[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	John Bainton
	Student ID number:
	1401642

	Programme:
	Secondary PGCE

	Module:
	Investigating Contemporary Issues in Secondary Education


	Module code:
	ECSP6003
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Shân Samuel-Thomas
	Internal Verifier:
	

	Assignment Title:
	Investigating Contemporary Issues in Secondary Education

	Word count (or equivalent):
	5,000 words

	Submission deadline:
	January 28th 2019

	Return date of provisional marks & written feedback:
	February 19th 2019


	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



As governors of School X, you will be aware that it is a new secondary school, which was created following the closure of two secondary schools in the area.  School X is situated in west Wales and has approximately 1750 students, ranging from 11 to 18 years old.  Within the school about 26% of the pupils have additional learning needs, with 1.3% of these being statemented. Students are being taught on the sites of the two previous schools, with teachers having to travel between sites up to numerous times each day to teach their lessons, and students having to travel across sites at the start and end of the day to get their respective transport home. In addition to this School X opened with a new senior leadership team in place, and these combined factors present challenging conditions for both staff and students alike (School Development Plan, 2018 – See Appendix 2). 

The purpose of this paper is to confirm to you, how the Humanities Departmental Development Plan prepares teachers in the development of the curriculum within the school. Proposed changes being introduced for exams taking place from 2021, specifically focus on developing the numeracy aspect of the curriculum.  The plan’s aims will be compared to existing academic and professional guidance and will provide recommendations on how to progress.

Numeracy and the development thereof in schools is very important because the standard of numeracy will impact upon an adult’s life skills.  National Numeracy have developed a test, which can be taken by adults, and the results are graded into five categories.  Adults with the lowest grading (entry level 1) are said to be unable to select the required floor in a lift, whereas adults with the highest grading (level 2) would be able to function in daily activities such as household budgeting or comparing products (National Numeracy, 2019). The latest statistics for Wales indicated that in 2011, 51% of Welsh adults were shown to have numeracy levels of entry level 1, compared with only 2% of Welsh adults having numeracy at a level 2 standard (Gov Wales, 2011).

The school has also been formed at a time when the Welsh education system is undergoing major changes.  The curriculum in Wales has been subject to debate since 2009, when a Programme for International Student Assessment (PISA) test reported a poor performance for Welsh students, and this sparked national concern and debate (The Welsh Education Reform Journey: A Rapid Policy Assessment, 2017).  Following the 2009 PISA results, the Welsh government made wholesale changes to the educational policies, and a review of these changes was published in 2014 by the Organisation for Economic Co-operation and Development (OECD). However, despite these changes, PISA tests conducted in 2016 showed that Wales was still considerably behind their UK counterparts (Hume, 2016).



After the results of the PISA tests, the Welsh government asked Professor Donaldson to investigate the national curriculum, together with how assessments were being completed. Donaldson was tasked with suggesting changes, which would help young Welsh students with both their learning, and how to achieve success in their post compulsory education lives, and as a result, the “Successful Futures” report was published on 13 January 2015 (Donaldson, 2015).  

Following the Donaldson report, the OECD investigated further and recommended ways to enhance the Welsh educational system.  As a result, the Welsh Educational Reform Journey was published in 2017 (The Welsh Education Reform Journey: A Rapid Policy Assessment, 2017).  Some of the recommendations published by the OECD in their report continue along the line of the Successful futures report. The new national curriculum should be developed and assessment for learning strategies should be enhanced.  The report also suggests that leadership be a focus, and a National Academy of Educational Leadership should be established (The Welsh Education Reform Journey: A Rapid Policy Assessment, 2017). This in turn could provide effective leaders, who would drive forward the proposed changes, which it appears are badly needed, to ensure that Welsh learners not only catch up with, but overtake their UK counterparts.

As previously stated, the topic discussed in this paper relates to how the department will ‘develop an appropriate whole school curriculum in line with national and local priorities’, with a focus on numeracy (Department Developmental Plan, 2018 – See Appendix 1).  There is also a set of specific performance targets within the School Development Plan that it wants to achieve in relation to Key Stage 3 and Key Stage 4.  For Key Stage 4, the expectations have been set that 62.3% of entrants will either meet or exceed the level 2 inclusive threshold in the August 2019 exam results for mathematics.  The school also has a requirement to develop a system whereby the numeracy framework is incorporated in the schemes of work of all subjects, and various strategies have been included within the School Development Plan aimed at achieving this.

In comparison with 2018, the Welsh level 2 inclusive percentage of Year 11 pupils was 55.1%, and for South and Mid Wales it was 57.8%.  For mathematics, the percentage of pupils attaining level A* to C grades in Wales was 61.2%, and for mathematics numeracy the percentage was 59.9% (Gov.Wales, 2018).  

[bookmark: _Hlk536367106]Numeracy is a term which is used in the UK and some other English-speaking countries to describe elements of mathematics, which are used in everyday life.  Other countries refer to it as quantitative literacy or mathematical literacy (Goos et al., 2012).  Steen (2001) cited in Goos et al., (2012), suggests that numeracy should not only be taught in mathematics but also in other subjects across the curriculum.  



Strategic planning is defined as a written plan, which details how a required set of results will be accomplished.  In education, this may be linked to the academic accomplishments of the students (Ada, 2018), therefore strategy will be of great importance in introducing changes.  However, given that the school is new and has a new leadership team, it could be exactly the right time to implement the required educational change.  Academics such as Bryson (1995), Conley (1993), and Fullen (1997) all cited in Rutherford (2009), believe that there are three processes to be implemented for changes in education.  These changes are the planning stage, the implementation of changes, and finally the changes being implemented becoming normal practice within the school (Rutherford, 2009).

The School Development Plan and Departmental Development Plan incorporates the planning stages of this three-step process, and the plans will have identified the most important priorities for the school in its first year. The success criteria within the plan gives an indication of how the strategies will be implemented, and the changes required are specified within each plan.  Finally, once implemented, these will become the norm associated within the scheme of work, lesson plan and/or the resources to be used as part of the lesson.  However, given that the school indicates how the strategies will be implemented, the management of these changes should be approached carefully.  As with any change process, there will be barriers to change, and these will have to be overcome.  These may be because of teacher concern over the changes, potential negative outlooks upon the changes, or the school’s organisation structure, which could have a negative impact upon the evaluation of the changes, for example, a bureaucratic structure with large amounts of paperwork could inhibit the organisation against changes (Dess et al., 2012).  

It is argued by Dyrstad et al., (2018) that direct involvement by a school’s senior leadership team could have more of a positive impact upon change, than when they lead by passive intervention.  Durlak and DuPre, 2008 cited by Dyrstad et al., (2018) state that leadership is important in managing the process of change, as leaders will define the timeline of change and the overall process. Clarity over what is required and why the change is important will give teachers a greater understanding of what needs to be done and why (Dysrstad, 2018).

As barriers to change may have an adverse effect on staff morale, the change management process should be carefully managed. A recent report in a local newspaper, said morale at School X is currently very low, with all teachers said to be unhappy (local newspaper, reference available upon request). This anonymous interview happened after a serious incident in another secondary school in the area, and confirmed that this feeling was being reciprocated in most schools within the local authority.  The source lay the blame on the local authority for failing the education system in the area, but that teachers were being told that it is their fault and were not receiving assistance from their senior leadership team. In addition, there have also been serious incidents when teachers at School X have been abused by students, and when parents were called to the school to discuss the incidents, negative responses were received from the parents (local newspaper source available upon request).  Given that morale in the school is already low, the implementation of the school improvement policies to meet the new education standards will require the involvement of both the teachers and the senior leadership team together, to ensure that the best results can be achieved.

Before 1998, Strategic Management and the strategies employed within schools were mainly concerned with student numbers, available places, having the requisite number of teachers to meet/deliver an education, and the issues relating to the institutions where the teaching took place (Bell, 2002). This gradually changed through the implementation of Education Acts in the late 1980’s, which gave rise to schools having to assume responsibility for developing their schools, and to the eventual requirement of constant improvement of the delivery of education in the form of the new national curriculum (Bell, 2002).  Schools now manage their own improvement on the delivery of educational requirements, through School and Departmental Improvement Plans.  However, Bell (2002), argues that they are guided and driven by external policies and requirements, rather than being allowed to identify in school developments, which was required in the earlier education reforms. This is confirmed in part by all schools having to adopt and prepare for the new national curriculum, the implementation of the recommendations of the Successful Futures report (Donaldson, 2015) and from recommendations following inspections by Estyn (The Annual Report of Her Majesty’s Chief Inspector of Education and Training in Wales, 2018).

Estyn, who are Her Majesty’s Chief Inspector of Education and Training in Wales, has the responsibility of inspecting schools within Wales, and this takes place over a seven-year cycle.  The last cycle ended in 2017 and during that time, Estyn completed 2700 inspections.  Of those secondary schools inspected, three fifths had issues with the delivery of numeracy (The Annual Report of Her Majesty’s Chief Inspector of Education and Training in Wales, 2018).  School X has not yet had an Estyn inspection, but the School Improvement Plan and Departmental Improvement Plan indicate that external influences do affect a school’s development planning. The Department Development Plan requests improvements and developments of a subjects’ Scheme of Work. This means that it will have to adopt the Literacy and Numeracy Framework, and the Digital Framework, improvements in school assessments, the identification of groups requiring additional assistance, and the use of Welsh in the classroom setting (Departmental Development Plan, 2018 see appendix 1).

