[image: A logo with text and black text

AI-generated content may be incorrect.]

Post Graduate Certificate in Teaching in Higher Education

Advance HE Professional Standards 

PG Cert tHE Portfolio 

Samuel Ofori 

July 2025



Contents.

1. Personal Teaching statement 
2. Microteach Report
3. Teaching Intervention Cycle Report
4. Teaching Observations
5. CPD Reports   
6. Teaching Hours Log                                   


1.  Personal Teaching Statement 

My name is Samuel Ofori, a Business Management lecturer and Programme Manager for BA Leadership and Management at the University of Wales Trinity Saint David (UWTSD), Birmingham Campus. I deliver a range of business-related modules across Levels 4 to 6. My teaching approach is grounded in the Professional Standards Framework (PSF, 2023), which guides the design, delivery, and reflective evaluation of my practice. I aim to foster a learning environment that is inclusive, engaging, and intellectually stimulating (A1, V1, K2, K4).

My teaching philosophy is that higher education should be transformative, real-world relevant, and responsive to a diverse student body. I view teaching as a form of leadership, in which the educator acts not only as a content expert but also as a mentor, guide, and facilitator. This leadership fosters synergy in the classroom, encouraging mutual respect, shared responsibility, and co-construction of knowledge (V1, V2, A2).

In line with social constructivist principles (Vygotsky, 1978), I actively promote collaborative learning through discussions, group projects, and peer-to-peer feedback. For example, in my Level 6 Leadership and Management module, students work in teams to analyse real-world leadership challenges in organisations such as Unilever or Tesla. They apply leadership theories—such as transformational or situational leadership—to propose evidence-based solutions. This approach fosters critical engagement, communication, negotiation, and teamwork skills (A2, K1, K2, V2).

During these sessions, I adopt a facilitative role, guiding discussion, posing probing questions, and helping students connect theory to practice. Peer-to-peer feedback encourages students to evaluate ideas constructively, promoting analytical and interpersonal competence (A4, V1, V2).

At UWTSD Birmingham Campus, I teach a highly diverse cohort, including mature learners, international students from African, South Asian, and Eastern European backgrounds, and students progressing from college. While this diversity enriches learning, it also presents challenges related to academic preparedness, confidence, and familiarity with UK higher education conventions. I address these challenges through differentiated teaching strategies such as scaffolding tasks, visual and practical examples, and inclusive technologies including captioned recordings, Moodle resources, and Mentimeter for interaction (A1, A2, K4, V1, V2). These approaches ensure equitable access and inclusive participation, reflecting the PSF 2023 focus on student-centred practice (A4, V2).

To bridge theory and practice, I employ authentic assessments, including analysing live case studies, developing strategic plans, and engaging with industry guest speakers. These activities enable students to apply knowledge in contextually rich environments, promoting deep learning and professional readiness (Gulikers et al., 2004; A3, K3, V3). I also embed reflective practice and reflexivity, critically evaluating the effectiveness of my teaching and assessment strategies and drawing on pedagogical theory to enhance learning outcomes (A5, K5, V3).

Technology is essential and increasingly strategic in my teaching practice. I use Moodle as a hub for asynchronous learning, providing structured access to readings, recordings, and interactive activities (A1, K4). Tools such as Padlet, Microsoft Teams, and Mentimeter enhance collaboration, engagement, and formative feedback. AI-supported tools are now being trialled for personalised feedback and resource curation, fostering digital literacy and aligning with PSF 2023 priorities on inclusive and innovative teaching (A2, A4, K4, V1).
Technology also supports accessibility and inclusivity. Captioned videos on Moodle assist students with hearing impairments or English as an additional language. Anonymous polls and interactive platforms enable quieter students to contribute, promoting a safe and equitable learning environment. Asynchronous access and flexible collaboration tools support learners with work or caring responsibilities, reflecting PSF 2023 commitments to inclusive and student-centred learning (A4, V2, K4).

Feedback is central to my teaching practice. I provide timely, constructive, and feedforward feedback, using audio/video options and structured templates to manage large class sizes efficiently. Students are encouraged to reflect and engage in peer review, embedding feedback literacy and fostering self-regulated, independent learning (A3, K5, V2, K3).
Continuous professional development is core to my practice. CPD activities—including Academic Misconduct, Dyslexia Awareness, and Library Information & Digital Literacy—have directly enhanced my teaching strategies, improving inclusivity, assessment design, and digital research skills (A2, A4, V1, V2, K3, K5; Brookfield, 2017).

To formalise professional growth, I am pursuing the PGCert in Teaching in Higher Education (PGCert THE), aligning with PSF 2023. This provides a structured framework for reflective, evidence-based, and inclusive teaching, and supports my goal of Advance HE accreditation, strengthening my capacity to deliver high-quality learning experiences for diverse student groups (A5, K5, V3, V4).

In conclusion, my teaching at UWTSD Birmingham Campus is driven by a commitment to student success, inclusivity, and continuous professional development. By integrating inclusive pedagogy, authentic learning, reflective practice, and strategic use of technology, I aim to empower students to become competent, ethical, and forward-thinking business professionals. This portfolio provides evidence of my professional teaching practice, demonstrating alignment with PSF 2023 standards (A1–A5, K1–K5, V1–V5).

References
1. Biggs, J. and Tang, C., 2011. Teaching for Quality Learning at University. 4th ed. Maidenhead: Open University Press.

2. Brookfield, S.D., 2017. Becoming a Critically Reflective Teacher. 2nd ed. San Francisco: Jossey-Bass.
Cottrell, S., 2015. Skills for Success: Personal Development and Employability. 3rd ed. Basingstoke: Palgrave Macmillan.

3. Gulikers, J.T.M., Bastiaens, T.J. and Kirschner, P.A., 2004. A five-dimensional framework for authentic assessment. Educational Technology Research and Development, 52(3), pp.67–86.
HEA, 2011. The UK Professional Standards Framework for teaching and supporting learning in higher education. [online] Available at: https://www.advance-he.ac.uk [Accessed 21 Apr. 2025].

4. Illeris, K., 2014. Transformative Learning and Identity. Abingdon: Routledge.

5. Kolb, D.A., 1984. Experiential Learning: Experience as the Source of Learning and Development. Englewood Cliffs, NJ: Prentice Hall.
McCune, V. and Entwistle, N., 2011. Cultivating the Dispositions of Lifelong Learning: A Reflective Model for Understanding Learners' Development in Higher Education. British Educational Research Journal, 37(3), pp.351–370.

6. Mezirow, J., 1997. Transformative Learning: Theory to Practice. New Directions for Adult and Continuing Education, 1997(74), pp.5–12.
QAA, 2018. Subject Benchmark Statement: Business and Management. [online] Available at: https://www.qaa.ac.uk [Accessed 21 Apr. 2025].
Ramsden, P., 2003. Learning to Teach in Higher Education. 2nd ed. London: RoutledgeFalmer.

7. Schön, D., 1983. The Reflective Practitioner: How Professionals Think in Action. London: Temple Smith.
Vygotsky, L.S., 1978. Mind in Society: The Development of Higher Psychological Processes. Cambridge, MA: Harvard University Press.






Microteach Report
     Colleague Feedback on 10-Minute Presentation – Reflection
I delivered a 10-minute presentation on embedding Project-Based Learning (PBL) into a Level 6 Strategic Change module. The session aimed to share my experiences of curriculum enhancement and to generate dialogue around active learning strategies. Feedback from colleagues was both constructive and affirming, offering valuable insights into how my approach is perceived and where it might be strengthened.
Several colleagues highlighted the clarity of my delivery and the practical relevance of the content. They appreciated how I connected theory with practice, particularly through the illustration of student outcomes and the inclusion of a live project example. This reassured me that my message was accessible and grounded, especially for staff less familiar with experiential methods (Kolb, 1984; Thomas, 2000). Others noted the strong alignment with institutional priorities around employability and real-world learning (QAA, 2018).
However, colleagues also provided helpful suggestions. One colleague encouraged me to expand further on how I manage group dynamics and ensure equitable participation—a challenge they had also encountered. Research highlights that effective facilitation of group work is crucial to maintaining engagement and fairness in project-based environments (Oakley et al., 2004). Another colleague recommended integrating more student voice, such as quotes or short video reflections, to enhance authenticity and impact. This echoes findings in the literature that emphasise the value of student perspectives in reflective and participatory curriculum design (Bovill, Cook-Sather and Felten, 2011).
These ideas have prompted me to revisit my presentation materials and consider how to incorporate these improvements in future workshops. I recognise the benefit of using feedback loops as a mechanism for continuous enhancement, supporting my development as a reflective practitioner (Schön, 1983).
Overall, the feedback reinforced the value of peer engagement in reflective practice. It provided both affirmation of current strengths and direction for further development, aligning well with PSF 2023 Areas A5 (engagement in continuing professional development) and K5 (effective use of appropriate scholarly and professional knowledge in teaching and learning support) (Advance HE, 2023). The mentoring and observation process itself was particularly useful for development purposes, as it offered an external perspective on my teaching strategies, highlighted areas for enhancement, and prompted critical reflection on both pedagogical choices and student engagement. Engaging in this process allowed me to identify practical adjustments, such as refining formative assessment techniques and integrating more inclusive teaching strategies, reinforcing the value of collaborative professional dialogue in continuous improvement.

