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Module Title: Coaching and Mentoring
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Assessment Component 2 – Portfolio (4500 equivalent)
i) A reflective journal outlining at least six hours experience of planning and implementing the identified coaching or mentoring process 
ii) A critical review of your experience of coaching supervision or peer mentoring with an observed/recorded coaching or mentoring session of at least 30 minutes duration, utilising the model(s) from assessment 1. 
iii) A critical reflection on coaching/mentoring performance in the workplace identifying strengths and areas for improvement 
iv) A personal development plan addressing the identified development needs 


Introduction
As a lecturer at Yr Athrofa Initial Teacher Education (ITE) at University of Wales Trinity Saint David (UWTSD) coaching can take place either with student teachers or with school based staff who mentor the student teachers. As the Professional Tutor, there are currently 19 students in my network all of which will have different coaching needs at different times. Jones and Smith (2022) highlighted the importance of voluntary engagement in any coaching processes to maximise the learning potential, therefore, coaching was offered to all student teachers within the network. Coaching sessions will be based around the OSCAR model as identified in component 1, however as also highlighted this model may need to be adapted depending on the needs, personal experiences and personality of the coachee. 
This reflective journal covers the coaching experiences of three different student teachers (namely A,B,C for the purposes of anonymity following EMCC ethical guidelines) for which I am the professional tutor. Due to the possible issue of positionality, it was made clear to all student teachers that this was an optional voluntary process. Bespoke programs were set up, discussed and agreed with all coachees in the initial meeting (appendices 1,2 &3) 
Student teacher A was finding classroom management, positive reinforcement and student relationships a particular challenge during their teaching practice. This was leading to unsuccessful lesson attempts and the student teacher questioning their career choice. One to one mentoring was offered to said student teacher who willingly accepted this and was enthused to engage with the process hoping to improve their practice in the areas where they felt they were particularly challenged. 
Student teacher B asked for coaching after failing to gain a teaching interview despite applying for several positions. They identified that their personal statement could potentially be holding them back and asked for support with their applications and interview technique. 
Student teacher C struggled with confidence in their teaching abilities after the first placement when their subject tutor was absent for the last month of their practice. Student teacher C identified that coaching could be of benefit to them when it was offered to all students as they felt they had missed out on a significant portion of mentoring time from their previous subject tutor.  They identified differentiation, dealing with difficult students and classroom presence to be the main issues they wanted to focus on.

Reflective journal 
Using Kolb’s (1984) reflective cycle, and a reflective log (appendix 9) completed versions (appendix 14) the writer was able to reflect on her coaching experiences. The following diagram was created to show the reflective process undertaken.


Diagram 1 – Kolb’s reflective cycle (Kolb 1984)
Firstly we experience something, in this case leading a coaching session, next we reflect upon the experience noting anything significant. Then ideas are developed from these significant experiences and finally we apply the ideas to different situations. 

As outlined in appendices 1,2 &3, bespoke coaching sessions were developed for each of the student teachers undergoing mentoring.  Before each coaching session, the coach spent time planning resources and questions that could be asked. This reflective journal is not in chronological order but instead follows each coachee individually to ensure clarity for the reader. 
The first session for student teacher A was on positive reinforcement in a classroom. The coach used some questions which were pre-planned (appendix 10 ) as well as more spontaneous questioning.  During this coaching session and upon reflection afterwards, I learnt that silences and waiting for answers was not my strong point. I identified that this was an issue and decided to reflect on ways to work on this issue. I decided to use a visual stimuli, more information of which is given in the next section of this portfolio, in future sessions to solve this difficulty. 

Student teacher A’s second session was focussed on how they could gain the attention of the pupils in their classes. Inspired by UK Coaching Team (2021), the coach attempted to use sketchnoting as a coaching tool. The idea behind this was that the coachee would have a written visual reminder in the form of a sketchnote that he could attach to his planner and use during lessons to work on his target. Figure one below shows the outcome of the coaching session. Using questions pre-planned to use in the session (appendix 10) the coach was able to get the coachee to identify strategies that he could use effectively in the classroom which the coach then noted on the sketchnote. 
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Figure 1 – Outcome of sketchnote coaching session
Reflecting on using sketchnoting in coaching, I think it can be very effective if you want an outcome that is visual and clear for the coachee to use in future practice. It also helped the coachee to become more at ease with silence due to the distraction of creating the sketchnote leaving the coachee more free to answer the questions and identify their own strategies. This form of coaching has great potential if outcomes are straightforward. The student teacher claimed that they had used the sketchnote several times to refer to in lessons and the coach observed these strategies being used in the next observation which felt very positive. 

The third session for student teacher A was on building student relationships.  The coach thought about the type of coaching that would be effective for this as its not an easy target to achieve. After some research, I decided to attempt some situation coaching (see appendix 10) where I gave typical school situations and attempted to summarise the answers given to myself by the coachee. This combined with some questioning enabled us to explore different situations where relationships could be built. I found trying to re-phrase what the coachee had said particularly hard and I struggled to understand some of their logic.  Upon reflection, I could see that this was because relationships had never been something I had struggled with in my own career so my personal bias’ were clouding my ability to empathise with my coachee.  Some progress was made in this session and the student teacher did develop some strategies as to how to build relationships but they also stated in their evaluation (appendix 13) that they did not feel the situations helped in real life. However, as this is a target with a very human nature, one is not sure how much progress could effectively be made as each individual is different and there is no, one size fits all answer in this scenario which I feel my coachee may have been looking for.