All the above areas of improvement relate solely to the challenges which education provision in Wales currently face.  It can be argued that all these challenges result directly from the influence of the Welsh government and their proposals for improving the education provision, and therefore the educational attainment of all future students in Wales, rather than from an area which the school has identified as requiring improvement.



In July 2011, Estyn produced a report entitled ‘The Skills Framework at Key Stage 2:  An Evaluation of the Impact of the Non-Statutory Skills Framework 3 to 19-year olds in Wales at Key Stage 2’ and a report for Key Stage 3. These reports stated that the skills which young Welsh students were to develop through the skills framework for 3 to 19-year olds in Wales, (which were introduced by the Welsh Assembly government in 2008), had not been followed.  In fact, the Estyn report stated that teachers were planning lessons for their subject areas, and that the framework was only being used almost as an afterthought (The Skills Framework at Key Stage 2: An Evaluation of the Impact of the Non-Statutory Skills Framework 3 to 19-year olds in Wales at Key Stage 2, 2011).   

At the time, there was a lack of data on student attainment with teachers being unable to have a starting point for their students, and being unable to monitor any progress made.  In addition, training and information on how the framework should have been used was also lacking (The Skills Framework at Key Stage 2: An Evaluation of the Impact of the Non-Statutory Skills Framework 3 to 19-year olds in Wales at Key Stage 2, 2011).  

The fact that clarity and guidance for the adoption of the skills guidelines appear to have been unavailable or not followed, highlights the importance that strategy has in implementing change, and indicates that the strategy devised by the Welsh government was wholly inadequate for what they were trying to achieve. A further argument from this could be that as the changes were not statutory, barriers to change as identified above, may have resulted in the skills framework only having been paid lip service.  To combat this lack of focus on skills in numeracy and literacy, the Welsh government made it a statutory requirement that with effect from September 2013, a new Literacy and Numeracy Framework would need to be incorporated in lesson planning, with assessments incorporating the literacy and numeracy aspect from September 2014 (National Literacy and Numeracy Framework, 2013).

The guidelines surrounding the Literacy and Numeracy Framework says that it should be taught across curricular, namely where possible in all subjects (National Literacy and Numeracy Framework, 2013), and it is the teaching of these skills across the curriculum that ensures you are working in a cross-curricular way. Cross-curricular teaching has not always had the backing of national governments, as while Wales was promoting the skills framework, the UK Coalition government changed teaching practices in England to that of specific subject-based teaching, without any cross-curricular based teaching approaches. This appears only to affect the English education system, as cross-curricular teaching occurred in other English language-based countries (Barnes, 2015).

The Welsh government has made numeracy across the curriculum a statutory requirement for all schools and educational establishments in Wales. Greiger et al., (2015), suggests that teachers who had not been required to teach numeracy within their subjects were more than capable in building the required component within the design.  However, the ability of using numeracy as the basis of the lesson meant a refocus on planning, which some of the teachers found more difficult. Greiger et al., (2015), are continuing their research into this area, but have so far concluded that time and experience are the most important factors when attempting this.

Cross-curricular embedding of numeracy is important due to the nature of the subject.  Steen (2002) cited in Goos et al., (2012) stated that numeracy is the use of mathematics in relation to real life situations, and therefore it should be incorporated throughout all subjects. It had been noted that most mathematics classes did not relate what was learnt in a real-life context, and therefore students failed to grasp the numerical skills required (Aldridge, 1994, cited in Vahey et al., 2006), and this in turn led to a lack of ability to transfer those numeracy skills to a social situation.  

Vahey et al., (2006), found that despite the limitations of their research, it was possible to understand studies in other subjects through the inclusion of mathematical processes, and including numeracy in real life situations is beneficial across the curriculum.  So far, the research conducted and reported upon related to numeracy applied in a single subject context, however, Swan et al., (2013), concluded that to be effective, not only should numeracy be applied to a single subject, but students should be taught numeracy in all subjects across the curriculum (Swan et al., 2013).  This reasoning is also supported by Schneider (2001), who argued that quantitative literacy should be embedded in other subjects, but also that colleges and universities should change the entry requirements of a general mathematical education qualification.  This was because of the increasing amount of quantitative literacy being included across all subjects (Schneider, 2001).

In 2009, The Rose Review published its findings relating to the National Curriculum, and at that time, there were many advocates of cross-curricular teaching, which the Rose Report stated were constructivist supporting academics. The report also confirmed its support for cross-curricular teaching (Rose, 2009). However, not all academics supported this method of teaching, with some believing that the cross-curricular approach would result in students not having sufficient skills in key topic areas (Hayes, 2010).  There were also issues for teachers, and Grenfell (2002) cited in Hayes (2010), argued that teachers may not have the sufficient knowledge, which would result in teaching methods of their subject differing from standard practice.  It was also argued that constant changing of the curriculum will do very little but cause confusion amongst students, teachers and any other stakeholders, unless it provided the ethos of value, thinking beyond the context, being critical and not taking things for granted (Hayes, 2010).

A further criticism of numeracy and mathematics comes from Penelope Trunk. Ms Trunk, a successful American businesswoman who has featured in articles on CNN, The New York Times and The Wall Street Journal, amongst many others home schools her children, and argues that she only teaches her children what they want to learn rather than any specific subject.  She believes that you will learn only what is necessary to succeed, and goes as far as saying that other than adding, subtracting, multiplication and division, other forms of mathematics are not required.  Ms Trunk also believes that the curiosity to learn is far more important, and you are more likely to achieve learning if you are curious about a subject. (Education.penelopetrunk.com, 2012).  

Yet despite some negativity about cross-curricular teaching, making changes to the curriculum or the teaching of mathematics/numeracy in general, the Welsh government have taken on board recommendations from the reports that they commissioned, and have made the teaching of numeracy a cross-curricular requirement. However, they have also taken this a step further following a recommendation in the Welsh government report:  Review of Qualifications for 14 to 19-year olds in Wales (2012) cited in (WJEC GCSE in Mathematics Numeracy - Specification, 2017), for the mathematics qualification to become two GCSE’s.  One of these being mathematics and the other being a new GCSE entitled GCSE Mathematics Numeracy.  The purpose of this additional qualification was to build upon the work completed through the Literacy and Numeracy Framework up to Key Stage 3 (WJEC GCSE in Mathematics Numeracy - Specification, 2017).  This qualification is in addition to the statutory requirements that numeracy be taught across the curricular, and it can therefore be argued that the Welsh government appear to view numeracy as a vitally important step to enable students to gain skills from compulsory education.  These skills will not only prepare future Welsh students in their ability to function independently in society when they leave school, but also to prepare them for jobs, which may arise due to technological advances.  The qualification was added to the curriculum in September 2015, with the award of the GCSE from November 2016 (WJEC GCSE in Mathematics Numeracy - Specification, 2017).

Following the adoption of the GCSE Mathematics Numeracy qualification, Adam Goodridge, Director of Numeracy and Stretch and Challenge at Parkhall Academy in Solihull has asked questions as to why English students do not have the same opportunity of a numeracy qualification as their Welsh counterparts.  Arguments have been given by Mr Goodridge saying that because you are good at maths, it does not necessarily mean that you are numerate, and that as the English GCSE has been split between English Literature and Language, why should mathematics be different (Goodridge, 2017).

[bookmark: _GoBack]As School X has not had either an Estyn inspection nor a departmental review, it is difficult to provide evidence of why numeracy is an area within the school which requires development.  However, Estyn data from the previous seven-year inspection cycle concluded that with nearly 3/5ths of secondary schools needing improvement, it would be an area that the school may wish to develop in preparation for an inspection (Summary of findings from our national thematic reviews 2018, (2018). The School Development Plan also reflects areas which have been highlighted in the latest Estyn national thematic review, such as the Literacy and Numeracy Framework, and school attendance results (Summary of findings from our national thematic reviews 2018, 2018).  In order to improve numeracy, all teachers within the school must include numeracy within their lesson planning. To facilitate this, teachers within home economics for instance are now teaching students not only how to cook, but also how to cost each ingredient.  Within the Humanities department there are an abundance of opportunities where numeracy can be included. For example, the business department has opportunities when teaching sources of finance, cash flow and profit all require an element of numeracy.  However, a departmental requirement is that a Scheme of Work is developed for Year 7 (where Humanities is taught as one subject with elements of Geography, History and Religious Education) with specific numeracy applications.  There are also two numeracy elements with business specifically mentioned within the Departmental Development Plan and these are that business lessons should follow the numeracy guidelines, which are specified by the WJEC for both Key Stage 4 and Key Stage 5.  

The Humanities department has also adopted a whole of school policy where learning managers and assistant learning managers complete a check of learner’s books once a term.  In this scrutiny, they will specifically look at the quality of activities, which incorporate a numeracy element, which will enable them to see whether a learner has made sufficient progress with this skill.  There is also a requirement for teachers to identify those students who are consistently underperforming against the learner’s target grade.  Where students are identified, they need to be supported to ensure that their progress is achieved, and this may also include a teacher parent meeting where the issues can be discussed.  It is stressed that these meetings should not be treated negatively, but as a positive intervention to assist student attainment (Department Developmental Plan, 2018 – See Appendix 1). 