Teaching Intervention Cycle Report
Reflective report of a teaching intervention cycle aligned to the United Kingdom Professional Standards Framework. (UKPSF)
 Present Situation 
As a lecturer in Business Management at a UK university, my professional responsibilities primarily involve teaching, curriculum design, assessment, and pastoral care of undergraduate students at Levels 4, 5 and 6. The modules I deliver include Strategic Leadership, Organisational Behaviour, and Change Management, etc. These subjects are central to the development of students' critical understanding of business functions, leadership principles, and strategic decision-making. My teaching practice combines traditional lectures with seminars, interactive workshops, and case study discussions, all of which are underpinned by a blended learning model. I also integrate digital tools such as Padlet, Microsoft Teams, and the institutional Virtual Learning Environment (VLE) to support independent and collaborative learning.
The student body I work with is notably diverse. Many of my students are from international backgrounds, while others are mature students returning to education after significant time in the workforce. This diversity brings richness to classroom discussions but also presents pedagogical challenges. Students vary significantly in their academic preparedness, language proficiency, and cultural expectations around teaching and learning. This necessitates a flexible, inclusive approach to module delivery and support mechanisms. In line with the UKPSF (2011), I recognise the importance of understanding the learning needs of diverse groups (K2) and actively work to create an inclusive learning environment (V2).
Although student satisfaction scores and formal feedback mechanisms (e.g., module evaluations) indicate that learners generally appreciate the clarity and enthusiasm in my delivery, several recurring themes point to areas requiring development. A key concern raised by students is the difficulty in translating theoretical knowledge into practice. For example, while students may understand leadership models such as transformational or servant leadership in theory, they struggle to apply these frameworks effectively to real-world business cases. This is particularly evident in written assessments and group presentations, where superficial analysis sometimes replaces deeper critical engagement.
Moreover, despite using varied formative and summative assessment tools—including reflective journals, group presentations, and essays—I have noticed that many students still demonstrate surface-level learning. This is characterised by rote memorisation and descriptive rather than analytical responses. These patterns suggest that while my teaching effectively introduces core concepts, it may not sufficiently facilitate higher-order cognitive skills, such as critical thinking, synthesis, and independent inquiry. These skills are fundamental not only for academic success but also for graduate employability.
Through peer observations and internal quality assurance reviews, I have received constructive feedback affirming the strong structure of my sessions and my ability to engage students through questioning and real-world examples. However, these observations have also highlighted the potential to make learning more experiential and problem-oriented. One reviewer noted that while students were attentive and participative, the tasks did not always encourage them to take ownership of their learning or to engage in self-directed exploration.
In addition, informal conversations and end-of-module focus groups have revealed that students value opportunities for practical application but feel these are currently limited. While I do include case studies and real-world scenarios, these often take the form of guided discussions rather than extended projects or live briefs. As a result, students sometimes view the learning activities as disconnected from the realities of professional practice. This is particularly problematic in business education, where the application of theoretical insight to dynamic and uncertain environments is a key graduate attribute.
My personal reflections, documented through teaching logs and reflective journals, corroborate these observations. I have found that student engagement is higher when they are given autonomy and real responsibility—for instance, during group-based simulations or peer-led debates. However, these types of activities are not yet systematically embedded across the modules I lead. This inconsistency limits the full potential of active learning approaches.
Furthermore, the institutional focus on employability and student outcomes aligns with national policy drivers, including the Teaching Excellence Framework (TEF) and the QAA Subject Benchmark Statement for Business and Management (2023). These frameworks emphasise the importance of transferable skills, real-world problem solving, and engagement with industry. I believe that my current pedagogical approach, while generally effective, could be better aligned with these expectations by incorporating more authentic, project-based tasks.
Technological integration has been another area of partial success. While I use tools like Padlet and MS Teams effectively for resource sharing and asynchronous communication, there is potential to enhance student collaboration and formative feedback using learning analytics and digital peer assessment platforms. Currently, these technologies are under-utilised, often due to time constraints and competing workload demands.
In terms of professional development, I regularly engage with Continuing Professional Development (CPD) workshops, communities of practice, and academic conferences. These engagements have exposed me to innovative pedagogies and inspired me to reflect critically on my own practice. However, translating this inspiration into sustained, curriculum-level innovation remains an ongoing challenge.
To summarise, the present situation is one where my teaching is built on solid foundations and well-regarded by both students and peers, but where there is also clear scope for improvement. The main areas for development include increasing the application of theory to practice, enhancing student engagement through authentic learning tasks, better leveraging digital tools for collaboration and feedback, and systematically embedding inclusive and experiential learning strategies. These goals are directly aligned with several elements of the UKPSF, including Areas A1 (Design and planning of learning activities), A2 (Teaching and supporting learning), A4 (Learning environments), and K2 (Appropriate methods for teaching and learning in the subject area).
Recognising these challenges is the first step toward meaningful pedagogical change. My aim is to critically reflect on current practices and explore new strategies that can support deeper learning, greater engagement, and stronger graduate outcomes for all students, regardless of background or starting point.

Description of What You Wish to Change and Why 
In response to the issues identified above, I aim to implement a significant pedagogical change by embedding project-based learning (PBL) into my Level 6 Leadership and Strategic Change modules. This change involves designing live or simulated business consultancy projects that require students to collaborate, critically analyse, and propose evidence-based solutions to authentic business problems.
The rationale behind this shift is twofold. Firstly, it aims to bridge the theory-practice gap by giving students tangible contexts in which to apply their learning. Secondly, it seeks to enhance student engagement by introducing more active and participatory learning opportunities, addressing UKPSF Areas A3 (Assess and give feedback to learners) and A4 (Develop effective learning environments and approaches to student support and guidance).
The PBL model aligns well with the diverse needs of my student cohort, many of whom are of diverse background or mature students with professional experience. By allowing students to draw upon and contribute from their own backgrounds, PBL promotes inclusivity and collaboration, supporting UKPSF Values V1 (Respect for individual learners) and V3 (Use evidence-informed approaches).
Furthermore, this change supports the development of graduate attributes such as teamwork, communication, and critical thinking—skills emphasised by both the QAA Subject Benchmark Statement for Business and Management (QAA, 2023) and industry employers. As students move toward employment or postgraduate study, equipping them with these capabilities becomes a moral and professional imperative.
Another motivation for the change stems from a growing commitment to the Scholarship of Teaching and Learning (SoTL). My review of educational research revealed strong evidence that experiential and collaborative learning enhances student satisfaction and performance (Prince, 2004; Thomas, 2012). Embedding PBL in core modules would allow me to evaluate its impact more systematically and contribute to institutional knowledge sharing.
Finally, institutional goals for curriculum innovation and student partnership align with this pedagogical shift. The university’s strategic teaching framework encourages inclusive, real-world, and employability-focused learning experiences. PBL offers a strategic opportunity to respond to these institutional priorities while developing my own practice in line with UKPSF A5 (Engage in continuing professional development).

 How? – Use of Appropriate Literature 
The theoretical foundation for this change draws upon several interconnected educational frameworks. Central to my design is Kolb’s Experiential Learning Cycle (1984), which proposes a four-stage process: concrete experience, reflective observation, abstract conceptualisation, and active experimentation. The project-based approach situates students in the first two stages through group work and real-world problem solving, before guiding them to reflect and generalise.
Dewey (1938) similarly argued that education must be grounded in experience and reflection. By applying these principles, I aim to provide students with rich learning environments where they can construct knowledge actively, rather than passively absorb information.
Constructivist theories further underpin this transformation. Vygotsky’s (1978) notion of the Zone of Proximal Development (ZPD) underscores the importance of social interaction and scaffolding in learning. In PBL, students work collaboratively, stretching each other’s capabilities within facilitated learning environments. Piaget (1972) also championed the idea that learners construct understanding through active engagement—exactly the goal of structured group projects.
To align learning outcomes, teaching methods, and assessments, I used Biggs’ (1999) theory of constructive alignment. Module learning outcomes were reworded to include action verbs that matched the higher levels of Bloom’s Taxonomy—such as “evaluate,” “propose,” and “design.” Formative assessments, such as pitch presentations and peer feedback loops, ensured alignment between intended learning and actual tasks.
In terms of good practice, Chickering and Gamson’s (1987) Seven Principles for Good Practice in Undergraduate Education provided valuable guidance. These principles promote cooperation, active learning, timely feedback, and high expectations—all features embedded in my revised teaching strategy. For example, weekly group milestones were introduced to encourage accountability and formative development.
I also integrated digital tools such as Padlet for ideation and collaborative note-taking, and MS Teams to manage group communication. This reflects UKPSF K4 (Use and value of appropriate learning technologies). Both tools supported asynchronous and synchronous collaboration, giving students flexibility and promoting digital literacy.
To ensure inclusivity, I drew on Thomas (2012) and her work on inclusive pedagogies in higher education. By offering differentiated roles within projects and facilitating student-led topic choices, I supported diverse learning preferences and personalisation—helping to ensure that all learners could contribute meaningfully.
Finally, I incorporated evidence from Nicol and Macfarlane-Dick (2006) regarding formative assessment and self-regulation. Their research shows that effective feedback helps students become more autonomous learners. I introduced peer review workshops and tutor feedback checkpoints, where students received constructive commentary before final submission.
Taken together, this literature informed a comprehensive re-design of module to include structured, scaffolded, and authentic project work. This change honours UKPSF Dimensions A1–A5, K1–K5, and V1–V4, while also creating space for SoTL-led evaluation and continuous enhancement.

