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Bilingualism is the ability to speak more than one language or dialect. (Grosjean, 2008). 
Those who are multilingual are able to speak and write two or more languages. This includes both sequential and simultaneous learners. (Mcleod et al. 2015)
Sequential learners acquire a first language and then becomes proficient in a second language later on. Where-as simultaneous learners acquire two languages at the same time. (Baker, 2011)
According to Baker (2014) there are several benefits of being bilingual or multilingual. Some of these include: employment benefits, a wider communication with extended family and community, being literate in two languages, a higher tolerance of cultural differences and appreciation of people’s diversities and an easier ability to learn more languages.
A person who is bilingual has the advantage of being able to communicate with a wide range of people around the world in different countries and can build relationships with people who a monolingual person may not be able to. (Baker, 2014)
There are also economic benefits of being bilingual as it broadens the type of jobs a person can do. Those who are bilingual or multilingual are needed for jobs internationally in retail, travel and tourism, transport, banking, technology, teaching and marketing for example. Jobs that are world wide spread and provide opportunity for a person to move, having the advantage of being bilingual or multilingual allows an individual to do so. (Baker, 2014). 
According to Harvard University, learning an additional language increases critical thinking skills, creativity and flexibility of the mind in young children. The brain improves function with the more it is used or exercised, therefore learning another language strengthens the mental muscles by memorising rules and vocabulary. (Ford, 2014)
Ellen Bialystok carried out studies which show bilingual children are better in complex tasks demanding control of attention than monolinguals and they are able to solve problems that focus on attention and opposing information. (Bialystok, 1999) 

It has been thought that learning a second language has an effect on children’s development and affects their academic and intellectual development. However, recent research shows that with both language systems being active has an important cognitive effect on the brain. A study has been done by a neuropsychologist, Tamar Gollan with Spanish- English bilinguals which shows those who have a higher degree of bilingualism were more resistant to dementia and symptoms of Alzheimer’s disease. (Anonymous, 2012)
A study by Peal and Lambert on children who were French monolinguals or English and French bilinguals expected lower results in the bilingual group regarding language tasks but the same results in non-verbal spatial tasks. However, they found that bilingual children were better in most tests, and especially the tests which required symbol manipulation and reorganisation. These findings were an unexpected difference between monolingual and bilingual children and have recently been explored in more studies. Studies have been done recently to show a recognisable advantage for bilingual children in their linguistic problem solving which is based on their ability to understand concepts such as; the differences in form and meaning and non-verbal problems which required partakers to ignore information which was misleading. (Bialystok, 2012)
Language acquisition is acquired in a certain area of the brain, it is the left hemisphere. As Lenneberg researched, for people to develop more languages this area of the brain, it has an age constraint and during the age of 2 to puberty it is the optimum time to learn another language. (Hagen, 2008)
Lenneberg (1967) who was a linguist and neurologist pioneered ideas on language acquisition and cognitive psychology. He discovered the critical period hypothesis theory and believed that if the second language learning did not occur during the optimum period between 2 and puberty then the child will not ever fully achieve a solid command of the language. (London Translations, 2016).

The Early Years Foundation Framework, provides guidance of inclusion of all pupils to support practitioners working with children who are learning English as an additional language. For a child who is learning English as an additional language, for this to be successful it is very important the practitioners working with the individual have expertise and can provide a positive and welcoming attitude within the setting. The EYFF provides guidance of support for pupils learning and development, this includes a practitioner to; frequently observe and pay close attention to the interaction of language the child uses and plan teaching methods in a structured way to support these, be aware of the languages the child speaks at home to help awareness of common errors the child may make. Some languages do not involve personal pronouns; therefore, the practitioner could use games or puppets to represent he/she, mr/mrs for example to explore the child’s understanding of interchangeable language uses that can be used in certain contexts. (Supporting Children with EAL Primary, 2007). 
Daily routines, first-hand experiences and games are effective ways of a child to learn an additional language using a visual aid to support. (Supporting Children with EAL Primary, 2007).
It is important that there are appropriate resources suitable for children learning EAL which should include some aspects of the individual’s home environment to give them a sense of familiarity. In many classrooms, they have specific areas for different occasions or significance to certain themes. For a child whose first language is not English, providing a corner with their home language relating to special occasions or events that happen in their culture will support their understanding of shapes and colour by doing activities that relate to their familiar culture. (Mistry and Sood, 2015).
Some children may not have the confidence to use resources, therefore adult-initiated play can help a child to make connections to the English language by watching good practice and being able to explore the resources in the correct way and safely. Resources should be managed for learnings with EAL to make it clear, accessible and familiar with their home environment. (Mistry and Sood, 2015)

There has been more research and evidence provided to show that the ability to speak more than one language provides both verbal skills and non-linguistic cognitive abilities. According to Bain (1975) those who are bilingual have shown to have better results when problem solving than monolinguals. (Hommel et al. 2011)
Divergent thinking is the ability to generate multiple ideas and think of all the possibilities in a creative way to solve a solution. An example of this is a task Guilford (1967) has done with providing a simple object and asked people to come up with multiple uses for the object. (Hommel et al. 2011)
[bookmark: _GoBack]According to Baker (2001) a divergent thinker is more creative, imaginative, free in thinking and open minded. They think of a variety of answers, which can all be correct. Divergent thinkers may also think of many original answers as well as multiple different answers. 
In contrast to thinking of multiple solutions to a task, convergent thinking is providing the correct answer for an outcome which is not generally creative. (Hommel et al. 2011)
Guilford (1967) grouped divergent thinking into for main characteristics. Firstly, fluency; being able to generate multiple ideas or solutions, flexibility; simultaneously being able to consider different approaches to a problem, elaboration; thinking of the details of a solution and carrying the ideas out and lastly originality; inclination to come up with ideas that are different to most people. (Kharkhurin, 2008)
One of the bilingual factors that affects the ability of divergent thinking is the level of language proficiency they are able to speak. Lambert (1955) argued the two types of bilinguals based on their abilities of relative proficiency. Bilinguals who were balanced and can speak both languages at the same level, and dominant bilinguals who are able to speak one language better. Bialystok carried out two studies with children who differed in their bilingual level, she provided metalinguistic problems which focused on how the language is presented mentally or the control of processing. Bialystok found that balanced bilinguals showed a better result than children who were partially bilingual on the tasks which needed high levels of analysis of knowledge. These studies suggest that the language proficiency of bilinguals is an important contributor to their cognitive development. (Kharkhurin, 2008)
Cummins (1975, 1977) found that bilinguals who were balanced were superior to non-balanced bilinguals on the fluency and flexibility sales of verbal divergence, and marginally on originality.  

Living in Wales it is important that people are exposed to the values of Wales. Therefore, the Curriculum Cymreig is a guidance to support pupils and teachers of the importance in schools to focus on the developing knowledge, skills and understanding within a Welsh context. The Curriculum Cymreig is a guidance to help pupils understand the quality of living and learning in Wales and helps to identify a sense of identity and belonging in their community and country. There are five aspects of the Curriculum Cymreig- cultural, economic, environmental, historical and linguistic. These include understanding and celebrating the distinctive culture, language and traditions Wales has, the role of the Welsh industry, the environmental effects and sustainability, understanding how Wales is today compared to the history and what has made Wales distinctive and learning the Welsh language. 
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