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Part 1
Understanding the regulatory and legal requirements in supporting learners with Additional Learning Needs (ALN) and demonstrating inclusivity within the classroom is a critical aspect of educational practice (Welsh Government, 2021). This paper aims to explore the relevant policies and legislation that support inclusivity and address the additional needs of students within higher education (HE), particularly focusing on the national context of Wales and the guidelines provided by the University of Wales Trinity Saint David (UWTSD) at institutional level.
According to United Nations (2016) at international level, incorporating the principles of inclusive education within the post-compulsory classroom necessitates a comprehensive understanding of both regulatory and legal requirements, as well as a profound commitment to improving the culture, policy, and practice in educational institutions. This encompasses a fundamental right to education that upholds the values of student’s well-being, dignity, autonomy, and contribution to society. As outlined by Schuelka (2018) inclusive education is distinguished by the integration of students with disabilities and ALN alongside their peers in mainstream classrooms, as opposed to segregation in special units or classrooms.  United Nations Educational, Scientific and Cultural Organization (UNESCO, 2017) challenges the misconception that inclusive education is resource-heavy, revealing it to be cost-effective. Research supports the efficiency of integrating children into mainstream classrooms over segregation (ADB, 2010; Banks & Pollack, 2013; UNICEF, 2015). This strategy promotes a transformative approach to education, suggesting that investing in inclusive education fosters significant economic benefits through the enhanced participation of well-educated youth. 
The UK government’s Equality Act (2010) serves as a foundation for inclusivity in education in the UK, underpinning the legal framework that prohibits discrimination, harassment, and victimisation on various grounds including disability, race, religion or belief, sex, and sexual orientation. This Act emphasises the importance of making reasonable adjustments for disabled students, ensuring that they are not at a substantial disadvantage compared to non-disabled students. For instance, one practical implementation of the Act within HE could involve the adaptation of learning materials and assessment methods to accommodate students with specific learning disabilities. 
The Welsh Government (2016) has furthered the agenda for inclusion through its "Inclusion and Pupil Support - Guidance for Schools and Local Authorities", which, although primarily focused on the school sector, provides valuable insights into the principles of inclusion that are equally applicable to HE. This guidance encourages educational institutions to adopt inclusive practices that support all learners, recognising diversity as a strength and promoting equality of opportunity. In addition, the Well-Being of Future Generations Act (Wales) (Future Generations Commissioner for Wales, 2015) mandates that Welsh public bodies focus on the sustainability of their actions to enhance social, cultural, environmental, and economic well-being. This legislation encourages a long-term perspective in decision-making, fostering collaboration across communities and public entities to address enduring challenges like poverty, health disparities, and climate change. 
The Additional Learning Needs Code for Wales (Welsh Government, 2021) represents an evolution of educational support within Wales, introducing comprehensive arrangements for supporting learners with Additional Learning Needs (ALN). This legislative framework is proceeding to fully replace the previous Special Educational Needs (SEN) framework by October 2025, offering every learner with ALN a statutory individual development plan (Senedd Cymru, 2022). This reform is indicative of the Welsh government’s proactive stance on enhancing educational inclusivity. 
The Welsh Government’s ALN code (2021) and the UK Government's Special Educational Needs and Disability Code of Practice (2014) collectively aim to improve educational outcomes and wellbeing for every child and young person irrespective of their background or abilities by ensuring comprehensive support across various identified needs. Four main categories of need are identified (but are not limited to): the ability to communicate and interact; the capacity for learning and cognition; challenges related to social, emotional, and mental health; and sensory or physical requirements (UK Government, 2014). The ALN Code (Welsh Government, 2021) focuses on early identification and personalised support for learners with ALN, emphasising a collaborative, person-centred approach involving educators, learners, and their families to enhance participation in education (Centre for Studies on Inclusive Education, 2024).
Despite the comprehensive nature of these policies and legislation, there is a notable gap in the literature regarding their application within HE, most existing guidelines are predominantly school-focused. Barden and Caleb (2019) highlight the critical need in HE for an integrated student support strategy that combines both academic and well-being services. This approach is designed to cultivate an inclusive culture across the curriculum, ensuring that every aspect of the student experience is supportive and universal. By taking such measures, HE can align more closely with inclusivity goals highlighted in legislation. 
The UK Professional Standard Framework (Advance HE, 2023) offers a pertinent lens through which to examine this issue, emphasising the importance of creating inclusive learning and teaching practices. The framework highlights the critical need for inclusive pedagogies that accommodate diverse student needs, as emphasised in sections A1, A2, A4, and V1. It advocates for an educational approach that ensures accessibility and engagement for all students, underscoring the significance of addressing the varied needs of learners.
