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What is inclusive leadership in the early years and why is it important? 
Inclusive leadership is when a person takes other views, preferences and perspectives into consideration while also being aware of their own internal bias to better inform decision making and leadership skills (Rodd,2013). When thinking about diversity and inclusivity many people take gender, race, ethnicity and age into consideration, however Ferdman (2020) mentions that in order to be fully inclusive, practitioners must factor in less visible identity dimensions, such as values, thinking styles and experience’s. Summarily O’ Sullivan (2009) illustrates that for early years educators to call themselves inclusive leaders they must adapt and create environments that allow children as well as their families to have a voice, feel valued and empowered. Practitioners who are well educated in inclusive leadership are leaders who understand how to unlock and encourage people and teams potential by liberating their sense of belonging and encouraging different abilities within the teams in settings as well as with children and families that they work with (Moyles, 2006) furthermore  Nutbrown, clough and Atherton (2010) mentions that inclusivity is operational rather than a conceptual focus, adding that inclusion is about respect and respectful education and in order to foster an inclusive and diverse setting, continual professional development in critical. Within the new curriculum for Wales Successful Futures document Donaldson (2015) has written that an aim is to create ethical, informed citizens who respect the needs and rights of others and who are knowledgeable about culture and are member of a diverse society, this may be achieved with the use of diverse and inclusive leadership in the early years, fin addition The Creating Brighter Futures for Wales document (Welsh Government, 2013) discusses supporting parents and families as a primary focus. Efthymioyu, Kington and Lee (2016) suggest that with the continuous use of inclusion, families will feel more included in a child’s education, learning and development while also allowing settings to build relationships with families and young people, therefore improving quality of care. Research by Brooker, et al. (2010) shows that inclusivity doesn’t always happen in the early years and in order to achieve it continual practitioner development and awareness is needed. 




The scenario that will be discussed will be about Tomi. Tomi is a 4 almost 5-year-old boy, his parents have recently separated. The separation has been far from amicable, this has been difficult for Tomi and his key worker has noticed some changes in his development such as regression in his toilet training and social interactions with other practitioner’s. Tomi’s parents have very different impressions of the setting, dad speaks openly to us regarding Tomi and shows a lot of interest whereas mum just picks up and drops off. It is felt that a meeting/outreach work would be beneficial to improve communication with mum and a meeting with both parents to discuss concerns regarding Tomi’s development. 

Tomi’s key worker has noted his increasing distress when the practitioner leaves the room or Tomi is left with any other members of staff. Lindon and Lindon (2011) mention that when working with children we must understand the importance of emotions, they are a form of communication we must allow children to have. Within our roles as early years educators we should help children process and understand the emotions they may feel in a child friendly manner, building effective communication in leaders of the future. Intersubjectivity, coined by philosopher Edmund Husserl (1859–1938, cited in Marwick 2017), is most simply defined as the exchange of conscious and unconscious thoughts and feelings between two people or "subjects," assisted by empathy. Intersubjectivity is a structure of relationship that is supported by genuine communication and founded on mutual respect, respecting each other as unique beings. A key concept of intersubjectivity is genuine communication, this is when a child and practitioner’s relationship could play a part. (Mundy, Kasari and Sigman, 2004) states that by using non-verbal communication, children are displaying things they do not yet have the ability to verbalise, therefore with well-educated practitioners to interpret the behaviours displayed, relationships can grow, by allowing partnerships to grown, children foster a sense of belonging. An increasing number of children are participating in institutional education in their early years, these educational environments play a critical role in moulding children's abilities to experience belonging. These educational settings, should provide all children with an inclusive and welcoming environment in which everyone should feel a sense of ownership and belonging to the group and community.  According to research, belonging experiences are vital for children's agency, growth, growing identities, and overall well-being (Johansson and Puroila, 2021).  Every child, regardless of their origin or individual needs, has the right to a sense of belonging and to be respected equally and treated with respect. This value is most visible in educational policies that emphasise inclusivity as a principle (Open society foundations, 2019). When working with children practitioner’s must aim to allow children to speak and also be listened to (Young Children’s Voice Network,2009) by not listening to children we send the message to the child and others that we don't value their perspective, and ultimately, that we don't value them, if we don't actively listen and attend to each voice (Clarke, 2014) We educate children to be undemocratic by acting in this manner: they learn that an individual's opinion is unimportant to the community.  