Eve Churchward.
Subject Specialism: Developing Professional Practice.
Assignment 3 Reflective Evaluation.
Student no. 2318064.
Reflective practice is an essential element of teaching and training as it allows strengths and weaknesses to be identified and positive changes to be made for the benefit of both the trainer and the learner.  It is important to not only reflect on the practical skills for the role but also to critically evaluate personal behaviours, attitudes, social and cultural beliefs, and perspectives from the learners. Gregson and Duncan suggest that:
‘We see reflective practice as necessarily ‘critical’ meaning asking questions, interrogating, challenging assumptions, attempting to look with ‘new eyes’ and crucially… about always doing something with the fruits of this reflection: making changes to your practice, smaller or bigger and/or sharing with others to influence theirs’. (Gregson and Duncan, 2020).
This not only highlights that we must identify potential weaknesses in our practice, but it is essential to make the changes and share them for effective overall development. I was also aware that reflective practice is part of the Professional Standards for further education teachers and work-based learning practitioners in Wales (2017) which provides a framework for the 10 professional standards required. This includes ‘critically appraising my own practice and adapting it in the light of reflection and feedback, including feedback from learners’ (Welsh Government, 2017).
I realised early in my Training career that reflection and feedback are essential to improving and developing my knowledge and skills to be the most inclusive, motivating, and supportive trainer to achieve successful outcomes for the learners. It is important to continue reflective practice for continuous professional development to ensure your training is meeting the needs of the learners.
 The first time I used reflective practice was immediately after the first course I delivered.  I reflected on the course due to my lack of training experience and wanted to evaluate how my training practice was perceived by the learners but to also develop my skills for the next course. As Bolton with Delderfield suggest,
‘We want to become good, experienced practitioners.  But to do this, we have to discover which specific areas of practice we need to improve, and why’. (Bolton and Delderfield, 2018, p.7).
It was important for me to find out why things had worked or not worked to make the necessary changes to prevent issues occurring during the next course.  For example, my inexperience at the beginning was evident when I didn’t realise that a learner could become very emotional when a guest speaker was delivering a sensitive domestic violence session and two of the student officers started arguing which caused disruption for the whole class and session.  I assumed that adults entering a disciplined service and Police role would know that domestic violence is something that they would be dealing with and would be professional in the training environment.  My assumptions were proved wrong and having reflected on why and what I could do to improve, enabled me to change the introduction of this session to include a warning of the upcoming content for the lesson, to provide a safe space if the learners required time out from the session, to remind them of professional conduct, and to include a wellbeing session immediately afterwards. This forms part of the role and responsibilities of a trainer as stated in the Professional Standards for further education teachers and work-based learning practitioners in Wales (2017) trainers must: ‘Demonstrate commitment to learners, their learning, safety and well-being’ (Welsh Government, 2017).
 This includes working with others to ensure their well-being is supported with referrals to other agencies or departments.  I implemented these changes for the next course, which proved successful as there were no further issues identified by the learners. I shared my reflection collaboratively with colleagues who also utilised the wellbeing team for sensitive subject deliveries. I also shared this with the guest speaker and referral support services.
I reflected on the feedback I received from my learners during this time who gave positive feedback regarding my communication, use of my own personal experiences that related to the subjects, and of my kind and caring attitude. Some feedback suggested however, that the assessment procedure required more practice time beforehand and to introduce some sort of written knowledge checks as some of the learners preferred this method of assessment. I responded to the feedback by making time in the timetable for a practical practice session before the practical assessments and developed a written test that would require a pass mark of 80% at the end of the course.  I also included verbal knowledge checks at the end of each subject throughout the course to embed the learning before the written test. Introducing a more robust assessment practice with more time allocated to that phase developed the learners understanding further which inevitably raises the standards for the organisation overall. Also varying the assessment methods promotes inclusive practice for learning styles and differentiation needs. I also set up a new post course Community Based Assessment procedure following feedback from an operational Inspector, to test the competency skills for operational training. I realised that the Sergeants and Tutor officers were not trained to assess correctly therefore I gained an Assessors qualification to be able to conduct the assessment myself and provided Tutor courses to upskill the officers.  This has been extremely effective as it highlighted those student officers who were not suitable for the role or those that needed extra support.
I was eager to listen to the feedback to develop my own skills, improve the course and make improvements to the learning experience but also to raise the standards of training for the organisation. Gregson and Duncan suggest,
‘As teachers we need to recognise that’s shortcomings in our practice can have profound and damaging consequences for our learners, and for the development of the sector more broadly’ (Gregson and Duncan, 2020, p.10). 