On an institutional level in HE, universities in the UK, including UWTSD, have implemented a range of strategies and policies reflecting their commitment to inclusivity and support for students with additional needs. As highlighted in UWTSD's Strategic Equality Plan (UWTSD, 2020) and the Race Equality Plan (UWTSD, 2021), UWTSD is dedicated to fostering an inclusive culture that respects and values diversity. These initiatives are conducted through specific support mechanisms, such as Mental Health Support Services and Disability Support Services as described in the Student Health and Wellbeing Strategy (UWTSD, 2020). UWTSD strategies detail objectives across four key domains: Learn, Support, Work, and Live, aiming to improve transitions, inclusivity, support services, and the overall student living and learning environment. As detailed in the Support for Study Guidance for Staff document (UWTSD, 2023), Safeguarding Policy (UWTSD, 2023) and Support for Study Policy and Procedure (UWTSD, 2023), it also focuses on staff development, crisis management, and cause for concern referrals to ensure a supportive, inclusive, and responsive community for all students. For example, UWTSD's approach encompasses comprehensive screening processes for early identification of support needs, personalised disability support services offering tailored adjustments such as compensatory measures as highlighted in the Mitigating Circumstances Policy (UWTSD, 2019), and mental health and wellbeing initiatives throughout student support services as highlighted in the Student Health and Wellbeing Strategy (UWTSD, 2020). These efforts aim to ensure that all students, irrespective of their backgrounds or challenges, have equitable opportunities to thrive academically and socially, thereby enhancing the diversity and richness of the academic community. It is to be noted that UWTSD is renewing all the above mentioned policies in 2024 in line with Welsh Government’s (2024) “Strategic Equality Plan 2024 to 2028: Proposed Principles of Approach and Objectives” following a 4 month consultation period. Details of the outcome are unknown at the time of this paper being written.
In conclusion, this paper explores the legislative and policy frameworks supporting inclusivity and ALN within HE in Wales, accentuating the importance of a comprehensive, inclusive educational practice. By examining the interplay of national legislation, such as the Equality Act and the ALN Code, with institutional strategies like those of UWTSD, it highlights a need for more focused research and literature on the application of these frameworks within HE and a need for integrated support strategies that address both academic and wellbeing needs, aiming to create an inclusive educational environment for all students.


Part 2
The identified setting for the three selected scenarios is that I am a lecturer at UWTSD, based in Swansea, Wales, and I teach on the BA programme in Hospitality and Hotel Management. I have chosen Megan, Alys, and Rhys/Angharad for whom I will provide tailored support statements. The chosen course of actions throughout the following section aim to highlight my commitment to inclusivity and learner support. Selected actions embody the UK PSF principles of respecting and valuing individual learners (V1), enhancing equality and participation in higher education (V2), and fostering inclusive learning environments (A4), (Advance HE, 2023). In my role, I am aware of the diverse backgrounds and unique challenges our students may face, which can impact their ability to fully engage with their studies. The following statements outline how I plan to address each student's needs, ensuring they have equal opportunities to succeed and access the comprehensive learning experiences available at UWTSD leveraging support drawn from relevant policies. 

Megan
In response to Megan's declared needs, I would ensure that her educational experience is supportive, inclusive, and tailored to her requirements. Given Megan's anxiety issues and potential dyslexia, her ability to engage fully with her programme might be impacted, particularly in participatory aspects of the course and absorbing information during lectures.
UWTSD’s Learning Support Team as highlighted in the disability support web page (UWTSD, 2023) offers access to assessment and diagnosis for Specific Learning Difference (SpLD). Upon Megan's consent, arranging for her to undergo this screening could confirm a diagnosis and enable the provision of more targeted support. If a diagnosis is confirmed, the institution's disability support team could facilitate extended deadlines for assignments, providing Megan with the compensatory time she might need as highlighted in the Mitigating Circumstances Policy (UWTSD, 2019).
I would refer to UWTSD's policies on ALN and Mental Health Support (2023), ensuring Megan's needs are met in compliance with these guidelines. The Support for Study Policy (UWTSD, 2023) would guide the provision of specific educational supports, such as the use of assistive technology like Dragon software and the provision of a dedicated computer to aid her learning. This support would address the challenges Megan might face due to dyslexia by enabling her to access digital content more effectively and manage her written work with greater ease.
For Megan's anxiety and difficulty in engaging in class discussions, individual accommodations would be made. These could include offering alternative forms of participation, such as written reflections or small group discussions where Megan might feel more comfortable. The Student Health and Wellbeing Strategy (UWTSD, 2020) underscores the importance of providing a supportive environment, following the guidance it will involve referring Megan to UWTSD student services for additional wellbeing and counselling support.
Furthermore, recognising Megan's concern about concentrating and retaining information during lectures, I would ensure that lecture content, such as PowerPoint slides, is available in advance on Moodle in line with the Support for Study Policy (UWTSD, 2023). This would allow Megan to familiarise herself with the material at her own pace and use the technology at her disposal to engage with the content during lectures more effectively. I would also ensure access to recordings post lectures in line with UWTSD’s Lecture Recording Policy (2021).
As her lecturer, I would maintain an open line of communication with Megan, ensuring she feels supported and understood. I would also liaise with student services and disability team to coordinate her support package effectively.