However, such activities ironically deprive children of the sense of belonging that comes with being recognised as a citizen in a setting that values individual opinions, limiting their well-being, identity, and growth (Bychawska-Siniarska,2017). Disregard for children's voices decreases their feelings of autonomy and self-control, lowering their motivation to learn (Koca,2016). Adults may have difficulty recognising and understanding the styles and objectives of communication used by young children, not all children, especially the youngest, use oral language, 'children's voices' may include a variety of mechanisms that children employ to express themselves, such as laughing, screaming, smiling, gaze, grasping, touching, pointing, and the use of materials (Murry,2019). Recognising and comprehending the various styles of communication that children may employ requires the adult and child working together to create an environment marked by reciprocity, reflexivity, and intersubjectivity. To maximise a child's learning potential, an adult must have extensive knowledge of child development as well as a secure understanding of the specific child, for which the adult must spend adequate time with the child – and parents – to build trust, understanding, and positive relationships (Kumon,2021). 




Tomi’s parents have very different relationships with the setting, Dad is very engaging, always free to talk but in the past has disclosed some negative information regarding mum’s past. Mum is distant- Only ever stays to discuss Tomi’s day and leaves, never do mum and dad see or speak face-to-face, from what dad has said they only communicate via text/email. The past disclosers from dad have been regarding mum’s mental health and her lack of work due to the breakup, Tomi’s is with his parents equally throughout the week and bi-weekly weekends.

 There is a stigma associated with mental health issues, which may make it difficult to support families, some parents face mental health issues in addition to other difficulties such as poor housing, unequal treatment, substance abuse, and an insufficient support. Many parents with mental health issues can provide safe and loving care for their children without having any negative consequences (Lander, Howsare and Byrne, 2013 and NSPCC, 2021) However, parents who are dealing with mental health issues may require assistance from family members, friends, neighbours, and/or professionals. This may have a negative impact on children (NSPCC, 2021). Difficult interactions with other services, such as social services or the NHS, may make parents and carers feel as if their parenting is continuously scrutinised. It's important to remember that they want the best for their child, yet they may be nervous about speaking with an educator because of these concerns (Fenton, Ocasio-Stoutenburg and Harry, 2017). It may be difficult for a parent or carer to feel understood by their child's setting/ school if they haven't had a positive relationship with a trusted practitioner. Many parents and carers are hesitant to tell an educational professional about their personal problems because they are concerned that it may affect how their child is perceived at school and in the classroom (Smart, et.Al, 2021). Maintaining a positive relationship with the parents and caregivers of children who exhibit challenging behaviour can be tricky at times. It's critical to develop a strategy for working with these parents and carers that includes regular opportunities for positive feedback (Welsh Government, 2017).  Building positive connections with Caregivers, as well as other persons who are associated with the children in your care , can help you understand the child's background and ensure that you can provide further support if necessary (PACEY,2021).  Almost one third of children in wales still live-in poverty (Action for children,2021). These children miss out on opportunities that others take for granted, perform poorly in school, and earn lesser wages as adults. Early childhood education and care that is of high quality can be a part of the answer (Save the children cited in BBC news 2020). Access to care such as this opens job options for parents and can help children develop socially and academically, both of which can help break the cycle of poverty. However, due to gaps in services, many disadvantaged families in Wales are currently unable to access subsidised childcare. It's easy to comprehend how children can get lost in the system (Wilson and Paull, 2020). If you don't live in a "deprived" area, you won't get any supported childcare until you're three years old, and if your parents aren't working, you'll get very little before you start school. According to Save the Children (2021), forty-five per cent of children in Wales living in poverty are not eligible for Flying Start, and by limiting the policy to government post- coded areas, it excludes thousands of other disadvantaged families who may benefit. Parents who don’t work, who need access to affordable childcare to ascertain employment opportunities, this could be particularly difficult. If children come from a single earner household and they are between the ages of three and four they only receive a maximum of twelve and a half hours funded childcare (children commissioner for wales, 2021). More hours in the childcare could lead to better academics, greater lifetime earnings, and a lesser chance of being in poverty as an adult (H M Goverment, 2014).  

