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[bookmark: _Toc497403809]Context and Purpose.
Right from the start in an infant’s life they are accustomed to dealing with transitional periods and periods of change on a daily basis. When these changes are supported by a knowledgeable and responsive adult it allows a child to understand that the world as they know it is a safe and reliable place.
Inevitably children as they grow and develop will face bigger changes and transitional periods throughout their lives, but with the correct support from an adult they will become strong competent learners and will have the correct tools to adapt to these transitional periods (Kirklees Council, no date).
All Children will respond differently to their transitional periods whether it be dealt with through them showing emotion, confidence or apprehension. Many adjustments will have to be made by their guardian’s and Early Years Practitioners in order to achieve the best possible transitional period for the children involved (Department of Education, 2006).
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The purpose of this handbook is to provide practitioners with guidance on the transitional period for children aged 4 from Nursery to Reception. The information outlined in this booklet are based on researched transitional practice that is designed to support children and their families during that particular period of change.
It is expected that both the needs of the child and their families are catered for during this period, therefor all activities that have been outlined will have this in mind.
[bookmark: _Toc497403811]Why is it important to ensure a seamless transition?
It is suggested by Fabian, H and Moss, P (2007) that moving into a new class is indeed a process that is experienced at some point by children worldwide and as mentioned above is a period of mixed emotional and physical challenges and changes for each child, however Bronstrom (2007) suggests that too many children are now experiencing difficult with this transitional period.
It is suggested by Margetts (2007) that the first experience that children get of full time education can have a substantial impact on both their academic and personal development and can shape their future schooling. 
Bennet (2007) supports this and suggests that a change of setting can indeed act as a stimulus for development in young children but if this change isn’t implemented with sensitivity it can increase the likelihood of a child showing signs of regression.
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Getting to know a child’s mind and understanding an individual can only be properly achieved by regularly observing their actions and engaging with them. Most practitioners now recognise that observation plays a key role in the planning of young children’s development and activities (Dowling, 2014).
As practitioners we regularly come across examples of Piaget’s research. Piaget believed that a child’s learning was based on schemas, for example: imagine schemas as building block’s, therefor giving a child the opportunity to enhance and build on the knowledge that they already have. 
Piaget’s view on children making sense of the world was heavily reliant on the environment that surrounded them rather than being reliant on the people around them. 
Piaget stated that there are four stages to development.
1. The Sensorimotor Stage 0-2
2. The Preoperational Stage 2-7
3. The Concrete Operational Stage 7-11
4. The Formal Operational Stage 12 and above.
The foundations of language development would typically be set during the Sensorimotor stage but during this transitional period is when Piaget states that language will start to emerge which is one of the major hallmarks of the Preoperational Stage. Piaget’s research suggests that children during this stage tend to enjoy learning through role play but may struggle with the views of others. Children become much more skilled at role play during this stage (Wadsworth 1978)
Major Characteristics and Developmental Changes that can be witnessed are:
· Children begin to think symbolically and learn to use words and pictures to represent objects.
· Children at this stage tend to be egocentric and struggle to see things from the perspective of others.
· While they are getting better with language and thinking, they still tend to think about things in very concrete terms.
Within the Reception class as practitioners we are asked to plan activities that support the Early Years Foundation Phase.
The Welsh Government state that all children have the right to an environment that allows them learn independently and safely and gain the experience of a variety of roles alone or within small groups (Curriculum for Wales, Foundation Phase Framework, 2015).
Moyes (1995) suggests that play is a way in which children explore a variety of experiences and are enabled to gain diverse responses. During play children are given the opportunity to familiarize themselves with objects and materials. 
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Keenan et al. (2016) highlights that there is a variant of traditional behaviourist views and this comes from the work of Albert Bandura (1977,1989) on the Social Learning Theory. Bandura believed that conditioning and reinforcement could not be solely responsible for providing an explanation for human learning. According to his social learning theory behaviours can be learned though modelling and observation. By a child observing the actions and behaviours of others they can acquire new skills and acquire new information.
Banduras theory suggests that while observation does play a critical role in a child’s learning this does not have to take on the stance of a live model and can indeed be a listening to verbal instructions on how to perform a behaviour or observing real or fictional characters for example listening to nursery rhymes or the interpretation of characters from books.
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Several authors suggest that when reviewing a child’s attachment to an object or a being during a transitional period it is vital that as practitioners we visit the attachment theory of Bowlby. Bowlby assures us that forming attachment aids a child survival and that a child has an innate need to form these attachments in order to receive the care and protection that they desire. Not only that, but these attachments are displayed by patterns in their behaviour and in their motivation. If both caregivers and children partake in these behaviours the child will in Bowlby’s opinion strive to stay close and build a good relationship with their caregivers (Keenan et al.,2016)
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Miller and Pound (2011) suggest that Vygotsky views learning as a social process. By someone interacting with others learning can become integrated into a child’s understanding of the world. This child development theory saw the introduction of the Zone of Proximal Development which is the difference between what a child can do with support and what they can do alone. It is with the support of the more knowledgeable other that children are able to increase and expand on their foundations of learning.
