A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.



Introduction 

This assignment will critically reflect on the Additional Learning Needs (ALN) learners’ dependency on digital technology to support his learning in transition from the attachment of the learning support assistant (LSA), using David Tripp’s (1993) critical incident mythology.  I have critically reflected on a classroom observation video, which will not be named as I am following the British Educational Research Association (BERA) (2018) guidelines.  According to BERA (2018) to ensure I am ethically correct the school observed needs to remain anonymous.  Ethics ensure moral principles of guiding conduct are professional, therefore I need to ensure I consider the relation to educational research and ethics meaning it needs to remain anonymous and confidential. (Wyse et al, 2017) Therefore, I am not going to mention the schools name or any children or teachers’ names. 

This assignment aims to observe a classroom, critique a learning incident and reflect on what has been observed and identify the next teaching and learning steps.  It will also reflect on the teaching practice seen and how it will influence myself in the classroom environment.

Tripp (2011) explains that teachers can use a classroom based critical incident to reflect on teaching practice, which allows teachers to develop and become critical in their own teaching approaches.  Tripp (2011) also explains there are two steps to creating a critical incident.  The first to observe a ‘typical’ classroom incident, then analyse what happened.  (Tripp, 2011, p.7). The second step is to critique what happened, allowing the teacher to draw on their own classroom experiences, theorists and readings, thus combining experience with theoretical knowledge to provide the best learning experiences for the learner.  

This assignment will also look at The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (WAG 2022) has changed the term ‘Special Educational Needs (SEN) to ALN and ensure all children have a personal-centred plans and are treated equally.   

Donaldsons, Successful Futures review (2015) aims for children and young people to benefit from relevant and high-quality education.  I will look at how the curriculum and one of the four purposes is linked to the learner, to benefit him. 


Case Study 

The school I observed is an English medium primary in Swansea. According to Esty (2023) report, that took place March 2023, the school has 435 pupils on the roll and 12.4% have ALN and 10.7% have English as an additional language.  

For context the observation was a year four class, mixed abilities and at 9:30 am.  While observing the class I saw a child use an iPad to zoom in on his work, this stood out to me as I had never seen this before, using technology in the classroom to aid learning, I wanted to know more, and it really stood out to me as I felt that he was using great problem-solving skills. The child also had help from the teacher, then went to use the iPad as he was struggling to see as he had a visual impairment, he used the iPad to zoom in on work and when he needed more assistance, he went to the LSA for help.  I have never seen a child with a visual impairment, and I wanted to research more into the technology as a visual aid. When I was in school, we did not have a range of technology in the classroom, I was surprised to see an iPad being used.  

Estyn (2023) state that the school have an effective Additional Learning Needs Co-ordinator (ALNCo) and team that provides high quality provision throughout the school. The staff work well together to reflect on the pupil’s progress and further strengthened by their appropriate systems to help staff identify pupils ALN and provide the correct support. (Estyn, 2023) I observed this on the critical incident when the child with visual impairment as he had an LSA when required and an iPad to zoom in to help with reading.  

The ALN (Wales) Act 2018 and ALN Code 2021 is replacing the Special Educational Needs system so it brings all existing systems into one clear system, it will be more learner-centred/ focused, it will also provide the learners with the same rights and entitlements, making it a fair system for all (Snap Cymru).  The Welsh Assembly Government (WAG) (2022) explains that the WAG are determined to have an inclusive education system in Wales for all and that every learner is supported to reach their potential.  

The WAG (2022) has ensured that every child with ALN will have an Individual Development Plan (IDP) and Estyn (2023) have stated the school from my critical incident has done so, even making one-page profiles for every child so teachers are fully aware of every learners needs.  Thus, every ALN pupil is reported to have been making strong progress in lessons. (Estyn, 2023) 


Literature review 

With the increasing usage of technology in children’s toys and applications, it was matter of time before technology would make its way into the classroom.  Technology and electronic devices are now used frequently in education, this is revolutionary to education and this even benefits children with VI.  

