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Critically discuss the principles of self-assessment and self-evaluation and the importance of these to the development of effective learners.
Introduction
Self-assessment and self-evaluation are important aspects of development in students’ own learning. Reflection during education provides the student with many skills that can benefit them from their own learning and it has been stated that during higher education self-assessment is regarded as ‘one of the central goals’ (Boud, 1995) of providing students with independent learning and will help students provide effective learning strategies for themselves upon their reflection of work. Higher education is a fundamental stage of understanding one’s own learning and can be a framework of understanding their own knowledge. Higher education have also been noted to have used over a ‘quarter of assessment initiatives [involving] self-assessment and/or peer assessments’ (Hounsell and Culloch, 1999). During my time at university, I have developed many reflective skills through self-assessment, self-evaluation, critical thinking and analysis of my own work. From year one to year three, I have faced many challenges that have provided the ultimate learning experience that has helped me gain confidence in my own knowledge and how to expand on how I can express it. In this portfolio, I will be reflecting on my learning strategies and will outline how self-assessment and self-evaluation has beneficially developed my own education experience, the advantages and disadvantages, and how it can change others’ learning experiences also.
Defining self-assessment and self-evaluation
There are many different theorists that argue the definition of self-assessment and self-evaluation. Zimmermann describes self-efficacy as ‘a highly effective predictor of students’ motivation and learning’ and have ‘subtle changes in students’ performance context, to interact with self-regulated learning processes, and to meditate students’ academic achievement.’ (Zimmerman, 2000). Furthermore, Bandura (1997) discusses that the ‘human motivation’ of self-efficacy is a key element to social cognitive theory and is a factor that can help with the development of learning. He defined self-efficacy as ‘personal judgements of one’s capabilities to organize and execute courses of action to attain designated goals’. However, the reflection of one’s own goals is a key aspect to progress and determine the most efficient path to endure, and can result in a person over/underestimating their ability to attain their goals. The self-evaluation must be reachable, the organisation factor may not be accountable in the area as it could have been exceeded for the task provided. Setting goals is a key factor to which can benefit from self-assessment, as ‘verbally encouraging students to set their own goals improved efficacy beliefs and achievement but also their commitment to attaining goals’ (Schunk, 1985). The self-assessment and self-evaluation process can help to maintain the goals that the student upholds. This motivation can help the student in analysing their own work and how summative and formative assessments can guide them into satisfaction.
‘The power of self-assessment lies in two major domains – the integration of high-quality external and internal data to assess current performance and promote future learning’. Epstein, Siegel, and Silberman (2008, 11). The focus here is that it promotes future learning, this means that the skills from self-assessment will provide the student skills that will benefit them in later life, whether that is higher education, work, or even daily tasks. It shows that there is always room for some sort of improvement and can be necessary to evaluate their own work and improve. Although Boud and Falchikov states that self-assessment is an ‘assessment that involves the learners in the judgment of their learning in general and the judgement of the outcomes of their learning in particular’ (Boud and Falchikov, 1989).this suggests that every person is different, some students’ learning styles and self-assessment may be different to others and it must be taught by themselves their own technique. Furthermore, it may depend on the subject that is being taught and it will take a ‘trial and error’ approach to determine how they best learn and how they judge their own work.