Although there are no concerns for welfare we feel as a setting that Tomi and his parents would benefit from building more of a positive relationship with the setting, as they don’t take advantage of our open-door policy. it is felt that a relaxed approach would be beneficial in this instance, the setting has a family fun day planned for all, it is hoped that local businesses will take advantage of the space we have to offer and strengthen the setting in the community, Tomi’s parents will be invited by his key worker.  
Working with the community can help the school's family involvement efforts, as well as benefit the school in other ways and enrich school life (Welsh government, 2016c). According to Ferdman (2020), a school with an open-door policy accepts students from their parents, educates them, and returns them to their community. They will raise a new generation of students, who are expected to make a greater commitment to their children's education than their parents' generation. A strong cooperation between parents and schools has numerous advantages. The relationship between home environments and school practises is challenging, especially when medical or social issues are present, but it is critical if, a parent's voice is to be heard.(REF) Schools should create a welcoming atmosphere. A Well embedded Early years childcare setting at the centre of its community develops new connections, networks and relationships that supports community wellness and children’s learning outcomes (Welsh Govenrment,2021a) As well as allowing parents to support each other in outreach groups such as cylch ti a fi (Family information service, 2021). Muddied methrin offer weekly groups for parents in settings such as family centres, these groups are aimed to build communities and support children’s development through the medium of welsh (Mudaiud methrin, 2021). Place-based working is a bottom-up, person-centered strategy to meeting the requirements of people in each region by collaborating to gather local knowledge and insight and working together to employ the finest available resources (REF).  It tries to develop a picture of the system from a local viewpoint by working collaboratively with people who live and work in the area, using an asset-based approach to emphasise the strengths, ability, and knowledge of all individuals involved (Munro, 2015). Schools are not stand-alone entities; they are part of a larger network of official, private-sector, and non-profit organisations that serve and support the local community. Schools might possibly tap into a fantastic source of support that can help them grow their school by forming community relationships they will engage in a variety of networking activities with other organisations (Gibson and Blandford, 2005).  Schools/ early years settings may be significant community resources for both children and adults' growth. Adult community learning and family learning programmes (FLPs) can be a great way to involve parents/caregivers in their children's development while also improving the skills and understanding of both the parent/caregiver and the child (Scanlan and Johnson, 2020).  Early years settings rarely find family interaction to be on an equal footing - some families connect with the school less regularly, and some families have more difficult requirements to meet. There will be parents/carers who have special educational needs; caregivers who are under stress, such as because of poverty; and adults who have had negative school experiences and are dissatisfied with their own schooling (Early years alliance, 2019).  Others believe that their children's education is solely the responsibility of the school and that "it has nothing to do with me.’ Approach, which can be associated with negative education. It is vital that schools find a means to break through these barriers to reach out to families of disadvantaged students, families of students who are currently underperforming, and families who appear to be providing little support for their child's learning (Welsh government, 2016a). 
Tomi’s key worker as well as the setting manager feel like Tomi’s parents could benefit from some mediation to allow them to communicate more affectively therefore benefiting Tomi, it is also felt that the regression in development as well as social interactions should be mentioned in meetings with the parents as well as a possible referral to other agencies. 
