Critically reflect on the benefits of additional methods of promoting and ensuring quality above statutory requirements. Critically analyse methods of quality assurance with a focus on a minimum of two types. These may include official Quality Assurance Marks or research based professional development tools.

EYFS (Early Years Foundation Stage) is where the children are mainly taught from a child-initiated task perspective or even a play based approach (Fisher, 2010). This is an excellent method that encourages play, which is recognised as a key element of a child’s development in many countries (Fung and Cheng, 2012). The theory of play was developed by Jean Piaget who believed that, children perform and learn more information in a relaxed environment; which can be seen through play (Marwaha et al., 2017). Piaget’s theory (1976) of play being an impact on a child’s development focuses upon ‘the development of cognitive functions’ (Zelazo et al., 2008). Each child’s health will also be put first whilst leaders take their guidance from the new curriculum (Tickell, 2011) and the development of holistic education, mainly in the United Kingdom and it will help prepare them for the future (Miller, 2019). 
There are many moderate relations between parenting practices and behavior problems and Brotman et al (2011) highlights the need of consistent behavior management practices and positive parenting to determine a healthy child development no matter what cultural background the individual has; it is inclusive. Parents and leaders express a common goal of aiming for each child to succeed academically and develop holistically (Sclafani, 2008) likewise; this will help children socially and emotionally (Elias and Weissberg, 2000). Yes there may be a difference in cultures and their beliefs however, this approach includes the basic principles underlying effective parenting practices, which are considered cross-culturally robust (Sanders, 2008) and can be implemented worldwide. Furthermore, Lombard (1981) states that education begins at home which is similar to Kozleski et al (2015) view that education happens everywhere; and it is a never ending journey for the children, teachers and he stresses the idea that inclusive education is principle of practice, not an end game even those who are disadvantaged (Stepaniuk, 2019). It has been identified that these groups of parents and teachers are heterogeneous (Wyman and Watson, 2020). Continuing on with the concept of parents and their effect on a child’s development, a key method to help is responsiveness within the parent–child relationship because; it promotes wholesome socio-emotional development and leads to improved physical and cognitive outcomes (Bornstein et al., 2012). Furthermore, a study by Brotman (et al., 2011) suggests that creating a universal family for children forms a community for the children, which creates a consistent link (Daro and Dodge, 2009) and will lead to active progression through child development (Epstein, 2010).

Some methods that have been used to study child development are clinical interview, naturalistic observation and structured observation (Sperling and Repetti, 2018; Greenspan, 2008; Bindman et al., 2013). These methods are scientific however, their approaches range from in-depth focus on each subject, studying the children in their usual environments such as at home, during play or at school. Lastly, leaders or facilitators will conduct research based on what their children engage in during designed tasks or situation (Pressbooks, 2020).
Statutory sounds a complicated term however, it simply refers to practices or prices being required, legislation permitted or enacted by statue (Biber and Ruhl, 2014). It means something is set or always/must happen. Statutory requirements are key when assessing and promoting child development (Fenech, 2007). In regards to the early years foundation stage, there is a statutory framework (Roberts-Holmes, 2012), which outlines and set the standards for promoting the learning, development as well as the safety of children from birth to the age of 5 years old in the Ofsted registered settings (Wood, 2019). The statutory framework for the early years foundation stage address issues of children’s welfare through a series of requirements (Powell, 2010) that clearly link to a child’s development process. Furthermore, the statutory framework for the early years foundation stage became legally binding through its inclusion in the Childcare Act (HM Government, 2006). One reason as to why we have one in place is due to the fact that when parents choose to place their child in an early years setting they require to know that the service has a provision in place that will keep their children safe as well as help them to thrive (DCSF, 2008). Furthermore Layard and Dunn (2009) highlight that excessive individualism presents a threat to children’s wellbeing. However, individualism supports many of the Early learning goals for children reaching the end of the EYFS (Garrick et al., 2010). These goals are vital when discussing the EYFS statutory framework due the expectations identified of what most children should achieve or exceed by the age of five (Neuman and Roskos, 2005). According to Powell (2010) they are grouped into six areas of learning development, which are: Personal, Social and Emotional Development; Communication, Language and Literacy; Problem solving, Reasoning and Numeracy; Knowledge and Understanding of the World; Physical Development and Creative Development.

Quality assurance schemes support quality improvement systems and provide recognition that an individual setting has made real progress against an agreed set of standards, achieving an accredited level (Martin and Stella, 2007). Quality assurance schemes (QAS) offer early years providers the opportunity to gain recognition for the quality of service provision. They are designed to promote the highest quality experiences of care, play and education by encourage childcare providers to reflect on and evaluate their practice (Cheeseman and Torr, 2009). Furthermore, quality assurance involves the systematic review of educational programs and process that will maintain and improve their quality, equity and efficiency (Dzhurylo, 2021).

Within a research-based learning approach, children or leaders can actively search for and then use multiple resources, materials and texts in order to explore important, relevant and interesting questions and challenges. This can enable them to find, process, organize and evaluate information and ideas as they build upon their reading skills and vocabulary (Seif, 2021). This development tool can allow the children access to a successful progression during life long learning (Field, 200). There are two professional development tools which can promotes successful progression for facilitators, leaders, teachers and students; these are more so in regards to the practitioners and are known as behavioural attributes and role-specific skills (Cambridge University, 2022). Both allow space to identify a range of characteristics which can be measured and used to support expected behavior across all ages of children and even staff, it allows the ability to express what should be expected of the individuals (Frick and White, 2008). Whereas role-specific skills can form collections of generic skills, which are expected within each area of learning and development and can be used individually or within a group setting (Marks et al., 2002).

