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Critical Thinking in Higher Education (HE): 
A Hospitality Intervention to Enhance Learning and Assessment Results
January 12, 2026


This essay discusses a specific and planned critical thinking teaching intervention cycle at UWTSD in the Hospitality and Tourism (H&T) Management, BA (Hons) International Hotel Management Programme. Context is provided, along with a diagnosis, a planning of action, the taking of action and an evaluation of the impacts, using evidence and reflection throughout. Teaching and learning approaches undertaken during the intervention are explored and barriers to critical thinking are examined, which inform the solutions and the action plan. (A1,A5,K3,V3)

The Hospitality Programme Manager and the Module Lead for Contemporary Themes in the Hotel and Hospitality Sector (at Level 6 for the April 2025 term), believe that students have been underperforming in critical thinking on their assignments (cognitive and intellectual skills in the rubric). This is an informed opinion, based on their previous experience teaching and marking student assignments. They both stated that some students tend to be descriptive, rather than being critical, thereby inferring surface thinking, rather than deeper thinking, analysis and evaluation. (K3,K5,V2,V3,V5)

 As a practitioner, based on experience and research, I believe that the ability of students within H&T Management to think critically and collaboratively, is vital to develop as necessary skills for increased learning, higher marks and better preparation for their employability and life. I see teaching these skills as an essential and responsible part of my role and value it because by empowering students to make informed decisions confidently, I feel fulfilled and it provides me with a strong sense of purpose. It means I have contributed to enhancing a student’s life in a significant way. (K3,V1,V2,V4)

According to The Foundation for Critical Thinking (2019),  

“Critical thinking is the intellectually disciplined process of actively and skillfully conceptualizing, applying, analyzing, synthesizing, and/or evaluating information gathered from, or generated by, observation, experience, reflection, reasoning, or communication, as a guide to belief and action”.

The Cambridge Dictionary (2025) defines critical thinking very simply as, “the process of thinking carefully about a subject or idea without allowing feelings or opinions to affect you.” 

The significance of critical thinking in H&T, is more vital than ever.

Kerruish (2014, cited in Halpern; 2018 Mcintryre; 2020, Higdon, 2025) makes the point that due to the ease of information being manipulated, particularly on the internet, a substantial amount of potentially unreliable information is available. This is one compelling reason for the urgency of teaching critical thinking (Kerruish, 2025). (K3,V3)

Specifically, as Stone et al (2017) report, developing critical thinking skills in H&T students is of current interest because of the advancement of technologies, shifts in customer expectations and the growth of globalisation, according to Stone et al (2011, as cited in Mayburry & Swanger, 2017). The industry demands highly skilled professionals who can face the complex challenges of a wide range of cross-cultural services that require creativity, innovativeness and entrepreneurialism, and therefore, the ability to think critically (Stone et al, 2017). Higher level thinking and collaboration are abilities that are needed to manage potential challenges within the industry such as global epidemics, terrorism, climate change and natural disasters (Stone et al, 2017). H&T may have been seen as a vocational industry, however, as Stone et al (2017) state, it now needs professionals with more expertise than ever, with critical thinking being crucial to prepare students for their careers in the industry. (K3)

In addition, Cho et al (2001) report that critical thinking and collaborative learning are amongst two necessary skills for hospitality students of the future. To prepare hospitality students for the future, they (Cho et al, 2002) suggest a constructivist learning model, where learners can actively be involved in an environment where critical thinking and collaboration are encouraged, so they can construct knowledge on their own. (A2,K2,V3)

The model of reflection, What? So What? Now What?, first developed by Driscoll (The University of Edinburgh, 2024), has been chosen for its simplicity. Describing the issue, including the facts and feelings comprises the ‘What?’, the ‘So What?’ means finding knowledge and theories related to the issue to make sense of it, and finally, creating an action plan for the future is the ‘Now What?’ (The University of Edinburgh, 2024). (A5,K3,V3)

Having established a need to improve critical thinking skills in the Level 6 students, I explained to both the Programme Manager and the Module Lead, that the plan was to lead a critical thinking session in the first week of the term. A power point was developed (please see Appendix) specifically for the Contemporary Themes module. As the students had previously learned about critical thinking, the purpose was to review and build upon this knowledge. This was approached by discussing the significance of critical thinking in particular and through the application of critical thinking in the session. (A1,A2,A4,A5,V3,V5)

The intervention learning outcomes were, for students to demonstrate critical thinking skills in their research paper and to present their paper confidently and professionally to their peer group (the two assignments for the module). Many students mentioned that they were particularly nervous and unconfident about presenting to their peer group, as they had not done this previously. I felt optimistic about the contribution I could make in supporting the students to enhance their critical thinking skills and to be able to present with confidence. (A1,A4,A5,K3,V1,V2,V3)

Learning could be measured from formative assessment during the term and the summative assignments at the end of the term, specifically considering the cognitive and intellectual element of the rubric and the ability of the students to apply feedback to confidently and professionally present to their peer group. To facilitate the presentation assignment, two practice presentation sessions (as part of the module) with feedback were scheduled. (A1,A2,A3,A4,A5,K2,K3,K5,V1,V2,V3)

During the critical thinking presentation at the beginning of the term, the students were encouraged to engage, discuss and ask and answer questions. Importantly, there was an activity at the end, which was meant to test their ability to put critical thinking into practice. This was the highlight of the presentation, as many of the students were keen to put forward their thoughts and ideas about how to solve the problem. I felt excited by the level of participation of the students and how motivated they were. (A1,A2,A3,A4,A5,K2,K3,V1,V2,V3)

There were approximately 150 students in the online module. I personally taught 55, however, I presented the session to all 150 students during the first week. The Programme Manager suggested that an option for students to give feedback was important, as a way of providing additional evidence for effectiveness. The students were able to access the questions via a QR code that I had set up (please see Appendix) and the results are discussed within the impact. Throughout the term, critical thinking was continually discussed and reinforced, in relation to the assessments. (A1,A2,A4,A5,K2,K3,K4,V1,V2,V3,V5)

The use of AI and the effect on critical thinking is a current and pressing issue.

A recent study by MIT’s Media Lab suggests that the use of Chat GPT may be negatively affecting critical thinking skills (Chow, 2025). Although the article has not been peer reviewed and the sample size is quite small, the main author is concerned that this may become a significant problem, if the use of Chat GPT remains unchecked (Chow, 2025). Subjects that wrote essays without assistance, were considered to show more creativity, curiosity and engagement, displaying higher satisfaction with their essays (Chow, 2025). (K3,V3,V4)

On the other hand, a positive relationship between generative artificial intelligence (GAI) tools and critical thinking and collaboration in university students, has been realised (Ruiz-Roja, L. et al, 2024). Ruiz-Roja et al (2023, cited in Pavlik, 2024) relate that Chat GPT has the capability to encourage critical thinking and collaboration in students, by providing an array of responses and perspectives which the student can interact with and interrogate, to learn about a range of approaches and solutions. According to Ruiz-Roja et al (2024), personalised learning by GAI is a building trend, meaning educators can adapt by utilising different learning styles to better facilitate student development. (A2,A4,A5,K1,K2,K3,K4,V1,V2,V3,V4)

Overall, considering these contrasting studies, it can be inferred that the responsible use of AI and GAI, can likely enhance learning rather than having a harmful effect, thereby facilitating the educator’s role.

In order to improve the use of critical thinking by students in assignments, it is crucial to try to understand what barriers may exist.

Semerci et al (2024) reports that most studies focus on the teacher’s perceptions rather than the student’s perceptions of the barriers to critical thinking. To determine the students opinions, a study surveyed undergraduate students at a University to identify barriers that impede critical thinking and found that the main ones were, reliance on authority, overconfidence, egocentrism and inability to reason (Semerci et al, 2024), whilst another main factor was determined to be sociocentric thinking (Semerci et al (2020, cited in Paul and ve Elder, 2024). (A5,K1,K3,V1,V2,V3,V4)

To help explain the reliance on authority barrier, Semerci et al (2003, as cited in Sternberg, 2024) state that some researchers believe that culture shapes critical thinking and this accounts for the difference in approach between Western and Eastern Europe. From a Western educators perspective, this can have a profound effect on the teaching approach. As Semerci et al (2019, as cited in Puig et al, 2024), relate, students from Eastern European countries will be used to being taught “what to think” as opposed to “how to think”. This is quite relevant, as many of the online students in H&T Management are from Eastern Europe. This may also apply to other students from different cultures, so it is a consideration that I had not previously been aware of and which will now inform my action plan. (A2,A5,K1,K3,V1,V2,V3,V4)

Further, Aouaf et al (2023) pointed out that in places where freedom of expression was discouraged, critical thinking skills were not as developed, such as in non-western societies, where students tend to accept what a teacher teaches, as asserted by Aouaf et al (2010, cited by Ku and Ho and 2019, cited by Songsil et al, 2023). 

According to Semerci et al (2024), there are effective ways to teach critical thinking, such as learning through discussion (Semerci et al, 2024), providing students with real problems to stimulate inquiry, and coaching and mentoring with modelling from an expert, using critical analysis as a way to correct mistakes, stated by Semerci et al (2015, as cited in Abrami et al, 2024). (A2,A4,A5,K1,K2,K3,V1,V2,V3)

Bezanilla et al (2019) analyse methodologies that university teachers from Spain and Latin America use in class and believe are effective for critical thinking development. They (Bezanilla et al., 2019) make the point that active learning, such as doing, observing or using simulations, along with reflexive discussion, contribute to developing critical thinking (2003, cited by Fink, 2019). Questioning oneself and others and class discussion as well as written assignments are methods that Bezanilla et al. (2003, cited by Walker, 2019) suggest are important for developing critical thinking. Providing students with feedback through formative assessment and using self-assessment and peer evaluation, are considered vital, according to Bezanilla et al. (2006, cited by Duron et al., 2019). Oral presentations by students are also considered to be an effective way to enhance critical thinking (Bezanilla et al., 2019). Solving problems was found to be an important method for teaching critical thinking too, according to Bezanilla et al., (2017, cited by Makhene; 2012, cited by Olivares and Escorza; cited by 2002, Tsui, 2019). (A2,A3,A4,A5,K1,K2,K3,V1,V2,V3,V5)

According to Aubrey and Riley (2022, p.2), the main schools of thought that inform education and learning theory are, behaviourism, constructivism and humanism. 