Student teacher B ‘s sessions were about writing a personal statement and exploring interview questions and how to answer them. Questions for both sessions were pre-planned by the coach (see appendix 11). The recorded session was aiming to explore the student teachers application letter. The student teacher offered to send the coach her current letter to read and feedback but as a coach I decided that this would not be enhancing or developing the student teachers skills so I opted for a different approach. Instead, I mapped out several questions to encourage the student teacher to build their own success criteria in the session concerning what a great application letter looks like (see appendix 11). My questions were guiding to a certain extent to ensure that everything needed in a good application was there, however I attempted to phrase them so that the student teacher could formulate their own success criteria. Then once a success criteria was established, I tasked the student teacher with revisiting their letter and re-writing it. The outcome of this session is shown below, labelled figure 2.
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Figure 2 – Success criteria created from coaching session with Student Teacher B
I felt that the session was productive and developed the student teachers abilities to write a personal statement far more than if I had just provided feedback on her current letter. The next steps to revisit the letter were appropriate and had a great impact on the coachees confidence and ability to write an application letter. I felt that this session made strides towards the coachees long term goal of acquiring an interview or a teaching position.  In future, I envisage this would make a productive group coaching session for the student teachers and would provide them with more ideas and viewpoints as to what are the key elements of an effective application.
Student teacher B felt that the session was productive and stated in their evaluation that it gave them a “real insight” as to what headteachers and governors were looking for in an application (see appendix 13). They felt much more confident about what was required after the session and were able to identify that the next step on their goal journey was to review the letter and explore some interview questions identifying how to answer them effectively . 

The next session for student teacher B was exploring interview technique which we identified would be the next steps towards her long term goal of acquiring a job. The coach prepared several typical interview questions used in teacher interviews which the coachee explored and answered. When the coachee was brief with answers, the coach asked a further question to deeper the response or attempted to re-phrase with a focus on the aspect missing from the original answer. This allowed the coachee to identify how her answers were too brief and how to develop them.  As a coach, I found questioning very important here, simple questions such as “could you provide an example” and “have you done that in your practice?” enabled the student teacher to give fuller answers using these prompt questions that they would not get at interview.  The student teacher was very positive after this session and felt much more confident about answering questions at interview. Overall, the coaching of this student was very positive and the coach felt that with an end goal to achieve, the coaching sessions acted as steps to get there which was beneficial for both the coachee but also for the coach with reference to planning and reflecting on the sessions. One would use these strategies again with future students as they worked well and served a purpose. 

Student teacher C
The first session with student C was on classroom presence and using a teacher voice. The coach prepped some questions in advance to ask the coachee during the session (see appendix 12). After a short time during the session, the student teacher was able to identify that being shy and a lack of confidence were holding her back from achieving this target via questioning by the coach. In order to combat this it was decided that further observations of other staff members would be beneficial as well as watching some motivational youtube videos. Reflecting on this session, it was apparent that sometimes unstructured coaching is more beneficial for the coachee with certain targets as the plan made by myself was not the way that the session went. I did not expect the coachee to admit shyness was holding her back, she knew the strategies but was struggling to implement them whereas I had planned the session to discuss strategies. This really challenged my coaching abilities as I am a person that thrives with structure and this took me out of my comfort zone being a bit risky and not having a planned structure but being more flexible which Coutu and Kauffman (2009) suggest is imperative with effective coaching.

The next session for student teacher C was on differentiation.  The student teacher brought a lesson plan with her and we aimed to explore this together identifying ways to differentiate for the students.  This was a risky session for the coach as I had no prior knowledge of the class or the lesson planned and just had to trust that my knowledge as an educator and my coaching abilities were of a high enough standard to help the coachee.  I asked myself “What’s the worst that can happen?” whilst planning this session which was a strategy outlined in my action plan for development as a coach.  I decided upon this approach in planning after the previous session where my planning didn’t work as I had intended.  There were some questions planned (see appendix 12) for the session but the intent was for it to remain largely unstructured and guided by the student teachers needs. Upon reflection, this worked well as the student was able to outline what they had planned and attempted to differentiate, then through discussions and questioning this was able to be built upon. 

The third session was dealing with confrontational pupils and those with behavioural needs. After roleplay/situational coaching not really working in a previous coaching session with another coachee, the coach decided to attempt it again in the hopes that this goal would be more suited. Situations were prepared in advance of the session (see appendix 12) and posed to the student teacher who gave their actions for that situation. Through repeating an rephrasing their answers as well as deeper questioning, the student teacher was able to explore and evaluate how to approach situations such as these.  This session worked much better than the previous situational/roleplay coaching session. It led me to conclude that the type of coaching can be effective if chosen to be used with a target or goal that is less personal. 

Critical Review
After analysing my Insights Discovery report based on the work of Jung, I had a clear indication of how my skills and qualities could benefit and hinder me as a coach. The report outlined several skills such as planning skills, being sensible and matter of fact, being consistent, objective and finding practical solutions after weighing up decisions. It also highlighted weaknesses or challenges such as appearing impersonal, avoiding high risk solutions, difficulty being spontaneous, being too serious or failing to communicate new ideas. 
Early on in the coaching process, I identified that I am awkward around silences and tended to try and fill the silences by asking more questions or suggesting hints or answers to the coachee.  This practice was not beneficial to the coachees and it was hindering their progress. It was preventing me from really ensuring that the coachees were coming to their own conclusions and judgements and formulating their own ideas and plans.  I am quite a visual person so in order to prompt myself to not interrupt during the silences I created an image which I stuck on the back of my diary. The visual reminder (figure 3) helped me to remember to stay silent and listen.
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Figure 3 – visual reminder to encourage my silence during coaching sessions.
One of my strengths was my listening skills. I was able to actively listen to the coachee and understand their point of view. Sometimes humans have a tendency to listen in order to reply rather than listen in order to understand. I found it easier to listen in order to understand knowing that often my replies would be in the form of questions. If you are not listening to understand then you cannot pose appropriate questions to advance the thinking of the coachee.  
Planning for sessions was the easiest part of the coaching process as it was very structured and strategic. Planning is a strength of mine as an educator and creating coaching sessions and paperwork was straightforward.  Being able to adapt these plans when needed was also a strength as adaptability was a skill that I had highly refined from being a teacher in a comprehensive setting. In a classroom situation, one has to be adaptable and prepared to adjust and change as and when necessary as children can be unpredictable and one can never be aware of which direction the learning is leading. This is particularly important with the Curriculum for Wales as learning and progression is individualised and learning should be tailored and guided by the individual learner (Welsh Government 2020). 
   
