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Part 1.
Recognizing and reporting.
HM Government (2023) highlights the importance of child welfare, emphasizing that every child inherently deserves protection from any form of abuse. This principle aligns with Article 19 of the United Nations Convention on the Rights of the Child (UNCRC)(1989), which obligates member states to safeguard children from all types of violence, abuse, neglect, or maltreatment by their caregivers. This international mandate highlights that children's safety is a universal concern requiring dedicated efforts.
To effectively ensure the safety of children, HM Government (2023) points out the necessity of collaboration among various agencies and organizations. Each entity must recognize and fulfil its specific role within a coordinated framework. This collaborative approach is formalized in the Working Together Act (2023), which outlines the responsibilities and cooperative efforts required to protect children. Furthermore, the All-Wales Child Protection Procedures (2008) state that the protection of children cannot be achieved by a single agency acting alone. By working together, agencies can share information to build a comprehensive understanding and create effective systems for recognizing and responding to child protection issues.
Case Study 1: Recognizing Behavioural Changes and Signs of Abuse
In Case Study 1, the teaching assistant had built a strong rapport with Joanna, a young girl described as happy, confident, and independent. This relationship aligns with Solvason and Webb's (2022) assertion that quality interactions between children and practitioners are vital for a child's social development. Additionally, the NSPCC (2023) emphasizes that nurturing and healthy relationships create a sense of security for the child, making it easier for practitioners to notice behavioural changes indicative of distress.
The All-Wales Child Protection Procedures (2008) further stress the importance of knowing the children in one's care to effectively recognize signs of abuse. In Joanna's case, the teaching assistant's close relationship with her allowed them to notice that Joanna had become quieter, clingier, and exhibited behavioural changes. According to the NSPCC (2016), such unexplained behavioural shifts, withdrawal, or anxiety are common indicators of abuse.
The case study also notes Joanna's reluctance to remove her jumper even in warm weather and the observation of bruising near her ribs. When questioned, Joanna became upset and did not provide an explanation. Burke (2021) explains that children may not always recognize their experiences as abusive, often seeing them as normal, which could explain Joanna's behaviour and withdrawal. Additionally, children may feel frightened to talk about any abuse that may be happening and want to protect their caregivers.
The Importance of Prompt and Sensitive Intervention
Safeguarding Wales (n.d.) highlights the critical need for recognizing signs of abuse and intervening promptly to prevent further harm. However, the NSPCC (2019) cautions that directly confronting a child's caregivers can create additional risks for the child. Practitioners must navigate this delicate balance carefully to protect the child's welfare without exacerbating the situation. The NSPCC (2022) also shares that behavioural changes in a child can indicate emotional abuse, which often occurs alongside neglect.
Under the Children Act (1989), particularly Section 47, any suspicion of child abuse mandates immediate inquiries and appropriate actions. The NSPCC (2016a) indicates that while bruising can be a sign of physical abuse, it is also important to consider accidental causes. Nonetheless, vigilance and prompt reporting of any concerns are crucial. Furthermore, anyone who works with children should always see and speak to the child where concerns are raised. As noted in Case Study 1, the teaching assistant asked Joanna about her bruises. The Working Together to Safeguard Children Act (2023) states that practitioners should observe and take the child's views seriously. In compliance with the Equality Act (2010), practitioners should be aware that children may find it difficult to speak out and should create an environment where they feel safe to express themselves.


Recording and Managing Concerns
Accurate and timely recording of concerns is essential in safeguarding efforts. Swift action enables practitioners to document facts while they are fresh, ensuring the accuracy of information. Research (2022) indicates that safeguarding records must be relevant, adequate, and clearly understood in terms of their purpose, which, in the context of Case Study 1, is child protection. According to the Data Protection Act (2018), sensitive and confidential information must be securely maintained and shared only on a need-to-know basis. The Wales Safeguarding Procedures Project Board (2019) further advises that records should be signed, dated, and written in clear and simple language. Additionally, documentation should be done in pen to prevent alterations.



Reporting and Referring
When an individual or agency suspects child abuse, it is crucial to report the matter urgently to the appropriate authorities. The Wales Safeguarding Procedures (2019) provide clear guidance and expectations for practitioners to fulfil their roles and responsibilities in safeguarding children, as outlined in the Social Services and Well-being (Wales) Act (2014).
According to gov.uk (n.d.), it is essential to contact the local safeguarding board when reporting safeguarding concerns. However, if a child is believed to be in immediate danger, calling 999 is necessary. Each setting or organization should have a designated safeguarding officer (DSO). According to NSPCC Learning (2020), the DSO is a trusted individual within the setting whom practitioners can approach with their concerns. The DSO helps ensure the right steps are taken for effective safeguarding and appropriate action is implemented.
However, safeguarding children is everyone's responsibility. In the absence of the DSO, another qualified individual must step in to ensure that the necessary actions are taken to protect the child.
Section 3, parts one and two of the Wales Safeguarding Procedures (2019), state that when a report is made to the regional safeguarding board, the relevant social services team must decide on the action they will take within one working day. If these checks indicate harm, it may require a Section 47 inquiry under the Children Act (1989), which mandates gathering information from all professionals involved. This highlights the importance of correct and accurate documentation from the setting or the first person with concerns. If the inquiries determine that the child is at risk, a multi-agency meeting will occur, and plans to protect the child will be put into place.
When a practitioner makes a referral, it enables relevant and different agencies to share information efficiently. According to Kdk (n.d.), the Multi-Agency Safeguarding Hub (MASH) is a safeguarding hub that facilitates rapid information sharing among various agencies. This system allows organizations to gather necessary information quickly and appropriately. Urgent referrals are addressed within hours, while non-urgent referrals are reviewed within three days. This prompt response system helps vulnerable children receive swift attention and care tailored to their needs.