In this critical incident the teacher is allowing the child to have autonomy in his learning, he is given the iPad to use as a visual stimulant/zoom/aid but if he needs the LSA for a wave of support he may do so.  According to Choudry (2021) an intervention model known as ‘Waves of Support’ with ‘Wave One’ at the bottom of the triangle, ‘Wave Two’ in the middle and ‘Wave Three’ on the top.  This model can help a child with ALN feel supported as the first ‘Wave’ is that the teacher is considers each child’s needs in the classroom, meets their needs and high expectations for all. ‘Wave Two’ in some instances children may need additional support to enable them to do the task that is set.  ‘Wave 3’ is for minority cases of students who require a higher level of support or specialised provision to meet their needs.  The child I observed had ‘Wave Three’ support measures put into place, he had an LSA when he needed and an iPad to aid his independence in his learning.  
However Hewett et al (2014) explain that inclusive practice for those with VI should follow the ‘Nine-step process to support transition process of children with visual impairment’. Hewett et al (2014) explain that children can develop a lack of engagement with peers when transitioning in school, to higher education and work.  Therefore in school transitions teachers should work closesly with parents so children feel supports and have better outcomes. (Townsley et al, 2004)

I observed the child going to the LSA when he needed help. I was told by the teacher that he used to have his own LSA but now he chooses when he requires her help.  According to McClelland (2023) having a LSA in a classroom is fundamental to inclusive practice as it links in with Lev Vygotsky ‘Scaffolding’ theory from the 1930’s.  The aim of inclusive practice is to increase every learner’s participation in the class, instead of focusing on individual needs (Vygotsky, 1976).  
The scaffolding theory is a technique so that children are given support they need to aid their learning which results in better chances of them understanding and using that knowledge or skills independently.  Therefore, the LSA is helping the little boy in the critical incident is aiding the learner as she is scaffolding his learning when he requires.
However, Radford (2015) argues that although an LSA provides an inclusive classroom they are often rarely adequately trained to aid the learner.   McLinden and Douglas (2023)  agree that LSA are not given the suitable training to support children with VI and that too much help from an LSA can be damaging to the learner as they will prevent independence and social interaction with peers.  Learners will be stigmatised for having an LSA by peers which would result in low confidence and lower interaction with peers. 
Radford (2015) explains that they take on responsibility of scaffolding learning for the learner and maintain engagement and aid independence in the classroom by encouraging children to use their own learning strategies, the child with VI using an iPad to be independent but when he needed the LSA, she was there for him.
As this assignment is looking at the attachment of the LSA to the iPad, digital technology, Webster & Blatchford (2013) explains that children who have a LSA have reduced opportunities for interaction with their teachers and peers as opposed to those who have no ALN and do not require an LSA. 

One of the four purposes in the curriculum is “Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015).  This shows that the child having the LSA shows the child he is a valued member of society as he has help when he chooses.  The learner focusses on his independent learning but, if he requires help, he can go to the LSA. 

John Bowlby’s (Bowlby, 1982) Attachment Theory is the emotional and social development of an infant which is shaped by their relationships, normally from primary caregivers. It stems from infants being biologically wired to form attachments to survive.  Bowlby (1982) explains there are m any benefits of secure attachment, it helps the brain develop, it enhances children’s self-regulation skills and benefits their social and emotional development. Holmes (2014) states that Bowlbys theory of attachment is that children become attached to those closest around them, meaning the boy with the VI could become attached to his LSA, depending on her for help increasing dependency.  Holmes (2024) also explains that children who have a high level of dependency may feel they have lack of security when they have unexpected time apart which can lead to anger as they develop a fear of rejection, so any time apart from their caregiver/person of attachment could result in anger.  
However, Bowlby (1982) would argue that when children have secure attachment, they will learn how to trust their peers, develop the emotions and communication skills.  This shows me that the LSA needs to be aware of any attachment the little boy may have and keep communication strong with him, as he is transitioning from the LSA to the iPad.  I observed her helping other children in the class so she could explain to him, so he knows where she is if he needs her help. This will enable him to feel secure, develop his independence and stop any fears of abandonment.   