Questioning is a skill that is ever developing in a coach. I made a list of the types of questions that I could ask using the OSCAR model (appendix 5) which I printed and kept at the front of my notebook. This allowed me to stay focussed on the task in hand and ask pertinent questions that were open ended to allow for the coachees to develop their answers and solve their issues. I invested time researching Blooms Taxonomy to encourage cognitive growth in my coachees (Granello 2000). This allowed me to structure my thinking whilst planning coaching sessions and identify how I could build these higher order thinking skills in the coachees. I used Figure 4 below to find verbs that were structured in a manner to build higher order thinking. These were particularly helpful when setting targets and identifying the next steps for the coachee as well as when evaluating my own progress and identifying how I would personally improve.   
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Figure 4 – Blooms Taxonomy verb chart taken from Bloom's Taxonomy Verbs - Free Chart and Handout- Fractus Learning

Developing relationships was something that I found easy during the coaching process and important as outline by McCarthy (2013). The students I worked with were already known to myself and had developed a working relationship with me as their professional tutor as well as having been lectured by myself earlier in the academic year.  The difficulty was ensuring that I kept a professional distance due to the fact that I was coaching my student teachers therefore placing me in a position of authority. This can be an issue in many coaching situations as highlighted by Coutu and Kauffmann (2009). This also brought up the issue of positionality, how my status as a lecturer and the students personal tutor would influence them during the coaching program. In order to counteract this, it was imperative that the coachees understood that the process was optional and they could withdraw at any point without question. In order to ensure that this was clear, a contract was drafted (appendix 6) that outlined the coaching process and the roles and responsibilities of both coach and coachee. I also spent the initial coaching meeting discussing the coaching process and discussing the coaching contract with the coachee so that all parties were aware of their roles and responsibilities moving forward.
It was sometimes difficult to empathise with the coachees especially when it was not a situation that I had personally experienced. This required a level of emotional intelligence which I personally feel is something that human beings will continuously need to keep developing throughout their lives. As my coaching progressed, I felt I improved this skill however I also feel that I am far from mastery with it and I still find that some of my personal bias’ are affecting my coaching unknowingly. I don’t think this is a difficulty that will ever disappear but I am confident that I can develop this skill further. 
Value conflicts can be a hindrance in a coach/coachee relationship if the coach cannot compartmentalise their own values. With a background as a teacher of Religious Studies, this was a skill that I mastered long before I attempted coaching due to the nature of having to teach values, beliefs and religion.  Therefore I did not expect this to be an issue in my coaching and luckily I did not come across a situation where my values conflicted with any of the values of my coachees. In future however, if this is the case, I am confident that I will be able to ensure that my values do not influence my coaching and have faith in my ability to be very open minded.   
Communication as a teacher is a skill that we take for granted. We assume that we are good communicators in our profession. This ended up being more of a weakness rather than a  strength in coaching as I wanted to convey the answers to the issues and explain what I thought would work and why rather than allowing my coachees to come to their own conclusions. This was also linked with the issue I had about being awkward in silence. It was difficult to train myself to question and await responses in my communication rather than just provide the solutions that I thought were applicable in certain situations.  This also highlighted to me that my solutions were not always appropriate for other peoples personalities even if I could foresee them working for myself. A lot of reflection took place over my communication and I started to envisage how I could train myself to communicate more effectively in lessons as a teacher and a lecturer with student teachers as well as a coach in order to ensure that the progress they were making was individual growth rather than just learnt processes. 
Time management was something that worked well throughout my coaching experience but something that often fails in academia according to Carmel and Paul (2015). Time is a priceless commodity as a teacher and the student teachers I coached certainly were aware of this. I was able to agree and stick to dates and timings fairly easily due to the flexibility in my calendar. I attended the schools for coaching sessions in free lessons which worked well for all student teachers and as time was limited to the allocated session due to teaching commitments, all sessions were timely and focussed. 

My insights discovery report also identified that I may have difficulty switching off from work. I did not think this would be an issue at the beginning of the process as I had always balanced my home and work life well. However, as my time coaching increased, I found myself being very involved in the process and issues of those I was coaching and thinking about the sessions and solutions discussed long after the sessions had ended. This was unexpected and I was unsure how to deal with this as a coach, I had invested my time and energy into these people and felt a strong connection that I wanted things to work out positively. I reflected upon this and began to assess if my coaching was venturing more into the personal ground of my coachees as highlighted as a possible issue by Coutu and Kauffman (2009). I was careful not to discuss personal issues during any sessions, however my quietly supportive personality which was identified in my Insights discovery was clearly affecting my coaching style. In the end, after reassuring myself that my coaching was not venturing into personal territory, I made a conscious effort to distract myself and my thoughts when I began thinking about work outside of working hours. I created a separate coaching diary which I was able to put away to avoid a visual reminder of the coaching day to day. 



3. Critical Reflection
Coaching at UWTSD Yr Athrofa ITE is very much in its infancy but is continuously expanding due to the dedicated staff who wish to make coaching a successful part of the ITE program. There are many strengths in our workplace with reference to coaching. The ITE staff are all open to coaching and can view its benefits in a positive light meaning that coaching is embraced by staff and students alike so that everyone can grow in their own coaching journey.  There is a workplace culture that supports professional development of the staff which allows for individual growth in coaching as well as growth as an establishment which is highlighted as essential by Jones and Smith (2022). Staff in the partnership as well as in the establishment are committed to making a difference and embrace coaching and mentor training to ensure that they are performing to a high standard and able to develop the practice of student teachers. 
However, there are also areas for improvement which is to be expected especially in a field such as education where there is constant reform and evaluation to ensure that we are training our student teachers to become the best educators that they can be. One issue is the problem of consistency across the establishment and the partnership. This is always an issue when dealing with a large number of people but we also need to remember that consistency is not uniformity.  We should ensure that all mentors involved in the partnership, both school based and university based staff are trained in coaching and mentoring and are provided with the coaching and mentoring tools and paperwork needed to ensure effective coaching can commence. With reference to coaching and mentoring tools and paperwork, effective strategies need to be in place at Yr Athrofa to ensure that effective coaching can commence. A suggestion of contracts between all coaches and coachees as well as handbooks would be beneficial to all parties and ensure that coaching was more robust after outlining the roles and responsibilities of all parties which was suggested by Jones and Smith (2022).