Formative and Summative Assessments
Formative assessments have been defined as “activities undertaken by teachers— and by their students in assessing themselves— that provide information to be used as feedback to modify teaching and learning activities” (Black & William, 2010). This is effectively a collaboration on understanding various learning and teaching styles that benefits the student and the teacher, In doing formative assessments, the teachers will understand the own individual students’ learning type and in addition to  this; the student will be able to be a more effective learner in the process. Through school I was able to understand the ways of learning differently through revision of exams, mind mapping, brainstorming, reading, and other creative ways of learning. The teacher would always ensure that quizzes and regular tests were always in our sessions regularly to ensure that I was maintaining the correct grades that I was achieving. Homework was also an effective formative assessment as it was graded regularly and monitored the student’s progress. This also helped the teacher in finding alternative ways that could help the student benefit more from the lessons and provide extra help in trying to ensure that the student understands how to obtain their grade. This was also present in peer-marked tests as it provided the students in reflecting on their own work after marking their peers’. This is also an effective way of assessment as it forces the students to self-evaluate their own work whilst writing as it gives them the tools to be able to understand the criteria and what to improve on. Formative assessments are considered a ‘low stake’ assessment as it is not included into the summative assessment grade, but are just as effective as it is an ongoing monitor of performance, rather than cumulative. Although Boud and Soler (2016) branded formative and summative assessments ‘unhelpful binary division’, however, formative assessments can be effective in any education setting, and can be effective in any age, especially the younger learners as observation is also used to monitor learning. I believe that formative assessments have both advantages and disadvantages also as one of the disadvantages of the assessment is that it does not contribute to the student’s overall grade, it would be much more beneficial if the grade was a split between formative and summative and could give the student’s that are weaker in one of the assessments a chance to have a higher grade and show their true potential within the split. This also applies to those that are better with summative assessments as it allows the students that do not engage much in lessons to be able to engage more and allow them to gain confidence in the classroom, and build up the knowledge for the summative assessment also. Formative assessments do have many advantages, they provide a fun learning experience for younger children as interactive sessions are a way of motivating them to learn and make new friends in the younger years. It is a more sociable assessment when done in a certain way and it can bring the students learning together which will make many more people in the classroom comfortable to share their knowledge and opinions with their peers. Group work will also be beneficial for the quieter students as it can help gain confidence and can help the teacher determine how the students react in situations that are not the traditional classroom teaching style. This is also beneficial as during the pandemic, the online learning tools may now be easier for those that have partaken in group work as break out rooms will be a more enjoyable experience for those.
Summative assessments however have a higher stake in monitoring performance as they are defined as ‘“cumulative assessments ... that intend to capture what a student has learned, or the quality of the learning, and judge performance against some standards” (National Research Council, p. 25).” These assessments are in the forms of exams, portfolios and national tests that provide and overall grade at the end of a module. This is an effective way of monitoring a student’s academic achievements, however, can be slightly misleading if formative assessments are not carried out efficiently as the learner may not have understood material properly. The cognitive mechanisms of self-assessment and self-evaluation are argued in many cases, Butler and Winne (1995) theorised that ‘both cognitive and affective processes play a role in determining how feedback is internalised’. This suggests that the student will be able to self-assess their own feedback and take from it what they feel is the best outcome of the result, meaning it may not be an accurate representation of themselves, with Crooks (1988) arguing that the ‘impact of assessment is influenced by students’ interpretation of the tasks and results’. The term ‘black box’ is used by Black and William (1998) to emphasise the ‘unknown’ of how the knowledge is divided into achievements and effective learners. The self-assessment may be one of the factors that makes a learner more effective but this has shown that it has taken a lot of criticism. Overall, summative assessments are what is used to determine the students’ academic ability and how they will progress in their learning as it is the National Curriculum’s formal testing strategy. However, summative assessments do not provide the students ability to self-assess and self-evaluate their work as normally no feedback is given on formal assessments. This is a much more challenging assessment for the student as they must use their own knowledge that they’ve previously learnt and try and portray their understanding into their summative assessment. I believe that summative assessments in my own experience have both advantages and disadvantages as depending on the subject, I believe do not give a true representation of the person’s ability as it is sometimes based from memory of the subject rather than the understanding of the subject. Exam preparation is intense, and anxiety levels can heighten in students during this time which may be a consequence in under performance or over performance. Additionally, the teaching style of a certain teacher may not be suited to a specific student and different teaching and learning styles should be obtained in the classroom or educational setting. I do believe that formative assessments are an adequate form of monitoring the child’s learning, as it is a more informal way of understanding what is best for the student. Students partaking in BTECs may be able to ask for help during their studies which can benefit them into achieving the grades that they are aiming for, however, examinations such as GCSEs and A Levels do not offer this kind of support and can then make the student lack motivation, and may underachieve due to the lack of understanding of the task. Overall, the teacher must be able to determine what kind of style is best suited in collaboration with the student to understand which kind of assessment would be the best one that would benefit their learning.