Multi-agency methods and ways of working include the collaborative process. When practitioners and researchers work together, they can not only embrace a partnership approach, but they can also support the existing participation of parents, children, and specialist practitioners in order to achieve beneficial outcomes for the child and family (Gasper, 2010).  There are examples of collaboration in how some programmes work in an integrated approach, bringing together diverse disciplines to collaborate to address the holistic requirements of the child and family (Cheminais, 2009) With the use of interprofessionalisum it is believed that better outcomes can be made for families that may struggle with issues such as poverty, mental health as well as drug or alcohol misuses or even behaviour management for children with additional needs or children who may have been exposed to ACES (Trodd and Chivers, 2011). Blatchford and Blatchford (2006 cited in Trodd and Chivers, 2011 p98) agrees and elaborates mentioning the importance of working alongside families during the processes that come with multi agency working rather than working against them as this may damage the important relationship’s that parents and practitioners must have in order to best care for children. The No Wrong Door report highlighted some issues with multi-agency working This report examined how children and their families seeking assistance for a variety of needs frequently encounter a complex system and may fall through gaps where no services are available to meet their needs, or may spend a long time on a waiting list only to be told that they were in the wrong line or knocking on the wrong door all along. It also emphasised the need for more communication between agencies and early years settings (Children’s commissioner for wales, 2021). 
In conclusion, inclusive leadership is a skill that all early year’s practitioner’s need to adopt to better improve the quality of care we give to children in schools or in the non-maintained settings and skills we need to imbed into children for a more inclusive wales as Donaldson (2015) states is an outcome for the new curriculum in wales. 





Welsh policy and procedures.
Baldock, Fitzgerald and kay (2013) discuss what policy is, policy is a stated intention written by people of power and responsibility in organisational practice with a stated course of intention or action. Four main common elements of policy are when it belongs to an institution, political party, or government. Commitment- a set of ideas that have been formally adopted by whom it belongs and what the policy will entail dealing with the issues stated (Levin 1999, cited in Baldock, Fitzgerald and kay 2013 p2). Ferdman (2021) discusses what is meant by macro and micro policy. Macro policy is written by a large organisation such as government and affects the whole country or region, where as micro is a setting or workplace policy. The national minimal standards (NMS) are intended to guarantee that care is suitable for purpose and meets the assessed requirements of persons who receive social care (Welsh Government, 2016b). This assignment aims to critically evaluate the well-being of future generations act (Wales) (2015) the five ways of working. The Welsh Well-being of Future Generations Act (Wales) aims to improve Wales' social, economic, environmental, and cultural well-being. It will encourage the public bodies specified in the Act to think more long-term, collaborate more effectively with people, communities and each other, identify ways to avoid issues and take a more coordinated approach. This will assist us in creating a Wales in which we all want to live now and, in the future (Well-being of Future Generations (Wales) Act Essentials Guide, 2015 (WFGA)). Climate change, poverty, health and wellbeing, jobs, and economic activity are all challenges that Wales faces today and in the future. We need to work together to address these issues. To provide a high quality of life for present and future generations, we must consider the long-term consequences of our decisions. This law will ensure that our government does so (WFGA,2015). The act has seven well-being goals to improve the outcomes for wales, A prosperous Wales, A resilient Wales, A healthier Wales, A more equal Wales, A Wales of cohesive communities, A Wales of vibrant culture and thriving Welsh Language, A globally responsible Wales (Wales council for voluntary action (WCVA), 2021). The five ways of working within the act, Long-term-The need of balancing short-term needs with long-term requirements to protect the ability to meet both. Integration-Examine how the public body's well-being objectives may affect each of the well-being goals, as well as their aims and the objectives of other public bodies.
