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	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Creativity and Enterprise skills. 

· A clear understanding of the importance of Creativity and Enterprise skills in education and the wider world.

· Appropriate knowledge and use of the Entrecomp Framework.

· Critical evaluation of personal creativity and Enterprise dispositions, linked to the Entrecomp Framework. Including examples and evidence of current level. 

· Clear recommendations for future personal development with regards to identified areas. 

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word Count - 2500 words

The essay should demonstrate critical self-evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy where appropriate, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing creativity and enterprise skills within education’ (Highlighting benefits/ NC links/ initiatives/ current thinking/ Donaldson etc.)
· The importance of creativity and enterprise skills for the teacher.
· Knowledge of the Entrecomp Framework, the benefits/ uses/ limitations. 
· Appropriate background research and knowledge for the competences identified. Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the identification of competences discussed. Who agrees with the competency identified? What are the specific benefits/ challenges/ research base/ models or methods of progression? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· Reference to, and understanding of, the fifteen competences of the Entrecomp Framework, with a clear focussed discussion on a limited number most appropriate to the development of teacher creativity and enterprise skills. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote personal progression. 
· A clear understanding and ability to identify where current level and awareness of proposed progression and continuity of personal development. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation of current performance and clearly identified reasons for recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	✓
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	✓
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	✓
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	✓
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I found it very useful to critically evaluate my creative and enterprise dispositions as I feel it will help me in my future teaching. I have learnt a lot about enterprise as I had very little knowledge on it beforehand. 


	
In hindsight, I would spend less time researching the information to include and more time on my essay writing. I believe my essay writing could have at a much higher standard if I had the time. 


	Student’s Name
	Ciara Moss
	Date
	15/12/17

	Student’s Signature
	Ciara Moss
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression


For the purpose of the assignment, the author will critically evaluate their personal creativity and enterprise dispositions with regards to the Entrecomp framework. The aim of the framework is to ensure that everyone has a key set of competences needed for active citizenship, social inclusion, personal development and employment. The Entrecomp progression model does not refer to a specific setting, meaning it can be adapted to support different contexts and needs with an ambition to ‘build a bridge between the worlds of work and education’. However, it should be considered that the framework is a result of a research methodology and has yet to be adapted, or tested in real life settings (Bacigalupo et al., 2016).

The Entrecomp framework is made up of three competence areas: ‘Ideas and opportunities’, ‘Resources’, and ‘Into action’ and has been further broken down into constituent parts which will be considered throughout this assignment with regards to the authors creativity and enterprise dispositions (Bacigalupo et al., 2016). Throughout the assignment, the authors dispositions can be defined as inherent qualities of character of mind. The use of the word “dispositions” in the present education can be defined as the effort to move beyond what teachers know and can do, to what they are actually likely to do with that knowledge and ability (Dottin, 2009). 

[bookmark: _GoBack]The importance of creativity in education has been discussed at length by many theorists (Wilson, 2015; Craft, 2011 and Barnes, 2015) and can be defined as the process of having original ideas that have value (Robinson and Arnonia, 2015). The National Advisory Committee on Creative and Cultural Education (1999: 29) support this definition by defining creativity as an ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’. Making reference to creativity, enterprise can be defined as ‘the application of creative ideas and innovations to practical situations’ (QQA, 2012).  Enterprise therefore supports the development of a wide range of professional skills, including risk taking, innovation, creativity and resilience and the capacity to handle uncertainty (Young, 2014; Davies, 2002 and Lowe and Marriot, 2012). At the heart of this approach is, consequently personal development and self-confidence. 

The Welsh Government is continuously subject to pressures to change. On the basis of evidence from the ‘Successful Futures Review’ (Donaldson, 2015), both creativity and enterprise should be seen as central features of modern life that should be developed and extended throughout children’s school career. Teachers need to be able to provide their pupils with the ‘softer’ skills, dispositions and attitudes that will be essential in their future lives, including the desire and the capacity to contribute, individually or as a member of a team. As our society becomes more complex, we need to ensure we are adapting to become more creative and enterprising. 