Another area for improvement is compatibility of coaches and coachees as highlighted by Coutu and Kaufman (2009). Therefore I would also suggest that where possible, people were matched via compatibility or personality matching to ensure that the most effective coaching relationships are being developed. It goes without saying that in a large establishment such as ours in partnership with hundreds of schools, finding perfectly compatible matches may not always be possible, but wherever possible this should be considered as an important part of the coaching process.

4. Personal Development Plan – Kathryn Edwards
In order to develop my own practice and continue my professional development, I have created a personal development plan that identifies individual targets with strategies to improve my performance as a coach in Yr Athrofa ITE. 

	Target – including the objectives
	Actions – how will I achieve this?
	Timescale – when to start and how long?
	Resources required 
	Measuring success – how will I know if successful?
	Evaluation – future steps. 

	Avoid filling silences during coaching sessions.

	Strategies:
Counting to 10.
Writing down the question.
Watch youtube coaching sessions.
Using silence button.



	Immediately – ongoing but achievable in a short timescale. 
	Pen and paper

Visual reminder – listen = silent image


	When I no longer feel the need to fill the silences. 
	By avoiding filling the silences, my coachees will hopefully talk more. My questions should have more of an impact. Silences give time to allow coachee to think about their answer.

	Overcome my fear of risky solutions
	Strategies:
Allow coachees to make their own decisions.
Avoid showing my unease.
Take risks in my own practice. 
Ask myself “What’s the worst that can happen?”

	Long term goal. 
	Belief in myself.
Courage.
A situation.

Watching motivational recordings/podcasts on youtube.

Carol Dweck’s growth mindset

	When I consider all possible solutions without putting a great emphasis on how risky they are. 
	If I am not afraid of taking more risky steps and solutions then I may find that I am able to solve issue in a more timely, effective manner. 

Using growth mindset by Dweck (2017) to structure my thinking.

	Avoid emotional attachment or becoming too invested in coachees goals.
	Create strategies to divide work life from personal life.

Distraction strategies if I start thinking about work. 
	Ongoing goal which may need reassessment regularly.
	Separate booklet for coaching sessions that can be put away when not in use. 
	When I am able to coach without dwelling on coachees situations outside of sessions.
	Ensuring that I keep a professional distance between work and home life will ensure that I do not burnout and also make my coaching sessions more productive. 

	Do not allow my own personal bias to affect my coaching
	Remain open minded in sessions.

Compartmentalise my own feelings and ideas.

Reminders that not everyone had the same ideology
	Forever goal.
	Mindfullness meditation.

Focus on coachee
	I will find it easier to coach but I don’t think I will ever be fully successful in it. 
	This is something I will forever be working on.

Regular self-evaluation needed.

	Questioning skills
	Develop higher order questioning that is more developed to ensure the progress of the coachees at a deeper level that is less superficial.
	Ongoing goal with regular review and feedback from coachees.
	Blooms higher order questioning.

Socratic questioning

Further research journals
	Better questions planned and asked.

Responses from coachees are more in depth and effective.

Coachees should feel stretched after questionning.
	Keep up to date with developments in questioning.

Ensure regular feedback from coachees through evaluations.



Table 1 – My personal development plan. 


References:
Bloom’s Taxonomy Verbs – Free Chart and Handout -Fractus Learning (2016). Available at: https://www.fractuslearning.com/. Accessed 16/05/23
Carmel, R.G. and Paul, M.W., 2015. Mentoring and coaching in academia: Reflections on a mentoring/coaching relationship. Policy Futures in Education, 13(4), pp.479-491.
Coutu, D., Kauffman, C., Charan, R., Peterson, D.B., Maccoby, M. and Scoular, P.A., 2009. What can coaches do for you. harvard business review, 87(1), pp.91-97.
Dweck, C., 2017. Mindset-updated edition: Changing the way you think to fulfil your potential. Hachette UK.
Jones, J. and Smith, H.A., 2022. A comparative study of formal coaching and mentoring programmes in higher education. International Journal of Mentoring and Coaching in Education
Granello, D.H., 2000. Encouraging the cognitive development of supervisees: Using Bloom's taxonomy in supervision. Counselor Education and Supervision, 40(1), pp.31-46.
Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. New Jersey: Prentice Hall
McCarthy, G., 2013. David Clutterbuck, mentoring and coaching: a commentary.
UK Coaching Team (2021) Introducing sketchnoting into your coaching, UK Coaching. Available at Introducing Sketchnoting into your Coaching - UK Coaching Date accessed 01/05/23
Welsh Government, Curriculum for Wales. (2020) Available at: https://gov.wales/curriculum-for-wales Date accessed 27/3/2023 





Appendices
Appendix 1 - Coaching program for student teacher A
	Session number
	Time for session
	Plan for session
	Notes for session

	1
	1 hour
	Initial meeting – identify targets and outline what coachee wants to achieve.

Contract, ground rules, coaching program.

Introduction of the OSCAR model. 
	See notes in appendix 7

	2
	½ hour
	Target 1 – positive reinforcement 
	Coaching identifying phrases that student teacher could use for positive reinforcement.

	3
	½ hour
	Target 2  – classroom management
	Sketchnoting coaching looking at attention strategies

	4
	1 hour
	Target 3 – student relationships
	Role play coaching – scenarios of engaging with different students to build relationships

	5
	1 hour
	Review - evaluation of progress.

Identification of any further progress needed and assessment if any current targets need to be continued. 

Future targets identified. 
	See coachee evaluation sheet appendix 8



Appendix 2 - Coaching program for student teacher B
	Session number
	Time for session
	Plan for session
	Notes for session

	1
	1 hour
	Initial meeting – identify targets and outline what coachee wants to achieve.

Contract, ground rules, coaching program.

Introduction of the OSCAR model. 
	See notes in appendix 7

	2
	1 hour
	Target 1 – personal statement
	Create a success criteria through questioning.
Review personal statement using success criteria. 

