part 2
My name is Bethan; my student number is 2203307 and welcome to my presentation surround sustainability in the early years (ECEY6005). Firstly, today I will be sharing my experience of having the opportunity to explore my local canal, which is the Tennant canal. I will be reflecting on my visit to the canal, which I visited twice over a 2 week period, and saw different flowers appear, birds, different types of butterflies and bees. I will be reflecting and sharing on what I found and what I added to environment to make a positive impact to support sustainability. 
Reflection
When exploring and discovering the Tennant canal in Cadoxton, I was intrigued by how much more there is the to the canal, than just a walk next to water. It opened my eyes to something much more behind the area and I learnt that things around us have much more beauty and meaning if we just take a minute to explore it. I have always visited the Tennant canal from an early age and regularly taking my nans dog Lucy down there for a walk, but never stopped to take it in. From the John Muir Award, I have been able to learn and recognise flowers, such as red campion was a flower I did not know about before. It also allowed me to find interesting facts about all wildlife that visit or live there and how they support the sustainability of the canal, like how the bees and butterflies are pollinators for the environment through transferring the pollen into the air, which then grows new flowers.
I enjoyed this process of visiting the Tennant canal and then building upon what I found, as through making the scrap book I was able to reflect upon my experience of visiting the canal and it gave me the opportunity to explore and find out interesting facts about what I found, which I probably would have not taken the time to do this myself without this award. It allowed me to appreciate the environment, but I also did find it overwhelming as I thought I knew quite a bit about wildlife and my local area, but once I gathered the facts and pictures it just really made me step back a bit and think to myself, “what else do I not know about what is around me”. I think from now on I will try to immerse myself more into the outdoors and just make a bit more of an effort to want to find out new facts. I can even involve the children in my setting with this and encourage them to learn new things and develop them into curious learners.
It made me also think about how I never really had an exceptional understanding of the environment and the responsibility of humans and animals to look after. I have begun to understand the importance of ensuring children have an understanding at a young age, and how I can relate this now to my practice.
The John Muir Award provided me with a sense of Cynefin with the meaning of belonging; by identifying the Tennant canal, it placed a feeling of appreciation for my local environments, and that I felt I was making a difference through self-evaluating what I do already that makes me a sustainable being, and what improvements I can make to the environments such as the Tennant Canal. For example, I already do beekeeping which helps the bees reserve the plants, and what I implemented was a duck platform for the ducks to make nests in the reeds, as I noticed there was not much banking for them to make nests upon, and an area that was safe for them.
Next time, I would involve the children in exploration of not just the Tennant canal but other areas like the woods, and encourage them to compare different areas we live in. To enable this, I suggested to my setting making exploring backpacks which we have implemented, these include books about birds and flowers, magnifying glasses, and notebooks for them to draw or write about things on their walks. 
I would also change my scrap book by making it digital, so it would be more sustainable, and it would be easier to send my scrapbook to others, such as my family or education settings to educate them on nature. I would also finally write less just so it would be easier for children to read, and it would look less overwhelming by having smaller sections of writing.
Also, from the John Muir award I can now pass on some facts about the environment that I have learnt to family and put this into practice within the early years, giving me the knowledge to develop young children into young adults who care about the world and want to make sustainable efforts.
Thank you for listening to my reflection on the scrap book, I will now be moving on to part 2.
Browne (2022) defines sustainability as suggesting that as individuals we support an environment’s social, environmental and economic needs in the present to be able to support those needs in the future and provide a better environment to look after the world. Mollenkamp (2023) agrees by stating that sustainability promotes maintenance of using natural resources to support the positive change of the environment over time. Within the Wellbeing of Future Generations (Wales) Act 2015 it emphasises that within the development of sustainability is centre to promoting how individuals can accomplish those economic, social and the wellbeing of the environment and culture (Welsh Government, 2025a). The Wellbeing of Future Generations (Wales) Act 2015 places a duty on public bodies to improve the social, economic and environmental wellbeing of Wales, and how the citizens within can contribute to making Wales more sustainable for the present and future generations, through following the 7 wellbeing goals (Welsh Government, 2025a).
