Effective Teaching, Learning and Assessment
Second 45minute peer group micro teach reflection
Introduction
This reflection will investigate the second micro teach session that the class had to deliver, and to appraise my own delivery by using emergent technologies alongside the more traditional teaching methods.
This reflection will cover the following elements of the HEA standards 
A1 I designed and planned the learning activity
A2 I gave this micro teach to inform the learners
A3 I gave the students a task to complete and went over their answers
K1 it was my choice of subject and material within the presentation
K4 Embedded within the presentation and as a teaching aid I used audio and video technology
K5 I used a task sheet to evaluate the effectiveness of teaching and a discussion using summative and formative assessments. 
By using Gibbs Cycle I hope to learn from my own experiences and feelings.

Presentation
The class was split into 4 groups over 2 days, Friday the 26th of October and Tuesday the 30th of October. I was in one of the Friday groups. There was 6 people in the group and we all presented a lesson to each other. 
I already had a basic idea of what I wanted to cover, as I had given this presentation previously on numerous occasions.  Although I had to edit down the content to a 45minute micro teach as this activity would normally take about 1 hour. 
Following on from recent events i.e. Grenfell Tower Fire, I wanted to inform the cohort just how fast a fire can spread and the dangers of not acting quickly enough.
When it became my turn to present I started off with a picture and played an audio clip to coincide with the title page, this could have been better had I opened with a blank slide, played the audio and animated the graphic and the title. 
I chose the topic of fire and set out the learning objectives which were:-
· Learning outcome 1 - Understand what the triangle of fire represents 
· Learning outcome 2 - Recognise different categories of fires
· Learning outcome 3 - Identify different fire extinguishers and explain their uses 

Looking back on these objectives I could have added “what to do in the event of a fire?” 







To cover learning outcome 1
I explained what the triangle of fire was (Heat, Fuel, Oxygen) and explained that these elements are what a fire needs to continue. I explained that if we can stop any one of the elements then the fire will be extinguished or without any one of these elements a fire will not start
To cover learning outcome 2
I set the class a task to look around the area we were in and list the different types of extinguishers available, the category of fire that they are used on and what the extinguisher contains.
I set out on the whiteboard the criteria and when the class returned I asked had they found all six categories, they came up with only 2 types of extinguisher a water type and a carbon dioxide type some missed the categories out (these were shown on a label on the surround stand).
To cover learning outcome 3
I returned to the PowerPoint and explained about the 6 different categories of fire and the different types of fuel in those categories. 
I went on to explain that each type of extinguisher is designed to deal with a certain category of fire for example a water extinguisher should only be used on wood, textiles, paper etc but a carbon dioxide extinguisher can be used on more categories of fire. I went on to ask, “Where would this information be given out?”, and I explained that on an Induction programme the company would explain all safety measures, including site specific areas and evacuation procedures, 
In some organisations’ their policy is just to evacuate the building and only use the extinguishers if you way out is blocked by fire, but do not tackle the fire yourself let the professionals (fire brigade) deal with it.
I should have introduced a fourth learning outcome about “the need to evacuate a building quickly” “ or what to do in the event of a fire”. In future this is what I would add to the lesson plan
While introducing the next slide I asked a question “Who had been on an aircraft recently?” because, by law, the flight crew MUST tell you about the safety procedures including where the fire exits are.  
I then embedded a clip taken from a video called “the fundamentals of safety” this was about the induction process and what to do in an emergency including evacuation procedures of a building site. 
Following on I showed another video about what happens if you pour water onto a cooking oil fire and afterwards explained that the oil is at about 400 degrees Celsius when on fire, also oil will float on water. The water sinks to the bottom, instantly turns to steam (boiling point of water is 100 degrees Celsius) expands about 2400 times and creates a fireball of burning oil.
The next clip was from a government campaign about leaving Christmas tree lights on and if there was a fault how quickly a room can be filled with smoke (approx. 1 minute). As I looked around the class I could see some of the cohort were uncomfortable with the contents this video.
 What I failed to realise, at the time, was that prior presentations were given to mainly male student between 16 and 20. In this case my fellow students were mostly female, and some had small children and we are approaching the Christmas period. 
With Christmas coming up and the use of a natural Christmas tree this could happen. I tried to reassure the cohort that if you test your Christmas tree lights or be even safer by using L.E.D. (Light Emitting Diode) this is scenario is preventable.

The final slides showed a plan of a public bar and I gave the following scenario: -
We have gone to this bar to watch a local group in concert, and I explained the features of the bar and where the fire exit doors were, but there is a corridor between the outer double doors and the inner single door. “If a fire breaks out, having seen the last video on a room being smoke filled in less than a minute, how would you exit the bar”? “I said “the fire breaks out near one of the 2 fire exits thus preventing our exit from there”, but most people try to exit the same way as they entered. I threw a spanner in the works by reminding them that in this case they had to pass through a single size door and through a corridor. “what would happen if this exit is now blocked by people falling over”. The people in the corridor cannot go forward and are being pushed from the people at the back and so are stranded. I also stated that the fire brigade are about 4 minutes away. I went on to ask the question “could this really happen?”.

