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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The description of Cerebral Palsy and Visual Impairment, along with the description of each model/teaching method.

	Which aspects do you consider could have been improved in this piece of work?
	I could have given more examples of how to include pupils with impairments other than the two stated.

	What have you found most satisfying whilst undertaking this submission?
	Discovering the variety of methods available for inclusion in Physical Education.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Demonstrate critical understanding of different types of learning needs and circumstances relating to a child’s ability to respond in Physical Education and Youth Sport
	1
	
	
	
	
	
	
	
	40%

	Identify and utilise a range of strategies to enable all young people, whatever their circumstances or ability, to take part in and enjoy meaningful Physical Education and Youth Sport which contributes to the development of Physical Literacy
	2
	
	
	
	
	
	
	
	40%

	Show critical awareness of the range of resources available to deliver inclusive Physical Education and Youth Sport
	
3
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	




To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibly about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153). 
 
In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.

In this essay, I will be focussing on the physical impairments which restrict children and young people from getting involved in Physical Education (PE) or Youth Sport - Cerebral Palsy and Visual Impairment – although I will be including other examples where appropriate. I will also be looking at the various teaching and learning strategies which can be utilised to make lessons more inclusive for such students. However, in this context, the meaning of inclusion, barrier, and impairment needs to be understood. 

Inclusion within education has become a term used to describe the right of parents and children to access mainstream education alongside peers, where parents want it and the childrens’ needs are met (Inlcusion.me ltd, 2013). As stated by Mittler back in 2000;
 “All children, whatever their ability, gender, language, ethnic or cultural origin – can be valued equally, treated with respect and provided with real learning opportunities and full membership to school and society”. It is important that all children are involved in some form of physical education, as it has such a significant benefit for physical and mental health, both in the short and long term. Bailey, in 2006 stated; “It helps children to develop respect for the body – their own and others’, contributes toward the integrated development of mind and body and develops an understanding of the role of aerobic and anaerobic physical activity in health”.

Barriers preventing people from partaking in PE or youth sport, span over a variety of categories. The most common barriers for children fall into three main categories, namely, social, psychological and physical.
Social barriers cover the broadest categories, as they can range from gender, to cultural background or religion. The Defined Team (2014) state that social barriers are;
“Differences (inequalities), in gender, ethnicity, race, religion, health or socioeconomic status, between individuals or groups that prevent them from achieving or accomplishing their goals…”
Physical barriers, often known as disabilities, are the most prominent disadvantage to partaking in meaningful PE or physical activity. Impairment, rather than disabilities, is the preferred term of the Union of the Physically Impaired Against Segregation (1976);
“We define impairment as lacking all or part of a limb, or having a defective limb, organism or mechanism of the body and disability as the disadvantage or restriction of activity caused by contemporary social organization...and thus excludes them from participation in the mainstream of social activities”. 
Impairments are considered to be physical or psychological limitations which can often affect a person’s daily activities, movement or senses, and can range from mild, for example dyspraxia, to severe, for example, quadriplegia. 

Visual Impairment, or low vision is a severe reduction in vision that often cannot be corrected with glasses or lenses. General visual impairment is often placed into two categories;
Partially sighted or sight impaired – where the person’s loss of sight is moderate.
Severe sight impairment – where the level of sight loss is so bad that a person can no longer rely on his or her vision for daily activities (Devon in Sight, 2013). However, there are more categories for the visually impaired in sport;
B1 – No light perception in either eye, and inability to recognise shapes at any distance or in any direction.
B2 and B3 – Low level of usable partial vision.
B4 – Good level of partial vision. Anyone with more than 25%of normal vision is likely to be too sighted for this category.
B5 – Has no top limit but is banned in most visual impairment sports (British Blind Sport, 2017).
Visual Impairments can become a barrier for a number of reasons, particularly in PE. For example, if a child has weak vision, they may find it difficult to follow the ball during a game of football. Some people with Visual Impairments can often see some colours better than others, and therefore teachers must use this to their advantage and change some key parts of equipment to that colour, in order to help include the student.