A further whole of school policy is where numeracy training and support will be given by faculty members to teachers who are finding it difficult to include numeracy within their subject (School Development Plan, 2018 – See Appendix 2). The school has adopted a practice where once a month, teachers can meet and discuss methods which have been successful.  This could be in any topic from behaviour through to elements of lesson planning, and numeracy could be discussed and provision for any requirements can be included within the meeting.

In my opinion, the school has adopted the teaching of numeracy through the developmental plans in line with the specific requirements, which have been set out by the teaching regulator Estyn, and the research above has shown that to embed the numeracy life skills in a student’s learning, the methods of teaching and development need to ensure that numeracy is being taught across the curriculum.  

The processes and checks which are in place, have confirmed that numeracy is within the lesson planning in both the initial planning and teaching, with the book scrutiny proving that the actual teaching is effective. Despite some criticism that numeracy and mathematics are not necessary, as students will learn what is required when they want, this can be disputed through the PISA results and the poor performance by Welsh students.  The teaching of numeracy across the curriculum, should ensure that students in Wales have the necessary skills that are required to function in society and be able to function in a working environment.
The school has received the figures from the latest Key Stage 4 numeracy assessments, and they are currently showing at 41% A* to C for those who were entered.  Whilst I thought that this would be alarming, my discussion with the assistant learning manager regarding this stated that they were not concerned. The reasons for this were multiple, ranging from only two thirds of the combined cohort being entered, that those who needed additional help had since been identified and were now being targeted for assistance, and that the exam is new, and no one knows what to expect at this time. Furthermore, there is also a literacy aspect to the new exams and without improvements in literacy within the school, the numeracy element can only be taken so far (Assistant Learning Manager at School X, 2019).  

It should be stated that literacy is also an area which the Welsh government has identified for improvement, and there are interventions in place for improved literacy within the department and School Development Plans.  Given the interventions being taken and the cross-curricular embedding of the numeracy as a priority, the school are not worried and expect that they should reach the required school targets.

Despite morale being low, the teachers whose lessons I have witnessed teach, have embraced the numeracy changes required within all lessons, irrespective of the subject or the difficulties of incorporating it. It appears that the strategy by the Welsh government in making numeracy a statutory requirement across all schools has had the desired effect. 

The school has so far embraced the changes which are required within the School Development and Departmental Development Plans.  The marking of books is a key component in ensuring that the numeracy aspect is taught within the spirit of the guidelines, and I have witnessed teachers spending a vast amount of time marking the books and making suggestions on ‘What went well’, and what would have made the work better. This feedback is given to students, and the students are then given time in the lessons to look at the feedback and rewrite the work as per the recommendations. With the books having been marked by the teachers, the book scrutiny has taken place by Learning managers and Assistant learning managers.    Whilst the feedback given to specific teachers is not known, the fact that this has taken place confirms that the changes required within the school improvement plans are taking effect.  

There have also been regular monthly meetings within the school where teachers can sit and discuss how they have changed their practices, and what has worked and what has not.  The latest of these meetings was held on 23 January 2019, and while I was not in attendance, I am aware that it finished after a few hours and a lot of issues/helpful tips were transferred between teachers, which will be for the betterment of teaching practices. The book scrutiny and teacher meetings all relate to the key literature argument that a cross-curricular approach will embed knowledge into the students’ minds and prepare them for their life after education.  All the steps taken are positive moves by the school, and both senior leaders and teachers alike should be proud of what they have completed in the first term of the new school.  Progress has been made in both the key cross-curricular teaching and the development of the new school.

A key area will be in the assessments which each student takes, and this will be used in conjunction with the mock exams, which the year 11 students are taking. These results will confirm the target group of students, and the measures needed to support these students.  

My recommendations for the next step would be to continue with cross-curricular numeracy across the department, as research has shown that this is what is required to embed the knowledge into student minds. I would recommend that the senior leadership team take a more active role in the change management process, and while I appreciate that their time is limited, research has shown that their participation is beneficial.  Finally, I would utilise the More Able and Talented learner’s abilities to help develop a scheme of work, which would be an attractive learning proposition, thereby the learner is engaged in the development of their learning and the topics covered will be of interest to the learners.
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Appendix 1- Department Development Plan 2018/9

[bookmark: _Hlk536351627]
Humanities AoL
 Development Plan 
2018 – 2019


Learning Manager:											Line Manager: 
	Key Area 1: Ensure high standards and progress across all Key Stages
	

	2019 Targets
	Success Criteria

	
Key Stage 3 targets:

· 

Key Stage 4 targets:

· 

Key Stage 5 targets:

· 


	





	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	



	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Develop a culture of high expectations for all pupils in terms of standards and outcomes

	· Book scrutiny: Key Stage 3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year in line with quality assurance calendar. Pupils books should illustrate a range of activities which cater for different learning styles. Subject specific, LNF & DCF skills should be apparent, illustrating a suitable coverage of strands which allows for learner progression. Activities should challenge, inspire and be appropriate. Formal assessments should be regular and have a clear purpose. Pupils should be given the opportunity to use success criteria, peer assessment and re-drafting. At KS4 pupils should be well versed in the use of Mark Schemes and understand how these link to the Exam-board’s Specification. 

· Marking: Staff members to follow the whole school marking policy and develop progress point sheets to identify an assessments success criterion. Staff to give appropriate and informative feedback and provide pupils the opportunity to reflect and improve their work. 

· Modelling outcomes: As part of a consistent approach to structuring KS3 & KS4 lessons, teachers should give examples of possible out comes to model good practice.

· Expectations and monitoring: Clear expectations for behavior and effort should be set out by each teacher for their class. This should be reflective of whole school policy and ethos. Class charts should be used consistently to record both aspects of positive and negative behavior/effort. 

· Whole school ‘classroom routines’: These should be used in all lessons and a list of expected routines should be displayed in each classroom. 

	

	
	
Who:


When:

How:

	
T1


	
	
	
	
	
	
	
T2


	
	
	
	
	
	
	T3

	2














	Develop a culture where all staff analyze internal data effectively to identify, monitor, challenge and support good and under performance






	· Exam results analysis: All staff to analyze their exam classes data in relation to the overall subject results for the school, pupil targets, teacher predictions and Welsh averages.

· Improving teacher predictions: All subjects to develop suitable and consistent formal assessments at KS4 using past paper examples. Mark schemes should then be used to accurately assess pupil ability. Question Level Analysis should then be used to identify individual areas of weakness as well as whole class issues. This can then inform revision classes and future teaching. 

· Support NQTs: LM and ALM to provide training for all NQTs. (Specifically examining target setting, assessment and predictions).

· War boards: All exam classes should have a Class Charts war board to track and monitor pupil attainment. A whole year group war board should also exist, with teachers feeding back to it after formal assessments. 

· Target grades: Teachers to be made aware of pupil’s target grades from both CAT 4, FFT and ALPS. This will help them develop realistic expectations of pupils, identify under-performance and highlight pupils who need additional intervention.

· Monitoring Class Charts: LM & ALM to examine faculty Class Charts behavioral data to identify issues and patterns. They should then liaise with the specific teacher and the relevant Achievement Leader where required. 

	
















	














	
Who:



When:

 
How:







	

T1



	
	
	
	
	
	
	

T2




	
	
	
	
	
	
	T3

	3
	Plan, develop and implement effective short-term strategies to ensure good outcomes in KS4/5


	· Develop consistent & realistic formal assessments for each topic at KS4 & KS5: All subjects to develop suitable and consistent formal assessments at KS4 using past paper examples. Mark schemes should then be used to accurately assess pupil ability. Question Level Analysis should then be used to identify individual areas of weakness as well as whole class weaknesses. This can then inform revision classes and future teaching. Pupils who do not meet their FFT50/CAT4 or ALPS predicted level should be made to re-sit the paper.

· Parental letter: Faculty to create a letter which should be sent home to parents/guardians if their child continually fails to meet their FFT50 target during formal assessments. 

· MAT target group to be identified and supported: Additional extra-curricular activities should be made available to pupils who are More Able and Talented. This should include University visits and projects. These pupils should also have their own separate revision classes. One teacher to take a lead for this per subject. This teacher should monitor MAT pupil data and ensure support is provided.

· An under-performing target group should be identified and supported: Using target grades, teachers to identify those pupils who are consistently under-performing. Additional ‘inspirational’ extra-curricular activities should be made available for these pupils. These pupils should also have their own separate revision classes. One teacher to take the lead for this per subject. This teacher should monitor this target group and lease with classroom teacher to ensure additional support is provided.

· Parental meetings: Where appropriate, class teachers to invite parents of target pupils in for meetings. This should be used to in a positive manner to outline potential strategies and resources which can be used to support learners. More consistent feedback on progress to be given to parents of these target groups. Staff to use the schools Class charts system, email or text messages.

· Peer mentoring: As part of their Welsh Baccalaureate, 6th Form pupils to mentor KS4 target groups where appropriate. 6th form pupils to develop presentations on learning styles, revision techniques and subject specific support.