Behaviourism, as defined by Reece and Walker (2007, p.95), “is based on stimulus-response theory and is about teacher control, where the teacher uses external reinforcement to motivate the students and uses prompting techniques”. According to Reece and Walker (2007, p.95), the strengths of behaviourism are that the objectives are clear and it is specific and measurable. For Pigot-Upshall (2017), Behaviourism is not an effective approach to teaching, because many teachers observe that behaviourism does not have a long term effect on students and that the assumption that all students respond to stimuli and experience rewards and punishments equally, is incorrect. (A5,K2,K3,V3)

A further criticism of Behaviourism appears when Paolo Freire, a humanist and one of the most impactful philosophers of education of the 1900’s, identified the “banking method” of teaching, where the teacher is seen as the only expert and the student is unknowing (akin to Behaviourism), which creates a dynamic of power and oppression and does not promote curiosity and learning (IEP, 2025).

In direct contrast to Behaviourism, Constructivists, a Cognitivist theory (Petty, 2014, p. 12), have the view that knowledge and understanding are fashioned by the students, built on previous knowledge, according to Aubrey and Riley (2008: 61, cited in Wallace, 2022, p. 3). Armitage et al., (2007, p.75) make the point that when a teacher facilitates the students by encouraging and supporting them, it helps them to make sense of the knowledge and solve problems. Owens (edited by Campbell and Norton, 2007) relates that problem-based learning (PBL) is a key element of constructivism and allows students to create their own learning through collaboration with others, is self-directed and must make sense. (A2,A4,A5,K1,K2,K3,V1,V2,V3,V4,V5)

During the student practice presentations, when providing feedback, I purposefully highlighted each student’s strengths, such as the use of critical thinking, speaking clearly and maintaining eye contact. I pointed out any areas for improvement and encouraged them to practice. This approach aligns with Constructivism. The students responded favourably to the individual support and feedback, through their enthusiasm and many of them let me know that they felt more proficient and confident after the practice sessions. Based on this observation, I found that using feedback, encouragement and support, helped the students to make sense of the knowledge and apply it, and this appeared to have an incredibly beneficial effect on the students, such that their confidence and ability improved significantly, witnessed during their final presentations. (A1,A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3,V4)

Elements of social constructivism, were also used in the intervention. Aubrey and Riley (2022, p. 3) explain that social interaction, along with the cultural and social backgrounds of students, are vital factors in the construction of learning that define social constructivism, of which Vygotsky was a main theorist of. Discussion and social interaction were encouraged during the intervention presentation to provide the scaffolding between the known knowledge and the new knowledge. For example, I asked questions about the importance of critical thinking in HE and life, and encouraged different points of view. Also, as the class was at Level 6 and all the students had been on hospitality placement, the professional backgrounds were similar, which meant that as a group, there was a professional cultural similarity that contributed to a more complex level of discussion and understanding. (A1,A2,A4,A5,K1,K2,K3,V1,V2,V3,V4)

With the humanist learning theory, according to Reece and Walker (2007, p.95), learning is individual. From the humanist view, the educator encourages the student to reflect and ask questions, so they will find out for themselves, which is aligned to the Socratic approach (Reece and Walker, 2007, p.95). Discussion and asking questions of the students make up a part of the teaching strategy and this can develop critical thinking and creativity (Reece and Walker, 2007, p.95). (A5,K1,K2,K3,V1,V2,V3,V5)

According to IEP (2025), Paolo Freire, a humanist, thought that social change could transpire in class, and similar to Dewey, had the idea where students could actively participate in their own learning (similar to Constructivism), rather than just taking in information from teachers. The critical pedagogy that Freire believed in is where a relationship between the teacher and student is such that they are willing to learn from each other and there is respect for each other (IEP, 2025). This approach overcomes one of the main barriers to critical thinking as found in the above research, of student reliance on authority. However, one of the criticisms of Freire, is the lack of specific ways to approach problems (IEP, 2025). (A2,A4,A5,K1,K2,K3,V1,V2,V3,V4,V5)

The main views about how students learn and how they are taught appear to be directly opposed and seemingly irreconcilable. As Behaviourism is more teacher centred and Constructivism and Humanism are more student centred, self-directed and focus on problem solving, Constructivism and Humanism would appear to be more readily designed to effectively developing critical thinking. However, as Reece and Walker (2007, p. 95) relate, different learning styles, such as the theorist, activist, pragmatist and reflectivist (Reece and Walker, 2007, p. 95), call for different teaching approaches. For example, a learner who is theoretical, will likely learn best from cognitivist methods, such as reading, whereas a pragmatist will likely learn most effectively from behaviourist and humanist methods (Reece and Walker, 2007, p. 95). Therefore, it appears that using different teaching approaches can be effective for different learning styles, and this can be one way of reconciling them. (A2,A5,K1,K2,K3,V1,V2,V3,V4)

For me, humanism is a compelling approach. Its embracement of values such as fairness, respect and inclusivity are values that hold great appeal to me. During the intervention, I found that, overall, elements of Constructivism and Humanism were effective in supporting the students, culminating in very successful results. (A5,K1,K2,K3,V1,V2,V3,V4)

Humanist approaches were effectively used during the intervention. For example, an inclusive, questioning and respectful approach to the critical thinking group problem solving activity was taken. I encouraged students to ask themselves questions about the problem, whilst discussing the problem as a group, thereby fostering self-direction and collaboration, and overcoming the two main barriers to critical thinking, of reliance on authority and sociocentric thinking. (A1,A2,A3,A4,A5,K1,K2,K3,V1,V2,V3,V5)

According to Mackenzie and Spaeth (2025), around 20% of the population is neurodivergent. Non-traditional adult learners, represent a diverse group, and fairness in adult education means ensuring equitable access to inclusive programs that appreciate the diverse needs (Knowles et al, 2025, p. 203). Belonging, according to Knowles (2025), whereby there is acceptance of an individual in the classroom, is becoming more important to ensure, particularly, as there is evidence to indicate that belonging is positively related to intellectual functioning and well-being (1995, as cited in Baumeister and Leary, 2025). As a significant benefit of an inclusive classroom, according to Knowles (1994, as cited in Banks, 2025, p.204), research has found diversity to have a beneficial effect on critical thinking skills, due to the challenging of stereotypes and widening of perspectives. (A5,K3,V1,V2,V3,V4)

During one class, we were discussing a controversial topic and there were many students agreeing with one point of view. I kept asking students if anyone had a different point of view. Eventually a student came forward and expressed an opposing point of view. The student felt comfortable and safe in expressing themselves. I believe all the students felt heard and respected and realised the importance of learning from the expression of differing viewpoints, thereby demonstrating the principles of inclusivity. I felt really pleased that the students understood the value of listening to and challenging opposing points of view respectfully. (A2,A3,A4,A5,K2,K3,V1,V2,V3,V5)

Roma (2017, cited by CHED CMO 62, 2021) reports that The Philippine Commission on Higher Education advises assessment approaches for H&T Management programs that include demonstrations and simulations, problem solving and portfolio and work projects. Practical exams are also being used as a summative assessment method and teachers think this is an effective way of assessing the H&T students, according to Roma (2021). Practical in person exams are also a way of overcoming potential plagiarism. (A1,A2,A3,A4,A5,K1,K2,K3,K4,V3,V4)

Constructive assessment is meant to be ongoing and considers how students formed new knowledge throughout the learning process, which can be seen to be a more inclusive view (Teachers Institute, 2023). Problem-solving, critical thinking and reflection, which are vital skills, are favoured by teachers using constructivist assessments and represent a more personalised approach (Teachers Institute, 2023). Key principles of constructivist assessment, as related by The Teachers Institute (2023) above, were effectively implemented during the intervention. (A1,A2,A3,A4,A5,K1,K2,K3,V3)

Constructive alignment (CA), as defined by Biggs, Tang and Kennedy (2022, p. xxii) is a form of teaching and learning that is outcomes-based. Teaching and learning activities are developed based on the learning outcomes (Biggs, Tang and Kennedy, 2022, p. xxii). The learning outcomes for the intervention were established first. The intervention, consisting of the initial critical thinking session and activity, practice presentations and reinforcement throughout the module, were planned to achieve the learning outcomes. (A1,A2,A5,K1,K2,K3,K5,V3)

As defined by Oregon State University’s (OSU) Center for Teaching and Learning, “Action research is a systematic progressive process of meaningful investigation to improve an identified problem within one’s own teaching practices” (OSU, 2025). OSU (1999, cited in Dickens & Watkins, 2025) outlines the four steps in the cycle, which are, reflect, plan, act, observe. The teacher can work alone or together with other educators, whilst critically self-reflecting and working towards best practice (OSU, 2025). I purposely sought the support and advice of the Programme Manager and Module Lead at all stages of the intervention, because I appreciated their experience and knowledge. (A5,K3,V3,V5)

According to Bouchard (2024), transformative learning, mostly evolved by Jack Mezirow, to encourage individual thinking and growth, consists of open discussions, listening to diverse perspectives and critical reflection. As part of transformative learning, experiencing discomfort (students presenting to peers in this case), recognising that others share similar experiences, building self-confidence and learning new skills to apply (Bouchard, 2024), are particularly relevant to this intervention. The students were able to reflect on the theory and then apply it to the critical thinking activity, their presentations and their written assignment to demonstrate this effectively. (A1,A2,A3,A4,A5,K1,K2,K3,V1,V2,V3,V4)

As part of evaluating the impact of the intervention, excitingly, 22 students (anonymously) responded to the survey (please see appendix). Open ended answers from the students revealed that they felt they had a better understanding of critical thinking and they could more effectively analyse and evaluate information, problem solve and self-reflect. Such was the impact, that the Programme Manager is planning to make the intervention ongoing, due to the constructive feedback and the very positive results of the module assignments. (A5,K3,K5,V1,V3,V5)

Many of the students were reticent about presenting at the beginning of the term and by the end, they were confident and self-assured speakers. Thomas (2023) relates that a perspective of constructivist assessment is that a learner can learn new knowledge by linking to previous knowledge and then applying the new knowledge in new situations, which is exactly what the students did in the practice presentation sessions. (A1,A2,A3,A4,A5,K1,K2,K3,V1,V2,V3)

Students expressed their appreciation to me, of their vast improvement over a short period of time, mentioning that they felt the feedback was constructive, compassionate and non-judgemental. As Thomas (2023) reports, being non-judgemental is a key characteristic of assessment in a constructivist classroom. One reason for the positive results, I believe, is due to a key principle of constructive assessment, that of ongoing formative assessment, as related by the Teachers Institute (2023). The students who did not take part in the practice sessions, did not perform as well as those that did, inferring that the practice sessions were effective. (A1,A2,A3,A4,A5,K1,K2,K3,V1,V2,V3)

The feedback I received from the students allows me to develop my ability to teach more effectively, for example, by observing and understanding what they responded positively to. As Thomas (2023) points out, a key characteristic of assessment in a constructivist classroom is using feedback to improve both teaching and learning. (A5,K1,K2,K3,V1,V3,V5)