De Werdier (2016) explains that there was a study in Sweden that explained the social wellbeing of its pupils with visual impairments in mainstream schools and found they had higher levels of stress and anxiety opposed to those who did not have ALN. Gray (2009) agrees that children with visual impairments are excluded from subjects like Physical Education for health and safety reasons and Cain and Fanshawe (2020) stated that children would with visual impairments would face exclusion daily due to curriculum content being displayed in a visual format.  
Campaña and Ouimet (2015) would argue that the iPad has helped children feel included in lessons as they state that the apple iPad was issued in 2010 and this introduced a new technological option for teaching that was more stimulant and engaging for pupils with VI.  They found that using the iPad in class as an aid increased progress and development in children with VI.
Růžičková  and Hordějčuková (2015) states that there is not enough literature and information from professionals about the risks of using this technology as electronic devices could have an impact on children health, lifestyle and mindset.  Children using this technology as an aid will be increasing their screentime and may become dependent on this tool.  However Peer and Reid (2021) justify technology in education as it is here to help children’s learning, it is designed to support and help learners and linking with good teaching methods.  Thus, we should use it in education as it can help with more than just those with VI, it is very beneficial to those with dyslexia. 

Donaldson (2015) wants learners in Wales to develop digital competence and be 21st century learners so having an iPad to aid the ALN learners needs will enable him to have access to education on an equal learning level while developing his Information Technology (IT) skills. 
McLinden  and Douglas (2023)  agree that learners who are VI and use technology to aid their learning are developing skills that they can use in later life.  

As this child has the iPad to aid his learning as a visual aid, he is becoming a “Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015. Pp 31) by being confident is how own learning by being independent, developing his own mental and emotional wellbeing by developing his confidence.  The child can use the iPad and not have to rely on an LSA throughout his learning to read from the board or worksheet meaning he “has the skills and knowledge to manage everyday life as independently as they can” (Donaldson 2015).

Teaching and Learning Methods 

According to the Welsh Assembly Government (WAG) (2010) The Primary: Social and emotional aspects of learning- Cymru (SEAL) publication is put into place to support schools ensuring all learners have equal opportunities to develop their social and emotional skills. WAG (2010) explains that children with ALN will experience different social, emotional and behavioural learning, those with sensory impairment, like the boy with the VI, will struggle to recognise emotions due to not being able to see facial expressions or body language.  WAG (2010) explains that with the right scaffolding children with ALN will benefit from learning about emotions in school under the new curriculum by promoting individual and national well-being.
The Curriculum for Wales (WAG, 2020) aims to promote individual and national wellbeing, one of the four purposes is for children and young people to be ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (WAG, 2020) meaning children’s wellbeing, physical and mental health is just as important as academia.  

Snap Cymru (2023) explain that every child and young adult aged 0-25 with ALN should have an Individual Development Plan (IDP), it used to be known as individual Education Plans (IEP) which is a legal document to support their needs and learning.  The IDPs get updated every 12 months.  The school would create one for the pupil with the VI to show he needs to be sat at the front of the class, have an iPad on hand for zoom and an LSA when needs be.  This will be on hand for teachers, support staff and parents/guardians to read (Snap Cymru, 2023).

Peer and Reid (2021) explain that The Rights Agenda has been boosted by the Children and Families Act 2014 and the Education Act 2016, both combined ensures to implement measures to empower young people and children in education.  Children’s rights are increasingly embedded in professional disclosure which promotes inclusive practice within schools (Riddell, 2019).   Peer and Reid (2021) would explain that COVID-19 has affected schools’ provision and those with health concerns were kept from education due to health concerns which impacted their development and well-being. Thus, schools now need to ensure there is attention to children’s rights and social, economic concerns in years to come (Peers and Reid, 2021). 