In seeking to become a creative teacher, the author understands the importance of their own creativity, including the imaginative repertoire and approaches involved. Throughout this assignment, the author wants to progress personally to ensure that they can use their own dispositions and learned creativity to make learning accessible for all (Barnes, 2015). Wilson (2015) suggests that ‘exercising personal creativity and recognising this is an important part of professional and personal meaning-making for teachers’. With reference to the Entrecomp framework, the author aims to achieve progression within creativity through the area ‘Ideas and Opportunities’. Throughout this area, the author will aim to develop creative and purposeful ideas through their ‘curiosity and openness’ and through ‘exploring and experimenting with different innovative approaches’ (Bacigalupo et al., 2016). 

From personal experience, the author has shown that she is ‘curious to try new things and explore new ways of making use of existing resources’ during her personal teaching experiences (PTE). This can be seen at an advanced level of proficiency as the author is seen to take responsibility for their own learning (see appendix A). However, the author is currently unable to progress to level six as evidence suggests that guidance is still required from their personal tutor and mentor (see appendix B). In the future, the author will need to ‘actively search for new solutions that improve the value creating-process’ to ensure they are working both independently and an advanced level (Bacigalupo et al., 2016).

Wilson (2015) discusses the importance of recognising and exercising personal creativity. This is displayed through a model of ‘creative practice and a creative state of mind’ which considers the necessity of teachers to actively exercise and develop their creativity through four core features of practice; curiosity, originality, connection making and ownership. To ensure the author shows progression, they will need to work independently in ‘developing creative and purposeful ideas’ and exploring different methods to adapt their previous teaching. One model to support this statement is the SCAMPER model which can be seen as a creative brainstorming mnemonic to help generate ideas. The author will use this model as a tool to help develop creative and purposeful ideas through improving on existing ones (Eberle, 1990). Nevertheless, the author understands the need to be open to new ideas and will explore different ways of doing things through ‘possibility thinking’ (Craft, 2000; Grigg, 2015; Barnes, 2015). Craft (2000) states that possibility thinking enables drive for individuals to find their way through life experiences when they meet with a creative approach. This will provide the author with the opportunity to develop their enterprise skills involving imagination, organisation, creativity, as well as taking responsibility of their own progression (Bridge and O’Neill, 2013). 

Robinson and Arnonia (2016) suggest considering two concepts when aiming to progress with regards to creativity: Imagination and innovation. The imagination will be seen as the root of the creativity and innovation will be putting the new ideas into practice (Robinson and Arnonia, 2015). Innovation can be defined as setting aside accepted ways of doing things, and taking a new approach, doing things differently (Craft, 2000). 

With reference to the Entrecomp framework, the author will aim to ‘explore and experiment with innovative approaches’ (Bacigalupo et al., 2016). Throughout the authors PTE, there have been many opportunities to show innovation during lessons. One science lesson in particular was specifically planned to ensure an innovative lesson took place. Throughout the lesson, all children were engaged and motivated to learn which provided the author with a sense of achievement. Although there were positive comments made in the summative assessment regarding the authors innovative approach, there are still areas which require further development (see appendix C). With this in mind, the author desires to possess a higher level of proficiency (see appendix), showing responsibility at an advanced level five (Bacigalupo et al., 2016). 

To support the author, ‘The Innovation Engine’ model can be used as a tool to help evaluate and increase personal creativity, for the author and that of others involved in the process. The model contains three parts on the inside; knowledge, imagination and attitude which can be seen to overlap because they exist in in the mind. Additionally, there are three aspects on the outside; resources, habitats and culture. It is clear that although creativity is generated internally, other aspects need to be considered that can influence this (Seelig, 2012). 

Pedagogy can be seen as the skilful interplay of teachers’ creativity and knowledge to specific classroom situations (Pollard, 2014). For example, throughout Univercity and PTE, the author has experienced both ‘pedagogy’ and ‘andragogy’ on a regular basis, where the authors personal contribution has been limited to a certain extent.  Therefore, the author will consider all three types of pedagogy when planning future lessons, including ‘heutagogy’ that can be defined as ‘self-determined learning’, as well as a known innovative approach (Hase and Kenyon, 2000). The idea of pedagogy is multifaceted and needs to be constantly refined through reflections and shown an emotional commitment including the willingness to take risks and have the self-confidence to do so (Pollard, 2014; Robinson, 2000).