The students demonstrated a good to very good level of critical thinking for their written assignment, which required problem solving, whereby solutions had to be found for the current real-world issues. The Programme Manager and Module lead were very happy with the results. Overall, based on experience, research and the results, I felt I had made a significant impact on the ability of students to think and act more critically and overall, felt it was a very successful intervention. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

According to Munna (2021), internal verification (IV) in higher education ensures consistency and accuracy in assessment and it ensures students are fairly marked, stated by Munna (2021, cited in Amin and Ichii, 2019 and Ono, 2019). The lecturer  must provide meaningful feedback for learning progress to be measured (Munna, 2021). Marking for this module was internally verified and externally examined, with no issues, which was reassuring, as it indicated that I had assessed fairly. (A3,A5,K3,K4,K5,V1,V3,V4,V5)

From this intervention and as part of the reflective cycle, there are certain actions that are important to consider now taking. Engaging students as partners is a key principle of the UK Quality Code for Higher Education (QAA, 2024) and as part of implementing this, I aim to involve students in determining formative assessment methods (which I have not done previously). This  may include quizzes (using Vevox), individual and group problem solving, and group discussions, which will require critical thinking. This is in alignment with a constructivist approach. (A1,A2,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

Another key principle of the QAA (2024) includes Teaching, Learning and Assessment, where a collaborative, supportive, inclusive and equitable approach allows students to have high quality learning overall. As part of implementing this principle, and as outlined in the QAA (2024), I will continue to provide clear information about the modules, learning outcomes, assessment and the purpose, and to provide feedback during the module to support learning. I will also ensure all teaching materials are accessible to students according to their needs and all teaching spaces are accessible (step free access). I will continue to discuss and provide practical examples of academic integrity and its importance with all students throughout the modules to ensure understanding, including the use of responsible AI and GAI. This should encourage student’s improvement of critical thinking. (A2,A3,A4,A5,K2,K3,K4,K5,V1,V2,V3,V4)

Following inclusive principles (University of Hull, 2025), I will continue to communicate clearly and empathically and ensure all students understand, be especially aware to monitor student wellbeing, and to continually reflect on my practice and identify actions to remedy any areas requiring improvement. To measure the success of these goals, I plan to include them on a list and review them monthly. This is in alignment with the key principle of the QAA (2024), to support students to achieve their potential, especially critical thinking. (A1,A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3,V4)

Hughes (2024) makes the point that, technology and critical thinking have developed side by side with one driving the other. To continue developing best practice and ensure students have access to the latest AI and technology to better prepare them, by using simulations and problem solving, I aim to learn and make use of the immersive room and VR headsets. Continuing to teach about and use responsible AI and GAI for critical thinking support is also crucial for developing this ability. (A1,A2,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

I will continue to learn about new developments, through the University’s conferences, through discussions with peers, researching and practicing. I will continue to make time to share best practice of critical thinking teaching and learning, as well as all best practice with my peers. Monitoring, evaluating and enhancing provision is one of the principles of the QAA (2024). I have the goal of continually reflecting on my teaching and making changes, adapting my methods and implementing new approaches where necessary. I will continue to ask my peers, Programme Manager and Academic Director for help and support. 
(A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

Overall, I commit to continuous learning and improvement to enhance my practice and ensure inclusive and high quality teaching and learning for all students.












































REFERENCE LIST

Adelman, C., (1993) ‘Kurt Lewin and the Origins of Action Research’, Educational Action Research, 1:1, 7-24, Available at: https://doi.org/10.1080/0965079930010102

Aouaf, S., Azzouzi, l., and Housni, H. (2023) ‘Perceived Barriers to Critical Thinking Development: The Student’s View’. International Journal of Linguistics, Literature and Translation. Available at: https:// DOI: 10.32996/ijllt.2023.6.2.10

Armitage, A., Bryant, R., et al (2007) Teaching and Training in Post-Compulsory Education. 3rd edn. Maidenhead: Open University Press. 

Aubrey, K. and Riley, A. (2022) Understanding and Using Educational Theories. 3rd edn. London: Sage.

Bezanilla, M.J., Fernández-Nogueira, D., Poblete, M., Galindo-Domínguez, H. (2019) ‘Methodologies for teaching-learning critical thinking in higher education: The teacher’s view’. Thinking Skills and Creativity, Volume 33, September 2019, 100584, Available at https://doi.org/10.1016/j.tsc.2019.100584

Biggs, J., Tang, C., and Kennedy, G. (2022) Teaching for Quality Learning at University. 5th edn. Maidenhead: Open University Press.

Bouchard, J. (2024) Transformative Learning. Available at: https//Transformative Learning | Research Starters | EBSCO Research (Accessed October 26, 2025).

Cambridge University Press & Assessment (2025) Critical thinking. Available at: https:// CRITICAL THINKING | English meaning - Cambridge Dictionary (Accessed August 25, 2025).

Campbell, A., Norton, L., (Editors) and Owens, T., (Chapter 4) (2007) Learning, Teaching and Assessing in Higher Education. Exeter: Learning Matters.

Centre for Teaching and Learning (2025) Bloom’s Taxonomy. Available at https://Bloom's Taxonomy - Teaching & Learning (Accessed August 28, 2025).

Cho, W., Schmelzer, C., and McMahon, P. (2002) ‘Preparing Hospitality Managers for the 21st Century: ‘The Merging of Just-in-Time Education, Critical Thinking, and Collaborative Learning’. Journal of Hospitality & Tourism Research, Vol. 26, No. 1, February 2002, 23-37, Available at: https:// cho-et-al-2002-preparing-hospitality-managers-for-the-21st-century-the-merging-of-just-in-time-education.pdf

Chow, A. R. (2025) ‘ChatGPT May Be Eroding Critical Thinking Skills, According to a New MIT Study’, Time’. Available at: https//ChatGPT's Impact On Our Brains According to an MIT Study | TIME (Accessed July 1, 2025).
Day, B. (2025) ‘The Ultimate Guide to S.M.A.R.T. Goals’, Forbes, June 2, 2025. Available at: https:// The Ultimate Guide to S.M.A.R.T. Goals – Forbes Advisor (Accessed August 26, 2025).
Essien, A., Bukoye, O. T., Xianghan, O., and Kremantzis, M. (2024) ‘The influence of AI text generators on critical thinking skills in UK business schools’, Studies in Higher Education, 49:5, 865-882, Available at: https://doi.org/10.1080/03075079.2024.2316881
Hughes, C. (2024) ‘Critical Thinking and Generative Artificial Intelligence’. UNESCO International Bureau of Education, 23 February 2024 Last update:26 March 2024. Available at https:// Critical Thinking and Generative Artificial Intelligence | International Bureau of Education (Accessed August 26, 2025).
Internet Encyclopedia of Philosophy (IEP) (A Peer Reviewed Academic Resource) (2025) Paolo Freire. Available at: https:// Paulo Freire | Internet Encyclopedia of Philosophy/ (Accessed August 6, 2025).
Kerruish, E (2025) ‘Critical thinking in higher education: taking Stiegler’s counsel on the digital milieu’, Pedagogy, Culture & Society, 33:1, 1-17. Available at: https://doi.org/10.1080/14681366.2023.2183983 
Knowles, M., Holton III, E., Robinson, P., and Caraccioli, C. (2025) The Adult Learner. 10th edn. Oxon: Routledge.
Lubbe, A., Marais, E., and Kruger, D. (2025), ‘Cultivating independent thinkers: The triad of artificial intelligence, Bloom’s taxonomy and critical thinking in assessment pedagogy’, Education and Information Technologies (2025) 30:17589–17622. Available at https://doi.org/10.1007/s10639-025-13476-x (Accessed August 28, 2025).
Mackenzie M., and Spaeth, E. (2025) ‘Using AI to serve inclusive education’, European University Association (EUA), Available at: https:// Using AI to serve inclusive education (Accessed August 6, 2025).
Morris, R., Perry, T., Wardle, L. (2021) ‘Formative assessment and feedback for learning in higher education: A systematic review’, BERA Review of Education, Vol 9, Issue 3 (October 2021), e3292. Available at https://Formative assessment and feedback for learning in higher education: A systematic review - Morris - 2021 - Review of Education - Wiley Online Library  doi.org/10.1002/rev3.3292
Munna, A. S. (2021) ‘Assessment and verification: A higher education perspective’, Journal of Education and Learning (EduLearn) Journal of Education and Learning (EduLearn), Vol. 15, No. 3 (August 2021), pp. 425~431 ISSN: 2089-9823 DOI: 10.11591/edulearn.v15i3.2008. Available at https://Edulearn_AfzalSayedMunna.pdf
Nieminen, J. N. (2024) ‘Assessment for Inclusion: rethinking inclusive assessment in higher education’, Teaching in Higher Education, 29:4, 841-859, Available at: Assessment for Inclusion: rethinking inclusive assessment in higher education DOI: 10.1080/13562517.2021.2021395
Oregon State University Center for Teaching and Learning (2025) Action Research. Available at: Center for Teaching and Learning | Oregon State University (Accessed July 22, 2025).
Petty, G. (2014) Teaching Today. 5th edn. Oxford: Oxford University Press.
Pigot-Upshall, T. (2017) ‘How Standardization and Behaviourism Foster Inequality in Public Education: A Comparative Experience’, One World in Dialogue, Volume 4, Number 1, 2017. Available at https:// OneWorld inDialogue-v4n1-digital copy 2.pdf
QAA (2024) UK Quality Code for Higher Education. Available at https:// UK Quality Code for Higher Education 2024 (Accessed August 26, 2025).
Reece, I., and Walker, S. (2007) Teaching, training & learning. 6th edn. Tyne and Wear: Business Education Publishers Limited.
Roma, M. N., (2021) ‘Redefining Assessment in Tourism and Hospitality Education’ International Journal of Higher Education, Vol. 10, No. 4; (2021). Available at: https://doi.org/10.5430/ijhe.v10n4p113     
Ruiz-Rojas, L.I., Salvador-Ullauri, L., Acosta-Vargas, P. (2024) ‘Collaborative Working and Critical Thinking: Adoption of Generative Artificial Intelligence Tools in Higher Education’, Sustainability 2024, 16, 5367. Available at: https://doi.org/10.3390/ su16135367 https://www.mdpi.com/journal/sustainability
Semerci, N., Semerci, Ç., Ünal, F., Yılmaz, E., & Yılmaz, Ö. (2024). ‘Higher education students' perceptions on their barriers to critical thinking’. Psychology in the Schools, 61, 2949–2967. Available at: https://doi.org/10.1002/pits.23198
Serrano M., M., O’Brien, M., Roberts, K., and Whyte, D. (2018) ‘Critical Pedagogy and assessment in HE: The ideal of ‘authenticity’ in learning’. Active learning in Higher Education, Vol. 19(1) 9-21.  Available at: https://Critical Pedagogy and assessment in higher education: The ideal of ‘authenticity’ in learning   https://doi.org/10.1177/1469787417723244
Stone, G. A., Duffy, L. N., Pinckney, H. P. and Templeton-Bradley, R. (2017) ‘Teaching for critical thinking: preparing hospitality and tourism students for careers in the twenty-first century’, Journal of Teaching in Travel & Tourism, 17:2, 67-84, Available at: https://doi.org/10.1080/15313220.2017.1279036
Teachers.Institute (2023) Constructivist Approach to Assessment: Shifting Paradigms in Education. Available at: Constructivist Approach to Assessment: Shifting Paradigms in Education • Teachers Institute (Accessed: August 21, 2025).
The Foundation for Critical Thinking (2019) Defining Critical Thinking. Available at: Defining Critical Thinking (Accessed on July 20, 2025).
The Wellbeing Thesis (2025) Deep and Surface Learning. Available at https//Deep and Surface Learning - The Wellbeing Thesis (Accessed October 26, 2025).
Thomas, Dr. S. (2023) ‘Assessment And Evaluation of Learning in A Constructivist Paradigm’, International Journal for Multidisciplinary Research (IJFMR), Volume 5, Issue 2, March-April 2023. Available at https:// 1795.pdf E-ISSN : 2582-2160
UC Berkeley (2025) Cognitive Constructivism. Available at https:// Cognitive Constructivism - GSI Teaching & Resource Center (Accessed August 27, 2025).
The University of Edinburgh (2024) What? So What? Now What? Available at https://What? So what? Now what?  | Reflection Toolkit | Reflection Toolkit (Accessed on July 19, 2025).
University of Hull (2025) Inclusive Higher Education Framework. Available at https:// Inclusive Higher Education Framework (Accessed August 26, 2025).
