	3
	1/2 hour
	Target 2 – interview technique
	Explore possible questions and how to answer them effectively.

	4
	1 hour
	Review - evaluation of progress. 

Identification of any further progress needed and assessment if any current targets need to be continued. 

Any future targets identified.
	See coachee evaluation sheet appendix 8



Appendix 3 - Coaching program for student teacher C
	Session number
	Time for session
	Plan for session
	Notes for session

	1
	1 hour
	Initial meeting – identify targets and outline what mentee wants to achieve.

Contract, ground rules, coaching program.

Introduction of the OSCAR model. 
	See notes in appendix 7

	2
	1 hour
	Target 1 – using teacher voice and classroom presence. 
	Coaching conversation identifying ways that student teacher can gain experience and build this.

Areas for observation to be identified through coach questioning.

Youtube videos,
Classroom observations, students learning journal, feedback from school mentor can all be used to develop. 

	3
	1 hour
	Target 2 – differentiation in lessons
	Exploration of a lesson planned by the student identifying how we can differentiate for the children in the class.

	4
	1 hour
	Target 3 – dealing with confrontational students.
	Role play coaching – scenarios of using reprimand in private (RIP) and praise in public (PIP)

	5
	1 hour
	Review - evaluation of progress.

Identification of any further progress needed and assessment if any current targets need to be continued. 

Any future targets identified. 
	See coachee evaluation sheet appendix 8





Appendix 4 - Coaching Record sheet
	Session: 

	Notes from session

	O
	Outcome
(Your destination)
	What do you want to achieve?
	






	S
	Situation
(Your starting point)
	What is the current situation? 
	






	C
	Choices
Consequences
(Your route options)
	What are your options? What are the consequences of each option?
	






	A
	Actions
(Your detailed plan)
	What actions are you going to take?
	






	R
	Review
(Making sure you are on track)
	How and when will we review your progress?
	









Appendix 5 - Coaching Questions Planning
	Questions to ask coachee

	O
	Outcome
	What do you want to achieve?
What will success look like/feel like?
What would you like to achieve from today’s session?
What would you like to talk about today?
What are the issues you would like to focus on?
What would you like to walk away with after today’s session?

What is your long-term outcome?
Can this outcome be broken down into smaller steps?


	S
	Situation
	What is the current situation?
What is actually happening?
Can you describe the current situation?
What do you see as the main issues at the moment?
What impact is this having on you?
What impact is this having on others?


	C
	Choices
Consequences
	What are your options? 
What choices do you have?
What could you do to resolve this situation?
What options can you choose from?
Which do you think is the best choice?
What is stopping you?
What is the first step you could take?

What are the consequences of each option?
Which choices have the best consequences?
What would be the consequences?
Pro’s and con’s?
How far would that choice take you towards achieving your outcome?

	A
	Actions
	What actions are you going to take?
What will you do next?
What specific actions are you going to take?
How will you do it?
When will you do it?
What will you do to move yourself forward?
When will you take these actions?
What support will you need?
On a scale of 1-10 how willing are you to take the steps?


	R
	Review
	How and when will we review your progress?
How will you review your progress?
How will you measure your success?
What steps will you take to review your progress?
When will we review your progress?
How will you celebrate your success?
Are the actions being taken?
Are the actions moving you towards your outcome?


Appendix 6 – Coaching Contract
Student Teacher Coaching Contract 
It is both coach and coachee’s responsibility to work through this contract together in the introductory session, to ensure mutual understanding of the basis of the coaching relationship, roles and responsibilities. 
The Coach’s Ethical Approach In a coaching relationship, the coachee’s agenda is at the centre of the relationship and will be worked on jointly by both coach and coachee. As coach I do not have the answers to your issues, but I am committed to working with you to explore them and help you identify how to move forward. I will at all times do my best to help you achieve all you want for yourself but there are no guaranteed results; you get out what you put in. At all times, I will treat you with respect and treat all you tell me in confidence. There may be occasions when something you share with me needs to be shared more widely, but we will discuss this first so that you are comfortable, and wherever possible, you will take the lead in sharing the information with others. 
I may be asked to feedback generic information regarding issues such as learning needs, how public services are faring generally or other points that can help inform further programmes; I will not however feed any such information back if I cannot completely guarantee confidentiality.
 I will work with a variety of people who may, or may not be known to you. I will let you know if there is likely to be a conflict of interest. Where we work together with this knowledge of others, the focus of our work will be on your situation and your responsibilities. I will not therefore refer to situations or any knowledge I have about these individuals, gained from my interactions with them. 
Name of Coach: …………………………………………………………………………..
Signed: ……………………………………………… Date ……………………………. 

Name of Coachee: ……………………………………………………………………… 
Signed: ……………………………………………… Date …………………………….
I agree that the prime purpose of this coaching contract is to support, maintain and enhance my personal development and performance over an agreed period of time. As the coachee, I will ensure that, to the best of my ability, I have met the agreed objectives and action plan set out at the end of each session. We have both agreed the parameters of this relationship and discussed their practical implications for us. 
We have agreed to meet every 2 weeks for 1/2 sessions. We have agreed that ½ hour to 1 hour is a suitable length of time for our sessions. We will time these sessions to coincide with specific stages of work or situation, so that constructive feedback can be provided and objectives reviewed. It is the joint responsibility of both the coach and the coachee to agree the scheduling of these sessions. Our first coaching session will be on: 
Date: …………………………………………………………………………………. Time: …………………………………………………………………………………. Venue: ……………………………………………………………………………….. 