Therefore, the next competence that will be discussed is ‘self-awareness and self-efficacy’ which will be taken from the area ‘resources’ from the Entrecomp framework (Bacigalupo et al., 2016). The author has decided to focus on this area as it can be seen from observations and personal reflections that there are aspects of low self-efficacy (see appendix D). The author places themselves at an intermediate level on the Entrecomp framework as they believe they are still building independence. In order to progress within this area, the author will need to focus on believing in their ability (Bacigalupo et al., 2016).

Self-efficacy can be explained as the beliefs people have in their own ability and capacity to do things well and the confidence to make this happen (Hattie, 2012; Grigg, 2015; Schwarzer, 2015). Bandura (1986, cited in Griggs, 2015) explains it through a social cognitive theory, which stresses that behaviour and thought is best understood within a social system. From personal experience, the author has found it difficult to recover a sense of confidence since feeling let down during an observation during her first PTE. 

Fuller’s (1969, cited in Bowles and Pearman, 2017) ‘concern’s based model’ of teacher development explains teacher’s self-efficacy in three stages and has since been revised and extended by many theorists. These include, concerns about self, concerns about situations and concerns about the impact on pupils (Hall and Hord, 2000 and Conway and Clark, 2003). However, the author is aware of these concerns and wants to progress to a higher level of proficiency where they can take responsibility and believe in their ability to ‘carry out what they have imagined and planned’ (Bacigalupo et al., 2016).

Carol Dweck (2006) suggests that success in school and life generally is partly dependent upon holding the correct mind-set. Those who believe they can learn through effort and education have a ‘growth mind-set’. Moreover, the ability to encourage oneself to believe they are able to reach a certain goal (Baron and Byrne, 2004). Seligman (2006) introduced the concept of ‘explanatory style’ which provides pessimistic and optimistic responses to situations. Through using this style, the author will be able to model resilience when approaching and responding to challenging situations by using optimistic self-talk, as well learning from mistakes. However, it’s crucial that this monitored for progression. A significant aspect of developing self-efficacy relies on reflection. This can be seen through the authors ARC’s from PTE. Often through reflection we come to realise we are growing and developing our skills, gaining a metacognitive regard to our self-efficacy (Bowles and Pearman, 2017). 

Professional dispositions can be seen as values that determine how teachers interact with others (Grigg, 2015).  Working with others in a school environment is essential. The author has personally had the opportunity to observe the importance of working with others and has experienced the effect it has on their personal progression with regards to teaching. With reference to the Entrecomp framework, the author aims to gain a deeper understanding of ‘working with others’ through the area ‘into action’ (Bacigalupo et al., 2016). The author currently places herself at an intermediate level of proficiency, showing she can ‘team up’ and ‘work together’ with a range of individuals and teams, sharing the ownership of creating activities (see appendix E). In the future, the author hopes to progress to advanced level of proficiency through continuing to team up and work together with others. 
	
A teacher is someone who works collaboratively with others on a daily basis, working with a community of professionals, with different roles who will contribute to the school in many different ways (Grigg, 2015; Tarrant and Hewitt, 2015). Working collaboratively as a team that combines a mixture of skills and knowledge can create an enterprising and innovative attitude among all involved. Birley and Muzyka (1997) discuss the prospects of teams producing more ideas, making better-evaluated decisions and implementing those decisions in a more successful manner than that of individuals working alone. They elaborate on this further, affirming that if the team is creative, it is more likely they will come up with lots of ideas and actions. 