Description and Evaluation of Change Undertaken 
The revised module ran over 10 weeks, with students placed into groups to address a real-world strategic challenge posed by a local SME. Each group was tasked with researching the problem, applying relevant theories, and presenting recommendations in both written and oral formats. To support them, I ran workshops on group dynamics, client communication, and stakeholder analysis. A series of formative checkpoints enabled continuous feedback and reflection.
Self-evaluation revealed mixed feelings initially. I felt uncertain about the level of risk involved—particularly as I had less control over the learning process. However, by the fourth week, I began noticing higher levels of student interaction, deeper discussions in seminars, and an overall increase in energy and enthusiasm. Students took ownership of their projects, regularly extending discussions outside of class time.
Colleague observations were equally insightful. A peer who observed a session commented on the "buzz" in the room, noting that students were leading their own learning. Feedback from our teaching and learning committee highlighted the innovative use of real business problems and recommended showcasing the module as an example of good practice.
Student feedback was particularly encouraging. In anonymous module evaluations, 92% of students reported feeling more confident in applying theory to practice, compared to 68% the previous year. Many highlighted the “real-world feel” of the project and the satisfaction of producing work with authentic value. One student commented, “I now understand why leadership theories matter—it’s not just academic, it affects real decisions.”
However, some challenges emerged. A few students expressed frustration over group dynamics, and one group experienced a breakdown in collaboration. I responded by introducing a team charter template and conducting mid-semester feedback sessions to help resolve issues. Some students also needed additional support to understand the expectations around live client work. I therefore created an online resource hub with example documents, client etiquette guidance, and recorded Q&A sessions.
Assessment outcomes also improved. The average mark for the coursework rose and the quality of reflection in student reports indicated deeper engagement with theory. For example, rather than simply listing leadership models, students compared them, critiqued their applicability, and reflected on how their understanding evolved during the project.
I also used a feedback questionnaire to collect specific data on how students perceived the learning environment, their confidence in employability skills, and the effectiveness of the group work structure. The data reinforced the qualitative feedback, with significant increases in perceived skills around communication, time management, and problem solving.
Overall, the change I implemented was successful. By redesigning the module, I directly addressed student needs, fostered higher engagement, and ensured clear alignment with PSF 2023 standards and institutional goals (A1, A2, A4, V2). My proactive involvement in developing new learning activities, incorporating authentic assessments, and integrating inclusive teaching strategies had a tangible impact on student experience and outcomes. This process has also shaped my own teaching practice, enhancing my confidence in facilitating open-ended, student-led learning experiences and reinforcing my role as a reflective and evidence-informed educator (A5, K3, V3).

What Next? 
Building on the success of the Project-Based Learning (PBL) intervention, my next steps involve consolidating, scaling, and refining this pedagogical change to maximise impact across programmes, colleagues, and institutional strategy. The positive reception of the pilot—both in terms of student outcomes and personal satisfaction—has reinforced my belief in student-centred, experiential learning models as powerful tools for transformation in higher education. However, long-term effectiveness requires sustainability, consistency, and adaptability, especially in a rapidly changing academic landscape influenced by digitalisation, globalisation, and increasing diversity.

A. Scaling PBL Across Modules
My first priority is to extend PBL beyond the Level 6 Strategic Change module into other business-related courses, beginning with Level 5 Organisational Behaviour. While the strategic change module accommodated greater autonomy and complexity, the Level 5 cohort typically benefits from more structured guidance. Therefore, adaptations will be necessary to scaffold learning appropriately—gradually increasing independence, introducing structured collaboration, and providing timely feedback to build confidence and capability.
To ensure coherence, I will revise the learning outcomes and assessments to reflect the experiential focus, aligning tasks with the higher-order cognitive processes of Bloom’s Taxonomy. For instance, rather than traditional essays, students could design internal change management plans or simulate interventions in workplace culture, demonstrating their understanding of theory through application. This transition will support a consistent pedagogical philosophy across levels, fostering deep learning and skills progression.
B. Integrating Digital and Industry Partnerships
One limitation of the initial intervention was the lack of real-time access to external clients. To strengthen authenticity and employability links, I plan to develop partnerships with local businesses, startups, and social enterprises, offering students live briefs. These collaborations will create reciprocal value—students gain practical insights, and businesses benefit from fresh perspectives. Digital platforms like Microsoft Teams and Padlet will facilitate collaboration, especially for hybrid or asynchronous work, aligning with UKPSF K4 (appropriate use of learning technologies).
Furthermore, I aim to integrate digital credentials or micro-credentials that acknowledge students’ project achievements, such as teamwork, problem-solving, or communication. These can be showcased on LinkedIn profiles or CVs, enhancing graduate employability. I will collaborate with our university’s careers and employability team to formalise these opportunities and explore options for digital badging.
C. Longitudinal Evaluation and SoTL Contribution
To measure the long-term effects of this pedagogical change, I intend to initiate a longitudinal study tracking students across modules and potentially into employment. The goal is to assess how PBL influences not just academic achievement but also confidence, self-regulation, and professional preparedness. Using a mixed-methods approach—combining surveys, interviews, and academic performance data—I can gather rich insights into the sustained impact of experiential learning.
Findings will be disseminated internally through learning and teaching workshops, and externally through conference presentations, journal articles, and practitioner forums. This aligns with UKPSF A5 (engagement in CPD and SoTL), reinforcing a reflective, research-informed approach to teaching. I hope to encourage dialogue with colleagues across disciplines, especially those interested in interdisciplinary projects, as business and management education lends itself naturally to collaborative innovation.
D. Supporting Colleagues Through CPD and Mentorship
While personal reflection is valuable, collective development leads to sustainable change. I recognise the importance of engaging peers in this journey—not to prescribe change, but to share insights, materials, and lessons learned. To this end, I plan to lead CPD sessions focusing on project design, facilitation strategies, and assessment in experiential learning contexts. Topics might include “scaffolding student autonomy,” “assessing group work fairly,” and “embedding real-world scenarios in the curriculum.”
Additionally, I am mentoring two early-career academics in my department who are interested in applying elements of PBL. Through regular meetings, co-observation, and joint curriculum design, we are building a community of practice grounded in UKPSF principles. These conversations enrich my own understanding and ensure that change is not isolated, but embedded within broader teaching cultures.
E. Enhancing Inclusivity and Accessibility
An ongoing area for development is inclusivity—particularly ensuring that all students can access and benefit from PBL. While initial results were positive, I observed that some students, especially international learners or those with additional needs, experienced challenges related to unfamiliar formats or group dynamics. In response, I will develop clearer expectations, detailed project briefs, and inclusive assessment guidance.
I also plan to co-create project examples and support materials with students. Involving them in shaping the curriculum helps identify barriers early and supports UKPSF V2 (promoting participation and equality). Further, I will consult with disability support services to explore how assistive technologies and flexible options (e.g., solo projects or reflective portfolios) can enhance accessibility without compromising learning outcomes.
F. Institutional Engagement and Policy Influence
At an institutional level, I see opportunities to influence curriculum strategy through participation in the learning and teaching committee. Our university is currently reviewing its curriculum framework, and I will advocate for experiential learning principles to be embedded across programmes. Sharing evidence from the pilot and wider literature (Kolb, 1984; Prince, 2004; Thomas, 2012) strengthens the case for institutional backing, resource allocation, and policy reform.
Moreover, I hope to collaborate with academic developers and quality assurance teams to ensure that PBL models align with university-wide priorities—such as employability, digital fluency, and inclusive education. Establishing a toolkit or set of guiding principles for experiential learning could support other programme teams and ensure consistency in practice across departments.
G. Personal Professional Development
Finally, my own learning journey continues. I have enrolled in a short course on learning analytics to better understand how data can inform personalised support and timely interventions. This will allow me to evidence leadership in teaching and learning, underpinned by critical reflection and impact.
I also plan to engage in peer review beyond my institution, contributing to the wider higher education community. Reviewing articles or grant proposals in the field of business education and pedagogy will enhance my scholarly profile and broaden my understanding of emerging trends.
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Teaching Observations:
Samuel’s observation of Colleague 
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	Details of the Observation 
	

	Observee

	Dr. Eric Osei

	Practice Advisor / Expert peer observer

	Samuel Ofori

	Date of the Observation 

	15/02/2025

	Campus / Location 

	University of Wales Trinity Saint David

	Date, Time, Duration

	15/02/2025.
11am-12pm.
1 Hour.

	Subject Speciality 

	Strategic Marketing

	Type of activity 

	Classroom Observation.