[image: ]











Appendix B
PGCert tHE OBSERVATION FORM -PSF 2023
 
[image: Text

Description automatically generated]
	Details of the Observation 
	

	Observee 

	Antoinette Milne 

	Practice Advisor / Expert peer observer

	Natalie Brailsford 

	Date of the Observation 

	08/01/2026


	Campus / Location 

	Online delivery 

	Date, Time, Duration

	29/04/2025 51:19 

	Subject Speciality 

	Critical Thinking 

	Type of activity 

	Online session 

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities/programmes]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Your session was very well-delivered and demonstrated excellent planning and engagement. You created an inclusive environment where students felt comfortable participating, and the activity you incorporated regards getting the to the root cause of hotel issues was both relevant and interactive, which helped reinforce the learning objectives effectively. The way you facilitated feedback at the end was clear and constructive, ensuring students understood the key takeaways. Overall, your approach combined strong subject knowledge with active learning strategies, making the session engaging and impactful.


	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
You delivered a very good session that was well-structured and engaging. Starting with a professional yet friendly introduction and sharing a little about yourself was a great way to build rapport and connect with the audience. Your slides were visually attractive and user-friendly, which supported clarity and kept students focused.  It may be worth introducing some animation to your slides so that not all information is on the slides straight away possibly giving the answers to the students of the questions you are asking. The pace of delivery was appropriate, and your enthusiasm for the subject shone through, reflecting your strong experience and knowledge. You used positive reinforcement throughout, encouraging students to contribute and acknowledging their answers, which created an inclusive and supportive learning environment.
Although there was a minor issue with the video playing for some students, you handled it very well by explaining the content of the two-minute clip and offering to share the link on Teams for those unable to access it, this demonstrated flexibility and professionalism. You ended the session with a clear summary and outlined how they could utilise this in future work, ensuring continuity and reinforcing key learning points. Overall, communication was highly effective, aims and outcomes were achieved, and your teaching methods were appropriate and impactful.
You have a strong understanding of your subject and explain concepts clearly, which is great for engaging students. One area to work on is reducing filler words like ‘urm,’ as they can make your delivery seem less confident. Instead, try pausing briefly when you need to think—this sounds more assured and gives you time to gather your thoughts. You know your material well, so trust yourself and speak with confidence.


	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
you created a highly effective and welcoming learning environment during your session. The atmosphere was positive and inclusive, with students actively participating. Acknowledging students by name and thanking them for their contributions was an excellent way to build rapport and respect individual learners, which encouraged further engagement. You demonstrated strong awareness of individual needs and handled challenges professionally, for example, when some students experienced issues with the video, you explained the content clearly and offered to share the link on Teams, ensuring no one was disadvantaged. Your attitude toward students was supportive and encouraging, and you consistently used positive reinforcement when students answered questions, which boosted confidence and participation. Overall, the aims and outcomes were achieved, and your approach reflected respect for diverse learners and effective guidance throughout the session

	Assessment [A3: Assess and give learners feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments 
you demonstrated effective use of questioning throughout the session, which encouraged student engagement and checked understanding well. Your questions were clear and purposeful, and you acknowledged responses positively, which helped create a supportive learning environment. In some instances, you moved on quite quickly after asking a question, which meant students didn’t always have enough time to think and respond. Allowing a slightly longer pause will give learners the confidence to contribute and deepen discussion. Overall, your approach to formative assessment was strong, and your clear instructions and class management supported learning effectively


	Core Knowledge  
· K1 - how learners learn, generally and within specific subjects 
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study 
· K3 - critical evaluation as a basis for effective practice 
· K4 - appropriate use of digital and/or other technologies, and resources for learning 
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments 
your session was clearly well thought out, and the content strongly supported students in developing critical thinking for their Contemporary Themes module. You demonstrated an understanding of how learners learn (K1) by activating prior knowledge through targeted questions and encouraging discussion. Your teaching approach (K2) was appropriate for the level, using an applied activity that required students to analyse and justify viewpoints. You modelled critical evaluation (K3) by comparing different responses and highlighting strengths and limitations, which students can transfer to their own work. The slides were visually attractive and user-friendly, and despite a minor issue with the video, you handled it professionally by explaining the clip and offering to share the link on Teams, showing effective use of technology (K4). Learning outcomes were clear and revisited in your summary, and you maintained an inclusive atmosphere by acknowledging students by name and thanking them for contributions, which aligns with quality assurance principles (K5). One area to develop is allowing slightly more time for students to respond to questions before moving on and reducing filler words like ‘urm’ by pausing briefly instead—this will make your delivery sound even more confident. Overall, your strong subject knowledge and enthusiasm shone through, making the session engaging and impactful.

	Professional values
· V1 Respect for individual learners/ Diverse groups of learners.
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.
· V4 Respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
your session reflected strong professional values throughout. You showed respect for individual learners and diverse groups (V1) by acknowledging students by name and thanking them for their contributions, creating an inclusive and welcoming atmosphere. You promoted engagement and equity of opportunity (V2) through well-structured activities that encouraged all students to participate and share ideas. Your points were consistently backed up with relevant theory and knowledge, and you demonstrated how critical analysis can be useful in a range of contexts, which highlights your use of scholarship and evidence-informed practice (V3). You also responded to the wider context of higher education (V4) by linking the session content to real-world applications and the expectations of the Contemporary Themes module, helping students see the relevance beyond the classroom. Finally, your willingness to share resources on Teams and address technical issues collaboratively shows a commitment to enhancing practice and supporting learners (V5). Overall, your approach combined academic rigor with inclusivity and practical relevance, making the session highly effective.


	Examples of good practice: 
 Your session demonstrated several examples of excellent practice. You consistently used positive reinforcement by acknowledging students by name and thanking them for their contributions, which created an inclusive and encouraging atmosphere. Your slides were visually attractive and well-structured, with clear headings and relevant visuals that supported understanding and maintained engagement. You backed up your points with relevant theory and knowledge, and provided strong, real-world examples to clarify complex ideas, this helped students see how critical analysis can be applied in a range of contexts. These strategies not only promoted engagement but also supported deeper learning and confidence among students.
Action points: 
Use animation on slides
Incorporate subtle animations (e.g., fade-in for bullet points) to control the flow of information and maintain student focus without overwhelming them.
Allow more time for student responses
After posing a question, pause for at least 3–5 seconds or say, “Take a moment to think before answering.” This helps students process and respond confidently. Don’t panic with silence, silence can indicate thinking time. Use phrases like “I’ll give you a moment to reflect” to normalize pauses and avoid rushing to fill gaps.
Manage session closure effectively
At the end of the session, politely remove students who remain on the call with cameras off and are not responding. This prevents unnecessary waiting and ensures your time is used efficiently.


	For Observee
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice
(A1) Natalie observed that the session was well planned and engaged the students, making it an inclusive environment, where everyone felt comfortable participating. Natalie mentioned that the feedback I gave was helpful and the learning objectives were met. Natalie also commented that my subject knowledge was strong and the use of active learning strategies contributed to the inclusive and impactful session. This is feedback that I feel pleased about and will continue to develop. (A1,A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3)
(A2) Natalie pointed out that although the slides were generally clear and engaging, they could be made more effective with animation, so that answers to questions are revealed after student discussion. This can encourage deeper thinking and student collaboration. Natalie also mentioned that I have a tendency to sometimes falter and use filler words such as “urm”, which can make the delivery seem less confident. It was suggested that I use pausing as a way of giving me and students time to think, which will demonstrate more confidence. I agree entirely and will look to implement these points. (A1,A2,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V5)
(A4) Natalie has commented on the respectful, personal and inclusive environment, which helped to maximise student engagement. Natalie mentioned that she observed that I was supportive and encouraging and used positive reinforcement when students answered questions. (A2,A3,A4,A5,K1,K2,K3,V1,V2,V3)
 (A3) Natalie has observed that I was able to effectively assess and give feedback for learning through the use of frequent questioning and positive acknowledgement, and this helped student engagement and student understanding. Natalie has suggested that I allow more time for students to answer, as sometimes, it appeared that students needed more time to think and contribute. Overall, Natalie felt that my approach to formative assessment was strong, which supported learning. (A2,A3,A4,A5,K1,K2,K3,V1,V2,V3)
(K1-K5) Natalie observed that I had demonstrated how learners learn by stimulating previous knowledge, asking specific questions and engaging in discussion (K1). It was noted that my approach to teaching and supporting students was appropriate for the level, as demonstrated by the applied activity where the students had to analyse and justify their views (K2). I modelled critical thinking by comparing the various replies (K3). The use of digital resources was appropriate, as the slides were visually appealing and although there was an issue with the video, I shared it via Teams and explained it (K4). Natalie has observed that the learning outcomes were achieved and that I had acknowledged students by name and thanked them for their contributions, both of which align with quality assurance. One area to improve upon is to pause to allow students more time to respond (K5). (K1,K2,K3,K4,K5)
(V1-V5) Natalie has commented that I encouraged a warm and inclusive learning environment by respecting all students and acknowledging students by name (V1). I promoted engagement and equity of opportunity through activities and encouraging all to participate (V2). I used evidence-informed approaches by supporting points with theory (V3) and aligned content to a wider context outside of the University, providing implications for practice by linking to real-world applications (V4). I interacted collaboratively with the students on the final activity, shared resources on Teams and worked together on the technical issue, to enhance practice (V5). (V1,V2,V3,V4,V5)
Overall, the main areas I will improve upon are, the use of animation on slides and allowing more time for student responses.