	 

	
	
Who:



When:

 
How:


	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	4
	Develop a whole school system to enable staff to understand pupil progress in Literacy, numeracy and ICT across the curriculum 




	· Year 7 Humanities SOW and resources: Staff to develop a new SOW and resources for Year 7. This should take in to consideration both LNF and DFC strand progression where appropriate to the development of the subject. This will be highlighted as Whole school lesson outcomes and tracked through SOW. Faculty staff to collaborate with the LNF and DCF coordinators for the school. Cross curricular teaching strategies to be used where possible to improve the consistency of the pupils learning experience. 

· Year 7 Humanities formal assessments: LNF & DCF will be identified specifically during formal assessments where we will use a Bronze, Silver or Gold award. (Silver being the appropriate level for that year group). Cross curricular teaching strategies to be used where possible to improve the consistency of the pupils learning experience. 

· Faculty review of LNF & DCF: Faculty to collectively review the imbedding of LNF & DCF after each Humanities theme has been taught to ensure progression and coverage. Those teachers who produced specific lessons will have the responsibility for any amendments as a result of consultation.

· Faculty LNF & DCF coordinators: The faculty will have three members of staff who will monitor, advise and support the development of SOW and resources.

· Support NQTs: LM and ALM to provide training for all NQTs.

	

	
	
Who:



When:

 
How:


	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	
	All pupils make progress in developing their Welsh language skills across the curriculum and around the school



	· Incidental Welsh: Faculty to follow the whole school policy of using and encouraging incidental Welsh during lesson.

· Case Studies: Where appropriate, subjects to use local or Welsh examples.

· Resources: All booklets and worksheets should have bilingual titles where possible.
	


	
	
Who:



When:

 
How:

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3






	Key Area 2: Develop pupil wellbeing, a culture of high expectations and good attitudes to learning

	2019 Targets
	Success Criteria

	
· 
· 


	
· 




	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Develop an ethos where all pupils have a positive attitude to learning and high aspirations
	· Specific lessons: Faculty to create a series of lessons to be taught at specific times throughout KS3 & KS4 which will be designed to encourage and support learners. This will include investigating the different types of learner and developing revision strategies before KS4. It will also examine organization and growth mindset. This will be shared with the whole school. An individual member of staff will lead this.

· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should be combined with L2L.

· Extra-curricular opportunities: Pupils to be given the opportunity to work with and visit Universities / industry where possible. Guest speakers and workshops should be made available to learners. Humanities lunch time club to be started. 
· Faculty rewards scheme: Faculty to develop a procedure which recognizes the achievement of pupils who have excelled beyond expectations. 


· Social Media: Faculty to highlight exceptional pupils, their work and achievements via social media. A specific staff member will be given responsibility for this.

	


	
	
Who:

When:

How:

	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	2
	Develop a culture where all pupils participate in the decision making of the school


	· Year 6 pupils: Staff to visit feeder Primary schools to complete a listening to learners’ activity. This will identify areas of pupil interest and their preferred learning activities. It will then inform the production of new SOW and resources for Year 7 Humanities. A specific teacher will take responsibility for this.

· Listening to Learners: An online questionnaire will be completed using a reflective sample of pupils in line with the QA calendar. This will examine how pupils feel about specific lessons, topics, types of activities and assessments. It will evaluate the extent pupils have felt challenged and supported. This should then be used to improve future teaching, SOW and resources. 

· KS4 optional units: Where subjects have optional units and it is appropriate, pupils should be given the choice of which ones they would prefer to experience.

· MAT pupils to design SOW: A More Able and Talented group from each subject area will be used to help design a new SOW which will then be taught to them later in the year. 



· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should then be triangulated with L2L and a book scrutiny.

	
	
	
Who: 


When:


How:


	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	
T3






	Key Area 3: Develop good standards of teaching and learning experiences across all key stages

	2019 Targets
	Success Criteria

	
· 



	
· 




	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Establish consistency and effectiveness of teaching
	· Year 7 Humanities: The collaborative planning and development of SOW and resources to be taught to the whole of Year 7. This will be continued in to Year 8 during the next academic year.

· KS3 and KS4 common assessments: Common assessments at KS3 & KS4 should be used to track and compare pupil progression across the year group and from year to year.

·  Year 9 SOW & resources: A common scheme of work and resources should be developed and used by subject area from Jan 2019. This should be reflected in book and lesson observations.

· KS4 SOW & resources: A common scheme of work and resources should be developed and used by each subject area. This should be reflected in book and lesson observations.

· Book scrutiny: KS3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year following whole school policy. Pupils books should illustrate a range of activities which cater for different learning styles. Subject specific, LNF & DCF skills should be apparent, illustrating a suitable coverage of strands which allows for learner progression. Activities should challenge, inspire and be appropriate. Formal assessments should be regular and have a clear purpose. Pupils should be given the opportunity to use success criteria, peer assessment and re-drafting. At KS4 pupils should be well versed in the use of Mark Schemes and understand how these link to the Exam-board’s Specification. 

· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should then be triangulated with L2L and a book scrutiny.

· Listening to Learners: An online questionnaire will be completed using a reflective sample of pupils at the end of each term. This will examine how pupils feel about specific lessons, topics, types of activities and assessments. It will evaluate the effectiveness of teaching and the extent pupils have felt challenged and supported. This should then be used to improve future teaching, SOW and resources. 

	

	
	
Who: 


When:


How:


	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	2
	Good standards of work in pupils’ books and in lessons
	· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should then be triangulated with L2L and a book scrutiny.

· Clear expectations: Teachers to share clear expectations to pupils with concern to work, effort and behavior. This must be consistently applied to all pupils whilst following whole school policies.

· Book scrutiny: KS3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year following whole school policy. Pupils books should illustrate a range of activities which cater for different learning styles. Subject specific, LNF & DCF skills should be apparent, illustrating a suitable coverage of strands which allows for learner progression. Activities should challenge, inspire and be appropriate. Formal assessments should be regular and have a clear purpose. Pupils should be given the opportunity to use success criteria, peer assessment and re-drafting. At KS4 pupils should be well versed in the use of Mark Schemes and understand how these link to the Exam-board’s Specification. 

· Book scrutiny moderation: Staff will have the opportunity to collaboratively examine a range of books from across the faculty’s subject areas. They will then be asked to comment on them using the whole school template.

· Marking: Staff members to follow the whole school marking policy and develop progress point sheets to identify an assessments success criterion. Staff to give appropriate and informative feedback and provide pupils the opportunity to reflect and improve their work.

· Modelling outcomes: As part of a consistent approach to structuring KS3 & KS4 lessons, teachers should give examples of possible out comes to model good practice.

· Peer assessment: Subjects to effectively use peer assessment where appropriate. Staff to develop opportunities for collaborative peer assessment in groups including the use of RAG rating success criteria and communal feedback.

· Re-drafting: Develop lessons and assessment where pupils are given the opportunity to re-draft and improve their work. This could be used in conjunction with success criteria and peer assessment.

	

	




	Who:

When:



How:

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	3
	Develop an appropriate whole school curriculum in line with national and local priorities

	· RE SOW: Religious Education schemes of work will be line with the SACRE, which complies with the legal obligations for a locally agreed syllabus. 

· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should then be triangulated with L2L and a book scrutiny.

· Book scrutiny: KS3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year following whole school policy. Pupils books should illustrate a range of activities which cater for different learning styles. Subject specific, LNF & DCF skills should be apparent, illustrating a suitable coverage of strands which allows for learner progression. Activities should challenge, inspire and be appropriate. Formal assessments should be regular and have a clear purpose. Pupils should be given the opportunity to use success criteria, peer assessment and re-drafting. At KS4 pupils should be well versed in the use of Mark Schemes and understand how these link to the Exam-board’s Specification. 

· Year 7 LNF & DCF: Staff to develop a new SOW and resources for Year 7. This should take in to consideration both LNF and DFC strand progression where appropriate to the development of the subject. This will be highlighted as Whole school lesson outcomes and tracked through SOW. Faculty staff to collaborate with the LNF and DCF coordinators for the school. Cross curricular teaching strategies to be used where possible to improve the consistency of the pupils learning experience. 

· Year 7 Humanities assessment of LNF & DCF: LNF & DCF will be identified specifically during formal assessments where we will use a Bronze, Silver or Gold award. (Silver being the appropriate level for that year group). Cross curricular teaching strategies to be used where possible to improve the consistency of the pupils learning experience. 

· Faculty evaluation of LNF & DCF: Faculty to collectively review the imbedding of LNF & DCF after each Humanities theme has been taught to ensure progression and coverage. Those teachers who produced specific lessons will have the responsibility for any amendments as a result of consultation.

· Faculty LNF & DCF coordinators: The faculty will have three members of staff who will monitor, advise and support the development of SOW and resources.

· Incidental Welsh: Faculty to follow the whole school policy of using and encouraging incidental Welsh during lesson.

· Welsh case studies: Where appropriate, subjects to use local or Welsh examples.

· Welsh within resources: All booklets and worksheets should have bilingual titles where possible.

	

	
	
	
T1


	
	
	· 
	
	
	
	
T2


	
	
	· 
	
	
	
	
T3



	4
	Develop schemes of work across the curriculum areas to ensure they provide good pace and challenge and continuity through key stages 2, 3 and 4

	· Pace, structure and challenge: All new KS3 lessons will follow the structure of Starter, Key Question & Out comes, Activate/Connect, Model, Demonstrate and finally Consolidate. This will ensure that lessons are suitably structured and have a range of activities leading towards answering a Key Question which illustrates learner progression.

· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should then be triangulated with L2L and a book scrutiny.

· Book scrutiny: KS3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year following whole school policy. Pupils books should illustrate a range of activities which cater for different learning styles. Subject specific, LNF & DCF skills should be apparent, illustrating a suitable coverage of strands which allows for learner progression. Activities should challenge, inspire and be appropriate. Formal assessments should be regular and have a clear purpose. Pupils should be given the opportunity to use success criteria, peer assessment and re-drafting. At KS4 pupils should be well versed in the use of Mark Schemes and understand how these link to the Exam-board’s Specification. 

· Listening to Learners: An online questionnaire will be completed using a reflective sample of pupils at the end of each term. This will examine how KS3 & KS4 pupils feel about specific lessons, topics, types of activities and assessments. It will evaluate the extent pupils have felt challenged and supported. This should then be used to improve future teaching, SOW and resources. 

· Mapping of Skills (Year 7 Humanities): All pupils will study a common SOW and resources in year 7. Subject specific skills, LNF and DCF to be mapped across the curriculum to ensure coverage and progression. (This will be extended in to Year 8 during the next academic year).

· Continuity from KS2-KS3: A specific member of staff will facilitate the planning of Humanities themes and lessons across Key Stages. They will work with feeder schools in developing transitional projects and overarching themes. Staff to visit feeder Primary schools to complete a listening to learner’s activity. This will identify areas of pupil interest and their preferred learning activities. It will then inform the production of new SOW and resources for Year 7 Humanities. This will ensure subject skills progression and limits the repetition of themes.

· Non-negotiable skills & content: Each new Humanities theme will be produced by a representative from each of the traditional KS3 subject areas. Subject specific skills and content required at KS4 will be developed throughout the new Humanities curriculum. Full coverage and progression must be ensured. 
	



	
	
Who:

When:

How:

	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	5
	Ensure all learning areas provide appropriate opportunities for all pupils to make progress in literacy, numeracy and digital competency across all key stages

	· Formal lesson observations: LM & ALM to be involved in planned lesson observations. Lesson criteria should be agreed with the teacher and be supportive of their Performance Management targets. This should then be triangulated with L2L and a book scrutiny.

· Book scrutiny: KS3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year following whole school policy. Pupils books should illustrate a range of activities which cater for different learning styles. Subject specific, LNF & DCF skills should be apparent, illustrating a suitable coverage of strands which allows for learner progression. Activities should challenge, inspire and be appropriate. Formal assessments should be regular and have a clear purpose. Pupils should be given the opportunity to use success criteria, peer assessment and re-drafting. At KS4 pupils should be well versed in the use of Mark Schemes and understand how these link to the Exam-board’s Specification. 

· New SOW for Year 7 & 9: Staff to develop a new SOW and resources for Year 7 & Year 9. This should take in to consideration both LNF and DFC strand progression where appropriate to the development of the subject. This will be highlighted as Whole school lesson outcomes and tracked through SOW. Faculty staff to collaborate with the LNF and DCF coordinators for the school. Cross curricular teaching strategies to be used where possible to improve the consistency of the pupils learning experience. 

· Year 7 Humanities assessment of LNF & DCF: LNF & DCF will be identified specifically during formal assessments where we will use a Bronze, Silver or Gold award. (Silver being the appropriate level for that year group). Cross curricular teaching strategies to be used where possible to improve the consistency of the pupils learning experience. 

· Faculty evaluation of LNF & DCF: Faculty to collectively review the imbedding of LNF & DCF after each Humanities theme has been taught to ensure progression and coverage. Those teachers who produced specific lessons will have the responsibility for any amendments as a result of consultation.

· Faculty LNF & DCF coordinators: The faculty will have three members of staff who will monitor, advise and support the development of SOW and resources.

· Numeracy in KS4 Geography and Business Studies: Numeracy rich lessons to be developed to cover required skills identified in new WJEC specification.

· Numeracy in KS5 Geography and Business Studies: Numerical Skills homework booklet to be developed for KS5 Geography new WJEC specifications. Specific numeracy rich tasks to also be incorporated in SOW. Quantitative skills taught in business studies to meet the requirements of the specification. Units 2 and 3 are particularly numerical and require subject-specific technical skills which are developed throughout the course. 


	

	


	
Who:

. 

When: 


How: 


	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	6
	Develop a whole school marking and feedback policy that is consistently applied by all staff
	· Book scrutiny: KS3 & KS4 Book scrutiny to be completed by ALM and LM at agreed points throughout the year. Staff members to follow the whole school marking policy and develop progress point sheets to identify an assessments success criterion. Staff to give appropriate and informative feedback and provide pupils the opportunity to reflect and improve their work.

· KS3 - Pupils tracking their own progress: Pupils to use the whole school attainment tracking sheets in the front of their books to monitor their own progress throughout the year. They should all be aware of their target level and this should be evaluated where needed.

· Humanities assessment comment bank: Produce a comment banks for new humanities assessment feedback. This can then be used on the pupil’s progress point sheets. 

· Book scrutiny moderation: Staff will have the opportunity to collaboratively examine a range of books from across the faculty’s subject areas. They will then be asked to comment on them using the whole school template with specific attention to whether feedback is appropriate and useful.

	

	
	
	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3




	7
	Ensure that all feedback enables pupils to understand how to make further progress

	· Marking: Staff members to follow the whole school marking policy. Progress point sheets should include a formal assessments success criterion. Feedback will use a comment bank to ensure subject specific feedback is appropriate and linked to the success criteria. LNF / DCF feedback is also given where relevant. Pupils have time to reflect and improve their work in lessons. 

· Book scrutiny moderation: Staff will have the opportunity to collaboratively examine a range of books from across the faculty’s subject areas. They will then be asked to comment on them using the whole school template with specific attention to whether feedback is appropriate and useful.


	

	
	
	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3
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School Context 
School X is a new 11 to 18 mixed voluntary controlled school maintained by Pembrokeshire local authority. It was set up in September 2018, there are currently 1 744 pupils on roll, including 164 in the sixth form. 


	Key Area 1: Ensure high standards and progress across all Key Stages
	SLT Lead: 
Link Governor:

	2019 Targets
	Success Criteria

	
Key Stage 3 targets:
· 98.2% Level 5+ in English 
· 97.0% Level 5+ in Maths
· 98.2% Level 5+ in Science
· KS3 CSI 97.0% 
· 95.8% KS3 CSI eFSM performance 



Key Stage 4 targets:
· 62.3% Level 2 including English and mathematics 
· 38% of eFSM pupils to achieve L2i
· Level 2 outcomes of 75.5% 
· 77.6% of eFSM pupils to achieve L2
· Level 1 outcomes of 100%
· 100% of eFSM pupils to achieve L1
· 75.8% Level 2 English 
· 71.4% Level 2 mathematics

Key Stage 5 targets:



	
·  L2 inclusive threshold to meet or exceed 62.3% in Aug 2019
· L2 maths results in key stage 4 meet the target of 71.4%
· L2 English results in key stage 4 meet the target of 75.8%
· Improved performance of identified pupils through mentoring and interventions
· All groups of learners make at least expected progress in relation to their starting points, their age and ability
· Performance for L5+, L6+ and L7+ are above the median when benchmarked against similar schools
· Intervention strategies are successful in improving outcomes at KS4
· All teaching is effective and judged to be at least good
· Progress in learning improves for all pupils 
· Staff are highly aspirational and motivated which is mirrored in the aspirations of pupils
· The standard of work (in pupils’ books/IT areas) and in lessons is consistently good
· All pupils effectively develop the skills required to access the whole curriculum












	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	



	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Develop a culture of high expectations for all pupils in terms of standards and outcomes

	· Raise pupils’ awareness of target grades and expected progress from KS2/3/4 – setting by teachers, explicitly seen in all exercise books and reports
· Ensure interim/full reports sent home to parents reflect the current potential of each pupil at the end of each academic year (KS3) and key stage (KS4 & 5)
· Ensure full reports sent home to parents have a focus on a review of progress made with actions to improve
· Ensure Achievement Leaders (AL) focus on pupil progress and academic achievement
	
	
	Who


When: Half termly

How: Work scrutiny, pupil voice, reports


	
T1


	
	
	
	
	
	
	
T2


	
	
	
	
	
	
	T3

	2














	Develop a culture where all staff analyse internal data effectively to identify, monitor, challenge and support good and under performance






	· Use of FFT/CAT4 data by all teachers for target setting – FFT 50 to be set as an absolute minimum. 
· All staff to review progress against individual pupil targets on a termly (KS3) or half termly (KS4&5) basis
· All staff to amend targets annually if appropriate, considering progress made (not lower than FFT50/CAT4+1)
· Set up a tracking system on SIMS that highlights progress in line with targets set, for both individual cohorts and by class
· Internal moderation procedures verify teacher assessment levels and fine levelling/grading for data captures 
· Class teachers, AL and LM are supported in using data effectively to drive standards in their classes/year group/subject
· All teachers use information from data captures and assessments (AWCD, National Tests, SIMS, TA levels) to ensure that lessons build on pupils’ previous learning  
· All teachers use the school tracking system to support formative assessment and plan next steps in pupils’ learning  
· Focused meetings in place following each progress review with Learning Managers, KS4 coordinator and Head of 6th form
· Learning Managers challenge and support colleagues where under-performance is apparent through progress reviews data
· Learning Managers ensure best practice is shared where strong progress is apparent through progress review data