However, according to Joshi (2024) children are becoming more concerned about sustainability and the effects of global warming on the environment. Joshi (2024) suggests that this can create negative feeling of ‘eco-anxiety’ which introducing this at an early age can affect a child’s emotional and mental well-being, while having concerns about their futures. Joshi (2024) believes that this is due to younger children not having that advance resilience, leading to the children not sure on how to handle doubt. Edwards and Derman – Sparks (2020) agrees, suggesting that introducing children to issues that affect them, such as global warming, can provide a sense of unease if not approached appropriately or sensitively, to enable them to understand they can contribute to make a positive difference to the issues that surround them.
Although, Edwards and Derman – Sparks (2020) and Joshi (2024) sparks concern to exposing children at a young age to global issues, within the Curriculum for Wales one of the four core aims, aims to develop children into ethical, informed citizens who are committed to sustainability (Welsh Government, 2022a). The Curriculum for Wales also states that children should have the opportunity to be fully involved in the world around them (Welsh Government, 2022a), which Ward (2017) suggests that children should be aware of issues that surround them, and be able to explore these issues independently through creating a nature connection and wanting to be sustainable beings. Estyn (2019) explores how children can contribute to this, by schools through having a school council which a number of children have involvement in. 
Within the United Nations Convention on the Rights of the Child (UNCRC), articles 12 and 13 express the importance of children having a voice and having their judgements heard and considered (Unicef, no date). Estyn (2019) states that by having a school council for children helps them to understand issues, and how to solve or contribute to improve these, while helping them to understand how their actions affect others, and to be able to have their views and opinions heard. However, Estyn (2019) recognises that the school councils that involve children are still adult led, involving adults being in control of the conversations, and only having a limited number of children, this affects the voice of the child and the actual views of the whole school by only having a limited amount of children involved. 
However, under the United Nations Conference on Environment and Development, introduced Agenda 21 as a policy for individuals to use. Chapter 36 of Agenda 21 addresses the importance of the promotion of education and the promotion of public awareness (Leicht et al. 2018). For example, including this into curriculum for children (Leicht, Heiss and Byun, 2018). The Welsh Government (2023) adopted Agenda 21 through the roadmap to better education policies by developing the new Curriculum for Wales in 2022, to set out standards that were improved to develop skills and experience. It also supports training to adults to be able to have the correct knowledge to develop ambious learners and the achievement for each child. This saw the implementation of the Additional Learning Needs and Tribunal (Wales) Act to be able to provide opportunities for all, and that schools and higher educations should make children aware of different career options no matter their needs to allow them to contribute to the world (Welsh Government, 2023).
The Education for Sustainable Development and Global Citizenship (ESDGC) supports the education system in Wales through introducing sustainability as a holistic approach across the curriculum, to interest learners and adults in sustainable development and the values behind this that helps support the future of the environment and well-being of people that live within (Tinney, 2020). ESDGC according to Tinney (2020) is a supportive guidance for adults to introduce and enable children to understand how the world and humans are connected to nature, allowing them to build on their knowledge of how to be a sustainable being towards the world. ESDGC encourages adults to approach this as a cross-curricular, to promote different areas of sustainability such as climate change, poverty, environments, waste and decisions just to name a few (Tinney and Merriman, 2018). Between Agenda 21 and the Curriculum for Wales, and as these are legal documents that must be followed, it can make it difficult for individuals to respect the views that children of a young age should not be exposed to world challenges if they do not agree with the education of this.
Jose, Patrick and Moseley (2017) explore how Piaget believed that children should have opportunities to be involved in interactions that revolve around the world. For example, within the scrap book it involved the making of a duck platform, that children can easily be involved with the making of this. By involving the children in the duck platforms and the development of these would also support Piaget’s theory that children should also receive hands on experiences, and that the learning of a child relies on the child’s opportunity to explore (Loeppky, 2015).This not only relates to the duck platforms, but the exploration of the environment. For example, next time the children can be given the nature backpacks and within a secure area look for different bugs, flowers and trees that surround them, allowing them to have those first-hand experiences and independent learning. By involving the children, would help to support the feeling of belonging or otherwise known as cynefin within the Curriculum for Wales. Cynefin enables children to be surrounded by the sense of belonging, where they can build their own identify, through the relationships formed with others and the history of the places that surround them (Welsh Government, 2022b). Within my setting, we have a display wall that surround cynefin which we have photographs of areas we have explored as a setting, and pictures of the children in those areas. This allows the children to feel they all belong and is a positive reflection on inclusive practice.