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	Observation Comment – A1: Design and Plan Learning Activities/Programmes
Module: Strategic Marketing
The observed session was well-structured and indicated a high level of preparation. The content selected was relevant to the module’s focus on strategic decision-making in marketing contexts. Key theoretical models were presented with clarity and linked directly to the session's learning objectives. The sequencing of topics allowed for the gradual development of student understanding, with foundational ideas introduced before moving into more advanced analysis.
Teaching methods included a mix of short lectures, guided questioning, and group-based tasks. This variety supported different learning preferences and maintained student engagement throughout the session. The inclusion of recent case examples helped contextualise the material and encouraged learners to think critically about how theory applies in real business scenarios.
Instructional resources were appropriately used, including a slide deck that summarised key points without overcrowding the material. Students were also provided with a worksheet that guided their group discussions and helped focus their analysis on the strategic frameworks discussed.
The learning design demonstrated alignment with level 6 expectations, promoting both theoretical knowledge and practical application. The teaching approach allowed students to interact with the content in multiple ways, supporting comprehension and retention. Overall, the planning and execution of the session were effective, and the methods selected were suited to the topic and intended outcomes.

	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Observation Comment – Area of Activity A2: Teach and/or Support Learning Through Appropriate Approaches and Environments
Module Observed: Strategic Marketing
The session began with a clear introduction, where the tutor outlined the day’s objectives and linked the content to previous lectures, supporting continuity and reinforcing prior learning. The opening discussion helped activate students’ existing knowledge and positioned the new topic—strategic positioning and competitive advantage—within a broader marketing context.
The tutor’s delivery was confident and well-paced, allowing students time to absorb new information without becoming overwhelmed. Key concepts were presented with clarity, using appropriate terminology suitable for a Level 6 audience. The tone of delivery reflected strong subject knowledge and enthusiasm for the topic, which helped maintain interest and attention throughout the session.
The teaching methods used were varied and supported inclusive participation. Alongside tutor-led explanations, the session incorporated opportunities for collaborative learning through a case study analysis task. Students worked in small groups to apply strategic models such as Porter’s Five Forces to real-world scenarios, encouraging critical thinking and practical application of theory.
A range of teaching aids were used effectively, including PowerPoint slides to guide the session structure and a handout summarising core frameworks. The use of the whiteboard helped to clarify student responses during discussions, while the data projector ensured visual consistency. These tools supported the communication of key ideas and helped to reinforce understanding.
The tutor closed the session with a brief summary and an overview of what would be covered next. Students were reminded of how the session linked to upcoming assessment components. Throughout the hour, communication between the tutor and students was open and effective, and rapport was clearly established. The learning outcomes were met, and the methods used were appropriate for the topic and cohort.


	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Observation Comment – Area of Activity A4: Support and Guide Learners / V1 Respect Individual Learners and Diverse Groups of Learners
Module Observed: Strategic Marketing
The overall atmosphere in the classroom was positive and conducive to learning. The tutor created an inclusive environment where students felt comfortable contributing to discussions and asking questions. From the outset, there was a professional but approachable tone, and the tutor encouraged a respectful and collaborative classroom culture.
Throughout the session, students appeared attentive and engaged. The tutor effectively maintained focus by using a mix of activities and prompts to encourage interaction. Group discussions based on a contemporary case study helped maintain interest and allowed students to explore different perspectives within strategic marketing.
Student participation levels were strong, with learners showing willingness to contribute their ideas during both whole-class and small group tasks. The tutor demonstrated an awareness of individual learning styles by using a combination of verbal instruction, visual aids, and active learning strategies. This variety supported engagement across the group and helped ensure the material was accessible to students with differing needs.
Learning difficulties or misunderstandings were managed promptly and sensitively. For example, when a student struggled to apply the BCG Matrix to a case example, the tutor rephrased the explanation and used a relatable scenario, which clarified the concept. This responsiveness helped maintain student confidence and ensured progress was not disrupted.
The tutor’s attitude towards students was supportive and encouraging. Positive reinforcement was consistently used, and all contributions were acknowledged respectfully. This fostered a sense of value and inclusion, helping students remain motivated and connected to the topic.

	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Teaching Observation Commentary (A3 – Assess and Give Feedback for Learning)
 Aspects on the delivery focused on preparing students for an upcoming summative assessment—a critical evaluation of a real-world marketing campaign. The observation highlighted several effective practices aligned with UKPSF Area A3, particularly around formative assessment strategies and feedback mechanisms.
Assessment and Feedback Strategies:
The session incorporated multiple examples of formative assessment embedded within the teaching. Students were asked to analyse short marketing case studies in small groups, then present their evaluations back to the class. The tutor used this activity to assess students’ understanding of key concepts such as segmentation, targeting, and positioning. Immediate oral feedback was given, with constructive comments that celebrated correct insights while gently addressing misconceptions. This approach allowed students to adjust their thinking in real time and reinforced learning through peer comparison and reflection.
Use of Questioning Techniques:
The colleague made effective use of open and targeted questions throughout the session to gauge understanding and stimulate critical thinking. Questions such as “What might be the risks of this strategy?” or “How would you justify this approach in your assignment?” encouraged deeper analysis and gave students space to apply their knowledge. The tutor used a no-hands questioning technique to involve a broader range of students, promoting inclusive participation while remaining supportive and non-threatening.
Evaluation and Monitoring of Understanding:
In addition to verbal responses, the tutor used a digital polling tool to capture quick responses to concept-checking questions. This served as a low-pressure way to monitor class-wide understanding and allowed for immediate clarification where confusion arose. This use of technology was a good example of adaptive teaching in response to real-time evaluation.
Class Management and Instruction:
Classroom management was calm and efficient, enabling group discussions and activities to run smoothly within time constraints. Instructions were clear and concise, supported by a slide summarising task steps. The tutor checked understanding of instructions before each activity and allowed enough time for completion and feedback. Expectations were clearly communicated regarding the upcoming assessment, and the tutor signposted where additional guidance and formative feedback opportunities could be accessed.
Overall Effectiveness:
The colleague demonstrated strong practice in assessing for learning. Formative techniques were integrated meaningfully into the session, questioning was used skilfully to probe understanding, and feedback was timely and constructive. These strategies fostered a responsive and supportive learning environment where students could confidently prepare for their summative assessment.


	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
The session was designed to explore the application of market positioning strategies using contemporary case studies. The colleague demonstrated strong pedagogical understanding across multiple areas of the UKPSF Core Knowledge dimensions.
K1 – How Learners Learn:
The session reflected a clear awareness of how learners at Level 6 engage with knowledge through analysis, application, and evaluation. The tutor began by activating prior knowledge with a short recap quiz, before progressing to more complex tasks that required students to synthesise theoretical models with real-world examples. This scaffolding supported cognitive development and catered to the deep learning required at this academic level.
K2 – Appropriate Teaching Approaches:
The use of mixed teaching strategies was highly effective. The tutor employed a blend of short lectures, group tasks, peer feedback, and case study analysis. These approaches allowed students to engage with content in different ways, encouraging collaboration and active participation. The application of the STP (Segmentation, Targeting, Positioning) model to a real marketing campaign supported subject-specific engagement and contextualised learning appropriately for final-year students.
K3 – Critical Evaluation for Practice:
There was clear evidence that the tutor reflected critically on their teaching approach. Student feedback from previous sessions had been used to modify group sizes and adjust task complexity, which improved student engagement. The tutor also asked students to reflect on their understanding of strategy effectiveness, inviting them to challenge the success of the case study campaign from a critical standpoint—developing higher-order thinking in line with Level 6 expectations.
K4 – Use of Digital Technologies and Resources:
Digital tools were used purposefully to enhance the learning experience. The tutor used Mentimeter for an interactive poll and Padlet to gather group feedback in real time. These tools supported formative assessment and allowed all students to contribute anonymously, promoting inclusivity. The presentation materials were also well designed, featuring embedded videos and visual summaries to support understanding of complex marketing strategies.
K5 – Quality Assurance and Enhancement:
The tutor demonstrated good awareness of academic standards and quality requirements. Learning outcomes were clearly stated at the start of the session and revisited during the summary. Assessment criteria were referenced throughout to help students align classroom tasks with expectations for their upcoming coursework. The tutor also provided clear signposting to additional support and resources, including academic skills workshops and office hours—demonstrating an awareness of enhancement practices that support student success and retention.
Overall Reflection:
This session was an example of effective, learner-centred teaching that drew upon a deep understanding of subject pedagogy and academic standards. The colleague effectively integrated core knowledge areas to create an engaging and reflective learning environment that supported student progress and upheld institutional quality benchmarks.

	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments
Professional Values 
(UKPSF: V1–V5)

Throughout the session, the colleague demonstrated a strong alignment with the Professional Values outlined by the UKPSF, particularly in their inclusive, research-informed and collaborative approach to teaching.
V1 – Respect for Individual Learners and Diverse Groups:
The tutor created a welcoming and respectful learning environment. Diverse student perspectives were encouraged, and the tutor demonstrated awareness of individual needs by using a variety of tasks suited to different learning styles. For example, case study discussions allowed more vocal students to engage in debate, while written tasks provided space for quieter students or those working in their second language to reflect and contribute. Clear efforts were made to include every student, reinforcing a sense of belonging and inclusion.
V2 – Promote Engagement and Equity of Opportunity:
Engagement was actively fostered through structured group activities, peer questioning, and the use of digital tools such as Mentimeter. These inclusive strategies promoted equal participation and reduced barriers to engagement. The tutor also provided differentiated levels of support during tasks, adapting explanations when required and offering individual guidance. This demonstrated a clear commitment to ensuring all students had equal opportunities to succeed, regardless of background or ability.
V3 – Evidence-Informed Practice:
The session content was underpinned by current academic research and professional practice. The tutor referenced recent journal articles and industry reports to illustrate key concepts, showing their commitment to scholarship-informed teaching. Additionally, the use of a real-time marketing campaign for analysis allowed students to apply theoretical models in a relevant and contemporary context—an effective example of bridging academic theory and industry relevance.
V4 – Responding to the Wider Context of HE:
The tutor acknowledged the importance of employability and the evolving expectations of marketing professionals. By incorporating up-to-date examples and encouraging students to critically assess marketing strategies through a sustainability and ethics lens, the tutor addressed broader sectoral priorities such as graduate attributes, social responsibility, and the changing expectations of business education. This aligns with the sector-wide move towards producing socially aware and industry-ready graduates.
V5 – Collaboration to Enhance Practice:
It was clear that the tutor collaborated with academic support services and colleagues. Mention was made of sessions co-designed with the library and academic skills team to support students' research and referencing capabilities. This interdisciplinary collaboration supports students more holistically and demonstrates the tutor’s commitment to continuous enhancement through collegial practice.
Overall Reflection:
The session was underpinned by strong professional values. The tutor’s inclusive, evidence-informed, and collaborative approach not only supported learner engagement but also reflected a deep awareness of the responsibilities and opportunities within higher education practice.