I then followed this up with a video of The Station Night Club Fire




The Station nightclub fire
This event took place at the Station Night Club on Thursday, February 20, 2003, in West Warwick, Rhode Island, in New York where the band “The Great Whites” where playing a homecoming concert. Fireworks from the stage started the fire ignited plastic foam used as sound insulation in the walls and ceilings surrounding the stage. A local television news crew were there to film it, and they superimposed a clock which started when the fire broke out and updated every 30 seconds. Within a minute the smoke was chasing the cameraman out, he then went around the corner to look at the side and when he returned (within 90 seconds) the main entrance door was blocked by people who had fallen. Smoke was seen coming through the open areas of the eaves of the building.
The aftermath of this tragedy was that 100 people were killed and 230 injured but 132 escaped uninjured.
This video is usually about 12 minutes long but as I could feel the anxiousness of the cohort I stopped the video after about 3 minutes. 
The main point I wanted to convey was about the speed that fire can spread, and be out of control before we realise, so it is very important that if a fire alarm is sounded that we immediately evacuate a building.
 I then did a recap over the triangle of fire and how fire extinguishers disrupt one of the elements to control or put out the fire.
I have used this presentation before and included more video’s for example the Bradford City Fire – where a fire destroyed the whole football stand in under 6 minutes. I was trying to find another activity to give out as a paper exercise, and I tried to use discussion as another way of interacting with the cohort.


Summation
During this reflection I described what I was trying to teach and at certain points I felt that the presentation did not go well, as described earlier. I hope that I did not upset any of them an I hope that this lesson will make them think about evacuation procedures more.
According to Dewey the best indicator of teacher quality is the ability to watch and respond to the movement of the mind with keen awareness of the signs and quality of the responses he or her students exhibit regarding the subject-matter presented (Dewey, APT, 2010; Dewey, 1904).
On some occasions this presentation was well received but this time I misjudged my audience. I believe that as I gain more experience I should be able to pitch my teaching to the correct audience.    
I felt that I had chosen the wrong subject for this group and I should have chosen a different topic, one that could have included better tasks, or more information. 

 

Andragogy, Pedagogy and Heutagogy
Much research and attention had been given to the concept of pedagogy (teaching children). 

McAuliffe and Winter (2013) have defined pedagogy as “knowledge being held or controlled by an educator and they determine how, what and when the learning occurs”.
They see andragogy as being a similar process for adults, although, it is commonly presumed that such students are more capable of becoming self-directed and motivated learners.
Andragogy, also known as adult learning theory, was proposed by Malcom Shepard Knowles in 1968 (Merriam 2001). Knowles recognized “that there are many differences in the ways that adults learn as opposed to children". His thoughts around andragogy sought to exploit the unique learning styles and strengths of adult learners
For example, adults tend to be more self-directed, internally motivated, and ready to learn. Teachers can draw on concepts of andragogy to increase the effectiveness of their adult education classes. Other researchers have used andragogy to consider how lectures can become more effective modes of learning through more actively engaging adult students. For example, teachers can use, small group discussions, and student-led teaching to make lectures more self-directive and engaging (Palis, A. G. & Quiros, P. A. 2014).  
[bookmark: _GoBack]This is known as Socratic dialog and was named after the Greek philosopher Socrates. Socratic dialogue has three, distinctive levels. The first level is the dialogue or conversation itself. The second level is strategic discourse, which describes the shape of the dialogue as it unfolds. The third level is called meta-discourse because it relates to the rules for conducting the dialogue.

In contrast, from a heutagogy perspective, the student is an independent, self-determined learner who can seek guidance and also negotiate access to learning resources, so we can align andragogy and heutagogy to pedagogy (cf. Luckin, 2010).
Garnett and O’Beirne (2013), see the focus of control shifting from the teacher (pedagogy) to being shared (andragogy) and determined by the learner (heutagogy). We are assumed to progress from pedagogy to andragogy and eventually to experience heutagogy. However, this might prove an unrealistic expectation, given that current pedagogical assertions still dominate higher education. Norris Krueger, for example, passionately advocated that traditional lecturing is not appropriate for student entrepreneurs, opting for a more experiential and flipped classroom approach

· Adult learning is problem-centered rather than content-oriented. (Kearsley, 2010)
· Instruction should be task-oriented instead of promoting memorization -- learning activities should be in the context of common tasks to be performed by the others. (Knowles 1984)


Dewey continually argues that education and learning are social and interactive processes, he believed that students thrive in an environment where they are allowed to experience and interact with the curriculum, and all students should have the opportunity to take part in their own learning.
As Dewey notes, "The business of the teacher is to produce a higher standard of intelligence in the community, and the object of the public-school system is to make as large as possible the number of those who possess this intelligence. Skill, ability to act wisely and effectively in a great variety of occupations and situations, is a sign and a criterion of the degree of civilization that a society has reached. It is the business of teachers to help in producing the many kinds of skill needed in contemporary life. If teachers are up to their work, they also aid in the production of character."(Dewey, TAP, 2010, pp. 241–42). 

As Dewey goes on to say, "I have often been asked how it was that some teachers who have never studied the art of teaching are still extraordinarily good teachers. The explanation is simple. They have a quick, sure and unflagging sympathy with the operations and process of the minds they are in contact with. Their own minds move in harmony with those of others, appreciating their difficulties, entering into their problems, sharing their intellectual victories" (Dewey, APT, 2010, p. 36). Such a teacher is genuinely aware of the complexities of this mind to mind transfer, and she has the intellectual fortitude to identify the successes and failures of this process, as well as how to appropriately reproduce or correct it in the future. 
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