The Association of Teachers and Lecturers (Weindling, 2005) welcomes the exploration of collaborative work as they believe it will underpin many of the challenges that are taking place in today’s education system.  Evidence has shown that the best teaching has taken place when professionals work, learn and reflect together. Many of the Welsh Government initiatives, reviews and documents are underpinned by the assumption that, both now and in the future, teachers will need to work more collaboratively (Donaldson, 2015; WG, 2015) 

When considering progression with regards to ‘working with others’, the author has considered using a national model entitled ‘A Professional Learning Community’ (PLC). It involves a group of practitioners working together in a structured process of enquiry to focus on a specific area of their teaching. The PLC model recognises that professional development is at its most powerful when professionals team up and work together to establish, require and evaluate improved outcomes. (WG, 2016). 

Through working with others, the author hopes that this will provide the opportunity to progress onto the next level of the Entrecomp framework, with the confidence that they will be able to ‘use techniques and tools that can help to promote people to work together’ (Bacigalupo et al., 2016). 

Overall, the author has found that critically evaluating their personal creativity and enterprise dispositions has provided them with a mindset to ensure progression to made in each competence discussed. The areas considered will need to be carefully monitored to ensure there are continuous improvements being made. To ensure this happens, the author will continue to aim for a higher level of proficiency with reference to the Entrecomp framework and will consider looking other competences (Bacigalupo et al., 2016). Grigg (2015) states that professional knowledge never remains static and that teacher should take up a ‘teacher as researcher’ approach to all aspects of future learning. Stenhouse (1975 cited in Grigg, 2015) developed this model as a research tradition that could be accessible for all teachers. The model focuses on empowering teachers to develop their expertise and dispositions. Barnes (2015) supports this statement, advocating that as teachers we should constantly and consistently assess our personal dispositions. In the future, the author will consider using a more creative approach such as cross-curricular learning where the skills, knowledge and attitudes of a number of disciplines are applied to a single experience.  
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Appendix A 

Responsibility for learning assessments. 
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Appendix B 
Guidance is still required. 

Intermediate level of proficiency – shared responsibility with class mentor and tutor. 
Assessments 
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· Adapting cornerstones to fit purpose of planning. 
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· Willing to seek and act upon advice given by mentors and experienced LSA. 
· Shared responsibility with regards to initial idea for lesson plan. 











Appendix C
Innovative lesson 
Assessment 
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· Using personal research to plan, teach and assess in an innovative way. 
























Appendix D 

Self- efficacy 

To develop more confidence. 
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Appendix E
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image5.tiff
S1: Professional Values and Practice

Good

e Comments and Evidence
e Targets for improvement and suggested ways forward

Ciara has good level of independence in all aspects of teaching and monitoring. She shows engagement with pupils' learning and demonstrates clearly through
professionally articulated dialogue. Ciara s a good role model for all pupils with a positive attitude. She shows willingness to accept advice from mentors and tutors and
ability to address their professional needs and work towards targets in dialogue. Ciara shows good ability to reflect on her own practice and its impact on learners. She has
shown on several occasions that she can use effective communication strategies to deal with parents and guardians. Ciara manages and deploys support staff well with a

good relationship with all adults within the setting. Well done - keep this up!
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51: Professional Values and Practice

Good

» Comments and Evidence
» Targets for improvement and suggested ways forward

Ciara has high exceptions for all pupils in her class. Ciara is part of the Lower KS2 team and has a very good working relationship with co - workers. Ciara has a good level of
independence in all aspects of teaching and monitoring, and has shown this in a number of different situations throughout her first week of teaching. She has a sound

‘engagement with pupils'learning. Ciara is always professional in her approach to parents communicating sensitively and effectively when needed.
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§1: Professional Values and Practice

Excellent

o Comments and Evidence
o Targets for improvement and suggested ways forward

Ciara was independent when planning today's lesson. As well as excellent focus activities, many areas were enhanced successfully. She showed sound engagement with
pupils'learning - demonstrated clearly through professionally articulated dialogue. Ciara has clear ability to reflect in a meaningful way on her own practice, a clear
understanding of its impact on learners. She is eager to accept advice from mentors and tutors and to set her own targets to improve their practice. Ciara takes
responsibility for her continuing professional development
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o Comments and Evidence
o Targets for improvement and suggested ways forward

