth work student, I felt quite apprehensive about meeting with the supervisee due to myself not having any previous experience of supervision, which caused me to feel unconfident in my role supporting and leading a supervision process, however, I welcomed the experience and opportunity regardless of my own self-doubt, therefore, I appeared confident in the supervision sessions, in order to demonstrate good leadership skills and commitment to the supervisee and my role. During the first supervision session the supervisee disclosed to me their worries about the training they had to complete as well as their usual study commitments as a level 4 youth work student. The supervisee was feeling really pressured about meeting deadlines and targets on training and assignments. During this session I actively listened to the supervisee, about their worries, I gave the supervisee my attention throughout and committed to their needs of support. Through the session the supervisee stated how they felt they were not able to meet deadlines of assignments, due to the added commitments of the placement training requirements, Proctor, (1988), believes if a supervisee is feeling stressed or anxious, a supervisor should use a restorative approach to help improve workplace performance and reduce anxiety. I communicated to the supervisee how they can achieve both the training and studying commitments if they organised their time appropriately, I discussed a time management plan, for different days and times for studying, training and social time, I reassured the supervisee that lots of students who are studying through the pandemic  are feeling pressured, and how some stresses are normal whilst studying , I also advised the supervisee that with them having appropriate support and guidance, and with commitment from the supervisee them pressures / stresses can be reduced / eliminated effectively. I reminded the supervisee that support from the university is available and that they can discuss current worries with their subject lecturer in a private space.  I shared my past personal experiences with the supervisee of my time during studying at level 4, whilst also taking in consideration for the added covid-19 pressure, I expressed how when I was studying, I felt very pressured and stressed at times due to myself not organising my training and studying commitments appropriately. I shared this information as a way of reassuring the supervisee that pressures are a normal part of studying for a better future.  I also reminded the supervisee of the importance of a healthy well-being, having social time, to have fresh air in order to remain focused on relevant goals. Fink, (2007), says that anxiety and stress tell us that we the “supervisee” can do this alone without sharing our concerns / stresses with others, but in fact people need to share worries, as by communicating with other people solutions and opportunities are easier to find. I believe I used a restorative approach during this supervision process, I feel I supported the supervisee through her worries during this supervision session, I believe I built a supervisory relationship on trust and mutual ground in an appropriate environment. I believe I helped to push the supervisee abilities on their learning and development opportunities which increased their self-belief and build on their knowledge of youth work practice, I believe the supervisee appreciated and gained from having a restorative supervisory process approach whilst she moved between the known and unknown during the covid-19 pandemic.





During one of my supervision sessions the supervisee opened up to me regarding her worries on her practice placement. The supervisee was experiencing genuine concern about her placement being effective enough for her professional training and development, due to her practice placement also being her personal place of employment. Due to the covid-19 pandemic the supervisee has found it exceedingly difficult to find a new practice placement opportunity, reasons such as government guidelines and local lockdowns procedures have proved impossible for youth work students to find and secure placement opportunities, as organisations are able to accept new youth work students in their current bubbles. Since the coronavirus outbreak it has caused a wave of uncertainty and changes to society and in people’s lives, however, I advised the supervisee on how it is a very important part of a student’s training and learning development to be actively present in a youth work practice placement, in order to effectively learn and evolve in youth work practice. A good youth work placement setting will provide a student with knowledge of how a youth work organisation works and functions effectively, which can only be gained by a student being / attending a youth work placement environment, Blackwell et al, (2001), believes both academic and practical studies together is a crucial element for a student’s effective learning experience. A placement will also benefit a student by allowing them to flourish and to delve deep into their subject choice. A practice placement can gain a student many valuable opportunities such as increasing self-confidence, applied skills, working relationships and can encourage reflective practice, and most importantly prepares students for their future careers, (Stuart Norton, HEA,(2018). The supervisee confided in me how she’s been feeling concerned for quite a while about her placement opportunities, but has felt there is nothing she can do to chance this though process, adding how she has felt stressed and anxious every day, and at times the anxiety has caused her to re-think her studies, struggling to see the point, as she felt she weren’t learning any more than she already had during her employment, and how she felt her role as an employee, was overshadowing her role as a student, therefore she is struggling to focus on her placement as a student effectively, which is causing a negative impact on her personal life, such as, personal life commitments and confidence. I listened to the supervisee worries and had empathy for her situation, I reassured her that the pandemic is only temporary and that lots of students are in the same place as her, and that worries can be a normal part of studying, and how she may be in a better position than other students, due to her having a placement opportunity, as many other students are not having that practice placement opportunity at the moment. I encouraged the supervisee to talk with her lecturer and employer about her concerns, as an employer can change a scenario or practice environment for a student on a practice placement such as, introduce new activities or opportunities that the supervisee has not previously explored. With a change of dynamics, the supervisee can see that they are gaining relevant opportunities and experiences which can all help to equip her for her future career in youth work practice. I also discussed the importance of balance with the supervisee, how setting a balance for learning and personal time is so crucial for the supervisee to remain focused on her relevant goals, and for her well-being to remain good. I believe the supervisee opening up to me about her concerns has helped her to feel more positive and grateful of her placement opportunity, therefore, I feel she will get the opportunity she needs out of her placement experience regardless of it being her current employment role. I believe I used a restorative function support in this supervision session, in order to fully support the supervisee to the best of my ability.
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