	
	
	

Who: Learning Managers (LM)
SLT Line Managers



When: Half termly

 
How: Progress review data (triangulated with work scrutiny, lesson observations to support/challenge under-performance)






	

T1



	
	
	
	
	
	
	

T2




	
	
	
	
	
	
	T3

	3
	Plan, develop and implement effective short-term strategies to ensure good outcomes in KS4/5


	· Use of ALPS data in KS5 in setting minimum expectations for target grades for pupils
· Progress reviewed against targets set half-termly by teachers/achievement leaders/head of 6th form
· PiXL interventions used for target groups of pupils, both at a subject/faculty level and in terms of whole school outcomes e.g. capped 9.
· Focused meetings in place following each progress review with Learning Managers, KS4 coordinators and Head of 6th form
· An alternative curriculum provision for those pupils who are unable to cope with mainstream GCSE option choices  
· Learning resources for eFSM pupils to include revision materials and resit exam costs 

	

	





	
Who: Key Stage 4 coordinator, Head of 6th form



When: Half termly (at least)

 
How: LM minutes, pupil progress data



	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	 T3

	4
	Develop a whole school system to enable staff to understand pupil progress in Literacy, numeracy and ICT across the curriculum 




	· National Test results data available to all via SIMS mark books and teachers to use information from National Tests results to ensure that lessons build on pupils’ prior learning
· Deliver INSET training sessions for staff to develop their skills in providing literacy, numeracy and ICT challenge for pupils within their subject areas 
· Provide appropriate support from Mathematics/English/ICT specialists in planning for and delivering key components and ensuring appropriate levels of challenge to meet LNF and DCF targets
· Establish a ‘Skills’ PLC to lead on and develop the progress of LNF/DCF across the curriculum
· Build a digital bank of resources to exemplify pupil progress and ‘Excellent Marking and Feedback’ practices in all three areas: accessible via P: Drive
	

	
	
Who: LMs/ALMs



When: Termly 

 
How: Reviews of SOW and progress data (triangulated with work scrutiny, lesson observations to support/challenge areas to develop)
	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	
	
All pupils make progress in developing their Welsh language skills across the curriculum and around the school



	· Enrol in the Siarter Iaith Genedlaethol (ERW Schools) programme as part of the Cymraeg 2050: Welsh Language Strategy. School aim: to work towards Bronze Award 
· Establish a staff and pupil ‘Criw Cymraeg’ to lead on and develop the use of Welsh across the school
· Develop staff competency in Welsh and the use of incidental Welsh in the classroom by providing language packs to upskill 
· Bilingual signage visible across the two sites and agreed Welsh areas in classrooms and corridors to encourage the use of Welsh inside and outside of the classroom 
· Establish pupil and staff Welsh Language Awards to encourage use of incidental Welsh and acknowledge Welsh language skills development
· Pupils learn about Welsh history and culture in regular themed assemblies, school activities and curriculum content (see below)
· Develop a close working partnership with **Redacted** to support the use of Welsh outside of the classroom - termly activities to promote Welsh culture i.e. Diwrnod Shwmae, Gigs Y Digwyddiad, Rhaglen Radio Santes Dwynwen, Eisteddfod, Year 6 Transition day.
· Provide appropriate support to LMs and ALMs in ensuring SOW include elements of the Cwricwlwm Cymreig to build ambitious and capable learners
· ERW support for Welsh Department in developing rigorous SoW in line with the new GCSE in Welsh Second Language
	


	
	
Who: 


When: Termly 

 
How: Learning walks, pupil voice, Criw Cymraeg minutes, Siarter Iaith Development Plan progress, exam data

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3





	Key Area 2: Develop pupil wellbeing, a culture of high expectations and good attitudes to learning
	SLT Lead: 
Link Governor: 

	2019 Targets
	Success Criteria

	
· 95.0% attendance in 2018-2019
· Exclusion rates are below LA target
· All pupils to receive guidance on keeping themselves safe
· An effective School Council
· An effective listening to learner’s programme across subject areas and Key Stages
· Embed a positive school culture
· Develop programs to build resilience in pupils
· All pupils displaying good attitudes to learning

	
· Attendance to be above 95% for 2018/19 in June 19
· Targeted pupils show notable improvements in attendance following successful intervention
· Exclusion rates measured in days lost to be below 50 days
· School Council views acted upon by SLT during 2018/19
· All Learning Managers and Key Stage Coordinators engaging in effective pupil voice by June 2019
· The values of Ready, Respect, Safe are known and used in all aspects of school life
· Very few pupils demonstrating poor behaviour choices during lessons and around school






	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Develop an ethos where all pupils have a positive attitude to learning and high aspirations
	· The values of Ready, Respect, Safe to be embedded across all aspects of school life
· Training and guidance on the importance of building positive relationships with pupils delivered to all staff
· Achievement teams to fully support pupils in developing positive attitudes to learning during tutor time
· Behaviour team to work with Achievement Leaders in developing intervention strategies where patterns of poor behaviour have developed
· Achievement team to celebrate success in assemblies
· Pupils to participate in the delivery of assemblies
· Staff to use Class charts, positive notes and phone calls home to praise good attitudes to learning
· Over and above behaviour and attitudes to learning to be rewarded at the end of the academic year
· Really Pro to provide additional provision over a 6-week programme for all eFSM pupils in KS3 
· Really Pro to provide an alternative curriculum for hard to reach KS4 pupils and eFSM KS4 pupils

	
	















	Who: 

When: Termly

How: Monitoring behaviour and progress data, Achievement team meeting notes and records

	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	2
	To ensure that all pupils feel safe and secure in school, free from physical and verbal abuse and are fully informed to make ethical, positive lifestyle choices 

	· Achievement teams to provide low level pastoral support for pupils on a weekly basis during tutor time
· Pastoral Support Manager to provide intervention for high tariff pupils 
· Youth worker to run a resilience program (Grit) for identified pupils
· Behaviour team to run interventions for pupils who have developed a pattern of poor choices
· Assemblies and PSE lessons to be used to inform pupils of the importance of online safety and the importance of making healthy choices
· School website to have a bully button which is acted on by the Pastoral Support Manager
· Redistribute counsellor support so pupils have good access to a counsellor on both sites  
· School to work towards the Healthy Schools Award
· A varied extracurricular program to be offered to all pupils during lunch duty
· Establish a Youth Zone on both sites for vulnerable pupils to access during lunch time and socialise
· Identify key staff to run RP sessions during break and lunch duty to reduce low level incidents
· Use Anti-Bullying week/PSE days and tutor time to highlights the effects of bullying and how to report/stop bullying in school

	
	
	
Who: 


When: Termly


How: School Council, bullying incidents data, attendance at extra-curricular clubs, Pastoral Monitoring and Evaluation booklet


	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	3
	Ensure all pupils attend school regularly

	· Pupils attendance is tracked rigorously to produce up to date information on individuals, forms, year groups and target groups
·  attendance zone chart to be implemented across the school
· school newsletter and website used to promote/communicate current attendance percentage and to promote the value of good attendance
· Tutors to highlight any attendance concerns to the respective AL
· Key stage coordinator to analyse attendance data every 2 weeks and identify pupils for interventions
· Key stage coordinator to discuss interventions in line manager meeting and conduct pupil interviews
· Attendance team and PSO work together to engage with families and issue penalty notices where appropriate
· Evaluate attendance figures for groups of learners
· Invite parents to attend meetings if pupil's attendance is in the red zone
· Attendance discussed monthly at SLT 
· Employ a Parent Engagement Officer to work with the difficult to reach parents in improving their child’s attendance and progress
· Target the after-school enrichment activities at KS3 eFSM pupils to encourage them to attend school regularly

	
	
	



Who: 

When: Monthly

How: Monitoring attendance data and meeting notes









	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	 T3

	4
	Develop a culture where all pupils participate in the decision making of the school


	· School Council meetings to be held with GG/SLT every half-term
· Year Council meetings to be held with AL half-termly
· PSE lessons and tutor periods to facilitate form council meetings
· ALs, KSCs and SLT to make informed decisions and act on the School Council’s ideas where appropriate
· SLT to inform and discuss strategic decisions and policies with the School Council
· School Council representatives to attend Full Governing Body meetings
	



	
	
Who: 


When:  Termly


How:  SC report to Governors
SC minutes, pastoral Monitoring and Evaluation records


	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	
T3





	Key Area 3: Develop good standards of teaching and learning experiences across all key stages
	SLT Lead:  SW/SR/BD
Link Governor: 

	2019 Targets
	Success Criteria

	
· All pupils make strong progress from their starting points



	· All teaching is effective and judged to be at least good
· Progress in learning improves for all pupils 
· The standard of work (in pupils’ books/IT areas) and in lessons is consistently good
· Targets for the performance of pupils at the end of each key stage are met
· All staff adhere to their department marking and feedback policy
· All books are marked consistently and in line with school policy
· All feedback enables pupils to be fully aware of the areas for improvement and make further progress in their work based on this feedback





	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Establish consistency and effectiveness of teaching
	· Provide whole-staff training on requirements of the new Professional Standards with emphasis on pedagogy.
· Provide proforma for meeting notes (for SLT/LM and AoLE meetings) that is based on the Key Areas of the SDP and places emphasis on developing excellent pedagogy across the school. 
· Establish a Learning & Teaching working party. Focus: developing strategies to realise “sustained effective practice” as described in the new Professional Standards.  Share the findings of the working party with staff as a “toolkit”. 
· Adopt the ERW toolkit for lesson observations/learning walks/ work scrutiny.  Share with staff, explaining aspects of pedagogy described under guidance for observing teaching.
· Provide training for observers to ensure consistent and high-quality feedback following lesson observations. SLT & LM/ALM to co-observe to ensure consistent and fair judgements and feedback. 
· Conduct regular learning walks to ensure that teachers are consistent in engaging pupils quickly with activities and concentration is maintained throughout the lesson, effectively applying the behaviour policy where necessary  
· Ensure that processes are in place which expect learners to offer their views to inform all stages of learning: each AoLE to undertake L2L exercise termly; “You said/we did” displays to be regularly updated.