	 

Observer ........N Brailsford ..............................................         Date 08/01/2026
 
 
 
Overservee  ...Antoinette Milne............................................... Date 08/01/2026
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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	Details of the Observation 
	

	Observee 

	Antoinette Milne

	Practice Advisor / Expert peer observer

	Lola Villard-Coles

	Date of the Observation 

	09/09/2025 based on a recording dated 06/05/2025

	Campus / Location 

	Microsoft Teams online lecture

	Date, Time, Duration

	06/05/2025, 9am, 3 hours 22 minutes

	Subject Speciality 

	International hotel Management – Contemporary Themes in the Hotel industry and Hospitality Sector

	Type of activity 

	Lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities/programmes]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Antoinette demonstrated strong preparation, with the session clearly structured around learning outcomes in the module handbook. She provided readings, activities, and discussion prompts linked to assessment tasks, ensuring relevance and coherence. The choice of activities (SWOT analysis, article review, critical discussion) encouraged active learning and higher-order thinking.
At times, transitions between activities (e.g., moving from lecture to group work on articles) could be streamlined to reduce downtime and maintain momentum. Explicitly revisiting learning outcomes at the end of each segment could also strengthen signposting.


	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
The lecture began with a welcoming register, which created a sense of inclusion. Antoinette communicated clearly and displayed enthusiasm for the subject, making contemporary themes accessible and engaging. Her questioning technique was strong, encouraging multiple student voices, and she handled divergent viewpoints respectfully. Use of case studies and current articles anchored the session in real-world hospitality contexts.
Some explanations became lengthy, which risked losing pace and diluting key messages. Shorter input segments, interspersed with more frequent student-led discussion or breakout activities, could enhance engagement.



	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
Antoinette created a positive, respectful online learning environment. She encouraged cameras on, reinforced the importance of participation, and acknowledged each student’s contribution, which built rapport. She responded thoughtfully to differing opinions, supporting learners to develop critical perspectives.
Constructive point: A few students remained passive in the chat or discussion. More deliberate strategies (e.g., targeted cold-calling, polls, or digital collaborative tools) could ensure equitable participation across the group.


	Assessment [A3: Assess and give learners feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments 
The session embedded formative assessment effectively through questioning and SWOT analysis task. Antoinette provided immediate feedback, both affirming correct responses and clarifying misconceptions. She connected activities to assessment criteria, supporting students’ assignment readiness.
Feedback was sometimes general; sharper alignment to assessment rubrics (e.g., emphasising criticality, synthesis, referencing standards) could further guide students in meeting Level 6 expectations.


	Core Knowledge  
· K1 - how learners learn, generally and within specific subjects 
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study 
· K3 - critical evaluation as a basis for effective practice 
· K4 - appropriate use of digital and/or other technologies, and resources for learning 
· K5 - requirements for quality assurance and enhancement, and their implications for practice



	Comments 
· K1/K2: Strong understanding of how learners engage with applied hospitality contexts and use of active learning strategies.
· K3: Evidence of critical evaluation and linking to wider debates (e.g., AI ethics, sustainability).
· K4: Use of Teams functions, screen-sharing, and file sharing was competent; further integration of interactive digital tools could enrich learning.
· K5: Clear signposting to quality assurance processes (e.g., referencing the module handbook, assessment requirements) demonstrated alignment with institutional standards.


	Professional values
· V1 Respect for individual learners/ Diverse groups of learners.
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.
· V4 Respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.




	 Comments 
· V1/V2: Respectful acknowledgement of all contributions, fostering inclusive dialogue.
· V3: Reliance on up-to-date scholarship (journal articles, industry reports) promoted evidence-informed learning.
· V4: Explicit links to wider professional and global contexts (AI adoption, sustainability, crisis management).
· V5: Encouraged collaborative discussion among peers, modelling collegiality.



	Examples of good practice: 
· Inclusive and respectful online classroom management.
· Use of authentic, contemporary case studies and scholarship to support learning.
· Effective questioning techniques that prompted critical thinking.
· Integration of formative activities aligned to assessment.

Action points: 
1. Streamline delivery – shorten explanations and strengthen recap of outcomes after each activity.
2. Widen engagement – adopt additional online tools (polls, shared documents) to ensure all students contribute.
3. Assessment focus – give more specific, criteria-linked formative feedback during discussions.


	For Observee: Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice(A1) There are a number of ways this observation will help me to enhance my practice. Firstly, Lola suggested that reiterating the learning outcomes at the end of each segment, will be helpful for students to maintain focus and provide reinforcement. Also,  I should keep momentum during the lecture when transitioning between activities, perhaps by creating bridges between the two activities, such as discussing how they relate to each other. This will help provide reasoning, important for motivating adult learners. (A1,A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3)
(A2) Lola has pointed out that some of my explanations were lengthy and I am aware that I have a tendency for this. I need to shorten explanations to include the salient points so that the pace remains steady and the engagement high. As Lola suggests, I will make more use of breakout rooms, and encourage more student-led discussions and problem solving, for increased active learning, and where I can be a facilitator. (A1,A2,A3,A4,A5,K1,K2,K3,V1,V2,V3,V5)
(A4,V1) Lola noticed that there were some passive students who were not participating in the discussions and chat, and suggested the use of cold calling, polls and digital collaborative tools. I agree that the use of the tools in particular, can be very helpful in increasing engagement and hearing more of the student voices. I would like to make more use of Vevox, whiteboards and Kahoot to achieve this. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)
(A3) Lola has mentioned that my feedback should be more specific and directly aligned to the assessment rubric. I will also ensure to recap the outcomes after each activity to reinforce the learning and give more specific, criteria-linked formative feedback during discussions. (A1,A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3)
(K1-K5) Lola observed that I demonstrated a clear understanding of how learners learn and approaches to teaching, through the use of specific hospitality examples  and active learning (K1,K2). Critical evaluation was applied when linking discussions to wider debates, such as sustainability and AI ethics (K3). The use of digital resources was appropriate (screen-sharing, file sharing, Teams functions), however, I can improve by using more interactive digital tools (Vevox, slide animation) to enhance learning (K4). By discussing/signposting the Module Handbook and assessment requirements, quality assurance was demonstrated (K5). (K1,K2,K3,K4,K5)
(V1-V5) Lola commented that I encouraged inclusivity and engagement by acknowledging student contributions during discussions (V1,V2). Lola noted that I used current research as a basis for effective practice by using timely journal articles and industry reports (V3) and linked discussion of AI adoption, sustainability and crisis management to a wider professional and global context (V4). Lola observed that I collaborated with the students during discussions (V5). (V1,V2,V3,V4,V5)
Overall, Lola has suggested that I make explanations more brief and reinforce learning outcomes after activities to streamline delivery and enhance learning, to increase student participation through the use of more online tools, and provide more specific, criteria-linked feedback.


	 

Observer ..Lola Villard-Coles                                            Date  09/09/2025
 
 
 
Overservee  .Antoinette Milne                                             Date  18/11/2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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	Details of the Observation 
	

	Observee 

	Antoinette Milne

	Practice Advisor / Expert peer observer

	Jemma Smith

	Date of the Observation 

	19/12/25

	Campus / Location 

	Online

	Date, Time, Duration

	May 15, 2025/9am-1pm/4 hours

	Subject Speciality 

	Contemporary Themes in the Hotel & Hospitality Sector

	Type of activity 

	Online lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities/programmes]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The session was well prepared, with clear objectives and structured activities that supported student learning effectively. Resources and materials were appropriate and accessible, contributing to smooth session delivery. To further enhance preparation, consideration could be given to incorporating pre-session materials, such as links to case studies or journal articles, to support distance learners in engaging more actively with upcoming topics. Overall, the planning demonstrated strong organization and an understanding of the students’ needs.



	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	 Comments 
The session began in a very welcoming and engaging manner, creating a positive learning environment from the outset. The pace was appropriate and provided students with ample opportunity to ask questions and seek clarification. As these learners are studying at a distance, sharing links to relevant case studies or journal articles in the chat ahead of the next session may help them feel more prepared and confident about upcoming content.
You have developed a good rapport with the students, which contributes positively to the session. To further build on this, you might consider introducing breakout room discussions to encourage greater student participation and peer learning. Visiting each room during these activities could help maintain focus and support meaningful discussion.



	Effective Learning Environments [A4:Support and guide learners/V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.
 

	Comments 
Student participation during the session was relatively low, and the session felt largely tutor-led. Introducing small group or team activities could encourage more active engagement, allowing students to collaborate and build relationships with their peers. Providing opportunities for group feedback, rather than individual responses, may also help students feel more confident and reduce the pressure that can sometimes make individual contributions feel daunting.
When students did contribute, it was evident that they possess a strong understanding of the topic and have clearly benefited from your previous sessions. This demonstrates that the students have the ability and knowledge to engage meaningfully when encouraged to do so.
Your attitude towards the students is warm and engaging, which helps create a positive learning environment. However, don’t hesitate to ask students direct questions, as online learners can sometimes remain quiet or hide behind their screens. Targeted questioning can help encourage participation and ensure all students are actively engaged.


	Assessment [A3: Assess and give learners feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students.

	Comments 
During the session, formative assessment was primarily conducted through question-and-answer techniques, which allowed you to gauge students’ understanding in real time. While student responses were limited, when they did contribute it was clear they had a good grasp of the subject, demonstrating that previous sessions had been effective. Class management was strong, with clear instructions provided throughout; however, as the session was largely tutor-led, encouraging more student interaction through direct questioning or group activities could further enhance engagement. Consider using breakout rooms or small team tasks to allow students to discuss topics collaboratively and provide group feedback, which may help less confident learners participate more actively. Overall, the session was well managed, and the evaluation techniques used provided insight into student understanding, with opportunities to build on engagement and peer interaction.