In all interactions and accommodations, I would adhere to UWTSD's policies, ensuring Megan's support is aligned with best practices and institutional guidelines. This personalised approach aims to mitigate the impact of her anxiety and potential dyslexia on her academic engagement, allowing her to thrive within the university setting.


Alys
In supporting Alys, a second-year student who has discovered she is pregnant, my approach as a lecturer at UWTSD would be multi-faceted, prioritising both her academic progress and wellbeing. Utilising UWTSD’s Student Pregnancy, Maternity, Paternity, and Adoption Leave Policy (2023) alongside the Mitigating Circumstances Policy (2019), I would outline a comprehensive support plan tailored to her needs.
Firstly, acknowledging Alys's intention to continue her studies as much as possible, immediate adjustments in line with the Support for Study Policy (UWTSD, 2023) and Lecture Recording Policy (UWTSD, 2021). Such as accessing lecture materials on Moodle in advance and access to recordings post lectures would be implemented. This will allow Alys to prepare and engage with content at her own pace, accommodating attentiveness, engagement or attendance difficulties she may face due to pregnancy-related challenges.
Given the programme's requirement for mandatory physical attendance in a hotel placement on her final year, an interruption of studies may be considered if Alys is unable to meet this requirement due to her pregnancy or child care challenges after the birth. UWTSD's Mitigating Circumstances Policy (2019) outlines a structured process for temporarily pausing studies, ensuring Alys can return without disadvantage. Should Alys face any pregnancy-related complications that affect her academic performance, this policy provides a mechanism to apply for extenuating circumstances, ensuring her academic standing is not negatively affected. For continuous support, I would signpost Alys to UWTSD’s Wellbeing Support Services (2024) for emotional and mental health support, which is crucial during this significant life change. 
A personalised support plan would be developed in consultation with Alys, detailing the adjustments and accommodations agreed upon. This plan would be flexible, allowing for adjustments as Alys's pregnancy progresses and her needs potentially change. The aim is to maintain a balance between accommodating her health and safety needs and ensuring the integrity of the academic programme.
UWTSD's commitment to equality and supporting students through their diverse life circumstances will guide the implementation of these measures, ensuring Alys's right to education and well-being is upheld. The collaborative effort between Alys, academic staff, and student services will be key to navigating this period successfully.

Rhys/Angharad
To address Rhys's situation, I trust that it is crucial to approach this with sensitivity, understanding, and in accordance with the university's policies on inclusivity and support. Their difficulty in concentrating, declining grades, and feeling of isolation are significant indicators that they require comprehensive support to navigate both their academic and social challenges within the post-16 education setting.
Firstly, I would affirm Rhy’s identity by recognising and respecting their request to be called Angharad. This initial step is fundamental in demonstrating acceptance and creating a supportive environment for Angharad. I would ensure all communications in my classes respect Angharad's preferred name and pronouns, reinforcing the university's commitment to an inclusive educational environment as outlined in the Strategic Equality Plan (UWTSD, 2020). 
To address the academic challenges Angharad is facing, I would explore accommodations such as extended deadlines and alternative assessment methods through applying for compensatory measures via student supports, if appropriate. I would also suggest considering an interruption of study as a flexible option throughout their educational journey, particularly if Angharad decides to begin a further gender transition journey that might necessitate a break from their studies. These approaches align with UWTSD's Mitigating Circumstances Policy (UWTSD, 2019), which offers various academic accommodations to students requiring additional support.
For social and mental well-being, introducing Angharad to the university's counselling services would provide confidential support and assistance for students undergoing gender transition (UWTSD, 2024). Angharad might also benefit from the guidance in the Applicant and Student Name Change Policy (UWTSD, 2023), which offers detailed procedures for updating gender and name records.
Additionally, I would advise Angharad to engage with the Student Union's LGBTQIA+ society, which provides a supportive community and tailored resources for LGBTQIA+ students (UWTSD SU, 2024), potentially reducing feelings of isolation. The Gender Identity Development Service (GIDS, 2024) offers free advice and a referral service for young individuals and their parents. Exploring stories on their website from young people undergoing similar experiences could offer Angharad comfort and practical tips. NHS Wales (2024) also provides support for gender dysphoria, with the nearest clinic in Cardiff, offering essential medical guidance.
To further support Angharad, I would engage in training on LGBTQIA+ inclusivity and awareness offered by UWTSD to ensure I am well-equipped to provide the necessary support. Additionally, I will make sure that all staff and students are aware of and adhere to the Non-Academic Misconduct Policy (UWTSD, 2020), which includes sections on bullying and harassment based on the UK Government's Equality Act (2010). This policy clearly outlines protected characteristics, including gender reassignment.
In summary, my support for Angharad would be multi-faceted, involving immediate accommodations for their academic challenges, connecting them with supportive networks and services within UWTSD, and fostering an inclusive environment in my classroom. It is through these measures that Angharad can be supported to fully participate in their education and university life.
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