Professional development in the early years identifies all the activities individuals will undertake in order for practitioners to develop their abilities and understanding within their role (Charissi, 2020). In regards to how these tools can be used within the setting, practitioners also use assessment tools, which in turn; help identify whether or not the development tools are accurate or at least having an affect (Colloopy, 2003).  Within an early year setting, practitioners most commonly use informal methods of child assessment to identify whether or not their processional development is occurring (Grant, 2002).  Furthermore, these include practitioners conducting natural observations, collecting data and children’s work portfolio, using educator and teacher ratings (Resources for Early Learning, 2014) however, when wanting to see the wider picture they can completed formal assessment tools such as questionnaires for the parents or careers of the child and as the children get older and progress through education, standardized testing is a tool commonly used (Allen. 2007).

Providing quality services for young children is never simple and sadly not accessible to all and this is beginning to be solved however, it still remains a problem (Lombardi, 2008). Quality provision in early years education and childcare is only secured through a workforce that are confident and active in working together (Barr, 2008), engaging with the community and relations to the child as well as having a high understanding of the importance in pedagogy (Anderson and Dron, 2011), child development ensuring high expectations for children to achieve and gain the greatest outcome (Moyles, 2014). Early Years Foundation Stage practitioners also face some difficulties especially with the children who come into the setting whilst having perhaps absent parents, emotional and behavioural problems and even abusive to the staff or have an abusive background (CVO, 2022).  Quite a few quality problems have been introduced due to the recent pandemic (Singh, 2020) and early years foundation stage environments and staff have not only faced financial strain and loss of staff but also a plunge in numbers and the children have been greatly effected socially, emotionally and even academically; even on top of those already children who have background problems or difficulties (Engle and Black, 2008).

Quality assurance seeks to avoid problems, stabilize and improve development and their services by monitoring the children on an ongoing basis and this helps the early years practitioners to follow a child’s mental wellbeing (Burchard and Schaefer, 1992). Educational providers have frequent inspections to monitor progress and development of not only the children, but also the practitioners (Litjens, 2013). Inspections have been defined as allowances, due to the examinations that take place across the board and has a significant impact on how and where change is implemented (Gaertner, 2014). School inspections are used by most education systems within the United Kingdom and is seen as a major instrument for controlling and the promoting the quality of educational settings and even early years foundation settings (Ehren et al., 2013). Moreover, governments are unable to implement the national education policies and goals without conducting school inspections (Alexander*, 2004). Oftsed will go into schools and hold inspections to check for quality of academics once every four years when the school has been previously judged as good or outstanding, they will visit to confirm whether or not the education setting remains good or outstanding and that safeguarding is effective (Exley and Ball, 2011). Oftsed was created after the Education Act of 1992 (Perryman, 2010).

To help ensure quality above the statutory requirements some additional methods which have been deemed to be quality assured and effective are early years foundation stage settings that: implement student-centered learning, increasing the number of high achieving new student admissions, strengthening human resources, providing educational rewards and learning outside the classroom (Puspita and Sugiyono, 2021).  Continuing on with the concept of learning outside the classroom, Tovey (2007) highlights that playing outdoors teaches young people how to deal with risk, as well as being able to develop holistically without the child noticing. Furthermore, some parents or practitioners might see this as risky or it could lead to injury however, without this they may become ill equipped to deal with working life (Kalhuran, 2016). Children of all ages and abilities are naturally curious. They have an appetite for experience, and an urge to explore and understand. They want to find out how the world around them works and what they can do, and to extend their abilities and build their sense of themselves as competent, capable people. In the last few centuries there have been an increasing number of discussions about children’s safety in play environments. As a result of this, risk-taking during play has become increasingly regulated, managed and controlled and even removed all together (Tovey, 2010).  It is assumed that by removing risks, children will be able to play in a safer environment. This approach however fails to acknowledge risk-taking as a positive feature of children’s play and learning (Little and Wyver, 2008). That is why risk is important (Outdoor Classroom day, 2016). Waite and Pratt (2011) claims that the value of working outside the classroom is in providing pupils with experiences that are different from those inside it and allows them to learn to behave in ways that are different to classroom behaviour. Early years providers should develop a clear approach to risky play that balances the benefits of stimulating, challenging and exciting play with a rigorous risk assessment. Good practice should include: developing a risky play policy which all staff are aware of including parents, undertaking and reviewing risk assessments regularly, modifying the environment and activities to meet the needs of the child, ensuring constant supervision, eliminating hazards and make sure all playground apparatus complies with safety standards and is properly maintained (Croner-i, 2019).


Teachers, leaders and practitioners can promote quality education by conducting meaningful evaluations on lessons they teach as well as their fellow colleagues (Darling-Hammond, 2010). This can allow leaders to offer constructive feedback and suggestions that will be acted on to provide greater quality lessons in the future. Feedback enables the teacher, leader, practitioner or facilitators to see how their teaching practice can be improved and overcome any barriers to learning highlighted from an inspection or observation (Jensen et al., 2020). This will then in turn create more effective teaching and learning strategies, which will ensure quality above the statutory requirements. Effective learning must be meaningful to a child because, they can then transfer what they have learned and are able to apply it to new situations (Brown, 1990). These abilities and attitudes of strong learners will support them to learn well and make the required progress against the statutory requirements holistically (Early Education, 2022).
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