	Core Knowledge  
· K1 - how learners learn, generally and within specific subjects 
· K2 - approaches to teaching and/or supporting learning, appropriate for subjects and level of study 
· K3 - critical evaluation as a basis for effective practice 
· K4 - appropriate use of digital and/or other technologies, and resources for learning 
· K5 - requirements for quality assurance and enhancement, and their implications for practice

	Comments 
You demonstrate a strong understanding of how learners learn both generally and within the specific subject area (K1), as evidenced by your clear explanations and structured delivery. Your approach to teaching is appropriate for the subject and level of study (K2), combining direct instruction with opportunities for student questioning, though incorporating more peer discussion could further enhance engagement. There is clear evidence of critical evaluation informing your practice (K3), particularly in how session activities and resources are designed to support learning outcomes. Digital resources and tools were used effectively to support distance learners (K4), though sharing pre-session materials such as links to case studies or journals could further enhance preparation. Finally, your planning and delivery reflect an awareness of quality assurance requirements and their implications for practice (K5), ensuring sessions are well-structured, accessible, and aligned with learning objectives.



	Professional values
· V1 Respect for individual learners/ Diverse groups of learners.
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3 Use scholarship, Research or professional learning? All other evidence informed approaches as a basis of effective practice.
· V4 Respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
You demonstrate respect for individual learners and diverse groups (V1), creating a welcoming and supportive online environment. Your approach promotes engagement and equitable opportunities for all students to reach their potential (V2), though encouraging more active participation through breakout discussions or direct questioning could further support this. Your practice is informed by scholarship, research, and professional learning (V3), as seen in the structured activities and relevant use of resources. You also show awareness of the wider context of higher education (V4), including the challenges faced by distance learners, and reflect on how this impacts your teaching practice. Additionally, you engage in collaboration with others to enhance your practice (V5), sharing ideas and approaches to benefit student learning outcomes.



	Examples of good practice: 
 Several strengths were evident during the session. The friendly and welcoming start helped to establish a positive learning environment, fostering rapport with students. The pace of the session was well-managed, allowing time for explanations and student questions. When students did participate, it was clear they had a strong understanding of the topics and had benefited from previous sessions, demonstrating effective teaching and reinforcement of knowledge. The use of digital resources supported distance learners, and clear instructions and structured activities contributed to smooth session delivery. Additionally, your warm and engaging approach created an inclusive atmosphere, encouraging learners to feel supported and respected.
 
Action points: 
 Increase Student Participation: Incorporate breakout rooms or small group activities to encourage peer discussion and collaboration, allowing quieter students to engage in a less intimidating environment.
Direct Questioning: Use targeted questioning to prompt contributions from all students, particularly in online sessions where learners may hide behind their screens.
Pre-Session Preparation: Provide links to relevant case studies, journal articles, or other resources in advance to help distance learners prepare for upcoming topics.
Peer Feedback Opportunities: Encourage group feedback rather than solely individual responses, which can reduce pressure and build confidence among students.
Balanced Facilitation: Aim to balance tutor-led explanations with opportunities for student-led discussion, enabling learners to demonstrate understanding and actively participate.

	For Observee
Write a short statement to address area of activity [A5]. Describe how this observation will enhance your practice
(A1) Jemma has mentioned that the preparation and organisation for the session was very good, however, pointed out that providing access to materials pre-session, such as articles and case studies, can be helpful for students to be even more prepared. I agree that this can potentially lead to more insightful and deeper discussions in class, and will endeavour to do this in the future. (A1,A2,A4,A5,K1,K2,K3,K5,V1,V2,V3,V5)
(A2) Jemma observed that I had created a positive class environment which helped to form a strong foundation for learning and teaching. As a way of building on this, it was suggested that breakout rooms could help encourage increased student participation, peer learning and an opportunity for more focussed feedback. I have done this in other sessions and agree that this method can inspire passive learners to share their thoughts and ideas and help students to learn from each other. I can then visit the rooms and facilitate, monitor and evaluate progress. (A1,A2,A3,A4,A5,K1,K2,K3,K4,V1,V2,V3,V5)
(A4,V1) Jemma noted that there were opportunities to increase student participation through assigning team activities, for example. This could help students build relationships with their peers and stimulate collaboration. Additionally, it could foster meaningful group feedback as compared to individual responses. I am now much more aware of how including team activities can empower student learning and will look to include more team activities in the future. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)
(A3) To encourage more effective formative assessment, Jemma has suggested the use of more direct questioning and more group activities, so that I can monitor and evaluate a wider segment of student understanding. This will help me to make decisions about whether more review is required and/or if the class can progress to the next stage. (A1,A2,A3,A4,A5,K1,K2,K3,V1,V2,V3)
(K1-K5) Jemma has observed that my core knowledge (K1-K5) is demonstrated within the session and that an area for improvement is to include more peer discussions to increase student engagement and learning. I will ensure to do this from now on. (K1,K2,K3,K4,K5)
(V1-V5) Jemma has also observed that I have demonstrated professional values (V1-V5) effectively, which I am very happy about and feel I do naturally, and my awareness of how these values can affect students so positively, by facilitating learning and teaching has become increased. (V1,V2,V3,V4,V5)
Jemma has given specific examples of good practice shown within the session, mentioning that a positive class environment was created, that it was inclusive, well-structured and organised, well managed and that there was appropriate use of digital resources. (A1,A2,A4,K1,K2,K3,K4,K5,V1,V2,V3,V4)
Overall, my action plan will include, increasing student participation and inclusivity through group activities so that there is more peer discussion and collaboration, which will increase learning. Alongside this, I will utilise more direct questioning to encourage more engagement and ensure students are listening and involved. To help students with their pre-class preparation, I will provide more links to articles and case studies so that time is used more effectively and discussions in class will be even more thoughtful and insightful. I will also encourage more student group discussion and feedback to ensure more active involvement of students to increase learning. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)



	 

Observer ...............Jemma Smith............................                                   Date  19/12/25
 
 
 
Overservee  Antoinette Milne.........................                                               Date  28/12/2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module,  compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 








Equality, Diversity and Inclusion in Higher Education (HE) Webinar
Emerald Publishing
on November 3, 2022 (58:09)

Available at: https:// Equality, Diversity and Inclusion in Higher Education Webinar (Accessed November 9, 2025)

Moderator: Professor Audrey Falk, Country Director, USA, Northeast Region for the International Higher Education Teaching and Learning Association, Professor at Merrimack College in Massachusetts 

Panellists: 
Amanda G Strong, Director ‐ Asset Management, MITIMCo 
Professor Mandla Stanley Makhanya, Principal & Vice-Chancellor at University of South Africa (2011-2020) 
Dr. Stephanie Mckendry, Head Of Access, Equality & Inclusion - Student Experience, University of Strathclyde, Glasgow 
Dr. Madasu Bhaskara Rao, Associate Professor in Human Resource Management and Organizational Behaviour at the ICFAI Business School (IBS)


Professor Falk introduced the webinar’s purpose, which was to explore how HE institutions globally, value Equality, Diversity and Inclusion (EDI) and what they are doing to offer an inclusive environment for students, staff and visitors regardless of age, disability, gender reassignment, marriage or civil partnership, pregnancy or maternity, race, religion, belief or non belief, sex and sexual orientation. (A5,K3,V1,V2,V3,V4)

Knowles et al (1994, cited Banks, 2025, p. 204) makes the point that research has shown that diversity enhances critical thinking skills through challenging students to question stereotypes as well as contemplating many viewpoints. I experienced this first hand, and it informed my intervention. When noticing that students all had the same viewpoint during a discussion, I purposely asked for a different viewpoint and one student came forward. I believe the student felt safe to confidently express a contrasting opinion and I believe all the students felt respected. It has enhanced my practice, by ensuring everyone’s voice is heard. (A1,A2,A3,A4,A5,K1,K2,K3,K4,V1,V2,V3,V4)

The significance of cultural inclusion in the Hospitality & Tourism (H&T) industry is demonstrated by Bradford et al (2024, cited Boger et al, 2025), who suggest that almost half of potential U.S. college students will be underrepresented minorities by 2040. Alongside this, Koc, D. et al (2023, cited Kandampully et al, 2025) state, that in the H&T industry, which caters to guests globally, EDI is vital for its development. (A5,K3,V1,V3,V4)

Professor Makhanya believed that there was a pressing need to create a mosaic type of culture which was participative for all and where EDI was at the centre. An initiative undertaken at the University of South Africa has included setting up a critical thinking forum on social inclusion. (A5,K1,K3,V1,V2,V3,V4,V5)

Petty (2014, p.555) offers an, “inclusion mind-map”, whereby students are viewed as individuals. It is a very helpful tool in reminding educators of what action to take to ensure EDIB (belonging) in the classroom is always present and one that I can refer to, so that my practice continues to develop. (A1,A5,K1,K3,K4,V1,V2,V3)

Dr. Mckendry introduced the concept of widening access to HE, the aim of which is to support underrepresented groups. (A5,K3,V1,V2,V3)

Dr. Rao, introduced a serious issue in India where EDI was not discussed and often, people did not feel safe. Dr. Rao also talked about women who were victims of abuse and did not receive justice. Dr. Rao suggested that EDI courses at HE could be a solution to creating student awareness and action. (A5,K3,V1,V2,V3,V4)

The business case for EDIB, from Dr. Strong, is that diverse workplaces and opinions result in better decision making. Initiatives implemented at MIT are EDIB metrics and accountability for outcomes. There are also training programs for faculty and students. (A5,K3,V1,V2,V3,V4)

Professor Falk summed up the discussion by recognising the link to larger issues, such as human rights, social transformation and community engagement. Talking about the future of EDIB, it was the opinion of the panel that it was the role of everyone in HE to be a part of the progress. (A1,A2,A5,K3,K5,V1,V2,V3,V4,V5)

However, there are known challenges to the implementation of diversity practices in the H&T industry (Koc, D. et al, 2025). As pointed out by Koc, D. et al (2018, cited Gajjar and Okumus, 2025), diverse teams tend to have increased levels of conflict. This can lead to higher turnover rates if EDIB is not managed well, according to Koc, D. et al (2023, cited Tracey et al, 2025). It is a vital point, that EDIB is to be managed carefully and this CPD has increased my awareness of that. (A5,K3,V1,V2,V3,V4,V5)

UK Hospitality (2024) is committed to EDI, aiming for the hospitality industry to be one of the most inclusive, and the Institute of Hospitality is also committed to encouraging EDIB, as it recognises that it can increase role satisfaction and reputation (IOH, 2025). (A5,K3,V1,V2,V3,V4,V5)
















Reference List
Boger, C. A., Bradford, B. S., & Lin, L. C. (2025). ’Rethinking cultural inclusiveness in the hospitality discipline: a strategic imperative’. Journal of Teaching in Travel & Tourism, 25(2), 75–81. Available at https://doi.org/10.1080/15313220.2025.2499831

Institute of Hospitality (2025) The importance of Diversity, Equity, Inclusion and Belonging (DEIB). Available at https:// The importance of Diversity, Equity, Inclusion and Belonging (DEIB) - Institute of Hospitality (Accessed November 16, 2025).
Knowles et al (2025) The Adult Learner. 10th edn. Oxon: Routledge.