If for any reason a session is cancelled, we will meet again at the next mutually convenient date. The person who has cancelled the session has the responsibility to re-arrange the session. Each coach will have their own cancellation policy, considering how many sessions can be cancelled before they review the situation with their coachee and consider ending the relationship. 
I understand that taking part in this coaching contract places responsibilities on me. I agree to prepare for each session, to be punctual and to actively participate. I agree to carry out any follow-up actions that I choose to commit to within the coaching sessions as per agreed timescales. I understand that all that is discussed between us will be treated in absolute confidence, unless we agree that information can be shared with another party. I agree to complete all evaluation forms during and following the final session. I will ensure that the session is not interrupted, in order to give full attention to the interaction. 
Any changes in circumstance will necessitate the discussion and agreement of a new coaching contract. Either party can request a termination of the agreement if there is a breakdown in the coaching relationship, inadequate commitment to the process or lack of progress being made. I have read, and agree, this coaching contract. 
Signed: 
Coachee: ………………………………………… Date: …………………………… 
Coach: …………………………………………… Date: ……………………………




Appendix 7 – Coaching Session – plan for initial meeting 
1. Introduction of coach
Introduce self and background 
Outline Coaching qualification and experience in coaching
2. About the coachee 
What is your understanding of coaching? 
Have you ever experienced coaching before? 
How is your class mentor involved/aware? 
What do you hope to get out of coaching?
3. Explain coaching and roles
Coach‟s role 
Support and use listening, questioning and clarifying skills to help individual work through issues/problems in a structured way with firm plan of action. Give feedback on any recurring issues etc. 
Coachee‟s role 
To be open to change, challenge and own the issues. The coach cannot solve the problem for you – you have the best experience 
4. Commitment 
Talk about commitment of both to the relationship. 
Outline number of sessions usually offered, duration and dates 
If you need to cancel, please do as far as possible before within reason and bear in mind policy and contractual agreement e.g. 2 cancellations and relationship needs to be reviewed How committed is the coachee to coaching (on a scale of 1-10) If happy to go ahead… Set out dates and agree plan of action for sessions
5. Contract 
Explain purpose of contracting and show contract 
6. Confidentiality 
no disclosure unless under exceptional circumstances ie. Welfare concerns
7. Ethics 
As a coach I adhere to the EMCC ethical guidelines.
8. General
OSCAR model
Note taking – purpose
Feedback from coachee
Explain end of relationship - “no fault” divorce if not working for either/both parties 


Appendix 8 – Coachee Testimony and Evaluation 

Coachee Evaluation

1. Have the coaching sessions helped you make progress? (Please circle)
                                          Yes            No           Unsure 

2. On a scale of 1-5 (5 being the highest) how effective did you find the coaching sessions? (Please circle)

1                      2                       3                    4                        5



3. What specific issues have your coaching sessions helped you to address? 




4. Do you feel you have achieved or made progress with your aims or goals?




5. What have been your key insights from coaching?




6. How could these sessions be improved?







Appendix 9 - Reflective Coaching Log for Coach
Session information 


Give 3 words that best describe the session.


What went well? 


Did you do anything completely new? 


Did anything surprise you? 


Did you find anything challenging? Why? 


Were there any difficulties? How did you resolve them? 


If you were faced with the same issue again, would you do anything differently? 


Any other general reflections?





Appendix 10 – Planning for coaching sessions with Student Teacher A

Student scenarios to build relationships
A year 9 boy in your class really struggles with written work but excels in art. He has openly said he does not like Science because its too many words. Instead of doing the work he often decides to talk to his peers or start doodling all over his book. How will you build a relationship with him so that he can make progress in science during his GCSE years?

A very shy year 7 girl in your class is underachieving. She is very timid and it seems that she could be reluctant to ask for help or support from you. How do you build a relationship with her so that she feels comfortable asking for help?

One of your lower ability classes is very boy heavy and football mad. They see no relevance in learning Physics and do not like the subject at all. How do you build relationships with the children in this class so that they can learn?

A particularly bright child in your class keeps finishing her work and then gets out her novel to read rather than telling you she is finished. This child has great potential and could be an asset for STEM club but she does not seem to be motivated to do anything more than the minimum requirement. What is your plan of action?

Attention Strategies
Questions to ask coachee:
What strategies have you seen used in your mentors classroom?
What strategies have you seen in other teachers classrooms?
Did you use any strategies that worked well?
Did you use any strategies in your first placement?
What has been the most effective strategy in gaining pupils attention?
Strategies:
321, hands up, all eyes on me, call and recall, 54321, timer, countdown clock, music, fingers on lips, hands on heads, 

Positive Reinforcement 
Questions to ask coachee:
Where can we look to see what phrases we could use?
Lesson evaluations, learning journal, observations,
Have you observed any good phrases in lessons?
Lets think of some positive phrases or words to feedback?
How do these words or phrases make you feel? How do you think they will make pupils feel?
Can we use positive phrases to influence pupils?
How do you think using positive phrases will impact on your pupils?
Phrases:
· Well done
· Da iawn
· Great work
· Lovely to see you all on task
· That is some amazing work there
· I am proud of your progress
· Excellent
· Brilliant
· That’s right
· You are really working well today
· You are on your way to getting green points
· You are making such good progress
· I enjoy teaching your class
· You are all working well today
· I am enjoying your company
· Your question was very well thought out
· You ask a very good question there
· This is good, how can we make it even better





Appendix 11 – Planning for coaching sessions with Student Teacher B
Questions for coach to ask when creating success criteria:
	OPENING 

	How would you start your letter?
Can you think of an interesting way to get the readers attention?


	SKILLS
	What are you good at? 
How does the school know?
What skills do you think the school are looking for? How could you find this out? 

	EXAMPLES
	How will you show you have these skills?


	EXPERIENCES

	What experiences have you had on PGCE? What did these teach you? What did you learn from them?

	PERSONALISATION
	Do you think you should include details personal to the school your applying for?
How could you find out information about the school?

	ORDER AND LAYOUT
	Is there an order to your letter? 
What should the layout look like?
Is font and size important?


	ENDING
	What is a good way to end a letter?
Would you thank the reader?
How can you be confident without sounding cocky?