The observed child with the VI, the teacher is ensuring he is being a healthy, confident individual by confirming he understands what the task is when the LSA isn’t available.  The teacher is also allowing him to work independently with the help of the iPad by zooming in on his worksheet when he cannot see, opposed to asking a teacher for help.  This then enables him to stay with his group and be involved in peer discussion and not having an adult by him throughout his whole learning process.  The learner is aware he has support from the teacher and LSA when he requires, the teacher walks over to check on him which shows me he is knows this and is not under any stress, fear of abandonment from the LSA and has enough support throughout this activity (Bowlby, 1982).  

If I had a child with VI I would ensure my teaching methods would be holistic, I would look at the child as a whole not just for their ALN.  I would ensure they were first happy and comfortable in the classroom; they were sat close to the board, the lights weren’t too bright in the class and try different backgrounds on the interactive whiteboard (Peer and Reid, 2021).  I believe the teacher was doing this in the observation as he had the pupil sat on the table right in front of the board so he could see the board, be sat with peers and not have to rely on repetition from and LSA. This gives the learner a chance to be a confident individual in his independent learning (Donaldson, 2015). 

The teaching methods I observed in the critical incident is that the child with the VI was provided with a mixture of resources/aids to aid his learning, the teacher insures they are applying pedagogical principles when planning activities to ensure there is a ‘Blend of approaches’ (Donaldson, 2015) which ‘Encourages learners to take increasing responsibilities for their own learning’ (Donaldson, 2015). 
The teaching methods could leave the child to being a solitary learner but as he is provided with an iPad.  This allows him to be a visual, social and kinaesthetic learner in one resulting in being an independent learner, learn with his peers without the attachment of the LSA.

According to Peer and Reid (2021) children rarely complain about their sight as they know no different so I now understand to look for warning signs of child who may be struggling.  A child may be rubbing their eyes more frequently, have headaches, handwriting skills do not improve over time and if their reading skills are not as good as they were in early years. Peer and Reid (2021) explain that vison is a key element in development so, as a teacher I need to be aware of any changes to ensure each learner has the best learning experience.  

The next learning steps for this learner that I would implement would be to encourage less reliance on the LSA so he can develop more independence and friendships with peers. I would ensure to keep close eye on his IDP to update when necessary with any small targets.  


Discussion 

Through observations and readings, I have realised it is an integrated approach to aid a child with VI.  As a teacher you want them to be “Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015) to enable that you need to provide the learner with the best interventions and strategies for their learning.  

To have inclusively practice within the classroom I, as a teacher need to observe children, find out their strengths, weaknesses, what benefits their learning and how to overcome barriers.  I need to ensure children all have the same opportunities to overcome barriers to learning so they develop academically and holistically.  Observations and critically analysing shows prompts and invites questioning and reason to teachers.  Burn et al (2015) explain that student teachers are not likely to have strategies to see that is underlying in observations, may lack confidence and critical incidents help to develop this skill and questioning.  

While observing the critical incident the resources used to aid the VI learner are inclusive as I feel they are being used in the correct way.  The teacher and LSA are ensuring the learner is not completely relying on them, they occasionally check in Radford (2015).  The iPad allows the learner to be involved with his peers and independent learning can take place.  I feel it is so important for the learner to develop independent learning skills as it will equip him with skills for life and work (Donaldson, 2015). 


The practice I am going to use in my classroom will be underpinned by good theory, linking my theory into practice.  I will be aware how effective classroom observations are using Tripp (2021) and looking for any sign’s children may be struggling more that academically but emotionally and physically too.  I will be aware of my classroom layout and environment to suit all learners (Peer and Reid, 2021).  I will also not rely on one aid/strategy to enable learners I will look at using a range of tools, aids and resources to enhance every leaner’s ability, including an effective IDP.  This will focus on the learners needs and have clear outcomes for the learner (Snap Cymru, 2023).  