	Examples of good practice: 
1. Inclusive Teaching Methods (V1, A4, K1):
The tutor demonstrated inclusive practice by incorporating a mix of verbal, visual, and written activities to engage a diverse group of learners. The use of anonymous online tools (e.g., Mentimeter) ensured that all students had a voice, including those less confident in large group discussions.
2. Application of Real-World Examples (K2, V3):
The integration of current marketing case studies and campaigns helped students connect theory with practice. This relevance enhanced student engagement and promoted deeper understanding of strategic marketing principles.
3. Effective Use of Digital Tools (K4):
Digital resources were used purposefully to enhance learning. Slides were well-designed, and interactive tools supported both engagement and formative assessment, catering to a range of learning styles.
4. Active Learning Approach (A2, K2):
Group activities encouraged peer collaboration and critical thinking. Students were given the opportunity to analyse, discuss, and present ideas, promoting higher-order skills such as evaluation and synthesis.
5. Clear Alignment with Learning Outcomes (K5):
Learning objectives were clearly communicated at the beginning of the session and referenced during activities and feedback. This helped students understand the purpose of tasks and how they aligned with assessment requirements.
6. Encouragement of Critical Thinking (A3, V3):
Students were prompted to critically assess marketing decisions and strategies, aligning with the academic level and learning outcomes of the module. This was further reinforced by timely, constructive feedback during the session.

 
 
 
Action points: 
1. Embed More Student Voice (V2):
Consider incorporating short student reflections or feedback during or at the end of the session to understand which activities are most beneficial and to inform future teaching.
2. Increase Individual Accountability in Group Work (K1, A3):
While group tasks were effective, some students were more passive. Incorporating individual roles or follow-up tasks (e.g., short reflective statements or polls) may ensure all students engage more equitably.
3. More Frequent Formative Feedback Loops (A3):
Although formative questioning was used well, adding short written feedback or model answers from student activities could reinforce learning and help students self-assess their progress.
4. Further Support for Independent Learning (A4):
Provide clearer signposting to relevant readings, external resources, or preparatory tasks. A digital resource hub or discussion forum could further support students between sessions.
5. Explore Interdisciplinary Links (V4, K5):
To enhance engagement and contextual understanding, explore opportunities to link strategic marketing content to broader business areas (e.g., ethics, innovation, digital transformation) and external drivers affecting higher education and graduate employability.


	For Observee

Write a short statement to address Area of activity [A5] .Describe how this observation will enhance your practice.
A5: Engage in Continuing Professional Development
Observing the Strategic Marketing module session has significantly contributed to my own professional development by providing a practical example of how to integrate inclusive teaching strategies, research-informed content, and digital tools effectively within subject-specific pedagogy. The tutor’s use of real-world case studies, combined with interactive technologies like Mentimeter and Padlet, highlighted the value of blending theory and practice in ways that resonate with students at Level 6.
I was particularly inspired by how the tutor encouraged critical thinking through group activities and open questioning. This observation has prompted me to reflect on my own delivery methods and consider how I might more effectively scaffold higher-level thinking and student autonomy in my own sessions. Additionally, seeing formative assessment embedded so seamlessly has encouraged me to explore new ways of providing instant feedback and checking understanding.
 I aim to incorporate more digital interactivity and case-based learning in my own teaching, ensuring alignment with the latest pedagogical approaches in business education.


	

Observer .....Samuel Ofori.................................................                                            Date:  15/02/2025
 
 
Observee  ......Dr. Eric Osei.............................................                                                 Date : 15/02/2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 





Observation of Samuel- Dr Sarah Aideyan
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	Details of the Observation 
	

	Observee

	Samuel Ofori

	Practice Advisor / Expert peer observer

	Dr. Sarah Aideyan

	Date of the Observation 

	24/02/2025

	Campus / Location 

	Elizabeth school of London (Birmingham Campus)

	Date, Time, Duration

	24/02/2025.
9am-10am.
1 Hour.

	Subject Speciality 

	Leadership Styles in Contemporary Organisations

	Type of activity 

	Classroom Observation

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The observed session showed clear evidence of structured planning and an awareness of the academic expectations at Level 6. The tutor had organised the material in a logical manner, starting with a brief overview of leadership theory before transitioning into the analysis of contemporary leadership styles. This approach helped establish a foundation and provided context for the rest of the session.
The content was well-chosen for the cohort, drawing on both established models such as transformational and transactional leadership, as well as more adaptive and emerging approaches relevant to today’s organisational settings. This blend of theory and modern application appeared to resonate well with the students, particularly those with industry experience.
A variety of teaching methods were used during the session. There was a combination of direct instruction, class discussion, and group activity. These methods helped maintain student focus and encouraged interaction. The tutor also facilitated opportunities for peer learning, particularly during the small group discussion based on a current leadership case example. The use of this applied scenario allowed students to consider theory in a realistic setting and reflect on leadership effectiveness.
Resource use was straightforward and appropriate. Visual materials supported key points, and handouts were provided to aid discussion. The teaching strategies used were well suited to the topic and intended learning outcomes, allowing space for both content delivery and critical analysis.
In summary, the session was well-prepared, thoughtfully structured, and relevant to both academic and practical leadership contexts. The methods selected helped create a learning environment where students could explore theory while considering its real-world implications.












	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Observation Commentary – A2: Teach and/or Support Learning Through Appropriate Approaches and Environments.

The session began promptly and with clear structure. The tutor opened with a brief recap of the previous session, effectively setting the scene and demonstrating good continuity. Students were encouraged to reflect on prior knowledge, which supported the transition into the day’s focus on leadership styles. This approach not only reinforced earlier learning but also helped contextualise the session within the wider module.
The introduction outlined the session aims clearly, and the pace was appropriate for the level of content being delivered. The tutor maintained a steady rhythm, allowing time for students to ask questions, engage in discussion, and explore different leadership models without feeling rushed.
Presentation of material was clear and logically organised. Visual aids such as PowerPoint slides were used effectively to highlight key points, while handouts supported group discussion and note-taking. The use of real-world examples and case studies brought the theory to life and allowed students to better understand the relevance of leadership concepts in contemporary organisational settings.
The tutor demonstrated a strong grasp of the subject and showed enthusiasm throughout the session, which contributed positively to student engagement. The attitude toward the topic was both professional and passionate, helping to establish an environment where students felt encouraged to participate and share their views.
Student–teacher interaction was effective. Communication was clear, and the tutor responded thoughtfully to questions and comments. Group activities and open discussion created opportunities for student voice, encouraging a positive classroom dynamic and peer-to-peer learning.
The session closed with a helpful summary of key learning points and a preview of what would be covered in the next session. This reinforced understanding and helped students to see the progression of the module.
Overall, the session met its intended aims and outcomes. Teaching methods were appropriate to the level and subject matter, and the learning environment was well-managed and supportive.












	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Observation Commentary – A4: Support and Guide Learners / V1: Respect for Individual Learners and Diverse Groups of Learners
The classroom environment during the session was constructive and professionally managed, contributing to an atmosphere conducive to focused learning. The tutor established clear expectations early on, promoting a culture of mutual respect and open academic exchange. Students responded positively, engaging readily with the session content and participating in both whole-class and small-group activities.
The level of student participation suggested that learners felt confident in expressing their views. A range of voices was heard during discussion tasks, including those who do not typically dominate conversations. This reflected the tutor’s inclusive approach and ability to facilitate balanced dialogue. The tutor was also attentive to group dynamics and made a conscious effort to engage with students across the room, ensuring nobody was left behind in discussion or activity.
From a learner support perspective, there was clear evidence of differentiated interaction. The tutor adapted explanations in response to students’ questions and used examples relevant to students' interests and career aspirations, helping to bridge theoretical content with personal relevance. These efforts were key in maintaining attention and aiding comprehension across the cohort.
While no significant learning difficulties were observed, the tutor responded effectively when students required clarification. Questions around the application of particular leadership styles were dealt with by rephrasing explanations and using supplementary examples, allowing students to regain clarity without interruption to the session flow.
The tutor’s professional conduct and responsiveness to learners indicated a high level of awareness regarding individual and group needs. Learners were treated with respect, and the classroom remained a space where students were encouraged to think critically and engage thoughtfully with the topic.
Overall, the session illustrated strong practice in maintaining an inclusive learning environment that supports engagement, reinforces individual contributions, and nurtures critical understanding.