	
	
	
Who: 

When: Training on Prof Stands – Summer/Autumn; proformas to LMs – Sept; Working party: feedback in Jan; Lesson obs training – Oct; Learning walks ongoing from Oct; L2L – termly

How: Line management/AoLE meeting notes



	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	2
	Good standards of work in pupils’ books and in lessons
	· SLT work scrutiny to look at pupil books within and across subjects to establish perceived areas for development. Feedback to LMs through SLT line manager. LMs to address with staff and offer necessary coaching/share examples from other practitioners and monitor. 
· LMs to establish routine of shared work scrutiny across the AoLE  
· Pupils at KS3 to stick Progress Tracking sheet into front of exercise books and clearly mark target levels on progress charts.  Staff and pupils to reflect regularly on progress against target using the sheets as Progress Point assessments are completed. 
· Teachers to consistently follow Marking and Feedback policy: using Progress Point sheets to offer meaningful targets for improvement (Feedback/Feedforward); use of verbal feedback and “live” marking to encourage pupils to improve the standard of work; use of AfL strategies such as peer assessment to check accuracy. 
· Pupils to be given opportunities to engage in a range of extended writing activities across the Areas of Learning.  Whole-staff training to be offered to encourage a cohesive approach to extended writing – planning, drafting, developing vocabulary – to reflect the level of challenge required by the National Literacy Framework

	

	




	Who:  SLT/LMs 

When: SLT work scrutiny – as per QA calendar; Progress Tracking sheets in books – Sept; Training in extended writing – ANJ - Oct 

How:  Work scrutiny; Learning walks


	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	3
	Develop an appropriate whole school curriculum in line with national and local priorities

	· Evaluate the range of experiences already available to learners and identify what new experiences can be offered to support the four purposes
· Work with ERW Lead and Pioneer Schools in evaluating curriculum provision and prepare for 2021 curriculum 
· Design and deliver the Pupil Offer to enrich the curriculum and raise aspirations of all students 
· Ensure KS4 and KS5 offer an appropriate range of subject choices to reduce subject drop-out rate 
· Develop working partnerships with Really Pro, Arts Council, Sport Wales, businesses, HEIs, voluntary sector to provide additional qualifications and experiences to identified groups of students
· LMs and ALMs to embed the four purposes of the curriculum fully in the learning and experience of all students
· PSE and school assemblies to focus on independence, resilience 

	

	
	Who: 

When: Termly

How: Pupil/parent voice
	
T1


	
	
	· 
	
	
	
	
T2


	
	
	· 
	
	
	
	
T3



	4
	Develop schemes of work across the curriculum areas to ensure they provide good pace and challenge and continuity through key stages 2, 3 and 4

	· Establish close working partnerships with feeder primaries to improve transition projects in AoLEs
· Ensure LMs and ALMs have a clear working knowledge of the KS2 SoW for their area to avoid repetition in Year 7 and ensure sufficient challenge and pupil progress between key stages 
· LMs and ALMs to ensure adequate provision for progress in Literacy, Numeracy and Digital Competence, as well as Welsh dimension in all SOW
· LMs and ALMs to ensure GCSE skills are introduced and built upon at KS2 and 3 to provide appropriate challenge to all learners
· LMs and ALMs design appropriate yet challenging assessment tasks to allow access to improve achievement outcomes at key progression points
· Teaching and Learning group to develop ‘Pace and Challenge’ resources to promote deeper questioning, higher order thinking and appropriate differentiation

	
	
	
Who: 

When: Termly

How: Reviews of SOW and progress data (triangulated with work scrutiny, lesson observations to support/challenge areas to develop), QA procedures

	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	5
	Ensure all learning areas provide appropriate opportunities for all pupils to make progress in literacy, numeracy and digital competency across all key stages

	· School audit to ensure coverage of LNF and DCF elements in all Learning Areas, including PSE curriculum
· Develop a common school language for Literacy, Numeracy and Digital Competence with the aid of support staff and LMs – language visible in teaching rooms and school corridors
· Build a digital bank of whole school Literacy resources focusing on national priorities such as improving oralcy (speaking frames), extended writing skills, developing complex sentence structures, etc.
· LMs/ALMs develop and deliver SoW across all departments that plan effectively for the teaching, assessment and evaluation of literacy, numeracy and digital competency skills in class tasks and outcomes of formal assessed pieces of work
· All skills mapped according to new SOW template - coded according to LNF and DCF priorities
· Staff are upskilled via INSET training sessions in areas such as key terminology, whole school spelling and reading strategies, mathematical accuracy (approaches to graphs, etc.), DCF priorities 
· Staff adopt the Whole School approaches to marking and feedback to encourage learners to reflect on their work and work towards making expected progress
· Include literacy/numeracy/DCF as a primary focus for book scrutiny and lesson observations 

	
	
	
Who: 

. 

When: Termly


How: audit outcomes, SOW scrutiny, lesson observations, work scrutiny


	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	6
	Develop a whole school marking and feedback policy that is consistently applied by all staff
	· Write a marking and feedback policy and consult SLT/LMs for feedback and revision 
· Share policy with all staff and monitor compliance and effectiveness

	

	
	Who: 

When: Sept 

How: Middle leader meeting notes, AoLE meeting notes, work scrutiny 
	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	7
	Ensure that all feedback enables pupils to understand how to make further progress

	·  Policy for Marking and Feedback to provide clear guidance on and modelling of feedback/feedforward strategy and expectations for frequency of feedback as well as quality 
· Consistent use of Progress Point feedback sheets across AoLEs to allow pupils to understand a coherent whole-school approach, including reference to LNF.  
· Regular opportunities given for pupils to engage with feedback, allowing teachers to monitor their understanding of improvement targets set (e.g. through “yellow box”/directed redrafting and DIRT time).
· Ensure staff encounter examples of good practice in relation to marking and feedback through whole-staff training and book scrutiny exercises.

	

	
	Who: 

When: Policy – Sept; Progress Point sheets – half-termly 

How: Book scrutiny 

	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3






	Key Area 4: To develop high levels of care, support and guidance for all pupils
	SLT Lead: 
 Link Governor: 

	2019 Targets
	Success Criteria

	· All pupils receive effective support and guidance to aid their personal development
· Safeguarding at the school is highly effective
· Effective parental engagement from many parents/carers
· A range of support provisions for parents/carers are established to support learning and understanding

	· Local Authority safeguarding audit judge procedures at the school to be effective 
· Tracking data for progress, wellbeing and attitudes shows improvement over time
· Opportunities to develop effective links and communication channels with parents/ carers are effective
· Strategies in helping to develop parents’/carers’ capacity to support their own children with their learning are well received and adopted 




	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Develop a school tracking system to effectively analyse pupil attitudes, progress and well being 

	· All KS3 pupils to sit online surveys with national comparators (PASS and Estyn available through GL assessment) and track progress against these. Baselined in the autumn term with analyses.
· Develop bespoke online surveys for KS4 and 5 pupils (via Hwb) and track progress against these.
	