The teacher should be open-minded and clear about what the goal of the assessment chosen, and how it can benefit the student themselves. (Dixson & Worrell, 2016)

Development of effective learner
Firstly, to be an effective learner, students must be motivated to learn. Without motivation, the student will not want to read or undertake any part in discussing or looking at feedback shown. The learner must be willing to be able to collaborate with the teacher or educator to ensure that they get the best learning experience that they can be offered. Homework assignments must be done to ensure that formative assessments are carried out effectively, and all over quizzes and interactive learning should be taken into account when monitoring the student’s learning. Furthermore, the higher achievers are typically the learners that engage with the teacher, ask more questions and are motivated to learn within the classroom. The teachers must ensure that all students are taking part in the sessions and should change learning styles to which style best suits the individual learner. Teaching assistants in the classrooms should provide extra support for those with learning difficulties as summative assessments may be more difficult for those without preparation or adequate support from teachers. However, formative assessments may be better for these students due to the observations carried out and the ongoing monitoring during the lesson. However, the teacher and student may have ‘a competing tension is apparent especially when student evaluation is ‘torn between the conflicting discourses of consumerist quality assurance, (what students want to receive) and academic quality enhancement (what students need to effectively learn)’ (Darwin, 2016) This may affect the students full potential as the collaboration between the teacher and student may not be able to work within the curriculum. The collaboration must be contributing equally to have the best learning and teaching outcome such as the teacher must be able to provide the student with their feedback, and the student must want to understand their mistakes. This may not always be accurate as Darwin as expressed as the student may think that they are achieving better than they actually are. All partnership is student engagement, but not all student engagement is partnership (Healy, Flint, Harrington, 2014) suggests, the engagement during lessons may not be a form of partnership with the teacher as the student must be able to trust and respect the teacher, and vice versa for the collaboration to work. The teacher/student partnership makes the student feel independent in their own learning and empowers them to take control of their learning also (Deeley and Bovril, 2017). This is an important aspect of development for the child whilst independent learning as it will support them into being independent in their own lives, primary into secondary and secondary into higher education. Younger students may have not been able to independently learn before so will be a new experience to take control of their own learning which will then motivate them more also. For older learners possibly in higher education, this can mean that they have a better understanding for the subject that they are studying and have a more accurate representation of the job they wish to pursue after their degree. Networking and various other contacts for work would be an ideal situation for higher education students and being able to have a student partnership it would be easier to obtain a professional relationship, as well as a professional relationship with their peers that are also studying. For secondary school, A Levels are vital to determine their next life stage so any support from teachers is vital to help a struggling student understand more about various subjects that they may be interested in. During this time, I had been feeling very demotivated and had help from various teachers and career advisors in helping what job would be able to suit me best. It was upon my own reflection that I decided that Education Studies was what I was my goal to become a teacher myself. It is without the reflecting that I would not have been able to realise what degree I would’ve wanted to do. Self-assessment and self-evaluation is so important and is a skill that everyone should be able to obtain whilst in an education setting, and also leading onto when they are in work as it helps in all aspects of life.



My own self-assessment and self-evaluation
To be an effective learner, you must use self-assessment and self-evaluation to reflect on the feedback you have been given. Below I have entered a diagram of an assignment I had completed on Community Engagement and how I was able to take my reflection skills and critically analyse the instructor’s feedback that I was given and apply what I had been told into my newer assignments.

[image: ] [image: ]This is an example of my instructors’ feedback in one of the assignments that I had completed this academic year. It provides the opportunity to reflect on my own writing in my work and to ensure that I fully expand on my writing and points I had made in my assignment. As the diagram states, my knowledge and understanding section is less than half the marks, I used my own self-evaluation techniques to ensure that I have fully understood the feedback and had ensured that I am able to present my work in a clear and effective way for the reader to understand. As my mark was so low, it made me evaluate the way I was working and what I could do to be better. I wrote a list of tasks to do before every assignment and I understood that I should understand the assignment question and plan effectively before writing and should read ahead of the writing of assignment. Furthermore, the literature skills diagram also shows that I need to read more before the assignment and I will ensure that I have read adequately, which is what I can improve on for future assignments and is what will be my development for learning as I could have gained a lot more marks from reading more sources before writing which could ultimately heighten my mark to a much better grade. I have been able to improve from this feedback and chosen to use it as a positive, which is what an effective learner should do to improve. The feedback made me self-evaluate my own work also and through my own reflection I could understand my mistakes which I could then plan for my next assignment that it does not happen again. This helped my own learning and skills as I critically analysed my own writing and took the feedback into developing my own skills. I also need to be more confident in asking my lecturers for help as I have felt that I had been too worried about asking in the past but I know that I can ask my lecturers for an appointment at any time and they will provide me with the help that is needed, and that is still in development currently. Through formative and summative assessments of my own work, I have found that the teaching styles fit both of these types of learning. 