	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Observation Commentary – A3: Assess and Give Feedback for Learning
During the observed session, the tutor made effective use of formative assessment tools to gauge student understanding and engagement with the topic. Assessment was embedded into the delivery through structured questioning, active learning tasks, and prompt verbal feedback. These techniques enabled the tutor to monitor student progress informally and adjust the pace or content in response to learning needs.
The use of questioning throughout the session was well planned. A range of open and follow-up questions were used not only to test knowledge but also to probe for deeper insight and promote analysis. Students were encouraged to support their answers with reasoning, helping the tutor assess the development of higher-level thinking appropriate to Level 6 study.
While summative assessment was not a formal component of the session, the tutor made useful references to the upcoming coursework task. This helped position the current topic within the wider assessment framework of the module and provided an opportunity to clarify assessment expectations. The link between theory and assessment criteria was well-articulated and served to keep students focused on their academic targets.
The tutor provided responsive, in-the-moment feedback during individual and group interactions. Observations were used as opportunities to guide learners toward more precise thinking, with comments tailored to individual contributions. This supported student confidence and offered useful direction without disrupting the flow of the session.
Instruction delivery was straightforward, and students appeared to understand the requirements of each activity clearly. Time was managed effectively, allowing sufficient room for discussion, reflection, and feedback.
Overall, assessment methods were aligned with the learning objectives and appropriate for the academic level. The tutor demonstrated good awareness of how to use assessment techniques to support, rather than interrupt, the learning process.


	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 




	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Observation Commentary – Core Knowledge (K1–K5)
The teaching session displayed a clear understanding of how learners at advanced undergraduate level engage with complex theoretical material (K1). The session structure supported deep learning through a logical sequence of activities designed to move students from comprehension to application and evaluation. The tutor drew on real-world examples, which helped anchor abstract theories in practice and encouraged students to contextualise their learning.
In terms of pedagogical approach (K2), the tutor selected learning methods that were both interactive and well-suited to the Level 6 curriculum. The balance between tutor-led input and student-led discussion allowed learners to contribute their perspectives, fostering an inclusive and dynamic learning environment. Group tasks were used effectively to encourage dialogue, while structured prompts ensured that the discussion remained focused and purposeful.
There was clear evidence of critical engagement with subject material, encouraging students to think beyond surface-level understanding (K3). Learners were invited to critique traditional leadership models, reflect on their limitations, and explore how these models might evolve in response to changing organisational demands. The tutor facilitated this process with well-posed questions and encouraged students to articulate their reasoning, demonstrating strong facilitation of higher-order thinking skills.
The session also incorporated the use of digital resources to support delivery and engagement (K4). The visual aids, including a well-organised presentation and selective use of video examples, helped to reinforce key learning points. The tutor made appropriate reference to online platforms for follow-up learning, supporting digital literacy and independent study habits among students.
Quality assurance principles were clearly considered throughout the session (K5). The tutor made explicit connections between session content and the intended learning outcomes of the module. In doing so, they supported student understanding of academic expectations and assessment standards. Furthermore, links to past feedback and upcoming assignment criteria were used to guide learners, demonstrating alignment with institutional requirements for academic development and learner success.
In conclusion, the tutor exhibited strong subject knowledge, a considered pedagogical approach, and an ability to create a learning environment aligned with quality and curriculum standards. The session was professionally delivered and well-pitched to the academic level and needs of the cohort.






	Examples of good practice: 
· Clear Learning Structure: The session followed a coherent and well-paced structure, with logical progression from foundational theory to application and discussion. This helped students remain focused and understand the developmental flow of the content.
· Student Engagement through Scenario-Based Tasks: The use of leadership scenarios and case studies encouraged critical thinking and allowed students to consider how leadership styles function in different organisational settings. These practical tasks made the material relevant and easier to apply.
· Balanced Use of Teaching Methods: The session successfully combined lecture-style delivery with interactive group activities. This mix supported a range of learning preferences and kept the students actively involved.
· Use of Digital Aids and Resources: A well-organised presentation and selective use of visual aids helped reinforce key concepts. The tutor also referred students to digital platforms for further reading, supporting independent study and digital engagement.
· Assessment Awareness: The tutor made appropriate references to upcoming coursework, helping students connect class content to assessment expectations. This also supported students' ability to plan and manage their workload effectively.
  
Action points: 
· Increased Student-Led Reflection: Consider incorporating short reflective activities—such as a "think-pair-share" or exit tickets—to give students an opportunity to process learning more independently and articulate their understanding before the session ends.
· Diverse Case Study Examples: While the session included relevant examples, adding more international or cross-sector case studies could provide broader insight into how leadership styles differ across contexts, which aligns well with Level 6 expectations.
· Expand Digital Interactivity: Explore the use of polling tools or collaborative online boards (e.g., Padlet or Mentimeter) during discussions to capture a wider range of student responses and increase digital interaction.
· Student Feedback Loop: Introduce quick in-class feedback mechanisms (e.g., one-minute feedback slips) to identify what students are finding most useful or where further clarification may be needed.


	For Observee
Write a short statement to address Area of activity [A5] .Describe how this observation will enhance your practice.
Area of Activity [A5]: Reflecting on and Enhancing Teaching Practice
The observation of my session on “Leadership Styles in Contemporary Organisations” has provided valuable feedback that will contribute to the ongoing development of my teaching practice. The comments from the observer have highlighted areas where my teaching is effective, such as the organisation of content and the balance between theory and practical application. However, the feedback also provided useful insights on areas for improvement, particularly in relation to increasing student participation and interaction.
Moving forward, I plan to incorporate more student-driven activities, such as brief reflective exercises or peer discussions, to encourage greater student engagement and to help reinforce key concepts. This will allow me to assess student understanding more effectively and address learning needs in real time.
The observation also prompted me to reflect on the digital tools I use in the classroom. While I have already integrated some digital resources, I now recognise the potential for incorporating additional interactive technologies, such as polling or live feedback tools, to enhance student involvement and gather real-time responses.
By reflecting on these observations and incorporating these changes, I aim to improve both student engagement and learning outcomes in future sessions. The feedback will help me refine my approach to ensure that my teaching methods remain responsive to student needs and aligned with the expectations of the Level 6 curriculum.


	

Observer ....Dr. Sarah Aiyedan..................................................                                   Date  24/02/2025
 
 
Observee  .....Samuel Oforti..............................................                                                 Date  24/02/2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 



iii Observation of Samuel- Dr Eric Osei
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	Details of the Observation 
	

	Observee

	Samuel Ofori

	Practice Advisor / Expert peer observer

	Dr. Eric Osei

	Date of the Observation 

	8/02/2025

	Campus / Location 

	University of Wales Trinity Saint David

	Date, Time, Duration

	8/02/2025.
2pm-3pm.
1 Hour.

	Subject Speciality 

	Motivational Theories in the Workplace

	Type of activity 

	Classroom Observation

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
A1: Design and Plan Learning Activities/Programmes
Observation of my session on “Motivational Theories in the Workplace” – Level 5 Business Management
The observed session focused on introducing and applying key motivational theories within the context of the modern workplace. During the preparation stage, the lecturer ensured that the session content was clearly aligned with the module’s learning outcomes and appropriately pitched for Level 5 students, who are building analytical and application skills at this stage in their academic development.
The selection and organisation of content was designed to support progressive learning. You  began with a short recap of previously covered organisational behaviour concepts before introducing core theories such as Maslow’s Hierarchy of Needs, Herzberg’s Two-Factor Theory, and McGregor’s Theory X and Y. Theories were introduced through real-world workplace examples to ensure relevance and to help students connect abstract models to familiar scenarios.
Teaching methods were varied and selected to engage diverse learning preferences. The session included mini-lectures, think-pair-share activities, a video case study, and a group task in which students applied a motivational theory to a hypothetical HR scenario. This combination encouraged active participation, peer discussion, and critical reflection.
There is clarity in planning, logical flow of content, and effective scaffolding of learning. The use of real-life context and collaborative learning activities was noted as particularly effective in supporting student engagement and understanding.


	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Teaching Observation Commentary – A2: Teach and/or Support Learning Through Appropriate Approaches and Environments
Observation of my session on “Motivational Theories in the Workplace” – Level 5 Business Management
The observed session was part of a wider unit on organisational behaviour, with this lesson focusing specifically on motivational theories and their relevance in workplace settings. The class began with a brief but effective recap of the previous week’s topic on leadership styles, helping students make connections between different management concepts. This continuity supported students' understanding of how motivation links to broader business practices.
At the start of the session, learning outcomes were clearly stated, and the relevance of the topic to both academic success and employability was reinforced. This helped to contextualise learning and increase student motivation. The pace of the session was well-managed, with time allocated for explanation, discussion, and task completion. Presentation of the content was clear, logical, and scaffolded to build understanding—from theory explanation to practical application.
The tutor displayed enthusiasm for the subject, which contributed to a positive and engaging learning atmosphere. Complex theories such as Maslow’s Hierarchy of Needs and Herzberg’s Two-Factor Theory were broken down into digestible parts, supported by real-world examples. Use of the whiteboard, PowerPoint slides, and handouts catered to different learning styles, while formative questioning throughout the session provided ongoing reinforcement.
Group work was used effectively to encourage collaboration, and students were invited to apply the theories to workplace case studies. This active learning method was well-received and helped students relate theoretical content to real-life situations. The session closed with a clear summary of the key points and a reminder of how this topic would feed into future assignments, promoting reflective thinking and preparation for assessment.
There was good student-teacher rapport, inclusive participation, and clear evidence that intended learning outcomes were achieved. The session demonstrated an effective and student-centred teaching approach, with strong alignment between content, methods, and learning needs. 