You have developed a good level of independence in planning and have started to adapt the Cornerstones theme “Blood, Bones and Gory Bits,” o fit your purpose. You
have used your personal research to plan, teach and assess in an innovative way, which is excellent. The scheme gives ideas but doesn't tell you how to teach the topics.
However your planning and teaching this afternoon demonstrated that you had invested time and energy in preparing resources and familiarising yourself with the content
of the lesson. All pupils were engaged in the activities which you had planned for them and the dialogue between them was focused on the tasks. You made very good use
of ICT in your introduction and in the activities. The lesson objectives were made explicit and revisited, drawing attention to the success criteria. This lesson could have been

used during an inspection and | would have been proud if | had taught it as well as you did Ciara. Target: To develop your teaching of the Welsh language.
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You have a calm, caring manner with young children Ciara which you demonstrated in the classroom this morning. Your class mentor told me that you had been given the
Princess idea and that you had come i to school with a wide range of ideas and possible activities. You have been willing to seek and act upon advice given by your mentors

and the experienced LSA in your classroom. You have also demonstrated your ability to work closely with the staff and pupils in the parallel class. It was very clear that you
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You have developed a good level of independence in planning and have started to adapt the Cornerstones theme “Blood, Bones and Gory Bits,” o fit your purpose. You
have used your personal research to plan, teach and assess in an innovative way, which is excellent. The scheme gives ideas but doesn't tell you how to teach the topics.
However your planning and teaching this afternoon demonstrated that you had invested time and energy in preparing resources and familiarising yourself with the content
of the lesson. All pupils were engaged in the activities which you had planned for them and the dialogue between them was focused on the tasks. You made very good use
of ICT in your introduction and in the activities. The lesson objectives were made explicit and revisited, drawing attention to the success criteria. This lesson could have been

used during an inspection and | would have been proud if | had taught it as well as you did Ciara. Target: To develop your teaching of the Welsh language.
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Quality of trainee’s oral and written language Welsh and English as appropriate. Please comment

You demonstrated subject specific vocabulary which was appropriate to the needs and abilities of the pupils in your class. Your use of incidental Welsh was particularly good
during the introduction and was used to praise pupils. Your voice was clear yet firm, ensuring that pupils listened and responded well to your expectations. You need to

develop more confidence Ciara, you have worked very hard and are a good teacher. Your file demonstrated good standards of grammar, spelling and punctuation.
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You have made the transition from Key Stage 2 to Foundation Phase very well Ciara. Try to have more confidence in your own abilities, today's lesson proved what you can

do. Thank you for allowing me to share your lesson today, it was a pleasure.
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¢ Comments and Evidence
o Targets for improvement and suggested ways forward

Although you were worried about moving to Foundation Phase, you gave the impression that you were experienced in the lesson | saw today. You have adapted the
Cornerstones topic, “Dragons and Castles" and have shown ingenuity through the Princess link. You have spent a great deal of time planning and resourcing activities which

linked seamlessly to pupils’ prior learning. | was very pleased to see that you had managed to incorporate key skills into all the areas of learning. This lesson was exciting and
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b) Comment on quality of trainee’s reflection for ensuring progress

Ciara understands and agrees with feedback and is willing to work on areas of development in the forthcoming weeks. This is evident with oral feedback given from mentor

/senior mentor and within PTE file
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S1: Professional Values and Pra

Excellent

o Comments and Evidence
o Targets for improvement and suggested ways forward

Ciara demonstrates a professional attitude at all times and has the utmost respect for all teaching and support staff. We have 2 LSAs within the class and have a parent

helper in on a weekly basis. Ciara has a very good working relationship with these adults and is willing to take on board their comments and suggestions. She is regarded as
ahard working and dedicated colleague. Ciara continues to make a very good contribution to the life of the school by participating in an after school club every Monday and
ADDS on a Tuesday. Ciara liaises well with parents and carers. She is aware of her statutory responsibilties as a teacher and understands the important role of the school in

the community. Ciara is aware of school policies and has made herself familiar with documentation that is relevant to the Reception class. She has also completed an

attractive Welsh display. Ciara has a sound knowledge of individual needs within the class. As well as nurturing them, she also motivates and inspires them on a daily basis,
irrespective of whether she is teaching or not.
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