Therefore, my reflective practice must adhere to the professional practice and code of conduct set out by the College of Policing. There are many models of reflection that highlight an action to improve on for the next time however it is important to include strategies that can motivate, stimulate, and enable learners to progress. Avis, Fisher, and Thompson compound this by stating, 
‘Teaching requires an understanding of the context of practice (for example, the social, political, cultural, and geographical) alongside enabling individual capacities to navigate the curriculum.  It is not enough for a teacher to be ‘intuitive’: effectiveness requires reflection on how, why, and what works when’ (Avis, Fisher, and Thompson, 2019, p.127).
I used reflection to change the assessment practice by considering the experience, implementing a new practice of written tests, knowledge checks and competency-based assessment, then gained further experience on which to reflect which encompasses the single-loop and double-loop learning by Argyris and Shon (1974).
Kolb’s experiential learning cycle is similar but also encompasses the basis of experience and thought that is required to action change from concrete experience.  Both models are used after the experience has occurred and are carefully considered and planned however Shon also presents reflection-in-action that can be immediate change when teaching and learning is not working in the moment.  I have used this approach to change a method of delivery in the moment when demonstrating a detention procedure. The detention lesson would usually require assistance from a colleague to demonstrate the procedure at the front of the class, however the colleague was unwell which meant I would have to simply explain the procedure verbally rather than demonstrating it.  Afterwards the learners were questioned on the procedure, and it appeared that they didn’t understand the sequence of events, so using reflection-in-action theory, I changed my delivery in the moment to write the detention sequence on a flip chart and ask one of the students to play the part of the detainee.  The change of tactics worked well as the learners could visualise how the process played out through role play.
Bolton with Delderfield state:
‘Experienced practice relies on reflection-in-action, rather than working from automatic assumptions’ (Bolton with Delderfield, 2018, p.9).
I implemented the changes for the next course and received positive feedback from the session.  The teaching practitioner’s recent observation session also provided positive feedback explaining that the exercise included all learners, interactive and encourages good practice in a fun and safe environment which I will take forward in future training.
It is fair to say that reflection is also paired with reflexivity to also challenge assumptions, values prejudices and being aware of our own limits and behaviour. For example, when I first started training new recruits, they all possessed some life experience, had previously been employed and understood the working world, however further in my training career I realised that more of the learners were being recruited straight from college at the age of 18 or 19 years of age and did not have much life experience to draw on.  One course had a high percentage of this demographic in the class which caused me to reflect regularly during and after the course ended as the age and inexperience of the learners greatly influenced the delivery of the course.  The age considerations changed the way I delivered the knowledge and information in many ways but especially for the sensitive subjects that are compulsory within the curriculum. These changes were essential as I did not want to frighten or stress the learners who may have feared if the job was suitable for them. I scheduled the sensitive subjects to include wellbeing sessions before and after and ensured that they were always delivered earlier in the day to ensure a lighter subject was discussed prior to going home to lessen the impact on their wellbeing.
Using reflective practice and feedback from the learners I realised that the younger generation learned better from digital content. I realised that the younger members of the group particularly enjoyed watching the YouTube videos and Bodycam footage that I included in various subjects, these were used as examples of what to do and what not to do in situations.  They seemed to engage fully in the discussions following those sessions as it not only added real life situations for context but were also interesting and amusing at the same time which is important to keep the learners motivated. This was highlighted as a positive motivating factor by an observer of my lesson regarding stop and search procedures, and that great videos were used to embed the knowledge and use of inclusivity. I therefore added more content where appropriate as this linked into Best Practice and ethical standards discussions of Police procedures. In addition to this I refer to recent television documentaries that highlight and analyse police tactics and advise my learners to watch those in their own time to further educate themselves on public views and police policies as this is an emerging issue that they will face when executing their powers with the public. 
As a Police Trainer it is essential to ensure the learners are given clear, up to date guidance and information so providing further wider research links to the self-directed learning theory by providing the learners with additional material, eLearning, and links to websites to take responsibility for their own learning.  It enables the learners to read around the subjects for a wider understanding and engages them in the learning process.  This method offers them control of how and when they learn using technology. 360 learning states,
‘Adults have the capacity to self-identify their own needs. It’s up to L&D to provide a learning environment equipped to meet those needs by housing high-quality content (whether that’s created in-house or sourced externally) that’s easily accessible and cost-effective for learners ‘(360 learning).