	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
 “Motivational Theories in the Workplace” – Level 5 Business Management
The observed session focused on exploring and applying key motivational theories, including Maslow’s Hierarchy of Needs and Herzberg’s Two-Factor Theory. From the outset, a supportive and respectful classroom environment was established. The general atmosphere was relaxed yet purposeful, encouraging students to participate without fear of judgment. The session began with an open question that allowed all learners to reflect on their personal motivations at work or study, immediately making the content relatable and inclusive.
Student participation was high, and most learners showed sustained attention and interest throughout. There was active involvement in small group discussions and whole-class feedback. The use of practical examples and a relatable workplace scenario helped students of varying academic abilities access the material. One notable strength was the encouragement of peer-to-peer support during group work, fostering collaboration among students from diverse cultural and academic backgrounds.
The tutor demonstrated strong awareness of individual needs by monitoring group progress, offering tailored prompts, and providing differentiated explanations when necessary. For instance, when a few students struggled with Herzberg’s theory, the tutor revisited the concept with a visual aid and a simpler case example. This adaptive approach helped overcome emerging learning barriers.
Students demonstrated a positive attitude towards the content and tasks, which reflected both their interest in the topic and the respectful dynamic fostered by the tutor. Feedback was given throughout the session in a constructive and encouraging tone, reinforcing confidence and reinforcing understanding.
The session highlighted the inclusive nature of the teaching strategies used and the tutor’s ability to create a space where learners felt valued and supported. The session exemplified good practice in promoting learner engagement, recognising diverse needs, and maintaining high levels of motivation and participation in a mixed-ability cohort. 

	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
A3: Assess and Give Feedback for Learning
The session on “Motivational Theories in the Workplace” was designed to support students in understanding and applying core theoretical frameworks in preparation for a related summative assignment. Assessment for learning was embedded throughout the session using various formative techniques to check understanding and provide feedback.
Question and answer techniques were a central part of the lesson. Open-ended questions were posed to the whole class to stimulate discussion and encourage higher-order thinking, while targeted questions were used to check comprehension of key concepts such as Maslow’s hierarchy and Herzberg’s motivators and hygiene factors. This allowed for ongoing, low-stakes assessment of individual and group understanding.
During the group task, students were asked to apply motivational theories to a fictional workplace scenario. This task acted as a formative assessment opportunity where students could demonstrate understanding through practical application. The tutor moved between groups, offering verbal feedback, clarifying misconceptions, and prompting deeper thinking. This real-time feedback was tailored to each group’s approach and helped students refine their ideas ahead of future assessment tasks.
Instructions for the task were clear and well-sequenced, ensuring students understood the expectations and purpose of the activity. The tutor also reinforced links between the session content and upcoming assessments, helping students see the relevance of their learning and how to apply it.
The colleague’s observation highlighted effective class management and the balance between structured delivery and interactive engagement. Formative assessment strategies were appropriately used to support learning, and the feedback given was constructive, timely, and clearly linked to the learning objectives.
Overall, the session demonstrated a thoughtful and student-centred approach to assessment. Feedback was used not only to evaluate learning but also to support progress, build confidence, and prepare students for successful summative assessment. 

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	Comments 
This session was designed to introduce students to key motivational theories and encourage them to apply these theories to workplace contexts. Throughout the session, several aspects of the UKPSF Core Knowledge dimensions were embedded in the teaching and learning approach.
(K1 – How learners learn)
The session was structured to reflect how learners at Level 5 typically engage—through both guided instruction and independent application. The learning design acknowledged that students learn best when they can relate theory to practical, real-world situations. Activities such as scenario-based group work and reflective questioning supported both active learning and knowledge retention.
(K2 – Teaching approaches appropriate to subject and level)
Approaches used were tailored to business students, with a balance between theoretical explanation and workplace application. The tutor used familiar workplace situations and current examples to help students engage with abstract concepts like Herzberg’s and Maslow’s theories. Differentiated instruction was evident in how the tutor adjusted explanations and support based on students’ responses and needs.
(K3 – Critical evaluation for effective practice)
The teaching methods and sequence of content reflected a critically evaluative approach to planning. The tutor evaluated student progress throughout the session using questioning, feedback, and peer interactions to adapt delivery and address learning gaps. There was a clear evidence-based structure behind the activities and progression, demonstrating an understanding of what works best for this particular cohort.
(K4 – Use of digital technologies/resources)
The use of PowerPoint to visually present models was effective in supporting visual learners. A short video clip illustrating motivation in the workplace provided a multimedia approach that enriched the session. While basic digital tools were used successfully, the observation noted potential to integrate more interactive tools (e.g., polls or quizzes) to further enhance engagement and formative feedback.
(K5 – Quality assurance, enhancement, and implications for practice)
The session clearly aligned with programme learning outcomes and assessment expectations, contributing to curriculum coherence and student preparedness for summative assessment. Emphasis on clear instructions, consistency in delivery, and attention to student engagement reflects commitment to high-quality teaching and enhancement.
Overall, the session was well-informed by core knowledge and demonstrated an effective, student-centred approach rooted in sound pedagogical principles. 

	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
The observed session demonstrated clear alignment with the UKPSF professional values, highlighting a learner-centred approach underpinned by inclusivity, academic integrity, and reflective practice.
(V1 – Respect for individual learners and diverse groups)
Throughout the session, there was a visible effort to create an inclusive environment where all students felt valued and supported. Learners were encouraged to draw on their personal and professional experiences, which acknowledged the diversity of perspectives within the group. Group tasks were structured to ensure that all voices could contribute, and additional support was provided when students needed further clarification, demonstrating a respectful and responsive teaching approach.
(V2 – Promote engagement, learning and equity of opportunity)
The session incorporated a variety of teaching methods—such as class discussion, collaborative group work, and multimedia resources—to meet the learning needs of a diverse cohort. These approaches were designed to engage all learners and promote equitable access to the content. Differentiated questioning techniques and practical examples enabled students of varying academic levels to participate meaningfully, supporting their potential to achieve success.
(V3 – Use scholarship, research, or professional learning as the basis for practice)
The session content was rooted in key academic theories (e.g., Maslow, Herzberg) and reinforced with contemporary case studies from industry. This evidenced a scholarly and evidence-informed approach to teaching. Furthermore, reflective prompts and the application task encouraged students to engage with theory critically, which models scholarly thinking and helps prepare them for academic assessments.
(V4 – Respond to the wider context of higher education)
By connecting motivational theory to real workplace settings, the tutor bridged academic content with employability skills and current business practices. This approach acknowledged the practical and professional contexts that students will encounter beyond university and supported their readiness for the workplace, aligning with sector-wide aims of graduate employability and real-world application.
(V5 – Collaborate with others to enhance practice)
The design and delivery of the session reflected wider collaboration within the programme team. For example, content linked coherently with previous and upcoming sessions, ensuring consistency across the module. Peer collaboration within the classroom was also encouraged, reinforcing shared learning and peer support as part of good practice.
Overall, the session was a strong example of values-led teaching that respected learner diversity, promoted equity, and demonstrated reflective, research-informed practice. 


	Examples of good practice: 
1. Clear Learning Outcomes
At the start of the session, learning objectives were clearly outlined, giving students a roadmap of what they would learn and how it connected to their assessments. This clarity supports learner motivation and focus.
2. Inclusivity and Engagement
The session fostered an inclusive atmosphere where all students were encouraged to contribute. Learners from diverse academic and cultural backgrounds were supported through differentiated instruction, prompting participation across the cohort.
3. Use of Real-World Examples
Theories were contextualised through current and relatable workplace examples, helping learners connect abstract concepts with real-life situations. This practical application enhanced understanding and engagement.
4. Interactive Learning Methods
A combination of teaching strategies was used, including group discussions, questioning, and case-based activities. This variety catered to different learning styles and supported active, student-centred learning.
5. Formative Assessment and Feedback
Effective use of questioning and peer interaction allowed for informal assessment of learning throughout the session. Feedback was timely, constructive, and helped guide students toward the correct application of theory.
6. Professional Attitude and Enthusiasm
The tutor demonstrated passion for the subject, which helped inspire student interest and created a positive and engaging learning environment. 
Action points: 
1. Further Integration of Digital Tools
Consider incorporating interactive technologies such as Mentimeter or Padlet for real-time feedback and to encourage quieter students to participate digitally.
2. Deeper Link to Summative Assessment
While relevance was established, providing a brief example of how a motivational theory could be applied in an assignment could strengthen assessment literacy.
3. More Visual Aids or Graphic Organisers
To support visual learners, using charts, comparison tables, or infographics could make complex theories more accessible.
4. Follow-up Tasks for Independent Study
Providing a short post-class reflection task or self-assessment checklist could reinforce learning and prepare students for independent work.