Cerebral Palsy is a physical impairment caused by a neurological disorder which is usually a result of a non-progressive brain injury/malformation that generally occurs when a child’s brain is still developing. It affects several parts of the body, including muscle control, body movement, reflexes, coordination and balance. As a result, many who suffer from Cerebral Palsy often struggle to find physical activities in which they can participate, as they often have difficulty with daily activities in the first place. 
The physicality of the disorder is not the only difficulty for Cerebral Palsy in PE; equipment is often a significant barrier, particularly if the individual is in a wheelchair. For example, a child in a wheelchair may struggle to hold a tennis racket and push their chair at the same time. As a result, the pupil may be less physically literate than a majority of the other students, which could impact on their confidence. “A lack of confidence or self-esteem can prevent people with disability from considering participation in sporting activity, especially when coupled with a lack of awareness of available opportunities” (Verschuren, 2012).

Inclusion in Physical Education
I believe that there are appropriate educational models and educational methods that will help improve the confidence, literacy and enjoyment levels of all children, no matter what their ability or inabilities may be. According to Metzler (2011); 
“It should be noted that nearly all instructional models are simply not designed for individual instruction, and they are able to give only well-intended but unsuccessful attempts at personalising instruction in physical education. Some models are more successful than others…”. This clearly indicates the limitations and difficulties of adapting educational models and methods towards teaching children with mild to severe impairments.

Inclusion Spectrum (Stevenson and Black, 2011)
The Inclusion Spectrum is a key model used to make PE lessons more inclusive for all students. It is comprised of five sections, each providing teachers with different methods of supporting inclusion, and balancing the needs of all children. These five sections include; open activities, modified activities, parallel activities, separate/alternative activities, and disability sport. These sections mean that most, if not all sports can be adapted to support differentiation of abilities, competition, and develop all pupils’ physical literacy skills. Each section allows teachers to modify different parts of the lesson in different ways;
Open activities allow everyone to partake in the same activity with very little or no adaptations at all to the equipment used or the teaching environment; this method is the least inclusive. Modified activities means that everyone plays the same game or participates in the same activity, but some of the equipment, rules or the activity area are slightly adapted in order to include pupils of all physical abilities. Parallel activities means that pupils can partake in similar activities, but are allowed to do so at their own pace by working in small, ability-based groups. This method then means that children work at a pace which they find most comfortable, which could help them understand a task better. Separate/alternative activities put an emphasis on how it may be better for children to partake in sports and skills more individually in order to learn competencies at a slower pace, resulting in potentially more successful integration into game situations. Finally, the unit of disability sport is the only section where ‘reverse integration’ is used. It gives pupils without disabilities the opportunity to partake in sports alongside their impaired peers in sports which they may not have seen or played before. Not only can this unit help all pupils develop new skills and improve their physical literacy, but it can also help improve their attitudes towards disability sports and potentially help impaired students with their self-confidence. 
This spectrum could not only help the participation of Cerebral Palsy and Visual Impairment sufferers build their confidence and literacy in sport, but anyone, whether their impairment be physical (deaf or down syndrome), psychological (autism or Asperger’s), or social (gender or behavioural issues) can have the opportunity to partake in sport in a number of ways, and this gives them the option to step back an learn in a different, or simpler way if they start to struggle with a skill or game. 
However, having sections such as ‘separate activities’ could make students with impairments feel isolated or cut off from the rest of the class, and could make their self-confidence worse, and lessen their enjoyment.

STEP
Another teaching method which is linked to the Inclusion Spectrum is the STEP principle, which stands for Space, Task, Equipment and People. This framework allows teachers to break down the lessons into different sections, allowing everyone to get involved. Each impairment or disability can benefit from at least one, if not all sections being altered. For example, for Cerebral Palsy, the alteration of Task is extremely useful, because many CP (Cerebral Palsy) sufferers may struggle to learn a task as quickly as other students, due to the muscle-restricting nature of their impairment. However, for visual impairment, changing Equipment might be the best way to get them more involved, as using bigger pieces of equipment (changing a football to a beach ball), or changing the colours of equipment (if a student can see a particular colour better than others), means that they will be able to see the equipment better, and will therefore be able to participate more. Furthermore, using the element of People (having less people in groups, and matching students of similar abilities in small groups) could be extremely helpful for students who have psychological impairments such as Autism, as many Autism sufferers find it difficult to be in social situations, and often find it difficult to express their feelings or thoughts. Therefore, reducing the amount of pupils in groups could make students who have Autism more comfortable, particularly if they are put in groups with their friends.