[image: Image preview]
Interview Questions to explore answers to:
Tell me about yourself and your reasons for applying for the position.
What experiences do you have that make you qualified for the role?
Are there any elements of teaching you are particularly interested in?
What is your teaching philosophy?
Can you describe a lesson that went well, how did you know it was good?
If a child confided in you regarding a matter of their own safety, what would you do?
What value could you bring to our school?
What are the features of an excellent lesson?
Can you describe a lesson that went wrong and what you learnt from that?
What is more important, teaching or learning?
Why do you think you are the right fit for our school?
What are the greatest challenges students in school face?
Who is your role model or inspiration and why?
What are your views on the curriculum for Wales? What do you see as the biggest hurdle to overcome with CfW?
Do you have any questions for us?



Appendix 12 Planning for coaching sessions with Student Teacher C
Classroom Presence
Questions to ask coachee:
What do you feel is your biggest obstacle with classroom presence?
Does being louder mean pupils will listen?
How can you get their attention?
Is there a better way to show you are in control?
What does control mean to you?
Have you been to see other teachers similar to you?
Where could you find advice on this?
Does it matter where you stand?
What effect does standing close to a distracted pupil have?
Is there a strategy that you could use to ensure they have focussed their attention on you?
Can you think of a time when they did listen?


Differentiation
Questions to ask coachee:
How could you support those with difficulty spelling?
Is this accessible to all?
Is there a video that could support learners?
Can you demonstrate how to do this through modelling?
How can we make this more accessible?
Do you think there is a need for sentence starters?
Could this be more visual?
Could you chunk instructions?
Would it be possible to have a visual success criteria?
Can it be translated on word?
What strategies were given to you in the ALN lecture about EAL? 

Student scenarios for RIP and PIP
You have set the class of 26 pupils to work. 23 out of the 26 are working on the task, they are chatting but are generally on task and engaged. The 3 students at the back haven’t started the task yet and are messing around generally winding each other up. What do you do?

Just after break, your year 10 class enters the room and you can tell there has been an argument. There are two groups of girls who seem to be against each other. One girl rather loudly shouts across the classroom and calls another girl a slag. What do you do?  

On break duty, there is a group of around 10 boys playing basketball. They are all getting along very well and behaving. One boy misses a shot and immediately starts swearing very loudly. What do you do?

Your form are normally very fidgety in assembly and sometimes misbehave, todays assembly was hard hitting taking about mental health week. The students behaviour was impeccable. When you see them the next day in form what will you do?

Whilst travelling through the corridor, you spot a challenging year 11 boy holding open a door for a female member of staff. The female member of staff doesn’t realise and just carries on walking through the open door past the boy without saying thankyou. This angers the year 11 boy who storms off in a mood looking rather irate. What do you do?










Appendix 13 – Coachee evaluations
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Appendix 14 – Coach reflections
Session information 
Student teacher A, roleplay – situations student relationships
Give 3 words that best describe the session.
Idealistic, long, hard
What went well? 
Good scenarios and examples were planned. I felt my questioning was good.

Did you do anything completely new? 
New for everyone, I had never tried roleplay coaching.

Did anything surprise you? 
The coachee did not find the scenarios helpful and was not able to engage well.

Did you find anything challenging? Why? 
Attempting to get the coachee to see things from alternative perspectives. The human element to this task was very much missing with this coachee. I think he was looking for concrete strategies which cannot be the case when dealing with human relationships as not one size fits all.
Were there any difficulties? How did you resolve them? 
Getting him to see alternative perspectives. I kept questioning and attempted to repeat his answers too him.
My personal bias – ive never struggled with relationships so I found it difficult to see why the coachee didn’t get it. 
If you were faced with the same issue again, would you do anything differently? 
With this student yes, it is clear that human relationships are not easy for him. Perhaps due to his additional learning needs.
I need to learn to compartmentalise my personal bias. But I am reluctant to bin the type of coaching yet.
Any other general reflections?
This coaching does not work with everyone, it is very dependent on their personality. Also wondering if different coaching training would be needed to coach ALN student teachers.






























Session information 
Student teacher C, confrontation
Give 3 words that best describe the session.
Energetic, problem solving, empathetic

What went well? 
The situations worked well and allowed for thoughtful responses.
Did you do anything completely new? 
This was not new – it failed before so I tried it again. 
Did anything surprise you? 
The coachee took time to think about her responses and came up with good solutions. She just lacked the confidence to implement them.

Did you find anything challenging? Why? 
I struggled with accepting this coachees reluctance to be confident. She had soo many good ideas and strategies but lacked belief in herself. 

Were there any difficulties? How did you resolve them? 
Not really.

If you were faced with the same issue again, would you do anything differently? 
I would definitely try this roleplay coaching again. It can work with the right coachee.

Any other general reflections?
I think this coachee could benefit from longer term coaching to work on confidence and self-belief. 
































Session information 
Student teacher A, attention strategies
Give 3 words that best describe the session.
Productive, insightful, positive

What went well? 
Good discussion about different strategies, evaluated the strengths and weaknesses of them, discovered the methods the student wanted to use. Had a written copy in the end to take forward.

Did you do anything completely new? 
Using sketchnoting during the session to provide an outcome that can be used to develop the coachee. It also helped me to stay quiet and not fill the silences.
Did anything surprise you? 
I didn’t expect sketchnoting to work soo well. The coachee was more open to this session – maybe as it was more procedural rather than emotions based.

Did you find anything challenging? Why? 
Only that I wanted to keep my sketchnote but I took a photo instead. 

Were there any difficulties? How did you resolve them? 
Not in this session

If you were faced with the same issue again, would you do anything differently? 
I would use the same strategy of sketchnoting – perhaps get the coachee to sketchnote at the same time to see if we align?

Any other general reflections?
Sketchnoting appears to work well if you need a quick outcome. Not sure how well it would work for longer term targets or if there were no black and white strategies to try.
































Session information 
Student teacher B, interviews
Give 3 words that best describe the session.
Lively, interesting, insightful

What went well? 
Student was able to see how questions had deeper meanings and how to build upon her original answers.

Did you do anything completely new? 
I tried rephrasing questions to emphasise certain elements that I felt were lacking after the coachees responses. This worked well and was thought provoking for the coachee rather than giving advice. 
Did anything surprise you? 
I didn’t expect her answers to be soo brief to interview questions. I assumed everyone in teaching interviews knew how to waffle on.