	For Observee
Write a short statement to address Area of activity [A5] .Describe how this observation will enhance your practice.
A5: Engage in Continuing Professional Development
This observation has provided a valuable opportunity for me to reflect critically on my teaching practice and identify areas for enhancement. Receiving constructive feedback from a colleague allowed me to view my session on “Motivational Theories in the Workplace” through a different lens and recognise the strengths of my delivery, such as student engagement and real-world application of theory. It also highlighted areas where I can further develop—for example, by integrating more digital tools to support a wider range of learning preferences and ensuring stronger links to assessment criteria throughout my sessions.
This observation contributes directly to my continuing professional development by informing future planning, encouraging evidence-informed improvements, and strengthening alignment with programme goals. Additionally, it reinforces my commitment to reflective practice, which is central to maintaining high-quality, student-centred teaching. Going forward, I will continue to seek peer feedback and integrate relevant pedagogical research to enhance my teaching effectiveness and support learner success.


	


Observer ......Dr.Eric Osei................................................                                                  Date: 08/02/2025  
 
 
Observee  .........Samuel Ofori..........................................                                                 Date : 08/02/2025 
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.








































CPD Reports      

Reflective Summary: Impact of Academic Misconduct CPD on My Teaching Practice.
As part of my continued professional development (CPD), I recently completed a course focused on academic misconduct, specifically within the context of UK higher education. The course addressed key aspects such as contract cheating, plagiarism, collusion, artificial intelligence misuse, and poor academic practice. It also introduced institutional protocols, preventative strategies, and methods for creating a culture of academic integrity. This training has significantly impacted both my understanding and approach to assessment design, student support, and academic communication.
Prior to attending the CPD course, my approach to academic misconduct was largely reactive. While I ensured students were aware of plagiarism policies, I often relied on Turnitin similarity reports and assessment regulations rather than pedagogical strategies to reduce academic dishonesty. However, the course highlighted that academic misconduct is often the symptom of deeper issues such as unclear expectations, lack of confidence, time pressure, or misunderstanding of academic conventions. It also emphasised that prevention is more effective than punishment.
One major change in my teaching since completing the course has been the shift towards transparent assessment design. I now invest more time in explaining assessment tasks using exemplars, rubrics, and scaffolded activities. I ensure that students fully understand the differences between collaboration and collusion, and I explicitly teach paraphrasing, referencing, and synthesis skills during seminars. The course also introduced the concept of “assessment literacy,” which I have embedded into my modules by running short academic skills refreshers aligned with each major assignment.
Another key takeaway from the course was the importance of fostering a culture of integrity rather than focusing solely on detecting misconduct. I now have open discussions with students about why academic honesty matters—not just from a disciplinary standpoint, but as a foundation for personal and professional growth. I also encourage reflection on the learning process, which helps to reduce the temptation to cheat when students feel overwhelmed.
The course also made me more aware of how AI tools (e.g., ChatGPT, paraphrasing software) can complicate traditional definitions of misconduct. As a result, I have begun reviewing assessment formats to reduce the likelihood of misuse, such as incorporating reflective elements, process logs, and in-class components. This is in line with emerging institutional guidance and ensures that assessments remain authentic and challenging.
Finally, I have shared my learning with colleagues through informal conversations and during programme team meetings. This has sparked wider discussions on how we can collaboratively support academic integrity at the programme level and ensure consistent messaging to students.
In summary, the Academic Misconduct CPD course has led to significant improvements in my teaching practice. It has encouraged a shift from a rule-based to a learning-focused approach, where integrity is embedded in the curriculum. I now feel more confident in addressing misconduct proactively and ethically, while supporting students in developing the skills and understanding necessary for academic success.

Reflective Summary: Impact of Dyslexia Awareness CPD on My Teaching Practice
I also attended a CPD session on disability awareness, with a specific focus on dyslexia. This session was highly impactful, offering both theoretical insights and practical strategies to support students with specific learning differences. Prior to attending, my understanding of dyslexia was largely informed by general assumptions—that it mainly involved difficulties with reading and spelling. However, the session deepened my appreciation of the broader cognitive and emotional challenges associated with dyslexia, as well as the importance of inclusive and accessible teaching design.
One of the most significant takeaways was understanding dyslexia as a difference in information processing, rather than simply a deficit. The session covered how dyslexic students often struggle with working memory, sequencing, and time management, which can affect their ability to follow instructions, meet deadlines, and structure written assignments. It also highlighted how these challenges are compounded by anxiety and a lack of confidence, particularly in fast-paced academic environments where standard teaching practices can unintentionally exclude.
As a result of this training, I have begun reviewing my teaching materials and delivery methods through a more inclusive lens. For example, I now ensure that lecture slides use dyslexia-friendly fonts (e.g., Arial or Calibri), a consistent layout, and high contrast between text and background. I avoid overloading slides with text and instead use key points supported by verbal explanation and visual aids. I have also started providing lecture notes in advance, giving students more time to process content and prepare questions.
In terms of assessment, I am now more mindful of how written-heavy tasks may disadvantage students with Dyslesia. While academic rigour remains important, I have begun exploring alternative formats such as recorded presentations, infographics, or reflective video submissions, where appropriate. This not only helps level the playing field for students with dyslexia but also supports diverse learning preferences more broadly—aligning with Universal Design for Learning (UDL) principles.
Another change has been in my communication with students. I now make a conscious effort to normalise conversations around disability and support plans. During the first weeks of teaching, I remind students that individual learning plans (ILPs) are welcome and that adjustments are not a sign of weakness but part of a fair and inclusive learning environment. I have also consulted with our disability support team to better understand the reasonable adjustments process and how I can embed support without drawing attention to students’ differences.
The CPD session also encouraged me to reflect on how small changes can make a significant difference. What benefits students with dyslexia—clear instructions, structured resources, extended deadlines—often benefits all learners. This session has therefore contributed not only to a more inclusive classroom but also to a stronger pedagogical foundation that values flexibility, empathy, and accessibility.
In conclusion, the dyslexia awareness session has had a profound impact on my teaching. It has enhanced my ability to support neurodiverse learners while also enriching the learning experience for all students. I now feel more confident and better equipped to foster an inclusive, equitable learning environment in line with UKPSF values and my institutional commitments.

Reflective Summary: Impact of Library Information and Digital Literacy CPD on My Teaching Practice
 I also completed a CPD course on Library Information and Digital Literacy delivered by our university’s library and learning resources team. The session aimed to improve staff understanding of how to support students in accessing, evaluating, and applying digital information sources critically and effectively. As someone teaching at Levels 4, 5 and 6 in Business and Management, this CPD has had a significant impact on how I integrate information literacy into my curriculum and how I prepare students for academic and professional success.
The course began by highlighting the gap between students' perceived digital competence and their actual ability to critically evaluate and use academic information. Many students are confident with digital tools for social or informal use but struggle with advanced research skills, such as conducting database searches, identifying credible sources, or referencing appropriately. This resonated with my experience—particularly with students relying heavily on non-academic websites or outdated material when completing assignments.
A key takeaway from the session was the importance of embedding digital literacy instruction into the curriculum rather than treating it as an optional or standalone activity. As a result, I have worked closely with our subject librarian to co-design tailored research skills workshops for my modules. These sessions are now timetabled into the first few weeks of the semester and help students develop confidence in using academic databases, constructing effective search strategies, and applying Harvard referencing. Feedback has been positive, with students appreciating the practical relevance of the training.
The CPD course also helped me understand the importance of modelling good digital literacy practices myself. In lectures and seminars, I now take time to show how I locate and select sources for teaching materials, demonstrating the use of peer-reviewed journals, trade publications, and reliable business databases such as Mintel, Statista, and Business Source Premier. This has opened up more critical conversations about information quality, bias, and how to engage with diverse sources in a thoughtful way—skills that align closely with employability standards and academic integrity.
Moreover, I have adapted my assessment briefs to place greater emphasis on the quality and variety of sources used. I now include criteria that reward critical engagement with academic literature and credible data, while discouraging superficial or unsupported arguments. I also ask students to reflect on their research process as part of formative tasks, encouraging meta-cognitive skills and self-regulated learning.
Finally, this CPD course has made me more aware of digital inclusion and the need to support all students, regardless of prior experience or confidence. I now offer multiple formats for learning materials, provide clear guidance on using library systems, and signpost students to 1:1 librarian support where needed.
In conclusion, the Library Information and Digital Literacy CPD has transformed the way I view and teach research skills. It has led to more intentional, embedded support for students and has enhanced the overall quality of academic engagement in my modules. I now see digital literacy not as an add-on, but as an essential pillar of effective, inclusive teaching.



Teaching Hours Log                   

	Candidate: Samuel Ofori
	Campus: UWTSD Birmingham Campus




	Date
	Session Details
	No of Hours
	Practice Advisor’s Signature

	16/01/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	18/01/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	23/01/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	25/01/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	30/01/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	1/02/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	6/02/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	8/02/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	13/02/2025
	Leading and Implementing Change
	4
	C. Stroud 
(Senior Timetabling and Timesheets Officer)

	15/02/2025
	Leading and Implementing Change
	4
	Covered by BO

	Hours =
	Hours Carried Over=
	Total Hours =40
	



Participant’s signature: SO
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