[bookmark: _Int_ITqxsVT8]When making referrals, it is crucial for early years practitioners, as specified in the Working Together to Safeguard Children Act (2023), to avoid assuming that someone else will relay critical information necessary for a child's safety. Practitioners must never withhold information and should ensure it is shared with the relevant agencies. According to the Data Protection Act (2018), while the General Data Protection Regulation (GDPR) provides guidelines on sharing information, obtaining permission is not always required when dealing with safeguarding concerns. Practitioners must be well-versed in the relevant laws and adhere to the principles of data sharing to protect children effectively.
Lord Laming (2023) emphasized that failing to report and share information can lead to profound consequences for a child, as illustrated by the Victoria Climbié case. Withholding or not sharing information can impede the flow of vital data, thereby delaying necessary actions. The Munro Report, stated by the department of education (2011) highlighted that efficient processing times and prompt responses are essential for safeguarding children. Delays in sharing information can have detrimental effects on child protection efforts.
Everyone involved in safeguarding children must receive proper training to recognize signs of abuse and ensure effective inter-agency collaboration. Poor inter-agency work can significantly hinder the safeguarding process, making comprehensive training and awareness critical for all practitioners.
When a practitioner makes a referral, it is essential to provide clear and detailed information about the child. The practitioner should identify the child by name and record the date and time of any abuse disclosure, using the exact language the child used. If no direct disclosure was made, the practitioner must document their observations and reasons for suspecting harm, noting when these observations were made. Adopting a child-centred approach, as emphasized in the Social Services and Well-being Act (2014), is crucial. Practitioners should always prioritize the rights of the child, aligning their actions with the Rights of Children and Young Persons (Wales) Measure (2011), ensuring that the child's well-being and protection are at the forefront of any referral or intervention.






Settings roles and responsibilities.
Educational settings have a vital role in safeguarding every child in their care. It is essential for all individuals working in these settings to have an up-to-date Enhanced Disclosure and Barring Service (DBS) check. According to gov.uk (n.d.), anyone working with children must have this enhanced check, which is in line with the Protection of Freedoms Act (2012). This Act updated the original CRB checks to be more comprehensive and to use a transferable system.
In accordance with the Social Services and Well-being Act (2014), educational settings should adopt a child-centred approach and be well-versed in the rights of children as outlined in the United Nations Convention on the Rights of the Child (UNCRC) (1989). They must also be aware of all statutory requirements related to child protection.
To effectively safeguard children, practitioners and educational settings should consistently reflect on their practices. McKeown and Yeung (2022) emphasize the importance of regular reflection, teamwork, and open discussions on how to ensure the setting is centred around the rights of the child. This reflective practice is crucial for continuous improvement and for creating an environment that prioritizes the well-being and rights of children.
Promoting a child's self-esteem and independence is crucial, as Article 13 of the UNCRC (1989) states that every child has the right to express themselves and have a voice. Cerino (2021) emphasizes that practitioners should design environments that cater to a child's need for independence. When children can express their potential, it satisfies their desire for independence and enhances their well-being. For example, a forest school setting allows children to express themselves freely, promoting both their independence and overall well-being. Ahmed (2023) highlights Montessori's philosophy that nurturing environments enable children to feel free, express themselves, and be independent. This approach not only boosts a child's self-esteem but also helps them feel valued.
As a setting, it is important to empower children for their health and well-being. The NSPCC (2022) emphasizes that mental health plays a key role in a child's overall well-being, which can be adversely affected by abuse, neglect, family circumstances, and the environment. Therefore, settings should provide a safe and secure space where children feel protected and know they can talk to someone if needed. Creating such an environment helps ensure that children feel supported and valued, which is essential for their mental and emotional health.
It is essential that settings understand and maintain their professional boundaries. According to the Care Standards Act (2000), it is important to ensure consistent care across services when working with children. Care Council Wales (2016) emphasizes that the relationship between early years practitioners (EYPs) and children should focus on promoting the child's well-being and be based on a thorough understanding of their needs. This professional relationship is crucial for providing consistent, high-quality care that supports each child's development and safety.
In conclusion, ensuring the safety and well-being of children within educational settings requires a comprehensive and consistent approach. Adhering to legal standards such as the Care Standards Act (2000) and guidelines from authoritative bodies like Care Council Wales is essential. Practitioners must foster environments that promote independence, self-esteem, and open communication, aligning with principles from the UNCRC and best practices highlighted by experts. By maintaining professional boundaries and providing a supportive, secure space, settings can significantly contribute to the mental and emotional well-being of every child in their care.
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