Did you find anything challenging? Why? 
Not giving advice. It was hard to just keep thinking of questions rather than providing advice and examples of my own.

Were there any difficulties? How did you resolve them? 
It was a bit hard to be serious in the beginning and act as if it was a formal interview. So we compromised and acted as if it were a bit more informal but still using the questions planned for interviews.

If you were faced with the same issue again, would you do anything differently? 
Stop trying to force formality for interview questions with a coachee that I know well. Got the same outcome informally without the awkwardness.
Any other general reflections?
We in ITE do not prep students enough for interviews and applications. Maybe we need to look at this in our mentoring program.
































Session information 
Student teacher A, positive reinforcement
Give 3 words that best describe the session.
Awkward, difficult, rushed
What went well? 
Student managed to get some ideas about how to stay positive and reinforce good behaviour

Did you do anything completely new? 
Coaching was very new in this session, just using questions, trying not to offer advice.
Did anything surprise you? 
Student teacher wasn’t positive and struggled to see how to be

Did you find anything challenging? Why? 
I was very awkward in silences and wanted to fill these gaps. I kept hinting as to the answers. Also not having a real record of the strategies that the student teacher could use is difficult. Maybe written form is needed. 
Were there any difficulties? How did you resolve them? 
Me being quiet, trying to bite my tongue but I need something more concrete than that.

If you were faced with the same issue again, would you do anything differently? 
Learn to be quiet. Maybe a visual would help.
Write down the strategies discussed – coachee is very procedural and chatting isn’t beneficial.
Any other general reflections?
Really seeing the blurred boundaries between mentor and coach here. Its hard to find a balance of how much information/solution giving is needed without limiting the progress of the coachee to fix their own issues.

































Session information 
Student teacher C, classroom presence.
Give 3 words that best describe the session.
Revelation, real, unstructured
What went well? 
We found the cause of the issue and were better placed to tackle it. 
Did you do anything completely new? 
I ignored my planning and didn’t have structure.

Did anything surprise you? 
I didn’t expect the student to be soo open about their weaknesses.

Did you find anything challenging? Why? 
Tackling a new issue of being shy and unconfident rather than just focussing on classroom presence as I had planned.

Were there any difficulties? How did you resolve them? 
My planning was redundant. I went off piste and winged it. Unstructured coaching. Luckily I had my bank of questions to guide me somewhat.

If you were faced with the same issue again, would you do anything differently? 
I would possibly do some previous work attempting to find the cause of the difficulties before attempting to find solutions. 

Any other general reflections?
Sometimes planning does not work. Coaching deals with people and you never know which way the conversation will go. There is a need to be adaptable. Structure doesn’t always work, I need to become more at ease with not having a plan sometimes.






























Session information 
Student teacher B, application – recorded session
Give 3 words that best describe the session.
Productive, strategic, positive

What went well? 
Good use of questioning to draw out ideas of how to improve letter of application. Lots of ideas brought about that the student teacher didn’t think to originally include in their letter. More productive than just providing feedback on her current letter.

Did you do anything completely new? 
Sketchnoting was new for student but not for me. The student liked that they had the paper to take away and work with after the session. 

Did anything surprise you? 
This session was much faster and productive than some other sessions with other coachees. I think this was down to a good relationship previously built with this student.

Did you find anything challenging? Why? 
Not challenging as such but the preparation and planning was time consuming so that I was thorough to ensure that I had covered all aspects of a good application.

Were there any difficulties? How did you resolve them? 
Not in this session.

If you were faced with the same issue again, would you do anything differently? 
I think this could be quite easily turned into a group coaching session with several students. Then we would have more ideas and better discussions and would benefit more than one student.

Any other general reflections?
Relationship with this coachee having been previously developed from lectures and being professional tutor has definitely helped in this scenario.
































Session information 
Student teacher C, differentiation
Give 3 words that best describe the session.
Interesting, risky, productive

What went well? 
Good discussion over differentiation strategies, very specific to the coachee and her progress.

Did you do anything completely new? 
I took a risk – I knew nothing of what was going to be brought to me via a lesson plan and just had to trust my knowledge
Did anything surprise you? 
It went well and that surprised me as I was unsure how good it would be without much prior planning.

Did you find anything challenging? Why? 
Not being in control. I like a plan and thrive in order. This was out of my comfort zone. 

Were there any difficulties? How did you resolve them? 
Not really.

If you were faced with the same issue again, would you do anything differently? 
I think I would try the same coaching strategy again but maybe expand it to more lesson plans so that we can look at strategies across different classes.

Any other general reflections?
I am getting better at not being a control freak and overplanning. 







Kolb's reflective cycle (1984)


Concrete Expereience


Reflective Observation


Abstract Conceptualisation


Active Experimentation
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Bloom's Taxonomy Verbs

Evaluation

Make and defend judgments based on internal

evidence or external criteria.

appraise
argue assess attach
choose compare conclude
contrast defend describe discriminate
estimate evaluate explain judge justify interpret
relate predict rate select summarize support value

Synthesis

Compile component ideas into a new whole or
propose alternative solutions.

Analysis

Break down objects or ideas into simpler parts.
and find evidence to support generalizations.

Application

Apply knowledge to actual situations.

arrange assemble categorize collect combine comply
compose construct create design develop devise explain
formulate generate plan prepare rearrange reconstruct relate
reorganize revise rewrite setup summarize synthesize tell write

analyze appraise breakdown calculate categorize compare

contrast criticize diagram differentiate discriminate distinguish
examine experiment identify illustrate infer model outline
point out question relate select separate subdivide test

apply change choose compute demonstrate discover
dramatize employ illustrate interpret manipulate
modify operate practice predict prepare produce
relate schedule show sketch solve use write

Comprehension

Demonstrate an understanding of the facts.

classify convert defend describe discuss
distinguish estimate explain express
extend generalized give example(s)
identify indicate infer locate paraphrase
predict recognize rewrite review select
summarize translate

Knowledge

Remember previously learned information.

arrange define describe duplicate
identify label list match memorize

name order outline recognize
relate recall repeat reproduce
select state
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