Involvement- The significance of involving people who are interested in accomplishing the body's well-being goals and ensuring that those people reflect the variety of the region served. Collaboration- with any other individual (or other portions of the body) who can assist the body in achieving its well-being goals. Prevention- How preventing problems from arising or worsening might help government agencies achieve their goals (WcVA, 2021). All the five ways of working promote inclusive leadership, belonging and power but Senedd’s public accounts committee (PAC) (2020) call for more clarity to help to drive the policy to drive the change on the ground. The Act also establishes a Future Generations Commissioner, who will serve as a watchdog for future generations in Wales, assisting public authorities in reaching well-being targets and monitoring progress toward those goals. Sophie Howe was appointed as Wales' Future Generations Commissioner in February 2016 (future generations,2020). All public organisations in Wales must embrace and embed the sustainable development principle, five modes of working, and seven well-being goals in everything they do if the Act is to be implemented successfully. Only then will Wales experience the transformational change that has been promised across the public sector and beyond (Senedd research, 2021). 
To conclude, The Well-being of Future Generations Act in Wales is a policy that encourages government and business consider the long-term consequences of their choices, to collaborate more effectively with people, communities, and each other, and to prevent persistent issues including poverty, health inequity, and climate change. It is a long-term plan that we may not see solid outcomes from without issues such as funding and lack of clarity and collaboration, but it shows the path to a more successful wales. “what wales is doing today the world will be doing tomorrow’ (United nations, no date cited in welsh government, 2015). 









‘ I don’t see colour”- How do we promote anti-racist practice?
Nelson Mandela famously said that no child is born hating another because of the colour of their skin, background, or religion. It is then apparent that people must learn to hate from the influence of others but if that is the case, they can also be taught to love, He believed that is love comes more naturally over fear and hatred (Smidt, 2020).  
 Liz Pemberton (The early years blacklist,2021) is a nursery manager in Birmingham who has spoken outwardly about the dangers that could come from statements such as “I don’t see colour”. Pemberton and many others discuss how statements of this nature could be classes as racism, expanding to say that it is not only detrimental to adults but also to children and families. Dobbin and Kalev (2016) expands to say that people from majority ethnicities saying things such as this are damaging natural cultural diversity therefore causing detriment to inclusion and race equality. Pemberton articulates why messages like these are detrimental, she says how colour should be seen, recognised, and appreciated. Having a certain skin colour or and physical difference is not a person’s only quality, and all people and children have the right to be individual while also embracing their culture> British council (No date) agrees and adds that recognition and acknowledgement are fundamental to inclusion and diversity for families and young people. It is Widley recognised that the statement ‘I don’t see colour’ and others like it come from a place of good but also highlights the lack of education in culture through past education systems (gold fro, 2020).
Laura Henry-Allain (Morton,2021) is another early year’s expert/ author and creator that focusses on anti-racist education in the early years. She is a creator of the children’s television programme Jo-jo and gran, which highlights many difficulties and differences that children of colour face now over what their ancestors faced. Henry-Allain and Pemberton both exchange views about the use of Anti-race and Racist comments, such comments  will cause detriment to the future education system also adding that as early years educators it is our job to celebrate individuals and equipped children of future with the tools to be self-loving, have self-worth and high self-esteem regardless of colour and for them to encourage this from others, therefore developing inclusive leaders for generations to come (The early years Blacklist,2021).  Tiney inclusive education guide, provides a free framework for the early years to a more inclusive future, the guide is written by Laura Henry-Allain and Matt Lloyd-Rose, it is designed for parents as well as early years educators. The guide aims to be a reflective tool, topics covered including how to examine your own anti-racist behaviours, how to create an inclusive early learning environment and how to talk to under-fives about diversity. It also outlines how early years professionals can get to know the communities they are operating in, work with families to celebrate differences and broach difficult conversations if they occur (Rawstrone and Morton 2021).  Lindon and Lindon (2012) encourage diversity, the use of a range of resources to promote cultural diversity in a constructive way also highlighting the difference between appreciation and appropriation. As many people know children learn visually and with the use of mixed-race resources such as books, toys and posters children will receive a positive message however, pemberton (2021) adds that you can have as many black dolls and toys you like, if practitioner’s are not educated in continuous anti-racist learning, nothing will change. 
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