Although there are some similarities between Piaget and Vygotsky in theory proposal that children learn actively through hands on experiences their approach to learning differs vastly. 
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It is a requirement within Wales for each child to receive and assessment at the end of Nursery in order to provide a detailed report for the forthcoming academic year. This document needs to indicate the developmental level of the child and what level they are currently working towards in all aspects of the curriculum. This documents also needs to inform the new key worker of the child interests and dislikes and any additional characteristics that the child may have. 
Is is crucial to specify any family needs or additional support that the child may need during this period. 
The key person is in a position to act as the provider of information during the transitional period for the child, parent and class teacher (Curriculum for Wales, Foundation Phase Framework, 2015).
To ensure that there is continuity to a child’s transition the movement between Nursery and Reception should be seen and explained as a journey within the individual’s education. It is crucial that all practitioners have a shred approach to the learning environment. It is also important that children and their parents are given the correct opportunities to familiarise themselves with the new classroom environment (Waller 2009).
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Boyd and Bee (2010) suggest that whilst this transitional period of childhood shows a marked increase in independence from a child from their parents it is also important that the established attachments are maintained. What does show an element of change during this period is the agenda between the parent and the child. This change takes place due to parents unknowingly wanting their children to grow their capacity for self-regulation this can be perceived as alarming for the parent and the child. 
It is suggested by the Welsh Assembly Government that the support of the parent can aid the child during the transitional period. They have a number of activities that could be useful to suggest to parent for example,
1. Asking their child what is their thought on starting reception?
2. Encouraging their child to ask question about what they are about to experience.
3. Encouraging their child to undertake simple tasks independently
4. Talk to their friends and peers about their experience.
5. Talk to their child’s teacher about things that can be done at home to aid the child’s education.
6. Attend transition to school programmes.
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The local authority currently has a number of external agencies that can support families when issues arise it is the local authority’s statutory responsibility to provide this service. The Children’s Act 2004 made the local authorities responsible for providing and the development of Children and young People’s Plans (CYP Plans). The 7 core aims of the act are intended to ensure that all children and young people have the following: 
1. Have a flying start in life 2? Have a comprehensive range of education and learning opportunities. 3. Enjoy the best possible health and freedom from abuse, victimisation and exploitation. 4. Have access to play, leisure, sporting and cultural activities. 5. Are listened to, treated with respect, and have their race and cultural identity recognised. 6. Have a safe home and a community which supports physical and emotional well-being. 7. Are not disadvantaged by poverty.
If during the transitional period, you experience any of the above it is your duty to inform the schools Child Protection Officer.
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It is suggested by Margetts (2004) that transitional activities that are able to address the differences that children and families are likely to experience are key to a quality transition process. Transition activities give children and their families to tools to source the information about the new class and become familiar with the child’s new environment and routine. 
It is a main concern according to Margetts (2004) by parents that the practicalities of the environment and the things their child may need to start school. This is then followed by their child visiting the school and getting to know their teacher and other early years staff. 
It is recommended by the Welsh Government (2006) that orientation visits are made in order for the child to see how things work within the school for example where they hang their coat or what time is lunch?
The teacher and staff can embed and strengthen the information given by discussing this with both the parent and the child.
Bronstrom (2004) suggests that joint activities are beneficial for example a picnic where all parties attend. Bronstrom also supports that these activities do not need to be a one off and if done regularly can strengthen the bond between all parties.
Central Bedfordshire Council (no date) recommend that to aid a child during this period a useful activity would be to take pictures of the child’s new classroom as this supports a personalised approach to their experience and give an opportunity for the child to discuss these with their parents. This is supported by Bowlby’s theory that a child can aid transition by the familiarity of an object.
The Early Years Foundation Stage (2017) states that all children are offered an integrated approach to early learning and care. The EYFS offers a set of common principles and practices to deliver quality education to all. This is the core document that will be followed for all in the early years setting.
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Froebel believed that play was the highest form of development and aid during transitional periods for a child. He felt it was essential to aid a child’s development by giving them a choice to create and imagine. Froebel pioneered the philosophy that the Early Years setting when implemented correctly give a solid foundation for a child’s development particularly in later life.
Froebel enjoyed the outdoors and invented the ‘Kindergarten’ (a place for children from 2 years old to play). Moyle’s, (1989).
It is suggested by Dowling (2014) that the Reggio approach refers to a child environment as the ‘’ third teacher’’. The emphasis on the environment is embedded in the Early Years Foundation Stage and is represented in the guided principle of Enabling Environments.EYFS (2017).
Conclusion
Involving and sharing information is what is key during this transitional period. All evidence suggests that the use of effective communication between agencies, parents/ carers, key workers and the schools is the only way in which this transition can be seamless for the child. 
Research mentioned in this handbook suggested that children develop in a variety of different methods and the discussion on which method achieves the best results will entirely depend on the individual meaning an education program should be tailored to each individual’s needs. 
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