Self-directed learning is essential for adult learners to have an input into their own learning experience, but this doesn’t have to be exclusive and can be collaborative with their peers.  I use project work to create a positive team culture and it allows me to understand the skills of the individuals within each group. The groups are required to present their findings to the rest of the class using Mezirows Transformative Learning Theory to challenge the learners thinking.  It is essential that the learners have ethical beliefs and can understand others’ opinions as a critical skill for the role. For example, one of my learners was very opinionated about the culture of Policing as it was portrayed in the media. The learner was of ethnic heritage and believed everything that was stated in the media and that every force was institutionally racist.  The topic was discussed, and some examples were used but the message was given that Gwent Police was not the same as the Metropolitan Police and we have robust reporting systems and training in place if this became evident. The learners were trained on the national Code of Ethics that every Police Force must follow and failure to do so falls below the professional standards set by the College of Policing.  The group also gave their positive contributions and the learner reflected on the information and changed her view through her new perspective and newfound beliefs. The learner approached me at the end of training and thanked me for the opportunity to understand herself better through both instrumental and communicative learning.  
I have a duty in my training role to ensure the Equality Act 2010 is promoted, Peart explains that,
‘Public organisations are required to support employees to understand their duty under the law’ (Peart, 2010).
Equality and diversity are embedded within the Professional standards for Police through the Code of Ethics developed by The College of Policing and forms part of Professional Standards for further education and work-based learning practitioners in Wales to value and promote diversity, equality, and inclusion.  The Wellbeing of Future Generations Act (Wales) 2015 also seeks to consider and involve people of all ages and diversity therefore it is essential to reflect on how this is perceived by the learners and if their needs have been met and taken into consideration.
Incorporating diversity into the classroom is an essential skill for trainers as personalising learning for individual learning needs is vital to enable an individual’s capacity to learn. I have developed my practice to include a variety of methods and tasks as I have trained several learners with neurodiverse conditions who have different academic needs and learning styles. This was highlighted as good practice during a recent observation of my lesson on communication explaining that I used a variety of different tasks, from group, individual exercises as well as formative and summative tasks which included all learner needs and was fully inclusive.
I have developed my knowledge and preparation for differentiation needs.  I have supported learners by introducing dyslexia screening and I have responded to feedback from the learners who struggled with the practical role play assessments. I have prepared detailed lesson plans and assessment practices to accommodate individual learning needs.  Evans and Waring state:
‘Policies and strategies that inform the quality of teacher preparation have never been more important, nor has the research which informs it’. Evans and Waring, 2011, p.150)
Failing to prepare for differentiation can create a stressful environment for the learner, Evans and Waring define differentiation as,
‘A central inclusive concept integral to a teachers’ thinking, learning design and delivery’. (Evans and Waring, 2011, p.152).
 The importance of placing differentiation as a priority creates an inclusive learning environment for the learner to thrive and achieve.  I was made aware of a learner’s Neurodiverse condition before his Initial Community Support Officer training therefore I discussed options and support with him before the course started. He mentioned that he takes longer to process information and would benefit from having the power point presentations prior to the lessons so he can read them first before discussing the content in the classroom.  This support worked well, and he was able to fully participate.  I also extended the time for knowledge checks at the end of each lesson, as I was aware that he would need extra time to complete them making the experience achievable for the learner.  The learner made steady progress and successfully passed the 9-week training course with the additional support I provided, and he gave positive feedback from his training experience, explicitly stating that I used clear communication that assisted his condition. 
I have reflected on my communication styles during my recent observations and whilst I was praised for many aspects of communication such as using open questions, the use of a variety of teaching methods, pace, calming manner, voice and use of humour it was highlighted that the use of a flip chart would be beneficial if any further learning was needed and to re-visit the aims and objectives at the end of the lesson to confirm that they were met during the session. The Journal of Education and Practice 2017 indicates that a study conducted by Ehindero & Ajibade suggest communication for teachers requires a variety of skills:
‘For effective teaching, teacher requires good communication skills such as good communication, good classroom management, updating knowledge and maintaining personality. No one can teach effectively until having these basic skills of teaching’. (Ehindero and Ajibade, 2000, p.18)
I agree that those elements are essential however it is also important to include communication in the lesson planning as Duckworth states:
‘The basic principles of teaching relate to effective communication and should be visible within a lesson plan.  Communication means the whole environment of effective teaching as well as simply verbal speaking and listening by the leaner and teacher’. (Duckworth, 2014, p. 92).
I have learned from observing other trainers that they use limited writing on power points, used pictures and teaching aids to embed the learning but also how professionalism in terms of meta language, behaviour, eye contact and interest sequence can keep motivation and builds rapport with the learners.  This has a positive effect on their behaviour and creates an engaging environment. From reflective practice and observational feedback, I am aiming to improve my communication within the planning stages of future courses to further enrich the experience for the learners.
The overall feedback from the observations of my training has been positive and has shown that I have reflected and made the necessary changes for the next session. Reflective practice is essential; however, it is also important to enhance this process by learning how we can improve our performance, become creative and innovative through research and challenging ordinary processes for the benefit of the learners.  
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