Koç, D. E., Solanas, J., Dağıstan, S. Y., Arici, H. E. (2025) ‘Diversity, equity, and inclusion in the hospitality and tourism workplace: A quantitative systematic literature review. International Journal of Hospitality Management. Vol 128 (July) article 104171.  Available at https:// https://doi.org/10.1016/j.ijhm.2025.104171    
Petty, G. (2014) Teaching Today. 5th edn. Oxon:Oxford University Press.
UK Hospitality (2024) Equity, Diversity and Inclusion group. Available at https:// Equity, Diversity and Inclusion group - UKHospitality (Accessed November 16, 2025).







Advance HE
Podcast: Let’s talk about student success
Employability (Episode #9) on August 28, 2025 (56:10)

Available at: https/The Advance HE Let’s Talk About Student Success Podcast | Advance HE (Accessed October 12, 2025).

Host: Stuart Norton PFHEA
Guests: Bev Herring, Head of Careers and Employability, Aberystwyth University and Professor Fay Short, Associate Pro-Vice Chancellor for Employability, Bangor University (both co-chairs of the Medr Employability Community of Practice.

“In this season finale, they reflect on the collaborative, pan-Wales initiative that has brought together every higher education provider to tackle pressing questions around student employability”.

The session began by stating that there is a collaborative initiative across all Higher Education (HE) providers in Wales, to enhance employability. It is a shared purpose where Welsh HE can help to shape opportunities and includes linking the classroom to careers and therefore, the Welsh economy. The Pan Wales Community of Practice is a collaboration of Welsh organisations working towards linking what is taught in the classroom, and skills and abilities to what employers are requiring. (A5,K3,V3,V4,V5,K5)

According to Universities UK (2025), by age 31, graduates earn around a third more than non-graduates, and graduate and postgraduate employment is approximately 86% in generally high-skilled positions. This demonstrates a correlation between UK degrees and employment, reflecting the value of HE. This is further reinforced by Taylor (2024), who states that HE graduates generally fare better than non-graduates in gaining employment and plays a crucial part in boosting local economies. (A5,K3,V3,V4,V5)

As discussed in the session, Medr is a Welsh Government body that is a commission for tertiary education and research and helps to guide and fund employability initiatives. Two initiatives are, language in employability, and sustainability in employment. Language is examined to understand how it is used in Universities and how the students interpret it, and to bridge the gap between what students think words mean and what employers understand them to mean, as there are often different understandings of words used to describe skills. This is quite important when reading job advertisements, for writing CVs and cover letters and in interviews. This helped to inform the intervention by reinforcing the importance of communication and language. During the practice presentations, when providing feedback to the students, I made sure that students were clear about the definition and use of professional words/language, to meet employer requirements. (A1,A3,A4,A5,K1,K2,K3,K4,K5,V2,V3,V4,V5)

The Pan Wales sustainable hackathon in 2018, which took place in Swansea, was a success. It is meant to be a collaborative effort, rather than a competitive one and encourages the embedding of sustainability in Universities. According to Swansea University Hwb (2025), the, ‘Invent for the Planet’ hackathon, which includes universities globally, tasks groups to solve important sustainable problems in 48 hours. It made me think that this idea could be modified and used in class, as a group activity, and an effective way for students to learn about sustainability in employment. (A1,A2,A4,A5,K2,K3,V2,V3,V4,V5)

It was mentioned in the podcast, that a main current theme for HE is generative artificial intelligence (GAI) and how this relates to employability and the evolving job market and how Universities will look to embed GAI, how it is used and how to get a job. During the main intervention, AI and GAI were discussed in relation to how to ethically use these tools to help with critical thinking, problem solving and employability. (A2,A4,A5,K1,K2,K3,K4,V2,V3,V4,V5)

UCAS (2025) advises students to take part in University placements to increase career prospects, develop a professional network and enhance academic results. This helped to inform the intervention, as we related theory to practical examples experienced during placements, such as with leadership styles. (A4,A5,K1,K2,K3,V2,V3,V4)

By working with SMEs and micro businesses, especially in rural areas in Wales, University career services can develop a collaborative approach and help to meet the employment needs of SMEs through the graduates who have the skills and expertise. The question, if there was one thing that could be changed about how employability is approached in HE was posed. More authentic partnerships with employers was one answer. This means including employers in curriculum design and assessments, where students could produce a resource that everyone could use. Having a genuine understanding of what is required in employment and linking University learning directly to employability, are how employability results can be realised. (A1,A5,K1,K3,V3,V4,V5)

McCowan (2015) states that Universities should focus on employability and that characteristics that are crucial to promote are written and oral communication, critical thinking, team working and problem solving. During the intervention, I emphasised all of these qualities, whilst relating them to employability, for example, that they would need to demonstrate these in hospitality management roles. (A1,A4,A5,K3,V2,V3,V4)

The session ended by stating that due to the current financial challenges, it is more important than ever to increase collaborative approaches, to share services, resources and expertise and establish centres of excellence, so that students are equipped to thrive. (A1,A5,K3,V3,V4,V5)
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PG CERT tHE CPD

WSET (Wine & Spirit Education Trust) Global Summit
September 18, 2025
Demystifying AI in Education: What you need to know
(1 hour session)

Janette Devlin (Educator Development and Training WSET)
Tracy Doran (Educator Development and Training WSET)

I teach the WSET qualifications within the Hospitality & Tourism programmes.

According to Janette and Tracy, WSET students and educators are using AI, such as Chat GPT, Gemini and Copilot. The WSET offer responsible guidance on the use of AI.

The session asked viewers to consider the difference between an AI generated wine tasting note and a WSET Systematic Approach to Tasting (SAT) note, which was also AI generated, however, with a specific prompt. The AI generated tasting note was vague, general and mostly descriptive compared to the SAT note, which was quite specific and followed the SAT directly. This illustrated the importance of devising a specific prompt and also the importance of students understanding the SAT approach and being able to apply it. This has taught me the importance of ensuring students are able to apply the SAT without AI firstly and then that AI can support learning. This informed my intervention when discussing AI and ethics with students and how AI can be used as a tool to support learning and critical thinking. (A2,A4,A5,K2,K3,K4,K5,V1,V2,V3,V4,V5)

From my experience in the wine industry and from my wine qualifications, when systematically assessing wine quality, based on criteria, it is important to note that personal preference does not play a part. This is in contrast to simply enjoying wine socially, where personal preference is important. Smith (2025) suggests that quality should not be confused with liking and that wine professionals consider wine quality and non-professional tasters focus on liking. Wine apps, that recommend wines, can be helpful, particularly if the data used is based on experienced wine tasters, rather than by personal likings, according to Smith (2025). On the other hand, challenging Smith’s view that wine professionals are best placed to determine wine quality, Cao (2025) suggests that a highly recommended wine from a wine professional, may not be enjoyed by all consumers, because tasting is subjective and very personal. 
(A2,A4,A5,K2,K3,V1,V3,V4)

As all WSET qualifications require invigilated examinations to pass, AI cannot be used by students during an examination. However, as discussed in the session, AI can support learning and teaching. For supporting learning, AI can provide accessibility and inclusion through the use of text-to-speech, for study support, such as summarising texts, by being a critical thinking partner, through help with structuring notes, and lastly, through creativity and idea generation. This has helped to better understand how AI can specifically help students to maximise learning. (A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4)

AI can support WSET teaching by brainstorming lesson prompts, making lessons more interesting, though must be reviewed by the educator for accuracy, by drafting discussion questions and by simplifying complex explanations, especially in cases where English is a second language. It can also help by enhancing inclusion in the classroom by providing transcripts/subtitles for videos (Turbo Scribe is an AI tool that can do this). It has been helpful to hear about these ideas and will inform me when preparing teaching sessions. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4)

Hallucinations and misinformation were mentioned as pitfalls, where GAI answers look correct, however are not. Bias was also mentioned as a pitfall. Therefore, it is important that all GAI information is checked against credible sources. Weakening skills was another risk mentioned. The importance of the ethical use of AI and GAI was emphasised. (A2,A3,A4,A5,K3,K4,K5,V1,V2,V3,V4)

The WSET examinations test critical analysis, wine tasting and writing, so students must be able to demonstrate these abilities effectively. As the WSET are teaching adult learners, educators can provide guidance to students about the use of AI/GAI and the pitfalls of over reliance in supporting learning, however, cannot enforce. (A4,A5,K2,K3,K4,V1,V3,V4)

Yavas (2024) discusses the prospect of AI replicating human taste perception. According to Yavas (2024), a study has found that the long held belief in the complexity of the human sensory system is challenged, presumably inferring that AI may be able to perceive more than humans can one day. According to Boucher (2025), an app that can map flavour profiles and predict wines a consumer will enjoy has been developed. This means that marketing can be more focused and can inform product development. However, Boucher (2025) states that AI is not intended to replace human instinct and intuition, nor sensory perception, challenging the view of the significance of AI’s capacity to replicate and even supersede human’s ability to taste. (A5,K3,V3,V4)

From a teaching point of view, according to Marr (2025), virtual wine tastings and immersive vineyard tours are in demand and look likely to continue to be popular. I am planning to teach the WSET wine qualifications in the UWTSD immersive room to encourage curiosity, critical thinking and learning, by being in a virtual “wine cellar, a “vineyard” and a “tasting room”, bringing the experience “alive”. (A1,A2,A4,A5,K1,K2,K3,K4,V1,V2,V3,V4,V5)

Finally the future of AI in WSET education was discussed. The use of adaptive revision tools will be coming into use, which can provide personalised development plans and AI-powered study companions which can summarise complex materials and Turbo Learn, an IT tool which can help develop revision tools, such as making a podcast from notes and creating quiz flashcards, all of which contribute towards inclusivity. Overall, it was summarised that AI is a tool, not a teacher and it can support learning alongside constant consideration of WSET integrity. (A2,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)
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PG Cert tHE
General Reflective Personal Statement 
January 11, 2026

Since beginning the PG Cert tHE two years ago, I have researched and applied many theories, which I believe has benefitted student learning and vastly improved my practice. Constructive and detailed feedback from my Tutor, such as using more current academic sources and increasing the focus on analysis and evaluation, I feel I have improved substantially. Prior to taking the PG Cert tHE, I was not as informed about andragogy (Knowles, 2025), inclusivity, neurodiversity and how to apply technology to enhance student learning, which meant that my prior assumptions and beliefs about teaching and learning were not up to date and therefore, inaccurate. For example, I had not really considered neurodiverse students previously. (A1,A2,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