	

	
Who:  

When:  Termly

How:  Survey analysis, AL monitoring and evaluation booklet

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	2
	Effective communication and partnerships with parents/carers

	· To create a range of opportunities to provide parents/carers with communication channels such as Parent App, Social Media promotion, parent evening/ open evening/ options evening feedback etc
· Establish a proactive approach in meeting parents/carers of vulnerable pupils.  
· Create regular parental support groups in ALN, Skills (Lit, Num, IT) to increase parent/carer capacity to support child’s learning. 
· Create parent/carer forum/ group to share developments, provide enhanced opportunities through careers/ business support from parents/carers and enable stakeholder consultation to occur.
· Close monitoring and swift responses to social media
	


	 


	
Who: 
 
When: Half termly meetings with parents in parent forum, 
ALN frequent update/coffee mornings
 
How: Communicate via newsletters, text, social media, facilitate meetings with key staff, support staff contact, home visits
	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	3
	Develop a formal and informal PSHE curriculum to provide effective guidance to pupils on personal development

	· Adopt the PiXL Edge, PiXL Wellbeing and LORIC resources to provide high quality resources for PSE sessions
· Map provision of PSE lessons and wider curriculum content against PSE Framework 2008 to ensure a holistic approach to PSE provision
· Work in collaboration with outside agencies and School Beats team to provide specialist sessions i.e. substance misuse, crime and punishment, sexual health, mental health
· Design a series of school assemblies focusing on the moral and spiritual development element of the PSE Framework
· Staff to support the ‘Ready, Respect, Safe’ Pivotal approach to school behaviour to promote positive relationships and self-esteem
· Design and support an enriching extra-curricular activity menu to provide a meaningful, relevant and motivating curriculum for learners to further their all-round development.
· Involve local community clubs (e.g. Rotary, Soroptimists) to provide learners with opportunities to become active global citizens

	
	
	Who: 

When: Termly reviews

How: PSE Skills map, PSE learning walks, work scrutiny, pupil voice


	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	4
	Develop effective links with external agencies
	· Establish an internal pre-SASP meeting prior to the termly panel
· Hold weekly meetings regarding critical case students and inform the key professionals and agencies of individuals status and progress
· Work with Youth Service to develop an alternative curriculum at both KS3&4 using programs such as the Princes Trust
· Develop intervention strategies such as GRIT and anger management using the youth service provision for targeted pupils
· Collaborate with the youth service in providing residential experiences for targeted pupils
· Develop intervention strategies and programs using “Really pro’ as part of the alternative curriculum for KS3&4 
· The safeguarding team to hold weekly meetings and inform external agencies of pupil progress and needs
· The Pastoral Support Manager to be the key link between pupils, families and external agencies to provide appropriate support
	

	
	
Who: 

When:  Termly

How:  SASP minutes, exclusion data, pupil attainment and attendance data 

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	5
	Establish effective policy and procedures for Safeguarding all pupils
	· Establish weekly meetings with the safeguarding team to ensure all members are aware of all concerns across the two sites.  Staff to disseminate information from their wellbeing meetings 
· Develop an electronic referral system for staff to forward pupil concerns
· Embed an effective safeguarding duty rota to ensure both sites are supervised sufficiently during the break and lunch period
· All safeguarding staff to complete the PREVENT training programme
· Review the safeguarding policy and procedures after the Autumn term to ensure they are fit for purpose
· Develop a safeguarding area on the staff network to ensure staff are appropriately informed of concerns 
· Monthly review of the school site to ensure it is safe and secure
· Attend relevant safeguarding training provided by LA

	

	
	Who:  
 
When: Autumn term
 
How:  External training, meetings, LA safeguarding review

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3





	Key Area 5:  Develop highly competent leaders and managers at all levels across the school 
	SLT Lead:  
Link Governor: 

	2018 Targets
	Success Criteria

	
· To ensure all teachers and leaders implement the new Professional Teaching Standards 
· All leaders’ self-evaluation is robust, evaluative and informs improvement planning well
· All LADPs are consistent across the curriculum and accurately reflect school priorities and the areas for improvement identified in the SERs
· LADPs/PDPs are working documents that are adapted purposefully by middle leaders during each academic year in response to monitoring evidence gathered to achieve targets set




	
· All teachers and leader to use the PTS to support their own professional learning and growth as a continuous and continual process which impact positively on pupils’ standards and wellbeing.
· For all staff to uphold the values and dispositions which underpin the work of all who work in school.
· The quality and rigour of all leaders’ monitoring and self-evaluation is consistently high and includes a wide range of information sources, enabling all leaders to understand the current strengths and areas for development within their area of responsibility.
· Leaders systematically review, monitor and quality assure the team’s adherence to school expectations, processes and procedures.
· Leaders’ self-evaluation reports are evaluative with a clear analysis of first-hand evidence in key areas, such as pupils’ progress in lessons or attendance
· Leader self-evaluation reports link comprehensively to the development plan, with measurable impact
· Reports clearly identify specific areas for improvement; they are self-critical and use pupil performance data well to set challenging targets for improvement.  
· Development plans are robust and purposeful, address whole school priorities with department/pastoral actions focused on bringing about the targeted improvement.
· Lesson observations and other monitoring processes successfully inform the performance review of staff and departmental reviews.
· All members of teams contribute to self-evaluation and improvement planning. 




	Key for milestone evaluation

	Very good progress
	
	Strong progress
	
	Satisfactory progress
	
	Limited progress
	

	
	Strategic objective
	Actions
	Staff 
	Cost
	Monitoring/timescales
	E

	1
	Develop a clear and shared vision with all staff, middle leaders and SLT 
	· Clearly outline the vision for the school and communicate it effectively and regularly with all Senior/middle leaders and staff.
· Share clear strategic aims and objectives with all staff.
· Hold regular line management meetings with the focus being to establish what progress has been made against the strategic objectives.
· Regularly challenge performance and strategies used to ensure they are in line with the shared vision.
· Regularly evaluate strategic objectives and revise if necessary.

	

	
	
Who: 
When: Fortnightly 
How: Evaluate progress against strategic objectives using common documentation

	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	2
	Develop a culture of high expectations for all staff and pupils

	· Ensure there is a shared understanding and focus on improving standards, pupil performance, provision and well-being.
· All staff to consistently communicate high expectations and ambition and focus relentlessly on promoting improvement in all aspects of school life (classroom, corridors, outside areas, assemblies, extra-curricular clubs etc)
· Share data on achievement (academic and pastoral) regularly with staff and pupils in meetings, assemblies, tutor periods and parents' evenings.

	
	
	Who: All staff
When: Termly
How: Minutes of meetings, data on performance and behaviour.

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	
3
	
Develop consistently good leadership at all levels

	· SLT and middle managers to have clearly defined roles including line managing learning areas and achievement leaders.  
· Ensure clear job descriptions, which ensures that the support and challenge given is consistent, are in place. 
· Each Learning Manager, Assistant Learning Manager, Key Stage Co-Ordinator and Achievement Leader know who their nominated SLT link for support is but also know they can go to any member of the leadership team when needed.
· Develop a program of appropriate CPD and support for SLT/MLs.
· Link  ERW and other external bodies to facilitate development of leadership skills.

	
	
	Who: SLT
When: Termly
How: Evaluate progress against strategic objectives.

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	4
	Develop self-evaluation reports that accurately identify strengths and weaknesses and improvement plans that contain clear actions that impact on standards
	· Establish a QA calendar and a monitoring and evaluation process to record first hand evidence
· Establish a tracking system that accurately measures pupil progress over time
· SLT to give effective support to their middle leaders on the use of data to measure impact
· Introduce a robust system for tracking accurately the quality of teaching and learning across the whole school 
· Update self-evaluation reports termly with first hand evidence of standards and pupil progress
· SLT to quality assure the judgements made by middle leaders in their self-evaluation reports through department and pastoral reviews based on lesson observations, work scrutiny, pupil voice and pupil data  
· SLT/LM to review the progress of actions in the development plan during fortnightly line manager meeting
· Progress made against development plans to be RAG rated termly and amended where necessary

	
	
	Who:  
 
When: Dec/Mar/July
 
How: Termly review meetings with SLT/ML confirm that all reports analyse data effectively and identify strengths. The areas for improvement are linked directly as actions within the LADP/PDPs

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3

	5

	Self-evaluation and improvement planning are a continuous cycle that remains fluid to ensure it has impact in driving up standards

	
· Middle leaders report fortnightly to LiM on LADP/PDP progress, amendments discussed, and changes implemented
· Monitoring and Evaluation booklet is used to update self-evaluation reports and LADP/PDP termly
· Senior and middle leaders update governors with SIP progress and amendments needed
· SLT report fortnightly to HT on progress of LADP/PDPs 

	


	


	Who:  SLT/AL/LM
 
When: Dec/Mar/July
 
How: Termly review meetings with SLT/ML confirm that all reports analyse data effectively and identify strengths. The areas for improvement are linked directly as actions within the LADP/PDPs

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	
T3

	6
	Develop a programme of professional learning for staff at all levels

	· To develop and establish a professional learning programme to support the implementation of the Professional Standards for teaching and leadership across the academic year including NQTS. 
· To develop and establish an effective mechanism to support individual’s professional development 
· To develop strategies such as a coaching and mentoring programme to aid joint working and collaboration in teaching and learning within and across Learning Areas to enable growth and further development opportunities to occur.
· To begin the process of developing a programme of professional learning for support staff
· Develop cross-phase joint working with cluster to share pedagogy.

	

	
	Who:  
 
When: During inset/twilight, meetings, CPD briefings
 
How: Presentations, working groups, Digital sharing, cluster meetings/ moderation





	T1

	
	
	· 
	
	
	
	T2

	
	
	· 
	
	
	
	T3

	7
	Develop a strategy to ensure resources are used effectively and offer best value for money

	· To ensure that Senior Leaders, Middle Leaders and Governors are fully engaged in the Financial Monitoring of the School by providing information and gathering information in meetings.
· Build resilience across Support Staff and build a strong team ethos based on collaboration to ensure that processes are robust and understood and value for money principles are followed.   
· Develop and embed processes to analyse/review grants/strategies/interventions so they are effective in driving up standards and improving outcomes.  
· Utilise benchmarking data and available tools to analyse cost effectiveness.  
· Develop a Business Manager network of collaboration and support
· Train Learning Managers in effective analysis of needs and monitoring of budget and develop processes to hold them to account
	


	
	Who: 

When: Termly


How: Team, SLT, Governors and Network Meetings

	T1

	
	
	
	
	
	
	T2

	
	
	
	
	
	
	T3
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