I will be aware of children who develop close attachments to LSA or teachers which may prevent their independent learner, developing social skills or making friends, as this is important part to a child’s emotional development (Bowlby, 1982).  This is why the iPad is a good intervention for the learner as a use of visual technology as it has helped to eliminate the barriers to education for this little boy as he has autonomy in his learning and learn independently and at the same level as other students in his class and work alongside and with his peers (Donaldson, 2015).  It is good to offer the child an experience of independent work without permanent supervision. It can be considered very helpful for growth in maturity, specifically in case of children with more severe degrees of disability (Bowlby, 1982).
To ensure the student felt safe and comfortable when in transition from the LSA my next teaching steps would be to talk to students/peers to act as buddies for peer tutoring, as peer groups can develop support systems for one another.  I as a teacher need to ensure I apply the pedagogical principle to support social and emotional development and positive relationships (Donaldson, 2015).



Conclusion 

To conclude teaching methods that would impact me as a teacher is to always critically reflect my practice, lessons and children’s development.  After reading Tripp (2021) methodology, I have realised how important it as a teacher to observe children learning, it may teach you things about your pupils that you did not know.  It also showed me that there is an importance in understanding wider justifications in practice, linking to theorists like Bowlby and Vygotsky.  Peer and Reid (2021) would agree that observation is a key element to teaching as children will not always tell you what is wrong or if they are struggling but as teachers, we should be aware of the warning signs.  For example, a child with a VI will not know they cannot see well, as its their normal, as teachers, with observations we will be able to pick out those who cannot see with the warning signs, like rubbing their eyes or struggling to read (Peer and Reid, 2021). 

Reflective practice is mirrored in The Curriculum for Wales as it places responsibility on the teachers to engage with ‘how, why and what’ of education (Donaldson, 2015, p.71) resulting in teachers developing their pedagogy through engagement and reflective practice. (Donaldson, 2015).

Developing a child’s wellbeing is very important to me, after reading about children with VI they can experience higher levels of stress and anxiety, develop attachment to their LSA all while trying to learn and develop alongside peers.  My next teaching steps would be to develop my own pedagogy and select purposeful methods to aid children’s development, combining my skills, theoretical and practical knowledge, along with judgement to promote effect learning (Donaldson, 2015).   Therefore, I need to use a blend of methods for the learners throughout the curriculum, so children can develop a wide set of skills across each Area of Learning and Experiences to achieve high quality learning (Donaldson, 2015). 

I aim to be as inclusive in my teaching practice as possible, remembering to be learner centred focused and provide all learners with the same rights and equal opportunities, regardless of their ALN.  
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Appendix

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 
22/9/23, year 4 class, mixed ability group, 10 nationalities 


	Where and When: Context of the observation – subject/AOLE, general classroom context
Looking at a boot, all had one on the table as the hook.
Teacher asked open ended questions- Why do you think this?
Asking lots of children
Positive language used.
Including all their answers.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
Child kept his hand up even though nothing to ask/say- are they concentrating?
Ok levels of engagement
One boy is using an ipad to zoom in to read. 
LSA goes to the boy with ipad
Teacher goes straight to boy with iPad after setting work to ensure he understands
Bickering over the shoe 
 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Using pictures to see if they had similar parts.
Referring back to the original hook- sentence starts there to support them.
All children are engaged through the lesson.
Teacher ensuring everyone is on task by walking round the class.
The boy on iPad- visual impairment 
LSA with group 
Swapping out with LSA so she could do early intervention.
See three before me 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
9:30 am
Engage all learners.
interactive
inclusive
referring back to original hook.
positive rewards for participating.
always asked children with hands up, didn’t pick on ones who didn’t.
whiteboards to have their answers all the time. 
Teacher was in room with us and told us he is albino and wanting to be more independent without help of LSA.
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