Circus Arts Instruction (Kiez, 2015)
Circus Arts is a relatively new teaching model, and focuses, as the title suggests, on developing practical skills which are most often demonstrated in a circus. Because of the activities involved in this model, such as acrobatics, there is a higher sense of challenge, risk and trust, which in turn, promotes greater creativity and confidence.  Magilo and McKinstry (2008) suggested that partaking in circus skills increases a child’s self-confidence, teamwork and leadership skills, and also provides a safe, motivating environment. This model is an excellent way to include pupils who may find it difficult to partake in more physical sports, as it gives them opportunities to learn skills such as the diablo and plate spinning. Though these activities might not seem very physical, they develop key physical literacy skills, such as coordination and balance. All these skills are developed whilst exploring a less traditional, though potentially far more inclusive form of Physical Activity. Progression is achieved through repetitive learning in a pupil’s own time. This method would work well for children with Cerebral Palsy, particularly if they take part in a wheelchair, as they could focus on the more repetitive skills of the diablo, or learn patterns with the flower sticks, which would develop their coordination skills greatly. Pupils with visual impairments could easily partake in circus skills, as they could be a base for the acrobatics, and could use the brightly coloured apparatus to spin plates or learn the diablo.

Sport Education Model
Siedentop’s Sport Education Model (1994) is another potentially inclusive model for a number of reasons. Firstly, the use of seasons throughout the model gives everyone more time to learn and develop skills, all of which related to a specific sport. Along with the element of preseason, it allows everyone, no matter what their ability in the sport, to start from the very basic skills (e.g. for racquet sports, learning the different strokes). This, in turn can help students build confidence and competence in competitive activities, whether they have a sporting background or not. The Sport Education Model is also an excellent way to get children to partake in disability sport, especially since a majority of them would be starting from the same skill level. It would also open a range of opportunities for the impaired students, as they would be partaking in sports that they would possibly feel more comfortable doing, and could also develop leadership skills, especially if they have participated in sport outside school. 
Apart from teaching models, there are aspects of other teaching methods which broaden inclusion for all pupils. 

Cooperative Learning (Metzler, 2011)
This teaching method is an excellent way to get all students involved without allowing some pupils to dominate the lesson, and potentially reducing learning opportunities for others. Cooperative Learning is now one of the most recognised instructional models in education, and is very similar to Siedentop’s Sport Education Model (1994), in which students are put into equal teams (with mixed gender and mixed abilities), are given individual roles and partake in competitions. This is an excellent way to include all students, as it gives everyone a sense of belonging within their teams, and allows each student to have a role apart from being a pupil or a player, so giving them more responsibilities. These roles can also help pupils to become more involved in ‘team spirit’, particularly if they begin to struggle with the sport they are studying. It also gives pupils of lower skill ability, for example pupils with Cerebral Palsy or Visual Impairments, and opportunity to be peer-taught by students of higher ability in their group. This allows them to interact with other students that they would not normally interact with in PE lessons. The element of team play increases likelihood of individual pupils succeeding, as their participation will be valued by other team members.

Personalised System of Instruction
This model was originally proposed by Fred Keller in the 1960s (Goodbye Teacher, 1968). It was an ‘instructional model’ which demanded detailed written information from the teacher, even more detailed than those given to construct a ‘flat pack’ unit. Each pupil is expected to progress at their own pace, but some impaired pupils may potentially never complete the task in the time available. For those suffering from Cerebral Palsy or a Visual Impairment, this could result in loss of motivation through a lack of understanding. Overall, this teaching method is good in theory, but has limited potential in practice for those who are impaired.

Inquiry Teaching
Inquiry Teaching is essentially a form of Guided Discovery (Mosston and Ashworth, 2008), in which the students are asked questions that get them to think for themselves, at different levels of knowledge. Cerebral Palsy and Visually Impaired pupils would be capable of thinking for themselves, but may not be capable of completing the physical exercises without adaptations to the exercise or the equipment.

Conclusion
The range and diversity of physical and mental impairments is complex and challenging, and the barriers to meaningful inclusion in PE need to be understood. 
The physical impairments I have selected to illustrate the barriers are Cerebral Palsy and Visual Impairment, and suitable examples of inclusive practice in PE have been described and evaluated. 
The most appropriate and inclusive teaching models are aspects of the Inclusion Spectrum, and the Sports Education Model.
 Aspects of other teaching models and methods which could also broaden inclusion are Cooperative Learning; the question and answer system in Enquiry Teaching; progression through practice in the Circus Arts model; and flexibility of the STEP model.
Positive perceptions, flexibility and inventiveness with each pupil in mind are at least as important as any teaching method in PE.
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