Throughout every module, lecturers assess the engagement of the students and can monitor the problems through the online learning sessions. This can also provide feedback to the students and ensure that any problems are dealt with accordingly. This has been provided through informal quizzes such as Kahoot! formatively which is an interactive learning technique that provides students a more practical learning experience whilst online learning is taking place. Furthermore, tests and asynchronous learning session are provided to ensure that the students are engaging and also understanding the module in hand and ensuring that they have the fullest understanding for the summative assessment at the end of the module. This has been successful in my opinion as I have found that I have benefitted from asking questions and help from my educator and have been given the tools to have been able to independently work on the problems that I had. I also believe that the formative assessments before the summative are an indicator of what will come in the summative and expands the knowledge of the learner to provide them with the best chance of getting a higher grade. This not only creates an effective learner, as it encourages learners to be proactive about their concerns, but also motivates the learner to fund ways in which it would benefit them and their learning. Furthermore, summative assessments are also done in university to ensure that the student’s performance is of a standard that is obtainable for not only the lecturer, student but also the university standard. This is monitored through assignments and presentations that are provided in university and are given adequate feedback when these assessments are finished. This provides the learner with the self-evaluation of the feedback that is given from the instructor and are then building on their advantages and disadvantaged learning style and can expand on them. Throughout my university experience, I found university especially challenging during year one and year two, and still find it challenging in year three but in different ways. I have learnt from mistakes made in first and second year and have been able to present my new knowledge into year three. Having failed my second year of university, I reflected on my own work and assessed what my problems were and why my grades were not achieving higher grades. This is a learning curve that has helped me to understand my education a lot better and has helped shaped me into a new learner that is engaging more in lectures and much more motivated to learn. The Critical Thinking module in previous years made me self-evaluated my choices when writing an assignment and have made me understand my problems with my writing and hence have improved my writing. In addition to this, I have been able to read my feedback and understand what I need to do better. I am now able to organise myself better, improve my time management skills, work better in a team and also individually. During online learning sessions, we have been using breakout rooms to discuss certain tasks on the course, this has enabled myself and other members of the lecture to discuss and reflect together or what had been taught in the session. During years one and two, we were provided with group presentations that provided myself with better communication, listening and team working skills. After group work, we were able to see our own individual feedback that would make me reflect on how I could’ve done things better, or worse by comparing positively from the different ways that people in my group had presented to the group. Fastré et al (2017) states that ‘Students should learn professional skills, learn to deal with feedback from others and develop their own assessment skills that help them to recognise their learning needs and, eventually, to improve their performance’. This suggests that if the student does not develop their own assessment skills then it will be improve their performance, making the self-assessment and self-evaluation unworthy of their time which can then make the student underachieve. The student must be engaged with their own work at the same time or the assessment does not work. Furthermore, I also did individual presentations that made me feel anxious, but from learning my own weaknesses and where to improve, have now given me the confidence to speak in front of my peers and be able to present my own work and I was able to do this from reflection as I have developed my confidence from watching others and being able to understand the different ways of presenting and what would help me in presenting in the future for my teaching career. I think this has made me a more effective learner. As I am still currently reflecting on my work, I think I have more room for development as I believe that my overall writing needs more work as well as referencing. This is something that I am working on currently and will continue to do so until I have been able to do them to the standard needed.
Conclusion

In conclusion, self-assessment and self-evaluation has been critically discussed within this portfolio, with its advantage and disadvantages, how it can be made better and what needs to happen to make it beneficial for the learner and educator. During this portfolio, I have reflected on my previous assignments and have self-evaluated and assessed my own work to benefit myself and learn my own strategy for understanding information and how to apply it correctly. The development for the learner is important and has many different factors to which benefits the individual student the most. In summary, the effective learner must be able to calculate their own feedback with an open-mind and with the encouragement from their educator to motivate them to strive for their goals; an effective way to produce high standard work through self-assessment and self-evaluation. The formative and summative assessments have been critically analysed and have shown how they apply to the self-assessment and self-evaluation monitoring for learning. Through reflection of this portfolio, I have realised how much self-assessment and self-evaluation can change the way that the learner thinks, learns and teaches and how much it can benefit a learner when it is done in the correct way and I will be able to bring that skill to when I am an educational professional.
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