Designing and planning interventions (to develop student’s abilities to better reflect, think critically and write longer essays), and then critically evaluating them to determine the effectiveness and inclusivity of the learning environments, has meant I have been able to put theory into practice to achieve successful outcomes. The interventions also provided context to students of the wider industry, as demonstrated by the significance of reflection and critical thinking to professional and personal life, such as, developing one’s practice, solving problems and leading and managing. (A1,A2,A4,A5,K1,K2,K3,K5,V1,V2,V3,V4,V5)

I have applied a range of teaching methods to support and improve inclusive learning. Understanding about learning and teaching theories, such as behaviourism, constructivism and humanism (Aubrey and Riley, 2022), has meant that I have been able to apply elements of these to enhance student learning. For example, during the critical thinking intervention, by practicing Constructivism (Petty, 2014, p. 12), diverse students learned through my support and encouragement, to solve the intervention problem by utilising their previous experience and knowledge, and collaborating in a self-directed way, which was an  ideal approach within the context of hospitality (Cho et al, 2002). (A1,A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3,V4,V5)

By using technology, I have noticed that student engagement has increased. For example, supporting students individually with feedback, to set up their power points in Teams and present effectively (many did not know how to do this), so they could overcome any issues on the day, gave them confidence. (A2,A4,A5,K2,K3,K4,V1,V3,V5)

I have learned about the importance of constructive alignment and ensuring learning outcomes are taught and assessed, demonstrated during the interventions, both in formative and summative ways. (A1,A2,A4,A5,K1,K2,K3,K5,V1,V3)

I have also practiced a range of self, peer and student monitoring and evaluation techniques. This was by reflecting, taking advice from my peers, Practice Advisor and Programme Manager, and from student feedback.  (A3,A5,K3,V3,V5)

Through reflection, I have been aware of areas I need to improve upon. In order to increase student engagement, I will learn more about how to use technology, such as Vevox, the immersive room, and the responsible use of AI and GAI. Quizzes (Vevox) can facilitate formative assessment and provide a platform for students to give feedback, will fulfil part of the UK Quality Code for Higher Education (QAA, 2024), which includes having students as partners. This will also support inclusivity. I am also more aware of inclusivity (which I have always valued), neurodiversity and employability. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

From the observations, incisive suggestions for improvement have been made, such as including more group activities to increase student participation, using more advanced digital tools (polls, slide animation, immersive room) to hear more student voices and feedback, and to allow more time for students to answer questions. (A1,A2,A3,A4,A5,K1,K2,K3,K4,K5,V1,V2,V3,V4,V5)

I will continue to learn through research and practice and to share best teaching and learning practice with peers. I will be sure to continually monitor student well-being. I will also continue to learn from peer and student feedback and put into practice. I aim to undertake a Master’s degree to further develop my abilities. To measure the success of these goals, I plan to include them on a list and review them monthly. (A2,A3,A4,A5,K1,K2,K3,K5,V1,V2,V3,V4,V5)

Overall, I will continue to reflect and monitor my practice and identify areas for improvement so that I can continue to support students to achieve their potential. 
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Appendix A
PG Cert tHE -TEACHING LOG

	Candidate: Antoinette Milne
	Campus: Dylan Thomas Centre



	Date
	Session Details 
	No of Hours
	Practice Advisor’s Signature

	October 2, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	October 9, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	October 16, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	October 30, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	November 6, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	November 13, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	November 20, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	November 27, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	December 4, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	December 11, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	January 15, 2025
	BMGM 4001 Introduction to Gastronomy
	3.5
	J. Smith

	
	
	
	

	September 29 – December 8, 2025
	BMGM5002 Placement: Developing Culinary Skills
	4
	J. Smith

	September 22 – November 10, 2025
	BMGM6003 Specialist Placement: Leading Staff Development
	4
	J. Smith

	September 29 – December 8, 2025
	BMGM6004 Specialist Placement: Self Performance Review
	4
	J. Smith

	
	
	
	

	
	
	Total Hours = 50.5 Hours
	 



Participant’s signature……………………….            December 8, 2025
Practice Advisor’s signature ………………..

Appendix A PG Cert tHE -TEACHING LOG

	Candidate: Antoinette Milne
	Campus: Dylan Thomas Centre



	
Date
	
Session Details
	No of Hours
	Practice Advisor’s Signature

	April 26, 2025
	BMIH 6001 Contemporary Themes in the Hotel and s Hospitality Sector
	3.5
	N Brailsford

	May 1, 2025
	As above
	3.5
	N Brailsford

	May 6, 2025
	
	3.5
	N Brailsford

	May 8, 2025
	
	3.5
	N Brailsford

	May 13, 2025
	
	3.5
	N Brailsford

	May 15, 2025
	
	3.5
	N Brailsford

	May 20, 2025
	
	3.5
	N Brailsford

	May 22, 2025
	
	3.5
	N Brailsford

	May 27, 2025
	
	3.5
	N Brailsford

	May 29, 2025
	
	3.5
	N Brailsford

	June 3, 2025
	
	3.5
	N Brailsford

	June 5, 2025
	
	3.5
	N Brailsford

	June 10, 2025
	
	3.5
	N Brailsford

	June 12, 2025
	
	3.5
	N Brailsford

	June 17, 2025
	
	3.5
	N Brailsford

	June 19, 2025
	
	3.5
	N Brailsford

	
	
	Total Hours =
	56 hours



Participant’s signature……………………….
Practice Advisor’s signature N Brailsford

Appendix B: Student Feedback after the Critical Thinking Intervention (partial)
	Email
	Name
	On a scale of 1 to 5 (five being very confident and 1 being not very confident), please answer the following questions: .1.Was discussing Critical Thinking today helpful?
	On a scale of 1 to 5 (five being very confident and 1 being not very confident), please answer the following questions: .2.Do you believe you have a better understanding of Critical Thinking after tod
	On a scale of 1 to 5 (five being very confident and 1 being not very confident), please answer the following questions: .3.I believe I can better apply my critical thinking skills after the discussion
	On a scale of 1 to 5 (five being very confident and 1 being not very confident), please answer the following questions: .4.Are you open to listening to and discussing different views, ideas and though
	On a scale of 1 to 5 (five being very confident and 1 being not very confident), please answer the following questions: .5.I am willing to change my mind and/or modify my beliefs when I acquire new kn

	anonymous
	5
	5
	4
	5
	4

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	4
	5
	5

	anonymous
	5
	5
	5
	4
	4

	anonymous
	5
	4
	4
	4
	4

	anonymous
	4
	4
	4
	4
	4

	anonymous
	5
	5
	5
	5
	5

	anonymous
	5
	5
	5
	5
	5

	anonymous
	4
	4
	4
	4
	4

	anonymous
	5
	4
	3
	5
	5

	anonymous
	5
	5
	5
	5
	5





Appendix C: Application of Critical Thinking in the Intervention

· An independent restaurant in the UK situated by the coast with a beautiful beach nearby, has experienced a 20% decline in sales and profits year over year. 
· It is well established, having been operating for over 10 years.
· The customers seem to enjoy their experiences and come back regularly.
· The employees seem to be happy working at the restaurant.
· What would you do as an Owner?  
· Please take 10 – 15 minutes to research (using a number of sources) and consider.

My Notes:
Split into 4 groups (8 groups if 60 students).
The first step is to find out what the cause is? Find out why? It isn’t the solution at first, it is the approach to solving the problem. How to go about finding out why. Think about past experiences and problems/issues encountered to possibly guide. Conduct research + analysis + evaluation. Ask questions.
What could the problem/s be? Guest decline, guests spending less, which department/s affected, PEST analysis, local economy/regional/national vs how the hotel is doing, theft, ask employees + customers + managers etc. to find out/research (questioning more, deeper thinking). Then can devise plan/strategy to solve the issue/s. LINKING THEORY TO PRACTICE.
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The background and context

The intervention took place in the online Specialist
Placement: Self Performance Review (BMGM 6004) in the
International Gastronomy Management Programme in
April 2025. The assignment was to provide a 4000 word
self-reflective essay. The aspects of learning and teaching
this affected included assessment, support, feedback,
inclusivity and reflective writing.

Responsibilities

within each stage

Initial
Assessment

| Iterative

Authentic Training (2025)

The issue/problem

From experience, | have noticed that longer essays often
lack focus and students do not fully answer the brief. The
main learning outcome was for the students to answer
the question fully, with focus and conciseness, using a
reflective model. A main teaching approach was to
request more than one draft and to review and discuss
the assignment question for the first three weeks, so that
| could provide feedback. As Biggs et al. (2022, p.63)
point out, formative assessment during learning, letting
students know how they are doing and identifying areas
that may be improved, is considered to be one of the
most compelling ways to enhance learning. | believed the
students needed support because of lack of confidence,
as in previous terms, the essays had been much shorter.

The intervention/plan

The plan was to break the essay into smaller parts and to
write it in stages. The students could benefit from the
feedback and apply it to their next draft. If the students were
to stray from the assignment, they could be made aware.
Alongside this, as a group, we discussed ways to maintain
focus and conciseness (such as making a list of the task
requirements) and asked questions of each other about the
understanding of the assignment. The students responded
positively to the group discussions and having to explain
the assignment, however, only two of the students
submitted the drafts, whilst the other two did not. The drafts
of the two participating students became more focussed
and specific.

The process

After identifying the issue through an initial assessment, a
plan was devised, delivered, assessed and evaluated for
the impact (Authentic Training, 2025). Two of the students
were engaged and the other two did not provide drafts. |
proactively communicated with the students who did not
submit drafts, to encourage them to participate.

The impact
The two students who provided drafts, both reported that

they had better comprehension of the assignment, the
process, structure and reflective writing. Their assignments
answered the brief, were focussed, specific, clearly written
and well researched. As a result, their marks were high,
demonstrating their learning and application. The
assignments of the two students who did not provide drafts,
did not fully answer the brief and there was a lack of focus
and research, hence the marks were lower. From my
research and practical experience, | felt | had made a
significant positive impact on student learning and
assessment, especially for the students who provided
drafts, which | believe they will take forward.

Learning for practice

The approach for this intervention is cognitivist, where
students learn by doing and questions are posed to
enable them to understand (Petty, 2014, p. 12). This
included group work with peers, learning from each other,
and students explaining what they have understood from
the teaching to each other and the tutor (Petty, 2014, p.
21). Engaging in dialogue to resolve issues with the
drafts, reflects an aspect of Freire’s critical pedagogy
(Aubrey, K. and Riley, A (2022). The process was
inclusive and equitable, as students were encouraged to
reflect on their own areas of improvement and needs,
and set their goals for the next draft (Knowles, 2025, p.
210).

Professional standards
This mini intervention is aligned to the PSF23
framework.
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