Following the United Nations 17 goals of sustainability, goal 4 recognises the quality of education. However, from the Global Sustainable Development report of 2023 research suggests that this has been impacted negatively by Covid 19 affecting over 90% of children across the world, where some children have no resources to learn such as Wi-Fi, leading to those children not receiving a quality education (United Nations, 2023). Upon this, the Global Sustainable Development Report of 2023 showed the little or no progress was made in the quality of education section since the last report of 2019 (United Nations, 2023). This does not support the UNCRC, which Unicef (no date) states that each child has a right to education. Sterling (2001) has an opinion that to develop a world that is sustainable and at peace, then learning must take place. The Welsh Government (2008) has the opinion that if education of children is supposed to enable the future and to positively support it, then the future should be more included into education in the present day and address global issues such as sustainability to ensure children have a good education to be positive contributors to the future, helping to create a globally responsible and a prosperous Wales (Welsh Government 2025a). To prioritise this, the Welsh Government (2024) dedicated a £225.5 million boost for funding for the education system in Wales. The Welsh Government (2024) states that part of this funding will be used to support schools to carry out the Sustainable Communities for Learning programme as one of the priorities. By providing a funding boost will enable the progression in being able to promote and provide important education on sustainability, aiming to support the generations in the future, environment and communities that work together (Welsh Government, 2025b). 
The John Muir Award can support this. For example, schools and early years settings can encourage children to take pictures of things that interest them when out in the environment, then do research on what they found afterwards. I feel the John Muir Award can be easily adapted to be inclusive for all children and can be adjusted to the correct age and stage development. Within my conserve section of my scrap book, I introduced the idea of a nature backpack into my setting, within them they also have brown little paper bag, which has encouraged children to pick up anything that they think is special to them, for example leaves or flowers, and then we go back to the setting we empty the brown bags on to the table and let the children explore independently, and let the children become curious through asking questions. Reggio Emilia believed that the environment should act as a third teacher, beside the adult and the children (Robson, 2017). To do this, adults should set out activities that are not adult led and allows the children to explore and learn themselves. This lets the children to be interested in their own way and provide opportunities that enables children to extend their learning independently (Robson, 2017).
However, Wilson (2019) argues that as human beings we live in a world that is not engrossed in nature, as we develop barriers that are physical and mental from natural environments. Wilson (2019) suggests that nature is a form of luxury rather than being at one with it, through the entertainment it brings and how comfortable it makes individuals feel, this could suggest little appreciation towards nature. Summers, Vivian and Summers (2020) understands that nature should be a part of children from a young age to contribute to creativity, imagination, physical and social development, while also developing their knowledge of nature. This could suggest that the knowledge can be used to support sustainability and make children want to become sustainable humans and are less likely to build those barriers against nature if expose at a young age, creating that want to care for the environments. According to Davis and Elliott (2024) Bronfenbrenner’s theory on ecological systems suggests that a child’s biosystem that surrounds them is influenced on their development and wellbeing. More closely this is the microsystem that impacts the child directly, such as relationships and the natural environment. Guy - Evans (2025) believes a child is a significant contributor to this system through the interactions they have, and the knowledge gained from those interactions. However, a child’s sustainable and economy surroundings that they grow up in can affect their future. Filho et al. (2021) establishes that poverty is as a reason that some children may grow up in environments that neglect sustainability of the environment, to be able to provide for the family such as being concerned about providing food. This is due to children growing up in deprived areas, which children are less likely to receive adequate education, leading to a decrease in employment opportunities in their future. In disadvantaged areas there is an increase in health complications and crime rates, leading to communities that put sustainability behind them and tend to worry about finances and getting by day to day (Filho et al. 2021).
In conclusion, sustainability and the education of it is needed to be able to provide a better and hopeful future for the world. To do this, the Curriculum for Wales strives for ambious learners and the promotion of sustainability for a better future, and that adults must educate children about the future of sustainability in the present day to be able to contribute to sustainability in the future. This learning can be done through first hand experiences which Piaget supported, by going out into nature, and Reggio Emilia also supports this by recognising the environment is essentially a third teacher, to a child’s learning.
Thank you for listening.
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